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Context 

I am a teacher at Calderwood Primary School in Rutherglen, South Lanarkshire, Scotland.  

Calderwood has made Literacy and developing Reading for Pleasure a priority in our school for 
many years. This year we strove to develop Reading for Pleasure across the school to build 
positive reading habits (both in school and beyond) and enhance learning in literacy. 

Furthermore this was part of our Recovery School Improvement Plan post Covid pandemic as many children had 
been at home for a large part of 2020 and then again at the beginning of 2021.  

We had also taken the decision to apply for the Reading Schools Gold award.  

OU Research inspiration and rationale 

Developing RfP in my classroom and in the wider school community has always been a passion. As something 
that I love personally, and especially as a child, I always feel thrilled to help nurture this love for reading in the 
young people in my care.  I have been part of an OU/UKLA Teachers’ Reading Group led by Eilidh McIver since 
October 2021. Through these sessions, I have expanded my knowledge of children’s literature and developed 
skills in promoting RfP. 

As part of our first TRG session, we completed an audit by OU/UKLA which reviewed our practice.  In doing this I 
was quite shocked to learn that perhaps my practice was not as effective as I initially felt it was. Though I always 
made a point of reading aloud to the children, I always chose what we read.  And again, though I 
implemented daily ERIC time (Everyone Reading in Class), I rarely encouraged the children to talk informally with 
each other about what they had chosen to read during this time.  I recognised that a lot of what I had focused on 
in the past, especially in whole school initiatives, was more as Cremin refers to, a ‘sunshine event’, celebrating 
key events like World Book Day and Book Week Scotland.   

Completing the audit confirmed that I needed to work on RfP Pedagogy, establishing this as my key aim. My 
main focus was developing Reading Aloud and Book Talk.   

The children in my Primary 3 class had been hugely affected by the Covid lockdowns.  This year would be their 
first full year at school without interruption.  I found that they were lacking interest, stamina and belief in their 



 

 
 

reading abilities.  It didn’t appear that they had accessed many texts at home, they had a limited knowledge of 
texts and authors, and weren’t able to talk about their preferences.  They were negative about their own 
capabilities and tended to gravitate towards picture books that didn’t require much from them in terms of decoding 
or comprehension. Additionally, initial whole school surveys identified that only 73% of pupils said they enjoyed 
reading in school, the other 27% either did not like it or were not sure. I wanted to support each child in my class  
to become keen, capable and engaged readers.   

Aims  

● Improve the social reading environment  
● Increase reading aloud combined with book talk 
● To improve my knowledge of children’s literature, to be confident recommending texts to 

children  
● Provide opportunities for informal book talk 
● Encourage pupil voice when making decisions on reading pedagogies  
● Embed RfP in everyday practice  

Outline 

Cosy Corner - Social Reading Environment 

Initially I sought to improve the reading environment and to 
build on pedagogies I had already implemented.  I read 
‘Building Communities of Engaged Readers: Reading for 
Pleasure’ by Cremin et al. (2014). 

In partnership with the children, we revamped the 
classroom library and looked to create ‘cosy corners’ 
within the class where they were comfortable and excited 
to read.  Originally this was a crammed space, full of texts 
that weren’t age appropriate, were old and tatty. There was a 
lack of variety, primarily fiction texts and mainly picture books.  
The children didn’t have access to a range of reading 
material, there was a lack of non-fiction and no graphic novels 
or comics.   

The first priority was to try to expand the reading material on 
offer and I did this by purchasing and borrowing texts from 
colleagues and local libraries.  To capitalise on pupil voice the 
children voted on which books to purchase. The children 

grouped the texts by their own categories, labelled these and we organised them in boxes to enable 
them to more easily select something of interest.  We introduced cushions and blankets that the 
children could use during ERIC time.  This also sought to improve informal book talk, providing 
opportunities for children to naturally enjoy sharing and discussing texts with each other.   

 

Timetabled RfP & Class Vote - Read Aloud 

I made a commitment to reading to my class everyday for enjoyment.  Firstly, I allocated a daily 
slot on my timetable to provide ERIC (Everyone Reading In Class) time to my class every day.  
Additionally, I sought to ensure that I read aloud daily and that we talked about what we had read.  To 
further promote pupil voice within the classroom I allowed my children to vote on books I had selected 
for our enjoyment book.  I provided a class vote, encouraging the children to select a text that 



 

 
 

interested them to listen to in the afternoon.  As time went on, we trialled this in a variety of ways, 
encouraging the children to select texts for the vote and also to use the blurb or their prior knowledge to 
help them reach a decision.  



 

 
 

 



 

 
 

Our Recommendations - Book Talk   

IBy encouraging book talk, the children began to regularly select texts that they wanted to share 
with peers and recommend to others. In the library space the children had free reign to use it as they 
wished and added book recommendations on post-its and photos of them with books that they wanted 
to share with others.  After our read aloud sessions we allocated time to share new texts or what we 
were reading.  I encouraged staff throughout the school to display what they were reading to 
establish teachers as readers.   

To improve my knowledge of children’s 
literature I: 

● Researched book recommendations made during my Teachers’ Reading Group sessions 
● Kept up to date with recommendations and book releases  
● Made an effort to read children’s literature in my own time  

This allowed me to be more confident in recommending texts to pupils based on their interests/needs.  
The children and I could recommend texts to each other!  

Naturally the book talk began to develop spontaneously, as reader -to-reader conversations.   

My focus this year has been to be consistent with small, but effective strategies for the children to 
develop a love of reading.  



 

 
 

 



 

 
 

 



 

 
 

 



 

 
 

Impact 

The impact of these small but effective changes was dramatic - mainly in terms of the children’s 
attitudes to reading and to their own capabilities.  The class were excited about ERIC time, and 
perhaps more importantly, about talking about what they were reading!  

“A key impact of the classroom talk about texts was the shared understanding amongst children, 
between teachers and children, and amongst teachers, that reading is intrinsically worthy of 
discussion.” (Cremin et al, 2014)  As a result of talking more about personal preferences the 
children were engaged in listening to others recommendations and seeking to read what others 
had enjoyed.  I started to notice trends of groups of children reading certain texts introduced by myself 
or a peer.  Children would seek me out for informal and spontaneous book talk conversations… 
“I’m on chapter 3”, “ Have you read..?”, “I got the book you’re reading!”   

During class votes for a read aloud text, the hustle, bustle and excitement around the class you’d 
think Santa had come to visit! The children were ecstatic to use their voice to impact decisions within 
the classroom and could talk about this openly and with confidence.  One unexpected impact was the 
children’s interest in writing their own books and sharing these with the class.  We even had to devote a 
section of the library to “Written by Us”, hopefully there are some budding young authors within the 
group!   



 

 
 



 

 
 



 

 
 

 



 

 
 

Reflections on impact the TaRs research had on practice 

The most significant impact has been on the children’s engagement in reading. I have witnessed first 
hand that “talking about books and reading and making text recommendations has been found 
to be influential on developing children’s will to read,” (Cremin et al, 2014) As a group the children 
were reluctant and disengaged at the beginning of term, now there is a buzz about reading and all 
children in the class are motivated and engaged during RfP opportunities.   

Developing informal book talk has enhanced my relationships with the children in my class. I have 
loved seeing the children’s enthusiasm for reading grow and feel privileged to take part in 
conversations with them about their newly discovered love of particular books and authors. It has been 
so rewarding to watch their interests and confidence develop.  I hope this has supported them to 
become lifelong readers.   

My intention is to continue to build on the RfP pedagogy in my class again next term, and to share this 
practice across the school. I’ve already registered to be part of the TRG again next session too! 

 


