
 

 
 

“Read all about it!” 

or 

  When is a book not a book? 

Woodlawn School 

Rachel Brown 

Context 

Woodlawn School is a fully inclusive school that caters for 
the needs of children from the ages of 21/2 to 19 years of age 

with physical, medical, sensory needs and/or moderate 
learning difficulties in North Tyneside. Common experiences 
across Key Stages are embedded within our principles to 
create a school community.     

OU Research inspiration and rationale 

I focussed my research on 2 areas initially. 

❖ Reading for Pleasure Pedagogy 
❖ Reading Communities 

My first area of focus was understanding our children’s reading practices.  Moreover, I was 
interested in analysing this further and looking at their ‘wheres’ as well as their ‘whys’ for the 
choices and decisions they made, when they read or chose not to read a certain book. 

My second area for research focussed on the pedagogy of independent reading, and more 
specifically, how can we engage dependent and or reluctant readers on a continuum to becoming 
more independent when faced with the specific SEND of the individual children who cannot 
necessarily access a standard text.   

These areas of focus rapidly drew me into a further area, where I could see a causal link between 
independent reading, reading practices and social reading communities.   

Aims  

1. To improve children’s abilities to self-initiate reading through ‘Building communities of 
Engaged Readers.’ (Cremin et al., 2014). 
 

2. To increase reluctant children’s willingness to read and engage in ‘informal book talk.’   

Specifically, I wanted  

❖ Children to feel comfortable to: 
❖ Celebrate their choices in books and increase their reading choices. 
❖ Engage in conversations with their peers and with staff on the books that they had read. 
❖ Improve confidence in oracy. 



 

 
 

❖ Staff to engage with children about their choices in children’s literature and 
recommendations. 

❖ Staff to set aside time to read aloud to children where this was no longer happening in the 
older classes. 

❖ For reading to become a focus rather than an add on at the end of the day. 
❖ To engage with volunteers from the outside community who had a desire to read with the 

children. 
❖ Investigate potential software solutions for visually impaired children. 

 

Outline 

➢ Our School Council was asked to survey the library and discuss how they would like the 
books arranged and displayed. 

➢  Children in the higher Key Stages were asked the following questions: 
o Do you enjoy reading the books we have in school? 
o How can I raise your enjoyment?   
o What other reading material would you like to see in school? 
o Do your teachers read aloud to you in class?  Would you like this to happen if it 

doesn’t?  Why? 

➢ I developed a differentiated Reading Review system across the school from Early Years 
through to Post 16 where children completed a review of their books.  

➢ Developing Reading Communities was at the heart of what I wanted to achieve for the 
school to boost literacy and specifically confidence in oracy.  Using children from Upper Key 
Stages I developed Reading Champions who would read stories aloud to the Lower Key 
Stages during the week. 

➢ I extensively researched and subsequently procured a software programme for the whole 
school to use. The software accessed mainstream literature on interactive devices with the 
ability to be reproduced audibly and enlarged for our visually impaired, to grant them 
autonomy.  

➢ As the project progressed, I invited 2 volunteers from the Community to come in and start 
reading to the children.   

Impact 

The Library 

The School Council decided that they wanted an overhaul of the library.  They wanted the library to 
be set into baskets and labelled into distinct categories.      With the overhaul complete and books 
organised into such categories as ‘Princesses’, ‘Animals’, ‘Dinosaurs’, ‘Cars’, ‘Horrid Henry’ etc. the 
children then asked for books that were more current and relevant to them.    



 

 
 

                            

Children were asked which books they wanted, and these were bought at their recommendations.  
Some of the older children expressed an interest in reading newspapers, so I invested in an online 
subscription to First News.   

The Reviews 

 

The new books arrived, and the children were keen to read them, but unsure whether they could or 
should.  I implemented a sign out sheet for the new books so that they knew they could take and 
return them. On the introduction of the reviews, I piqued an interest that gripped the school.  The 
children were all informed that on completion of a book they could, if they wanted to, complete a 



 

 
 

review for me about the book they had read.  Each time I received a review I went to the class, 
asked the child to read the review to the class (questions about the book were fielded by the reader) 
and recommendations were given.  The reviewer would be given a reward for the review which had 
been donated by our Library Service and a display at the front of the school was created of the 
reviews as they were written.  Reviews started coming in from the different year groups.  Children 
were keen to share with me the books they were reading and recommending a variety of books, not 
just ones from our library.   Staff also wrote reviews of the books they had read and these were 
celebrated just as the children’s reviews were, at the front of the class so children could see the 
importance I placed on EVERY reader and their book choice and opinions. 

Reading Aloud/Reading Communities 

 

He became a regular reader, 
developing skills and strategies in his oracy and becoming more fluent each week.  His confidence 
led us to ask other children, whom we might not normally have asked if they wanted to have a go. 

The younger children anticipated our ‘Special Guest readers’ every day as a special highlight and it 
became a protected time.  The readers became very good at reading stories with the children, 
engaging the children in the texts and helping them to ‘read’ the story with them. 

Teachers Reading Aloud in Class 

 

“I love reading to them! They are all fully engaged, and L 
even makes the right sound effects at the right time!  
Because I read quicker than some, they can sit back and 
enjoy the story. XX’s understanding is far higher than her 
reading ability and she loves it when one of us reads.”  

Teachers are now setting aside RAB time ‘Read A Book’ time.  
Time to just enjoy the experience of reading together.   

“Children enjoy this time together; I enjoy the closeness it 
seems to give us.” 

 

Alongside the reading reviews I felt it was vital that we 
fostered reading communities and the importance of 
modelling reading within school.  Children saw me read and 
would ask what I was reading regularly, I wanted to foster this 
throughout the school, amongst their peers and other staff. 

I developed a system whereby children from the Upper Key 
Stage groups would go into the Lower classes and read aloud 
to the class.  Initially we chose children that were very 
confident in their reading skills, but I was approached by a 
child that lacked confidence in his reading who wanted to 
read in my class.   



 

 
 

Grananory 

We were incredibly fortunate to have two volunteers come to work at the school reading to the 
children.  Again, they have been working within the Reading Community pedagogy, spending the full 
day within our school, moving between several of our classes.  Reading stories to the children, 
chatting about the books with the children, discussing the different characters and stories the 
children have enjoyed.  In the words of one of the children,  

  

Self-Initiated Reading 

 

The major shift I saw within school this past year can be seen in these amazing photographs.  
Children, waiting for lessons to start, or during a ‘brief’ moment in class, now grab books to read and 
flick through.  Children who before would not have picked up a book are now running down the 
corridor to tell me of their latest read, or I hear “Rachel, have you read this one yet?”   

Last week a child told me, “You are awesome!” Why?  I had overheard him saying he had finished 
the ‘Horrible History’ book he was reading at home, so I brought in a multipack of them.    Six 
months ago, this child didn’t read books we put in front of him as he “had read everything.” 

“Jan reads to me, makes me laugh at the voices 
she makes.”   



 

 
 

 

When a book is not a book 

I had been able to locate a software programme that as a school, benefitted all our children, 
including those who are visually impaired and those that could not read a full book and would 
benefit from an audiobook.  This software had books ranging from EY to A’Level content.  Initially I 
trialled the software on my class of children, before offering it across the school.  Children began to 
write reviews based on the audiobooks they were listening to.  Children commented: 

                         “I didn’t like his reading of the book, his characters sounded funny.  I wanted them to 
sound different.” 

“Books are better than films, aren’t they? There is more in them” 

 

Reflections on impact the TaRs research had on practice 

Reflections: 
 

❖ Enabled me to focus on child-initiated reading and book talk. 
❖ The Reading Communities research developed a broader understanding throughout the school 

of how the reading environment is pivotal in enabling a child to feel secure and comfortable to 
engage in reading. 

❖ Allowing children greater autonomy in choosing reading material both within school and the 
wider environment. 
 

I sent a feedback questionnaire to the staff asking for their input about the impact they felt the RfP 
initiatives had had overall. 

These were some of the responses I received: 

1. What impact, if any, do you think having a Reading Champion from another class has had on 
your students?  How can you tell? 

“For the champion- increased confidence in reading. Increased love for reading at 
home also.  

“For the readers that require support - increased love for reading due to being able to 
access more appropriate texts. More confident in spelling and also reading the ‘I Can’s in 
lessons.” 



 

 
 

“Her self-confidence has grown and she loves sharing books with the younger pupils.” 

2. What improvement, if any, did you notice in the oracy of the child reading with or to your 
class over a period of time? 

“Children able to communicate in full sentences and give reasons.”  

“Children able to answer reading comprehension questions whilst looking for key words and 
explain their answers.” 

3. What impact, if any, do you think this initiative has had on the Reading Champion? 

“For the champion- increased confidence in reading. Increased love for reading at 

home also.” 

“More confident with spelling and in phonics.” 

4. If you participated in the reading aloud to your class every day, how has the impacted on the 
overall enjoyment of this set time?  Is this something you would likely continue?  What has 
the class thought of this time as a whole? 
 
“I love reading to the class.  It is a whole class experience that we can share together.  We 
are all relaxed.  A chance to experience something together.” 
 
“They all look forward to it.  The children like listening to the books.  They take it in turns to 
choose from a wide range of books they each like.  We have had some very different 
books.” 

 
5. If you have had the visitors in your classes, how has this impacted your class?  What 

improvements with regards to reading for pleasure have you seen? 
 
“Children enjoy reading to our visitors. They choose a range of different texts.” 

 
6.  Reviews for Rewards is very popular in certain classes.  But not all.  Is there another way of 

engaging the children do you think?  If so, do you have any suggestions?   

“Mystery texts - child led and engagement in reading for others.” 

“The children liked the book walk and the post it notes idea that you initiated and would like 
that again.” 

 
7. Overall, what impact, if any, do you think RfP has had on your class, or on specific 

pupils?  Why? 
 
“Great impact we have daily reading and the children enjoy sharing texts with their friends.” 
“They enjoy starting a new text in English and finding out about it” 
“They have begun reading at home for pleasure.” 



 

 
 

Next Steps: 

 
❖ Further develop  

➢ the Grananory – volunteer reading scheme 
➢ the Peer Reading Scheme 

❖ Implement the children’s idea of a mystery text read (read onto an iPad) for those children who 
cannot access physical books and for our visually impaired students. 

I would also like to have every class have a recommendation of the week, whether that be from a 
child or a teacher.  

 

❖ Improve class libraries and reading 
areas – whilst the children improved our 
library, I still feel we need better areas 
for them to feel more comfortable. 
 
Our children are very sensory in nature, 
and they find the most unusual places 
to read in. 

 


