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I am the assistant headteacher of The Coppice Primary School, Wythall.

My school is found in Worcestershire, on the border or

Bromsgrove, Birmingham, and Solihull. I have worked at

The Coppice for the last nine years.

This year represented a new beginning for me: for the first

time, I would not have a class of my own.

This presented a different challenge compared to my

previous development work but I was still keen to ensure

continuity from my most recent project (Better Together on

ourfp.org). Better Together focused on social reading

environments and informal ‘book talk’. I wanted to see

whether some ‘scaling up’ some of the ideas of my

previous work might also scale up the impact of those

ideas.

I also took inspiration from colleagues who have shared

development work on ourfp.org about the use of ‘reading

ambassadors’ and wanted to make effective use of the

role in my school.
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The Teachers as Readers (TaRs) project was the inspiration for my work.

While recognising the importance and
interconnectedness of the research
insights, I chose to focus my
development work on two main areas:

- a ‘major focus’ on developing
‘communities of readers.

- a ‘minor focus’ on
knowledge of children’s
children as readers.

teachers’ 
texts and

Focusing on these areas allowed me to
build on previous development work
and ensured the work I wanted to
carry out would be feasible without a
class of my own.
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The Teachers as Readers (TaRs) project was the inspiration for my work.

Such   [reading]   communities   are typified by the 

recognition and valuing of  diverse  reading  

preferences  and habits,  and  a  shift  in  the  locus  of 

control around reading for pleasure.

The newly constructed reading communities that

developed in classrooms fostered a sense of belonging 

and mutual commitment as well as increased 

interaction. The project revealed that reading for 

pleasure is a highly social process and that young 

readers are nurtured through their involvement in richly 

reciprocal communities of readers.

(Cremin et al. 2014)



Humans, as we know, are highly sociable creatures

As I moved away from the intense 1:30 bond of

having my own class, I started to take a fresh look at

the reading culture of the school. How could I build

on previous RfP work to strengthen the social norm of

reading for pleasure and entice more children to

become engaged readers?

Our school culture of reading for pleasure had come

a long way in recent years. But maintaining this

culture is hard, hard work: it requires constant

attention and reinforcement. Even though I’m

confident in my own status as a Reader Teacher,

and even though many of my colleagues are

positive reading role models, I knew that I would

need some help if I wanted to influence children’s

attitudes towards reading.
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Could these children readers teach me a thing our two about RfP?

While the work to primary purpose of my reading

ambassador project was to harness the power of role

models to build communities of engaged readers, the work

would also serve a proximal purpose: I wanted to spend time

with our most motivated readers, discussing their reading

journeys and trying to find out what had led them to realise

the joy of reading.

I wanted to use authentic pupil voice to develop a better

understanding of the strengths and weaknesses of our

school reading offer, which could then provide a recipe for

future action. I also wanted to tap into the children’s

knowledge of children’s literature to influence which books

we needed more of — without the decision being biased by

my own tastes!
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WANTED: enthusiastic readers

My first job was to find children

with a passion and excellent

attitude to reading to help me

to promote reading in class and

across the school.

To do this, I recorded a virtual

assembly for our KS2 children

where I advertised the pupil

leadership role and discussed

some of my ideas for projects

we could do together.
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I gave interested children an open-ended

task to persuade me to read a book that

they really enjoyed — this was partly to

ensure that my ambassadors would be

motivated to take the role seriously, but also

gave me conversation starters that would

build ‘webs of readers’ between the children

(and see which books they had in common

with me!)



I wanted to make sure the role went beyond that of a junior librarian.

Our mission to improve the culture of reading in school would be made

immeasurably easier by the opening of our new library.

This was a much-needed boost after years of struggling to keep our

reading spaces inviting and well-stocked due to financial constraints.

The library is located in the entrance to our school and extends down a

corridor that is the main through our school. Because of this, every child

passes through the library at least once a day; this means that we had

great ‘visibility’ for reading ambassador work and a perfect base for

our meetings.

A timetable was set up so that reading ambassadors — in groups of

three — would spend at least one morning and one lunchtime in the

library with me.

Their first job was simple: build their knowledge of as many books from

the library as they could so that they could make recommendations

later.
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Ambassadors applied their knowledge to choose which books to ‘spotlight’

Once the reading ambassadors had started to grow their knowledge of the books in the

library, I tasked them with the job of keeping the presentation of books fresh. They were

asked to choose ‘texts that tempt’, regularly changing the books that were on display

stands, as well as choosing books to be forward-facing on the shelves. Children passing

through the library were encouraged to ask the reading ambassadors for more information

about books that interested them. Sometimes the ambassadors would choose display

books by a theme and ask me to guess it, which was fun!
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Reading ambassadors supercharged the process of surveying children’s attitudes to 

reading

In the early days of our reading ambassador meetings, I

set about instigating informal book talk with the

children. I wanted to know the answers to questions

such as ‘are there any authors that you wish we had

more of their books in school?’ and ‘If you could

change one book that a teacher has read aloud to

you, what would you remove and what would you

replace it with?’

After this, we set about discovering more information

about attitudes to reading in our school. This is

something that I’ve done for a few years now, but this is

something that I’ve done individually and usually using

paper surveys.

First, I turned the O U R f P reading surveys into a

Google Form to support the recording and

interpretation of the answers children gave.
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Reading ambassadors supercharged the process of surveying children’s attitudes to 

reading

With the help of my team of reading

ambassadors, we were able to survey the

attitudes towards reading of every child in Key

Stage 2.

The ambassadors were briefed to find out as

much as they could about what the children

like to read and how they like to read.

The information was visualised by Google Forms

and ambassadors met to discuss the results.

Following this, the ambassadors worked in

groups to make decisions about how to spend

the school’s book budget and funds from

sponsored events earlier in the year.

The results of the survey were shared with

teachers so that they could identify priority

children to concentrate their own RfP efforts on.
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The children acted as role models to promote a love of reading

Pleasingly, the ideas that the reading

ambassadors had were linked to new habits

and routines rather than one-off events.

A few of the further strategies that our

reading ambassadors worked on are:

- Sharing stories in assemblies (including

a collection of recordings for

Empathy Day on 9th June)

- Reading ambassadors inviting guests to 

enjoy extra library time with them

- Leaving post-it reviews on the

inside covers of library books

- Instigating book blether in their

classes and using their knowledge of

books to make bespoke

recommendations to their classmates
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Reading: it’s what we do here

The positive impact of the reading ambassadors programme has been evident
throughout the school, but particularly in the older classes as these are the ambassadors’
own classes. As the children who I’ve been working with were already motivated readers,
I chose to focus my evaluation on previously disengaged readers in their class.

I’m very pleased with the positive outcomes I’ve seen since the programme started as
they are improvements that are sustainable and scalable.

There is already more of a buzz about the library and the books in it. Developing children
who were experts in the contents of our library has had a great effect on their peers — a
number of children have had their horizons broadened through informal book talk and
the bespoke recommendations of reading ambassadors; for example, we’ve
discovered/created a growing and increasingly motivated group of graphic novel fans in
Year 5.

The work of reading ambassadors has also helped me to convince children that our new
library is a social space for book blether and recommendations. In-class communities of
readers have been improved as a result of reading ambassadors sharing their expertise.

There is already a buzz about the role of reading ambassadors for next year — many
children in the years below have been asking whether they can take up the role. If
everyone I’ve spoken to applies for the role, I might have a bit of a logistical headache!
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A Reader Teacher’s work is never done

Maintaining a culture of reading for pleasure is hard, hard work. It
requires constant communication and ever evolving knowledge of
children’s literature and children’s reading habits. Even for a passionate
Reading Teacher, it’s a lot to do.

Harnessing the power of pupil leadership can help to widen the impact
of a Reader Teacher: by distributing the responsibility for promoting
reading, we can hear from a wider range of pupil voices and expand
the ‘reach’ of the reading culture.

This project has also reinforced the value of shifting the locus of control
around reading for pleasure. As a Reader Teacher, I naturally develop
my own tastes and opinions for what constitutes quality reading; that
said, if the responsibility for curating a collection of books comes down
to one person, it will always be limited in scope and affected by bias, no
matter how deep a teacher’s knowledge of literature is.

By increasing the number of ‘voices’ with decision-making power over
book purchasing, I was able to make additions to the library that were
truly responsive to the children’s tastes and, as a result, far more
effective at offering ‘texts that tempt’.


