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Context

 The Ridgeway Primary School is a two-form entry school 
based in Reading, Berkshire with 459 children on roll; 25% of 
children speak English as an additional language and 26% 
receive SEND support.

 35% of children in the school are from low income families in 
receipt of Pupil Premium funding (PPG) and access to books 
at home remains limited.

 51% of KS1 and 53% of KS2 pupils achieved the expected 
reading standard in 2019, substantially lower than national 
average. 

 Consolidating and improving standards of reading in all year 
groups is the priority for the School Development Plan.
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OU Research inspiration and rationale

The Teachers as Readers research (Cremin et al, 2014) identified five 

key areas that were pivotal in developing reading for pleasure:

1. Considerable knowledge of children’s literature and other texts.

2. Knowledge of children’s reading practises.

3. A reading for pleasure pedagogy which includes: social reading 

environments; reading aloud; independent reading; informal book 

talk; inside text-talk and recommendations.

4. Reading teachers: teachers who read and readers who teach.

5. Reading communities that are reciprocal and interactive.
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OU Research inspiration and rationale

 Teachers as Readers research (Cremin et al, 2014) found that:

“reading and talk are mutually supportive learning experiences… Reading for pleasure is 
strongly influenced by relationships between teachers, teachers and children, children and 
families and children, teachers, families and communities”

 Based on the demographic of The Ridgeway, I was aware of the need to create a 
reciprocal reading community and that this initiative needed to reach further than the 
classroom.

 Another key factor from the research was:

“the diversity of children’s twentieth-century reading, gender differences, the role of choice 
and parental involvement are all considered as influential factors [in young people’s 
engagement as independent readers]” (Cremin, 2014).

 I knew that if I wanted to continue to create a reciprocal and interactive reading 
community within the school then I needed to involve staff, parents and children 
equally. It was important that children saw “themselves as members of a community
that views reading as a significant and enjoyable activity” (Cremin, 2014).
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Aims

 To create strong connections between classes through reading 

recommendations.

 To promote reading for pleasure as a worthwhile social and enjoyable 

activity both at school and at home.

 To allow children to have greater ownership of their reading.

 To create an interactive and reciprocal reading community within The 

Ridgeway Primary.



Public

Outline
Surveys

 We used several different strategies to survey the children’s reading habits and 
preferences:

 Children and staff completed an A-Z of authors.

 Children answered questions about where they like to read, what they like to 
read, how often they read and whether they enjoyed reading at home.

 Myself and other staff members completed the Reading communities ‘Review 
your Practice’ questionnaire.

 Focus children completed additional surveys.

 Surveys revealed that children mostly enjoyed reading 
fiction and picture books.

 Children’s knowledge of authors was limited to popular 
and classic authors such as Julia Donaldson and Roald 
Dahl.
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Class-to-class reading recommendations

 Story bags were purchased and stocked with 
biscuits, new stories tailored to the interests of each 
class in KS1 and notebooks for recommendations to 
be recorded. These bags were then distributed to 
each KS1 class.

 The books were read aloud during a special Friday 
story time. The books were displayed in the reading 
corners of classrooms so that they could also be 
accessed during reading for pleasure opportunities.

 Each week, children in KS1 selected and voted for 
the book that they would like to be added to their 
bag and then swapped these with a different class.

 Notebooks in the bags acted as a record of 
children’s voices and allowed them to give 
recommendations to each other.
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Reading for Pleasure story bags

 Story bags were stocked with biscuits, hot 
chocolate, information sheets for parents, 
and notebooks for recommendations to be 
recorded. 

 Two children were randomly selected each 
week to choose books from the reading 
corner to add to the bag.

 These bags were then taken home to share 
with their families. 

 Notebooks in the bags acted as a record of 
children’s voices and recommendations
with each child leaving a message for the 
class or the next child about what they 
thought about the books that they had 
chosen.
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Impact – Staff feedback

 Results from the Reading Communities Review your Practice questionnaire provided 
evidence that the project supported me as a teacher, pupils in KS1 and other members of 
staff.

 Throughout the project, parental engagement with reading significantly improved and 
children and parents both described increased enjoyment of reading at home.

 The use of story bags at home and in school encouraged children to talk about the books 
that they read. 

 Focus children are keen to share books together and actively seek out other children 
to recommend books to; both groups are now more motivated to read.

 Children began to read more widely and repeatedly asked to borrow a wider selection of 
genres with graphic novels and non-fiction being borrowed more frequently then at the 
start of the year.

 The A to Z of authors survey was repeated at the end of the project provided evidence 
that children’s knowledge of authors had substantially improved with the average 
increase being a child identifying 5 new authors than previously.

 “My class have loved the story book bags in the classroom. They get so excited for a new 
story and it encourages them and me to experience different authors. Every week, classes 
that we have recommended books to have enjoyed the stories and I hope to continue 
sharing the bags in the future.” – Feedback from The Ridgeway’s Year 1 staff
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Impact – Children’s feedback

“I loved sharing the books with my family. It was nice to 
be able to read books that we had read at school at 
home too.”

“I wasn’t sure about reading before but now I love it!”

“I like that I got to choose which books to read instead 
of just being given some.”

“I love picking stories for other classes. We can give 
them ones that we have liked in our class and then they 
can read them too.”
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“We enjoyed snuggling up with hot chocolate (provided!) and we did 

not expect to laugh so much at Oi Frog!”

“It is so lovely to see her enjoying books more. She has started 

asking for books as presents and can regularly be seen reading 

independently at home.”

Impact – Parent feedback
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“This is a really 

good idea. He was 

very excited to 

read these 

books.”
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Reflections on impact the TaRs research 

had on practice

 The Teachers as Readers (TaRs) research on reciprocal and interactive 
reading communities influenced my practice extensively over the course 
of the project. 

 I have deepened my knowledge of children’s literature and understand 
the importance of keeping up to date with new publications.

 I learned about the importance of social reading environments and 
developed my Reading for Pleasure practice to ensure that talking about 
books is built into my teaching more regularly.

 I established positive relationships with pupils, colleagues and 
parents/carers and engaged in conversations about books that they and 
their children are enjoying. 

 I increased in confidence and my passion for reading and encouraging 
reading for pleasure in school and with families became an integral part 
of my daily practice. 
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Next steps
 The story bags were a success in KS1. Next year, we will 

widen the initiative to include LKS2 and EYFS.

 Children’s recommendations are not shared widely 
enough; to improve this we will create a specific reading 
newsletter next year which will be distributed termly and 
will include staff and children’s reading 
recommendations.

 Staff knowledge of children’s literature is still limited; 
part of each weekly reading meeting will now be used to 
spotlight new publications.

 Children frequently asked to take books outside over 
playtime to share with children from other classes; to 
facilitate this we will develop an outdoor reading space.
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