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St John Vianney Catholic Primary School  
‘Seeking Growth Together Through Jesus’  

‘OU Blackpool Reading for Pleasure Project’ 
 

Context  
 
St John Vianney’s is a larger than average Catholic primary 
school in the heart of Blackpool, which our children, staff, parish, 
and governors are proud of. The school was identified as 
‘Outstanding’ in our most recent Diocesan inspection (March 
2018) and Good with Outstanding Behaviour and Safety in our 
latest full Ofsted inspection (July 2014), confirmed once again in 
our latest short inspection (March 2018). A quote from this 
report identifies that ‘there is a strong team ethos characterised 
by very high expectations for all the pupils in your care’. 
 

As a result of our excellent practice in getting children to read as soon as possible, we were 
chosen as one of 36 National English Hubs and now support schools right across the Northwest in 
developing their phonics and early reading practice. Our children and staff are used to having 
teachers from other schools visit our classrooms and we are proud of all that we do in school to 
ensure our children achieve their very best. 
 
As a Catholic school, the teachings of Jesus Christ are central to all that we practise in school. Our 
mission statement, ‘Seeking Growth Together through Jesus’, recognises that education is a 
partnership between the child, school, and home, and we place a great deal of emphasis on this 
partnership. Parents are welcome to come into school anytime to experience the friendly 
atmosphere and ethos we try so hard to nurture at St John Vianney’s.  
 
Curriculum Intent: 
At St John Vianney we believe everything we do 
is for the greater glory of God and through 
Jesus we seek to grow as a caring Catholic 
community in faith and love; knowledge and 
understanding; aspiration and independence. 
We develop life-long learners who are 
confident and resilient to succeed in life. Our 
curriculum is ambitious and inclusive for all 
pupils based around the requirements of the 
National Curriculum and EYFS framework. It is 
coherently planned and sequenced to develop 
the essential knowledge, skills and understanding which are the building blocks for later life. As 
such, our curriculum is underpinned with reading because, through fostering a love of reading, 
we are providing our children with the tools to be independent, inquisitive, and curious learners. 
Throughout our curriculum, we provide opportunities for our children to be immersed in high 
quality texts that are carefully selected to both engage and promote reading for pleasure and 
vocabulary acquisition as well as enhancing their Cultural Capital. Our classrooms are rich in talk, 
with effective questioning to constructive peer discussions.  
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Oracy is fundamental in our curriculum as it allows teachers to develop and encourage critical 
thinking and, through a metacognitive approach, allows the learner to take control of their own 
learning. We believe that ‘words, written or spoken are the building blocks of life’ and as such our 
curriculum is personalised to meet the needs of our children. We strive to develop independent 
and aspirational learners who understand their mutual role in the teaching and learning process. 
As in the parable of the ‘Mustard Seed’, at St John Vianney, we want every one of our children to 
grow and develop from the very beginning of their primary education.  
 
Project Leads; Clare Evans Head of School & Overall Curriculum Lead and Emma Hornby Hub Lead 
& Overall RWI/Early Reading Lead.  

Explore 
As an ‘Outstanding’ Catholic Primary School our faith permeates 
everything we do, it is at the centre and heart our school. When we 
embarked on our Reading for Pleasure journey, we took Reading as 
the one priority focus on our School Development Plan.  As a whole 
school team, we are committed and driven to ensuring that our 
children recognise that books are at the core of our Curriculum and 
the gateway to so many other experiences and opportunities. They 
would proudly say that here at St John Vianney we are a ‘Reading 
School.’  
 

Prior to embarking upon this project, a change team was created that reflects on the strengths of 
our school staff. The Change Team is made up of our Head of School, Hub Lead, English Coach, 
Spelling Lead, EYFS/KS1 Phonics Leads, 
Wider Reading Lead and an experienced 
HLTA. We have a wealth of expertise and 
knowledge as a team, and this is 
reflected in the priority given by SLT to 
both the leadership and management 
and implementation of Reading across 
the whole school.  
 
We carried out both pupil and staff 
surveys to support our own judgements 
and baseline and identify where we are 
on our RfP journey. All staff in school 
completed the survey with the 
expectation that Reading for Pleasure is not just a project, but it is the underpinning culture of 
our school. One of the key messages we have explored is that as a staff we need to explore the 
children’s attitude to Reading and encourage children to choose to read (demonstrate an intrinsic 
motivation to read).    
 
The Change Team analysed the staff survey data to identify:  teachers’ knowledge of current 
children’s literature; their understanding of reading for pleasure pedagogy; children’s reading 
practices and reading environments. After looking at the children’s responses the information 
collated about most staff’s knowledge of children’s authors was not unexpected.  
 
The staff survey showed that the teachers had some awareness of children’s literature and 
authors, but they were the obvious authors that have high publicity or were the classics known to 
most, for example Julia Donaldson, Roald Dahl and Michael Rosen.  
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Staff were also asked to rate their confidence in understanding children’s reading habits and 
preferences. From this we established that to support staff to feel more confident about book 
and author recommendations to children, they need to know not only what the children like to 
read but also have a range of texts they can recommend.  
 
 
 
 
 
 
 
 
 
 

Narrative for pupil surveys: - A sample of children from each 
year group took part in the pupil surveys. Overwhelmingly, 
the children stated that they enjoyed their teacher reading 
to them. There were links between children seeing teachers 
as readers and the children’s love of reading. Our data 
demonstrated that where children perceived their teachers 
as ‘loving reading’, the children’s opinions of how they felt 
about their teacher reading aloud were more positive. This is 
particularly important, as research shows ‘an enhanced 

personal and professional awareness of what it means to be a reader can serve to nurture young 
readers.’ Cremin (2014) 
 
We recognise that this demonstrates that all adults in our school need to be explicit in their 
passion to share the ‘love of reading’ with young readers. To do this, we as teachers need to 
share our own reading habits with the children and read for pleasure to gain a greater 
understanding of children’s literature.  
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This is something we started with in Lockdown 1 when 
each staff member selected a children’s author, created an 
information board which are displayed all round school 
with a selection of books to encourage the children to 
select independently.   
 
Focus children: from the initial look at the data from the 
Pupil Survey’s collection staff were asked to prioritise 3 
focus children from each class. We encouraged staff to 
really understand not only the children’s thoughts and 
feelings about reading but also their own knowledge of 
the children’s attitudes to reading.  

 
Our aim was to develop a deeper understanding 
of these children and to improve their attitudes 
to reading. Across all year groups staff chose 
focus children who were  ‘reluctant readers’, 
‘those that could but chose not to read’. We 
talked about this with staff so that everyone 
was clear about the selection of children 
who‘show little interest in reading’ or  ‘do not 
read at home/beyond the school-set reading.’ 
 
Evidence suggests that reading for pleasure 
leads to increased attainment. Clark and DeZoya 

(2011) ‘found a significant positive relationship between enjoyment and attainment indicating 
that pupils who read more are also better readers.’ We believe that if we are successful in altering 
the attitudes of these children, then others would follow on the journey.  
 
It was apparent from the survey that 
children didn’t feel that they had 
much opportunity to talk about books 
and reading. The data shows that this 
was more the case at home. Also, 
children stated across most year 
groups that an adult rarely read aloud 
to them at home.  
Reading for pleasure is strongly influenced by relationships between teachers and children, and 
children and families (Cremin et al, 2009). 
 
Based on our where we feel we already are as school on the Reading for Pleasure Journey, 
combined with the survey findings from the start of this OU Project we have identified some 
other areas of focus as part of our Action Plan. 
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• The focus on Graphic Novels came out of Staff 
surveys as a less confident genre. 

• An increased author subject knowledge. 

• To continue to raise the aspirations of children to 
read for pleasure to help them achieve the higher 
levels through participating in wider opportunities 
for reading.  

• Plan in ‘Book Talk’ opportunities in all year 
groups and build children’s knowledge of different 
authors. 
 

Some other areas that have come out from our discussion; -  

• KS2 children who can’t read fluently, and  

• How our Phonics SSP impacts on the continuing reading journey in KS1 and KS2.  

Prepare  
We have chosen to focus on two RfP Knowledge priorities and one 
RfP Pedagogy priority.  

• An increased author subject knowledge of children’s 
literature. 

• To continue to raise the aspirations of children to read for 
pleasure to help them achieve the higher levels through 
participating in wider opportunities for reading.  

• Plan in ‘Book Talk’ opportunities in all year groups and 
build children’s knowledge of different authors. 

‘Teachers of reading need to; suggest reading material to individual children to motivate them as 
readers; have a secure knowledge of a range of texts to have in depth discussions with children; 
identify books which read aloud well and that their class would enjoy; and know which books 
would be fruitful for closer examination’ Chambers. A (1993) 

 
• An increased author subject knowledge of children’s literature. 

Research shows that ‘those teachers who have a secure knowledge of a range of children’s 
literature are not only more able to recommend the right text for the right child but are also better 
positioned to create a community of readers in the classroom.’ (Younger & Warrington 2005, 
Kwek et al 2007)  
 

‘Pupils need to feel that they are part of 
communities where he enjoyment of reading is 
valued. Such talk can help them to see the kind of 
reader they would like to become’ Hitchcock 
(2010) Having a good knowledge of children’s 
reading preferences and habits, developing book 
talk and reciprocal communities, therefore has 
the capacity to shift children’s attitudes towards 
reading.  
 
 

• To continue to raise the aspirations of children to read for pleasure to help them achieve 
the higher levels through participating in wider opportunities for reading.  
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We as a school have a responsibility to ensure we are good reading role models and get the right 
books in the right hands. ‘Teachers need knowledge of a range of texts to suit and engage the 
diverse profiles of the children and young people they teach.’ McGeown, S.P. (2013) 
 
Reading enjoyment has been reported as more important for children’s educational success than 
their family’s socio-economic status (OECD, 2002). 
 
There is a positive link between positive attitudes towards reading and scoring well on reading 
assessments (Twist et al, 2007). 
 

• Plan in ‘Book Talk’ opportunities in all year groups and 
build children’s knowledge of different authors 

We are proud that ‘Book talk’ is taking place throughout our 
school. Research findings tell us that ‘in classrooms where 
teachers initiated and encouraged book talk in the context of 
diverse resources and sociable environments, aspects of 
‘competence pedagogy were evident’ (Hall et al, 2007) 
 
To make sure that book chat itself in the classroom did not 
wander into ‘comprehension’ territory but stayed within the 
parameters as informal discussion and opinion sharing for 

sheer enjoyment. We 
know that this would be 
an important focus, as 
Teresa Cremin et al (2014) stated in ‘Building Communities 
of Engaged Readers’- ‘Effective teachers of reading use 
literature to engage in wide-ranging discussions with 
children.’  

 
 

Deliver  
Our ‘Reading for Pleasure journey at St John Vianney 
began well over 5 years ago by creating immersive 
reading areas around our whole school. Our children 
and staff were transported into the mysterious land 
of Narnia and the Magical world of Harry Potter 
where you can catch a train at Platform 9 and ¾. In 
the school hall we created a home from home living 
space to cosy in front of the fire, with the aim being 
to promote engaging and inviting reading 
spaces. 
 
At the same time another strength at this time 
had been our pupil voice led Reading Areas in 
every classroom, our children were given a small 
budget from PTA fundraising to plan and design 
these. The children created plans and budgets 
for these designs and our teachers supported 
the children in the purchase of their wish lists! 
You can’t beat a bit of ‘Facebook Market Place’.  
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As you entered each classroom from Nursery to Year 6 had a clearly identified inviting space to 
encourage reading. We had everything from ‘Sponge Bob Square Pants Pineapple under the Sea’ 
giant tent, a ‘Star-books’ Café, Space Rockets and Double beds to name a few! Each area had 
what appeared to be a ‘wealth’ of choice of books although now we would question the quality 
and quantity of these. At this stage in our journey the ‘physical spaces’ we created for children to 
read were clear to see all round school as well as ensuring that story time was on the timetable 
for all year groups.  
 

Each class displayed Posters on classroom doors to share with the children 

that we as teachers are readers, staff chose their own book titles which 

varied from children’s literature to adult fiction.  

 

Over time this vision across school has already completely transformed prior 

to starting on this project. Reading spaces in 

classrooms now reflect our children’s 

preference for a wide range of texts, and 

authors. The texts now are quality and demonstrate the shift in 

author knowledge and preferences of both our children and staff.  

 

As a school we had also devised and written our own Novel Based 

Curriculum, our teachers had chosen the texts for each year group, 

and these were mapped out across the year to ensure we had 

enough genre and coverage. Our staff were passionate about the 

text choices as they had begun to consider possible curriculum 

links as well as the likes of the children.  

 

The initial launch of the Reading for Pleasure Project took place during an Inset Whole School 
Twilight which all staff attended. Staff were addressed by Prof Teresa Cremin and the Open 
University Team. This enabled staff to see real examples of where ‘Reading for Pleasure’ projects 
had been successful and hear first-hand of stories around creating and developing a Reading for 
Pleasure Community that is truly authentic and embedded. This was perfect to re-engage and 
excite staff with a buzz for RfP. Following the session Clare and I were able to identify some 
aspects where we could have an ‘quick win’ with immediate impact and then identify a longer-
term approach of ideas that would have an impact in our school.  
 
Some of our ‘quick wins’ included ensuring story 
time was on the timetable from Nursery – Year 6, 
and the staff author boards as well as classroom 
door posters prompted whole school discussion 
between children and staff.  
 
From Nursery to Year 2 we already have a 
selection of quality picture book texts that are 
known as our ‘Favourite 5’. These stories and 
repeatedly read so the children know these ‘off 
by heart’. Repetition is beneficial, it aids learning 
complex information by increasing opportunities for the information to be encoded, allowing 
children to focus on different elements of the experience, and providing opportunities to ask 
questions and connect concepts together through discussion. There are multiple copies of these 
texts which are shared in class and then the children can take them home as a shard read.  
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As a local Authority Blackpool has launched a 10-year 
Literacy Strategy, as a school we have taken part in the 
#Blackpool30 Reading Challenges and events.  
 

As we embarked on 
this project the 
Reading Areas in 
classrooms had 
already begun to change, during Covid/Lockdown, we had 
taken the chance to re-distribute any ‘tatty and old’ 
books home with the children. Instead, we had replaced 
the books with quality texts organised by genre, authors, 
recommendations for the children to access 
independently.  
 

Our aim was to invest in texts that tempt, 
and we took this guidance from sites like 
‘Books for Topics’, ‘UKLA Book Awards’ lists 
and Top 100 books for every year group as 
examples.  
 

 
 
 
 
 
 

 
We are fortunate to have our own 
converted London double decker bus for 
our school since September 2019. Our 
children have weekly access to the library 
to change library books as well as use it 
for class story time and during lunch and 
play times.  
 
 
 
 
 

Research reports a link between library use and reading for pleasure; young people that use their 
public library are nearly twice as likely to be reading outside of class every day (Clark and 
Hawkins, 2011) We had already prioritised this area of focus on our School Development Plan. 
We had committed ourselves to ensuring that reading outcomes for all children were the best 
they could be. This has ensured a shared goal and vison for all our staff keeping reading at the 
heart of our curriculum and all that we do.  
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Aim Implementation 
(inc strategies) 

Impact Reflection  

An increased author 
subject knowledge of 
children’s literature. 

*Author study boards 
completed during 
Lockdown 1 by all 
Teaching Staff. 
 
 
*John Murray – CPD 
Training Picture 
Books  
 
 
*A novel based 
curriculum written by 
our own staff.  

These displays are 
around school 
accompanied by a 
selection of texts by 
that author. These 
are flexible to be 
updated as staff 
knowledge increases. 
 
 
Our curriculum intent 
is bespoke and 
reflects the children 
at St John Vianney. 
The novels and linked 
texts across the 
core/foundation 
subjects ensure a text 
rich environment.  

This we feel has also 
had impact on our 
children. They talk 
about the authors 
and books they are 
familiar with. A 
further step would be 
book 
recommendations 
and reviews by the 
pupils of these books. 
 
 
Reading is at the 
heart of everything 
we do and as our 
curriculum is our 
own, we continue to 
change and update 
the texts to reflect 
cohorts, diversity and 
topics. This ensures 
they are current.  

To continue to raise 
the aspirations of 

children to read for 
pleasure to help them 

achieve the higher 
levels through 

participating in wider 
opportunities for 

reading. 

 

*Staff recorded 
stories over lockdown 
and shared via our 
digital platforms – 
YouTube, Tapestry 
and Teams. 
 
*Live teaching 
sessions during 
Lockdown. 
 
*Planned 
opportunities for RFP 
– including ‘Reading 
Rivers’ ‘Extreme 
reader challenge’s'  

We ensured that 
children had access 
to physical books at 
home as well as 
raising the profile for 
RfP with the recorded 
stories.  
 
During remote 
learning the children 
embraced the RfP 
challenges and story 
sessions allowed for 
children to show off 
favourite books and 
bring an insight for 
staff into the 
children’s 
preferences for 
reading. 
 
 

We now feel that due 
to pupil surveys and 
conversations we 
have ensured that we 
know the most up to 
date reading 
preferences for all 
children.  This Pupil 
Voice is informing 
new book choices e.g. 
Graphic Novels.  
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Aim Implementation 
(inc strategies) 

Impact Reflection 

Plan in ‘Book Talk’ 
opportunities in all 

year groups and build 
children’s knowledge 
of different authors 

 

*Planned ‘Book Talk’ 
that is also modelled 
for the children  
 
*CPD from OU on 
Informal Book Talk 
for staff  
 
*Daily reading and 
story-time on the 
timetable to ensure  

We have seen first-
hand the impact of 
Book Talk on our 
children. They talk 
about books now 
with ease, making 
connections and 
following 
recommendations 
from their peers for 
their next read. This 
is so much more 
‘natural’ and 
embedded into 
everyday practise.  

Our Reading Cannon 
that has books sorted 
into short, medium, 
and long reads which 
come from 
recommended lists 
for each year group 
Year 3-6. This allows 
the children to select 
books on personal 
choice, which has 
resulted in real 
ownership of their 
own reading 
preferences.   

 

Review  
 
As a team we are passionate at St John Vianney that we are on 
a well-established continuing journey as ‘A Reading School.’ It 
is simply woven into everything we do.  
 
The final teacher survey shows an increased knowledge of 
current and diverse children’s authors and texts. Our Staff are 
extremely pro-active and have done this within their own year 
groups and teams. They have used recommended lists, 
websites, and reviews to select new texts for the children in 
their classes. There is a strong link with ‘Book Talk’ in class 
between pupils and pupils and pupils and staff is another 
example of how this knowledge has been developed. Staff 
recommend reads and authors’ work to each other.  
 
The final teacher survey also shows an increase in our teacher’s knowledge of reading 
preferences, the scales scores show a marked improvement. We plan to continue to support staff 
in this area with coaching and continuing CPD.  
 
We have taken the time to ensure we have informal chats with staff during this project, these 
conversations have shown that they have a greater awareness of pupil’s preferences, and they 
now feel more confident in putting the right books in the right child’s hands. Following on from 
this, when we have had informal chats with our pupils the know what they would like to read and 
why they like to read. We focussed these conversations with our reluctant readers and the 
impact although ‘soft data’ is clear across school. This has been achieved by staff investing the 
time to talk to children and show them how to pick appropriate books. Another major change is 
the increase in reading materials across all year groups.  
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The final pupil surveys show an increase in both 
KS1 and KS2 pupils stating that they ‘love 
reading’ something we are incredibly proud of at 
St John Vianney. The survey results from our 
pupils show that they enjoy participating in both 
‘planned and informal Book Talk’. They talk 
about how they engage in this process with both 
their teachers and peers in class. In the baseline 
data pupils named current books being studied 
in English or a class novel being read to them. 
However in the final survey’s there is a real 
increase in the children listing a multitude of 
their favourite texts, genres and authors! There 
is a clear real shift from the class novels.  
Pupils are recommending books for a class read, 
identifying alternative linked texts and bringing a 
range of books into school. We are proud to say 
that this is learner led and the children are doing 
this independently rather than being adult led.  
 
This is supported by the (TaR’s Research) that 

said, ‘Talking about texts and talking about reading was at the heart of the RfP pedagogy 
identified in the TaRs research. This booktalk was informal and highly reciprocal; it was often 
spontaneous and involved two-way teacher-child / child-teacher and child-child recommendations 
and was found in many other un-assessed reading focused activities. This talk was dependent on 
the teachers’ knowledge of the children as readers, and their knowledge of children’s literature 
and other texts. It was also influenced by the complementary strands of RfP pedagogy: reading 
aloud and independent reading time, and a physically and socially engaging reading 
environment.’ 

Focus Children; We asked our staff to target readers who may not be engaged in reading or be 
reluctant readers to those who ‘can but don’t’. Evidence was collated through informal chats, 
observations and reading diary communication. More specific examples of actions were; to create 
areas and spaces in classrooms to promote reading as well as providing specific books for each 
focus child in the aim of enticing and 
engaging these pupils. All staff really 
invested in supporting these pupils and 
getting to know their reading preferences 
and book recommendations. The final 
pupil surveys show that the attitudes of 
these pupils have changed with many 
now saying how much they love reading! 
 
We most certainly feel that there the 
profile of reading continues to grow 
across school and there is a real buzz 
around ‘Book Talk’, texts, authors and 
that we are a Reading School.  
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Sustain 
 
This has been an exciting and rewarding journey for both staff 
and children, which will continue to grow and develop for both 
our children and staff at St John Vianney. Within our school we 
firmly believe that ‘Reading for Pleasure’ runs throughout – it 
isn’t an ‘add-on’. The building of reciprocal relationships with 
our pupils as readers, has allowed us to identify their reading 
preferences and get the right book into the right hands. The 
Teachers as Readers (TaRs) study (Cremin et al, 2014) identifies 
those strong relationships were essential for building RfP 
pedagogy and communities of readers within a school. This has 
had a positive impact on attitudes to reading throughout St 
John Vianney. The project has reinforced our ethos that 
reading is the gateway to learning. This links to the research by 
the OECD (2002) ‘Reading for Pleasure is the single most 
important indicator of a child’s future success.’ Our outcomes 
have also supported findings from ‘Distinctions between 
reading instruction and RfP’ (Cremin et al 2014) where it is 
recognised that ‘the will influences the skill.’ As our pupils 
continue to develop the ‘will’ to read we can see the impact on their reading skills.  
 
‘Readers of Literature who share their pleasure in the classroom will not only be building the 
habits of a lifetime but will be fostering children’s personal growth.’ (Byatt 1998) 
Clearly, how we, as practitioners, model excitement around literature is fundamental in creating 
readers of the future (the choices of the texts/materials by the children have shown a clear 
influence of the adults they have interacted with.)  

 
As the Teachers as Readers’ research found, ‘talk about reading 
and texts became more spontaneous, informed and extended. 
These changes appeared to be linked to their teachers enhanced 
subject knowledge’ (Cremin et al; 2014) This has led to a greater 
awareness of growing trends in children’s; literature to match 
text choices to individual children. Staff have a greater 
knowledge of children as readers and are offering a wider range 
of options of text choices and this has led the teachers to 
understand the importance of up-to-date knowledge of 
children’s literature more fully. Ensuring staff invest time ‘getting 
to know their children as readers’ is crucial. This knowledge will 
we hope to continue to grow and this in turn will support book 
recommendations and widen the range of children’s literature 
that they read.  

 
In the final teacher survey’s, there was a shift in most cases with the authors and writers cited, 
however we recognise that in some cases our support staff are largely reliant on authors such as 
Roald Dahl and we recognise that we need to continue to develop this subject knowledge for it to 
be embedded. This will allow us to continue to develop our St John Vianney Reading Cannon and 
create this bespoke and engaging reading curriculum for all our children. Increased staff 
knowledge will help to make amendments based on individual cohort’s likes/dislikes and tailor 
text choices accordingly.  
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We pride ourselves on being a ‘Reading School’ as reading permeates the ethos and culture of St 
John Vianney, our teacher’s knowledge of children’s literature and children’s reading habits and 
preferences is the key! It is this knowledge that filters down into the children’s choices. To sustain 
this, we need to ensure Staff engage in CPD and current trends in RfP pedagogy and research. We 
will continue to identify those ‘focus children’ who need encouragement and a pro-active teacher 
involvement to help them engage in Reading. Our shared clear vision for Reading for Pleasure is 
the ‘golden thread’ that runs throughout the curriculum which we are continuing to adapt and 
improve. 
 

‘Readers of Literature who share their pleasure in the classroom will not only be building the 
habits of a lifetime but will be fostering children’s personal growth.’ (Byatt 1998) 

 


