
 

 
 

 

Wild Reading and a Royal Tea Party! 
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Dartington Church of England Academy is an average size primary school in 
a small village in the South Hams. The school draws in children from 
surrounding villages as well as from the nearby town of Totnes. Whilst our 
children tend to come from local professional families, they also come from 

further afield in Torbay and the South Hams. The Totnes area is famed for its creative and eco-
friendly lifestyles and parents often choose to bring their children to Dartington for our focus 
on outdoor learning, our ethos of strong pastoral care and for the creativity within our wider 
curriculum. Our FSM is broadly average (20.9%) but our levels of SEND are higher than average 
and we pride ourselves on meeting the needs of all of our children.  

The teaching of and attainment in reading has, over many years, 
been a strength of the school.  Our children have always been 
very articulate, and reading has traditionally been given a high 
priority. However, after the covid lockdowns, we noticed that 
many of our children had lost their motivation to read. We know 
that “Reading for pleasure is the single most important indicator 
of a child’s future success” (OECD 2002) and that “Childhood 
reading is linked to substantial cognitive progress between the 
ages of 10 and 16” (IOE, 2013), so with our children’s future life 
chances in mind, we set out to increase their love of reading.   

OU Research inspiration and rationale 

There have been many factors over the past five years that may have impacted on our children’s 
love of reading, but one aspect we identified through our pupil surveys, and immediately set out 
to fix, was that our children simply weren’t being given enough varied opportunities to 
read within the school day. We also identified that many of these children were also not 
reading at home, so how would they ever get to learn what a positive experience reading can 
be? We therefore decided to work on our RfP pedagogy for independent reading time.  

As well as the research from the RfP Teachers as Readers 
groups, we also used the rationale that, “In a 2009 study by 
the University of Sussex, researchers found reading for as 
few as six minutes reduced stress by as much as 68 
percent”.  As an inclusive school with an ethos of strong 
pastoral care, we are always keen to implement anything that 
will support children with their mental health, so this statistic 
gave us an additional motivation.  

 
 



 

 
 

Aims  

We wanted to create a community of readers who have opportunities to read widely and avidly. 
In order to do this, we wanted to be creative with the ways we incorporated a variety of 
independent reading sessions within the school day.  

Our key aims were: 

●  For children to be given the time and resources to read for pleasure within the school 
day. 

●  For children to be given a range of different opportunities and contexts in which to read 
so that they could discover and foster their own preferred reading habits.  

●  For children to have time to discuss and share their reading preferences with peers and 
with adults.  

●  For all RfP sessions to be guided by the principles of LIST (learner led, informal, social, 
using texts that tempt).  
 

Outline 

Because we were aware that not all of our children were reading regularly at home, we wanted 
to ensure that they were having as wide a range of positive reading experiences as possible 
within the school day.  We had many actions on our plan to tackle this, but two of the standout 
ones were as follows: 

• Wild reading” in Forest School.   

Our school has a long and successful history 
of Forest School provision and a really 
experienced Forest School leader.  

We were keen to demonstrate to the 
children that reading can be enjoyed 
anywhere, so our FS leader introduced 
“wild reading” in at least one Forest School 
session per half term for each class.  

She was really surprised at how enthusiastic 
the children were to partake in these, having 
initially expected them to complain about 
missing out on den building time! 

 

 In fact, the majority of children were ecstatic at having more time to relax and immerse 
themselves in their current read.  

They said they enjoyed reading outside as it was so calm, with just the bird song as a 
soundtrack. In their end of year surveys, when asked about their favourite places to read, 
several children commented, “In a tree.” 

• Participation in the Silver Stories project. 



 

 
 

Another of the aims we set out to achieve was to develop the 
children’s understanding that reading is so much more than just 
“sitting quietly with a book”. It can also be a social activity and one 
which builds communities. For this reason, we were really keen to get 
involved in an incredible project called Silver Stories; this project is 
designed to use reading as a catalyst for the creation of those all-
important social connections between age groups. Silver Stories 
connects elderly people with young readers, through the simple act 
of a weekly phone call to share a book.  

Twice a week, children made phone calls to elderly “Silver Listeners” to read them a story. It’s 
really the simplest thing, but it enables the listeners to feel that companionship that elderly 
people so often lack, and it gives the children involved a real confidence boost in their reading, 
and no doubt in themselves too.  

The feedback from our elderly listeners was so heart-warming:  

'It's lovely. I enjoy every minute. The Readers are so sweet. They've come on in leaps and 
bounds. I look forward to Thursday mornings. I'm so grateful.' 

'It's special that they're taking the time to read to me.' 

At the end of the year, due to their involvement in the project, the children who had 
participated were issued an invitation to attend a special royal tea party. To celebrate the 
second successful year of the project, the charity's patron, The Duchess of Cornwall (now the 
Queen Consort), was paying a visit to a Silver 
Stories school in Cornwall. Because they had 
had such fabulous feedback from their elderly 
"listeners", our Dartington pupils were invited 
along too. During the visit, they had an 
opportunity to meet other Silver Readers and 
even had a chat with the Duchess about their 
favourite books! These children now know 
that reading is not only a social activity, it can 
also gain you an invitation to a royal tea party.  

Impact 

Both of the actions above met the principles of LIST that we had set out as guidance for all of 
our independent reading sessions. In the summer term, pupil surveys confirmed that this work 
had certainly increased the levels of reading enjoyment across the school 

 The biggest increase we saw was in KS2. In the 
autumn term, of the children surveyed, 40% had 
said they loved reading, 47% had said it was ok 
and 13% said they didn’t like reading. In the 
summer term, 69% said they now loved 
reading, 19% said it was ok and only 6% still 
said that they didn’t like it.  



 

 
 

Previous to starting this project, the only 
regular independent reading sessions these 
children were experiencing within the school 
day was within their daily phonics session.  

By giving them opportunities to read outside 
of this structure, the children were developing 
a love for a wider range of books and this is 
testament to the hard work of this team 
throughout the year.   

Many of these KS1 pupils were children who, in September, didn’t have the will to read because 
they had not yet developed the skill but the opposite was true at the same time: they had not yet 
developed their motivation to improve their skills because they weren’t enjoying their reading. 
We now know that it is vital to develop both for our KS1 children and the improved data for this 
cohort was evidence of this.  

We also saw a hugely positive impact on the 
levels of reading enjoyment within the group of 
children we had identified as “RFP 
disadvantaged”.  By the end of the year, 81% of 
these children expressed improved levels in 
their enjoyment of reading. In fact, within this 
group, 20% of them had previously stated that 
they  like reading at all and yet were now 
saying that they loved it and ranked it as one of 
their favourite activities.  

Within this focus group of children, we noticed 
a huge increase in their motivation to read and the way they spoke much more positively about 
reading. They were able to pick out and discuss favourite texts as well as discuss and compare 
the range of books they had read throughout the year. This had subsequently improved their 
reading skills, leading to them feeling more confident as readers.  

Reflections  

Although there have been some changes in staff over the summer, the focus on RfP as a school 
remains the same. Our next steps for this project are as follows:  

1) Continue to plan regular opportunities for reading for pleasure into our timetable, as well as 
devising new, creative and exciting ways to motivate children to keep reading in school.    

2) Develop our community of readers more widely across the school, now that RFP is 
embedded within classes. 

3) Begin to engage the parents of RFP disadvantaged children in supporting their children’s 
reading at home. 

Our key takeaway from this project is that we need to ensure that children have time in school 
to read and that everything we do within our Reading for Pleasure work needs to be LIST 
(learner led, informal, social, using texts that tempt).  



 

 
 

This quote from Building Communities of Engaged Readers sums up the findings of our project 
entirely:  

“Young readers who do not receive a balance between reading instruction and reading for 
pleasure, and particularly those who do not have access to a range of meaning-rich, visually 
engaging texts, will be seriously disadvantaged as readers and as learners.” (Cremin et al, 2014) 

 


