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Context
I am a Drama and Religious Education teacher at St Andrews and St Brides High 

School (SASB), South Lanarkshire.

I have worked here for the last 8 years out of my 13 year teaching career, and 

as a Drama specialist literacy is entwined in the work I do, as pupils are assessed 

in reading, writing, listening and talking. Though RfP isn’t an area I had previously 

explored in the classroom.

Improving literacy skills is a key attainment driver in the National Improvement 

Frameworks (NIF) goal to improve equity in the poverty related attainment and 

wellbeing gap. St Andrews & St Brides places an onus on Reading for Pleasure 

(RfP)in its whole school development plan, under - 3.2 Raising Attainment and 

Achievement Theme 1: Attainment in Literacy and Numeracy, where pupils are 

encouraged to read for pleasure to help improve literacy skills.

Cremin (2014) states that if we want to “nurture readers for life, it is essential we 

…seize informal opportunities to engage in …‘book blether’” to get to know 

what young people like to read.

St Andrews & St Brides has recently been awarded the Silver 

Reading Schools Award through the Scottish Book Trust. Reading at 

registration is one initiative the school engages in which promotes 

RfP. Alongside staff sharing what they are watching and reading 

on door signs to spark discussion with pupils around reading for 

pleasure.



However, through a google form survey I learned some young people 

struggle to engage with the texts they read.

• So as a drama specialist I was intrigued by the 

notion of utilising theatre conventions, to 

realise Cremin’s ideology of shifting reading from 

a private pursuit to a social activity.

• I am an active member of the literacy and 

teacher reading groups. Hence, I aim to utilise 

principles of the Open University’s Teachers as 

Readers (TaRs) social reading environments, to 

explore the social process of reading , 

and promote Reading for Pleasure.



OU 
Research 
Inspiration 
and 
Rationale

Reading communities take time to build - “they are relationship strong… highly 

interactive, and shift reading from an individual private pursuit to a more collaborative 

social activity” (Cremin et al., 2014). 

Cremin (2014) deduced that children’s pleasure in reading is strongly influenced by 

relationships, and due to Covid recovery we need to promote the social aspects of 

reading, and address new methods to enhance the staying power of reading for 

pleasure initiatives already established.

The Open University Teachers as Readers (TaRs) findings which inspired me to effectively 

develop Reading for Pleasure (RfP) was no. 3 (a) – where teachers need to develop a 

pedagogy encompassing social reading environments , and (d) elements of inside-text 

talk to effectively develop children’s Reading for Pleasure.

Nell (1988) paints an image of RfP likened to the escapism of play in the drama 

classroom, describing it as a form of “lucid play, enabling a temporary escape from 

everyday life and the possibility of learning through vicarious experience and imaginative 

engagement, relating this to the human propensity to narratise experience and think 

through story” (Cremin, 2014, p. 254). Hence justifying the possibility of role play and 

interactive discussion to nurture the social process of reading in the S1 Drama classroom.



Reading for Pleasure has countless benefits like “a wider 

vocabulary and general knowledge, an enriched 

imagination and more developed narrative writing” 

(Senechal et al., 2018 as cited in Cremin, 2019). 

Hence the inclusion of RfP in SASB whole school 

improvement plan, to raise attainment, and similarly 

improving literacy is a key attainment driver within the 

national improvement priority of closing the poverty 

related wellbeing gap.

Cremin et al. (2014) highlights teachers’ role in 

strengthening the reading community through their 

knowledge of their learners and the texts that interest 

them, as the “cornerstone on which interactive 

communities of readers were built”. 



Exploring the needs of the pupils… 

• The TaRs project places emphasis on child centred learning at the crux of successful social 

reading environments. Which incorporate - “planned time for reading aloud, independent 

reading, book talk, ‘inside-text talk’, as those controlled too tightly by teachers would fail to 

engage readers (Cremin et al., 2014, p.6). Hence to find out more about my learners 

reading I began my research with a google form, to discover what my S1 pupils like 

reading at home/ in school, and how they like to read.

• Two classes were surveyed - 37 pupils out of 320 in the S1 year group and 56.8% stated 

they preferred fiction, in comparison to 24.3% non-fiction.



As when teachers expand their knowledge of teenage literature they become “more aware of their own and the children’s reading practices, they 

began to reconceptualise reading from the inside out”. Effectually building stronger reading communities through child centred social reading 

environments. (Cremin et. al. 2014 p 5). 

In response to enjoying their class text in English (see graph below of texts covered in the sample of S1 pupils),  responses varied from “it intrigued me”, 

“was inspiring”, to comments like  “it was boring” and “everything” when asked what they didn’t enjoy about reading in school. 35.1% of those surveyed 

did however enjoy individual reading opportunities in school. The survey sample was small and possibly doesn’t reflect the wider cohort. Going forward it 

would be interesting to survey the whole of S1to gage a true picture of the year group.

As Cremin et al.  (2014) state, communities of readers should be “relationship strong and highly interactive”, hence I aimed to use collaborative activities 

to explore ‘inside text talk’. Using theme based texts that interest learners, based on survey responses. 



In drama we have the tools to effectively explore texts and regularly explore social themes, though lack 

textual stimulus from fiction/ personal reading. Through pupil voice obtained via a google quiz, I learned 

that only 13.5 % of pupils have explored texts through practical activities. And when asked how we could 

make the texts they explore in school more interesting they said…“through drama…through practical 

activities…or by making pictures”.  Only 24.3% of pupils questioned stated they enjoyed reading sitting at 

desks, and remarkably 94.6% only explore texts in the classroom through class reading.

.



• Cremin (2014) concludes that children’s pleasure in reading is “strongly influenced by 

reading networks and relationships: between teachers; between teachers and children; 

between children and children; and in some cases, between children” (Cremin et al., 

2014, p.8). 

• Hence developing social reading environments and encouraging book-talk through 

practical drama activities, like role-play and visible thinking, should help foster these 

types of relationships, and encourage reading for pleasure



St Andrew’s & St Brides  encourage reading for pleasure in BGE registration, however some young people in my experience 

appear not to enjoy reading independently, and struggle to engage with texts. Similarly the 2011 Progress In International 

Reading Study (PIRLS) documented that in  England and Scotland a fifth of 11-year-olds “did not like reading” (Cremin, 2014, 

p.144). And through dialogue with pupils this was certainly the consensus for quite a few when discussing what they liked 

about the books they had read in school, with some negatively expressing “nothing”, “its annoying” ,“it’s boring”. So as a 

drama specialist I was intrigued by Cremin’s ideology of shifting reading in class “from a private pursuit to a more 

collaborative social activity” (Cremin et al., 2014) to hopefully change their opinions.

As Cremin (2019) states, communities of readers should be “relationship strong and highly interactive”, 

hence I aimed to use collaborative activities like theatre conventions and visible thinking to explore ‘inside 

text talk’. Using texts that interest learners based on their survey responses.  Both of my S1 classes had already 

read ‘Mosi’s War’ in English, and through speaking to staff they determined through pupil voice that they 

enjoyed it. Therefore exploring other texts by Cathy MacPhail may motivate readers through familiarity, to 

hopefully want to read independently for pleasure.

Cremin (2014) In ‘Reading Communities’ asks us to consider ways of creating readers for life and so if successful in this project, 

I hope to embed these practices into the curriculum, as “schools can be sucked into performing reading for pleasure” 

(Cremin, 2019, p. 5) through for example – one off Book Week activities. Which while valuable, doesn’t address the need for 

a social reading for pleasure environment, within whole school culture. A social reading pedagogy can be effectively 

developed by creating “classroom reading communities of reciprocity and interaction…most effectively led by Reading 

Teachers – teachers who read and readers who teach” (Commeyras et al 2003 as cited in Cremin, 2014 p.92).



Aims

I aim to  develop my practice in 
RfP through effectively developing 
a RfP pedagogy, encompassing 
social reading environments, in 
relation to the TaRs OU/UKLA 
research, that will be of benefit to 
the young people in my school, 
by: 

Reviewing my own practice in RfP

•Creating a google form to find 
out about my learners reading 
habits

•Promoting discussion on text with 
learners through actively 
engaging with reading through 
creativity and characterisation 
techniques (role-play, thought 
tracking and visible thinking 
routines) - to help develop an 
effective social reading 
environment. 

Nell (1988) describes reading for 
pleasure as a form of play 

“enabling a temporary escape 
from everyday life and the 

possibility of learning through 
vicarious experience and 

imaginative engagement, relating 
this to the human propensity to 
narratise experience and think 

through story”

(Cremin, 2014, p. 254)

Therefore, I aim to facilitate active 
learning experiences based on 
the praxis of visible thinking, in 
order to foster a social reading 

environment in the drama 
classroom. As McGeown (2007) 
conveys the importance of small 
group work in order to effectively 

support “students’ reading 
motivation, [rather] than 
classrooms with limited 

interactions”.

(McGeown,& Wilkinson, 2021, p. 
17)

I aim to create an interactive 
reading display  - Reading for 

pleasure pedagogy: Social 
reading environments as cited –

(highlights the need for displays  to 
be interactive and updated, and 

that creating reading displays 
carry significant messages. They 
should “include some focus on 

readers… texts/authors”.
(OURFP.org) 



In order to foster the notion of social reading environments in the 
drama classroom and create communities of readers within the 
school, Cremin et al., (2007 ) states that it’s fundamental to provide 
opportunities for “students to share, recommend or discuss books 
with each other, and their teacher” (McGeown and Wilkinson 2021, 
p. 17). 

The workshops began with pupils sharing their favourite books by 
making their thinking visible – “Its focus is to include an emphasis on 
thinking through art ” (http://www.pz.harvard.edu/projects/visible-
thinkingdrawing).

By drawing their favourite book and  by displaying both mine and 
the pupils’ designs, our interactive display prompted discussion on 
books we liked, and why we liked them.

http://www.pz.harvard.edu/projects/visible-thinkingdrawing


As Cremin (2014) states, an effective Reading for Pleasure 

pedagogy is a collaborative, child-centred process. And in the 

survey, pupils expressed that “practical activities” and “drama”  

could help make exploring texts more interesting. And felt  

background music could make the social environment  more  

relaxing to read in.          

Stojkovic (2017)  highlights how invaluable drama is in enhancing the 

social process of reading and supporting literacy development, as it is  “a 

powerful learning medium which creates a context for children to relate to 

their lived experience”.

Learners then completed a google quiz on their reading habits and 

experiences in and out of school, so I could improve my knowledge and 

understanding of the texts they find interesting, and how they think they 

could improve their reading for pleasure, and the social reading 

pedagogy. Pupils reported a wide range of texts they found enjoyable 

from ‘Mosis’ War’ due to “the action and friendships” to ‘Percy 

Jackson’,-as you can “escape in the story”, with the majority enjoying 

fictional texts. 

However ,when asked about books read in their English class,  responses 

were less encouraging with responses like “its boring” and “I don’t 

understand it”. These responses were from one class where 5 individuals 

have a diagnosis of ASD.



After reading chapters one and two of ‘Under the Skin’

– Catherine MacPhail, learners were asked to use Think-

Pair & Share of 5 W’s (Who, What, Where, When, Why) 

using visible thinking of the tower block  - a key location 

in the plot, to highlight key points of the story alongside 

any emerging stereotypes or prejudices.

Harvard Education ‘Project Zero’ highlights the benefits 

of making our thinking visible using the Think, Pair, Share 

routine, which  promotes understanding through “active 

reasoning and explanation”.

‘



As learners are listening to and sharing ideas, Think, Pair, Share 

“encourages pupils to understand multiple perspectives”. 

(http://pz.harvard.edu/). It promotes inside text talk and removes 

the pressure to offer your own opinion in whole class discussion, 

rather you offer the groups perspectives.

Mapping our thinking visually of what was 

happening in the plot and to character 

relationships, eased discussion from even 

the more reluctant pupils. And adding it to 

the interactive display, allowed us to revisit 

it, as new ideas emerge with further 

exploration of the novel.

http://pz.harvard.edu/


Role-on-the-wall
Communities of readers take time to build and “will experience 

pleasure in the affective engagement often involved in discussing 

the themes and issues which arise, others may also find pleasure in 

the social interaction around it”(Cremin, 2014, p.261).

When asked about the type of activities pupils prefer to 

engage in when exploring texts 40.5% of pupils surveyed 

stated they prefer practical drama based activities.

Role-on-the-wall is a theatre convention which enables you to 

explore thoughts, relationships and beliefs of characters through 

active listening and discussion.



Role-on-the-wall

Learners worked in groups, adding to their findings on themes, 

characters etc the more chapters they read. Helping to 

develop relationships between characters promoted open 

questioning from pupils who wanted to discover depth in the 

story. There questions prompted our role play task.

Practices like these “promote students’ motivation to read” 

and including “social or collaborative practices are key” to 

creating n effective social reading pedagogy (Guthrie et al., 

2007, as cited in McKeown, 2021, p.17).

Setting aside time for students to chat to one another about 

what they are reading helps nurture the relationships needed 

for an effective social reading pedagogy. And was one 

method identified by pupils in our survey, to enhance reading 

for pleasure.



Role Play

The reading environment is just one part of a reading for 

pleasure pedagogy. Learners should “work in interaction with 

reading aloud, book talk” and exploration, with success 

depending upon the “social/physical nature…the quality of the 

texts available” and providing ownership of the exploration to 

learners. (OU RfP)



The Open University Reading for pleasure pedagogy: Social reading 

environments states that “role play can inspire children to engage more deeply 

with stories and characters”. In our exploration of ‘Under The Skin’ – Cathy 

MacPhail pupils explored the relationship between the protagonist – Omar and 

antagonist Sam. They began by identifying prejudices that both boys had for 

example “Omar is a poor wee boy” “asylum seekers get everything for free” “he 

was thrown out his country”.

The groups then created freeze frames and utilised thought-tracking to help 

construct their role plays. Thought tracking is a quick-fire strategy that enables 

children to verbally express their understanding of characters situations. In this 

instance we used it to explore their inner thoughts and prejudices. 

We then built upon this to create role plays of key points in the text and discuss 

what the characters could have done differently when prejudice arose. By 

providing ownership of learning in this way, learners were fully engaged in the 

book and keen to read more to find out if their suggestions was  what happened 

next. At each stage collaborative discussion was encouraged and we added to 

our interactive display to map our thinking throughout the process.







The impact of actively exploring ‘Under the skin’ enabled pupils to question their own beliefs and 

attitudes, and appreciate others have different experiences to our own.  As the contemporary make-

up of our classrooms are “culturally, linguistically, socially and neuro-diverse communities … students 

need to access books which are relevant and meaningful to their lives” (Monoyiou & Symeondiaif & 

Shills, 2018, as cited in McGeown & Wilkinson 2021, p12). 

Beginning with reding aloud to the class a few chapters at a time, then allowing for small group 

discussion through visible thinking and practical activities like role-play worked well for the two 

classes I piloted this project with. As attitudes towards reading from the first google form to after the 

project was complete were drastically different.

Through creative praxis Cremin suggests that in social reading communities, learners “will experience 

pleasure in the affective engagement often involved in discussing the themes and issues which arise, 

others may also find pleasure in the social interaction around it” (Cremin, 2014, p.261). As “practices to 

promote students’ motivation to read include social or collaborative practices as key (Guthrie et al., 

2007, as cited in McKeown, 2021,p17) and should set aside time for students to discuss what they are 

reading.



Thinking specifically about two boys with ASD  in my class who initially said reading and 

books were “boring” and they “hated reading”, I think this practical approach to 

developing a social reading environment, with inside-text talk was an effective means 

to develop these young peoples RfP. As they actively engaged in role play, which 

enabled them to comment on characters attitudes towards the theme of prejudice in 

the book, as they had lived the experience. It was these same two boys who were 

eager to read the next chapter of the story. They concluded “doing drama is fun, I 

forgot I was reading” and the other ”I definitely want to read another book if we can do 

it like this”.

Books like ‘Under The Skin’ which reflect diversity motivated the young people in my 

class to  “connect with the characters who they feel are similar to them” (Monoyiou & 

Symeondiaif & Shills 2018 as cited in McGeown & Wilkinson, 2021, p.12). As our school 

had recently enrolled Ukranian asylum seekers. So the context was real for the young 

people , and hopefully inspired learners to connect with others’ experiences, just like 

they did Omars’ in the story, and appreciate how those young people might be feeling 

in a new place. As a result of developing TaRs social reading pedagogy pupils asked if I 

could recommend other Cathy Mac Phail books –which I did  - ‘Worse Than Boys’ and 

‘Grass’. Which we added to our display to encourage personal RfP.

Starke (2020) states the onus that an effective social reading pedagogy has for 

personal growth and understanding is “students are deeply engaged with the books 

that they read, then these books have the potential to contribute to their own 

understanding of themselves and appreciate others who may be different to them”.



Other Texts by Cathy MacPhail



I now hope to keep our display interactive by adding to it as we develop more RfP in the drama classroom. Also build upon my own understanding 

of the ideology of ‘reading teachers’ by completing the OU RfP accredited course, undertaking the ‘Building Racial Literacy’ programme in Winter 

2022, and hopefully gaining professional recognition from GTCS. Be undertaking the racial literacy course I hope to explore more diverse textual 

themes with my learners to help challenge social norms and understand the cultural experience of their peers.  The Ayrshire Read Woke challenge 

developed by Cicely Lewis in 2017 is motivated by “the need for them to be empowered with knowledge about the issues they (and others) face”. 

By engaging with texts from this project I hope to find moving stimulus to explore with my classes, to inspire them to read literature which gives a 

“voice to the voiceless” and  seeks “to challenge the status quo”. 

I aim to further embed RfP in my classroom practices by adopting the social process of reading with the wider BGE cohort in drama, in order to help 

embed a social reading pedagogy in the school. I also aim to ensure learners are “cognitively engaged with the books they read…using ones 

imagination, emphasising with characters…making connections between new information and existing knowledge, relating to personal 

experiences to text content”. As it is due to these methods that reading engagement can have “a positive impact on student’s well-being”. And as 

such effectively creates the social process of reading. (OURfP.org)

Next Steps
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