
  
Headteacher: Lorraine Martin 
English Leads: Clare Mulholland (AHT Y5&6) Sarah Hodge (AHT Y1&2) 
Change Team: Sumaiyah Rehman (N), Megan Fitzgerald (Rec), Amreen Tariq (Y1), Faye Shaw (Y2), 
Charlotte Furniss (Y3), Emily Bird (Y4), Sidra Yasin (Y5), Jess Sykes (Y6) 

Context 
 
We are a large inner-city primary school based in the Heaton/ Manningham area of Bradford. We 
currently have 666 pupils on roll from age 3 – 11. 24% of the pupils who attend our school receive 
free school meals and 20% of the pupils are classed as SEN. The vast majority of our pupils speak 
an additional language at home; Urdu and Punjabi are the two most widely spoken. Children 
begin nursery and Reception with a paucity spoken language.    

Before joining the Open University’s Reading Schools’ 
Programme, we were aware of the Teachers as Readers 
phase I and phase II research led by Professor Teresa 
Cremin and had begun to review and develop a new 
school reading spine to enrich the reading experience for 
pupils and to develop teacher’s subject knowledge 
around texts.  We recognised the need to ensure that 
children had a reading rich environment and social 
reading spaces in which to enjoy books.  

 

Explore 
 
Staff surveys 
We began by asking teachers undertake the Open University teacher review surveys.  This would 
establish a clear baseline for our work.  

• Staff had knowledge of celebrity authors and authors they themselves encountered as 
learners in school but were less confident with new authors.  Knowledge of poets and 
illustrators was limited. 

• Most knowledge about pupils’ reading came from informal discussion in lessons but this 
did not regularly occur. 

• The majority of teachers rated themselves as having poor knowledge of children’s 
reading networks and reading beyond school life. 

• Opinion was divided amongst respondents in regards to how regularly they talked about 
reading with children with 50% saying they rarely spoke with pupils and 38% saying they 
did so regularly, highlighting inconsistencies between classes. 

• 81% of responses said that children only sometimes or rarely talk to peers about books 
and reading. 

Strengths  
We found the following strengths: 

• Quality of texts and the new book spine 

• The amount of time scheduled for reading on the timetable 

• Story times 

• Staff enthusiasm for improving reading in school. 

https://ourfp.org/schools-teachers/reading-schools-programme/


Areas for development 

• Develop staff knowledge of a wider range of genres, authors, poets and illustrators. 

• Continue to develop the diversity of reading genres across school. 

• Develop regular opportunities for informal book talk in the classroom and throughout 
school. 
 

Pupil surveys 
The OU pupil surveys were carried out from Reception to Year 6 by class teachers.  This data was 
collected by the change team. Pupil voice was collected through small discussion groups with 
children from KS1- KS2. 

• Data showed that as pupils move through school their enjoyment of reading reduced; 
69% of pupils in Year 2 saying they loved reading compared with 38% in Year 6. 

• 67% of Year 2 pupils described themselves as good at reading compared to 32% in Year 6. 

• Pupils in KS2 were more likely to read aloud to peers than in KS1. 
 
Strengths 

• Pupils enjoy being read to by adults and this is happening in school, although there was 
some variation between classes. 

• The first term of our new book spine was going well; children were enjoying the new 
books from a wider range of more contemporary authors. 

• Staff were developing their own subject knowledge and developing a better 
understanding of what pupils’ likes and dislikes are. 

 
Areas for development 

• Engage in informal book talk to support children to form opinions on books and 
recommend texts to each other (and to staff). 

• Ensure that KS2 children have books that tempt and engage them. 

• Introduce strategies that provide further opportunities for pupil voice so that RfP is 
learner-led (e.g., books votes, etc). 
 

Prepare 
Aim1: Develop staff subject knowledge of children’s literature 
‘Knowledge of children’s literature and of individual children and their reading interests is 
essential in order to develop young readers who can and do choose to read for pleasure. Those 
teachers who have a secure knowledge of a range of children’s literature are not only more able 
to recommend the right text for the right child, but are also better positioned to create a 
community of readers in the classroom’ (Younger and Warrington, 2005; Kwek et al., 2007). 
 
We knew from our surveys that whilst staff had a good understanding of celebrity authors, their 
knowledge of a broad range of authors and texts needed to be considerably broadened. We also 
recognised a discrepancy between KS1 and KS2 pupils. We felt that this decline in interest of 
reading was due to lack of diversity of texts we were providing for children and also a result of 
the effects of the focus on end of key stage assessments. 
 

https://ourfp.org/schools-teachers/reading-schools-programme/


 
 
 
Aim 2: Develop informal book talk 
‘Talking about books brings texts alive for readers 
through extending their understanding and relationship 
with the narrative’ (Cremin et al., 2014). 
 
The surveys showed us that informal book talk wasn’t 
happening consistently across school. As a result of this, 
teachers were unable to comment on individual 
children’s likes and dislikes or effectively engage in book 
talk with the children about books that interested them. 
Teachers were unable to effectively recommend books based on the children’s preferences. 
 
While attending CPD sessions, we became aware of RIST: ‘employing these four strands of 
practice much depends upon the extent to which these pedagogic practices are RIST, that is: 
Reader-led 
Informal 
Social and with  
Texts that tempt. 
If as teachers we hold the reading reins too tightly and don’t ensure that our reading for pleasure 
pedagogy is reader-led, reader-directed and reader-owned, we will never create communities of 
engaged readers.’ (Cremin, T., 2019) 
This chimed with the findings of our surveys and informal discussions, so we wanted to consider 
this when implementing actions to meet our aims. 
 
Change team 
We identified a change team member in each year group from 
Nursery – Year 6.  We approached staff with a range of experience 
who we felt would work well together. Our year group teams have 
PPA time together so this also meant teachers always had a change 
team member who could promote professional discussions around 
RfP and progress during this time. 
 
 
 
 
 
 
 



Focus children 
In order to measure the impact of our actions, we selected a group of focus children which 
consisted of 3 pupils per year group.  To make monitoring and tracking straightforward, one focus 
child was selected from each class. These children came from a range of groups including: the 
bottom 20% of readers; children who were new to English; pupil premium children and confident 
readers.  We wanted to gather information on the varying experience for different groups of 
children. 
 
 Focus children baseline information  

 
 

Focus children survey information 
 

 
 
 
 
 



Deliver 
Prior to implementing our action plan, we had already begun to lay the foundations of this work 
by clearing out old books (the texts that really wouldn’t tempt our readers), and sharing the 
research with the change team, senior leadership team and whole school staff.  We launched 
Reading for Pleasure with staff in their entirety after our first training session with Professor 
Teresa Cremin and the Open University team. 
 
Over the course of the year, we implemented many strategies to impact on each of our aims. 
Aim1: Develop staff subject knowledge of children’s literature 

 
Strategy 1: Setting high expectations for teachers: knowledge of texts 
 

In the Summer term, prior to the project starting, we 
bought the Autumn term class spine and set out clear 
expectations – the teachers needed to read all the books 
on their spine by the end the year.  We also asked that 
they pre-read any text that they would read aloud to 
children.  We established a 20-minute story time for 
every class every day. This positively impacted on 
teacher subject knowledge as teachers explored new 
books with the children and they had a deeper 

understanding of the texts. 
 
Strategy 2: Invest in new books 
 
Working alongside the change team, we invested 
in new books for each class.  We were guided by 
recommended book lists, award winning books 
and drew on recommendations from staff and 
children. This gave staff a wide range of authors 
and texts to draw on so that they could build their 
knowledge of children’s literature. Staff started to 
read these texts and seek out other texts by the 
same authors or books which had a more diverse range of themes.  By providing new tempting 
texts, teachers were engaged, and this led to further reading – it was a snowball effect!  
 
 



Aim 2: Develop informal book talk 
By the start of the Spring term, we were ready to develop the second aim of our project, but we 
noticed, through drop-ins and discussions with our change team, that some teachers had already 
started to develop informal book talk in their classrooms.  The teachers’ knowledge of the new 
books and their book spine, the 20-minute story time session and new books being available in 
the environment, had naturally encouraged more informal book chatter.  

 
Strategy 1: Improve the profile of RfP around school 
All teachers were given pin badges saying: Ask me what I’m reading to attach to lanyards to 
promote informal book talk. All members of the senior leadership team (SLT), the school office 
and teachers placed displays in shared areas informing pupils of what they were currently reading 
and what they have read from the new book spine.  This stimulated informal conversation around 
books in common between pupils and staff. Displays and badges gave staff and pupils a starting 
point for conversations, and visitors in school could see the importance of reading. It promoted 
conversations and children began to see that teachers were also interested in the books they 
were reading. 
 

 
 



 
 
Strategy 2: Staff to share what they are currently reading at the start of every assembly 
Led initially by a member of SLT then by the wider teaching team, this modelled how to engage in 
informal book talk. The pupils were able to see that they shared books in common with the 
teaching staff. As a result of this, children started to engage in conversations with staff about 
what books they would like the staff to read next – not only were children recommending books 
to other children, but they were recommending books to adults.  Children were delighted when 
members of staff were reading the same book as them as this again fed into the culture of 
‘everyone is a reader’.   
 

Review  

From our initial surveys we found that teacher subject knowledge was mainly focussed on 
celebrity authors and popular titles and that teacher’s knowledge of children’s literature was 
limited. In the summer data we were hoping to see the impact of the work we had done over the 
year. We re-surveyed the teachers in the second half of summer term and were delighted to see 
a stark contrast in the responses we received.  
 
Impact on staff 

• We saw little/ no repetition of authors demonstrating teachers’ subject knowledge had 
grown and diversified. 

• Teachers noted the increase in their confidence when talking about books with children. 

• All respondents said they now talked about books daily with their children. 

• Teachers said they now felt confident to recommend authors to children in their year 
group. 

• Teachers often referred to the authors from their year group book spines, but we also 
found that some teachers had knowledge beyond this and could talk about children’s 
books across school. 
 

One teacher fed back: “I openly admit that at the start of this year books were not my thing - I 
had other things I taught that I much preferred but now, never mind the children, I’m all about the 
books! I love doing story-time, talking to the children about books and I love the whole buzz 
around reading in school.” 
 
We feel that the increase in teacher confidence and their ability to talk about such a range of 
authors shows the impact the work we have done this year. The improvements in teachers’ 
knowledge of children’s literature bears a direct correlation to work to we have completed as a 
school to develop our book spine. The expectation of reading each book has had a huge impact 
and teachers have enjoyed this.  This improvement in the teacher’s subject knowledge has also 
impacted on the outcomes for pupils. 
 
 



Impact on children (including focus children) 
 
The children’s baseline surveys showed that there were big discrepancies in reading attitudes 
between KS1 and KS2. 
 
At the start of this project, KS2 children’s perceptions of themselves as readers was poor.   
However, we were delighted to see that the surveys in Summer term showed a dramatic shift in 
this.  92% of KS2 children and 95% of KS1 children now said they enjoyed reading. In response to 
whether children thought that they were good readers, 85% of KS1 children and 76% of KS2 
children now perceived themselves as good readers. This proved that the gap in attitudes about 
reading across the key stages was closing. 
 

   
 
The change team conducted some pupil voice interviews with the focus children to further 
explore the impact of our work on their attitudes towards reading.  
 
Focus children - attitudes towards reading 

 
The picture from the focus children reflected the changing reading culture we’d seen across other 
parts of school. It was really heartening to see the children talking about specific authors.  They 
had found this really challenging at the start of the year. 
 
We also saw how the project was influencing pupils’ attitudes in in other ways across school. For 
example, 1/5 (72 pupils) of our KS2 children applied to become Junior Librarians.  When 
interviewing the children who applied for this role, the change team asked them to talk about 
their reading. 
 
 



One change team member noted: 
“All the children could talk about books and make recommendations. They were so excited to 
share what they had read and what they want to read next.” 
 
Our Governor for Reading came to school to discuss the project, its impact and to look at reading 
areas around school. She commented, “It was so heartening to see the impact that RfP is having 
in school- these children are clearly enjoying sharing books with each other and their teachers.” 
 
As subject leads we feel that the attitudes of pupils and the improved frequency of informal book 
talk relates to the improved knowledge teachers have of children’s literature. We feel that the 
increased profile of reading through displays, classroom votes, badges and other strategies has 
increased conversation points and brought RfP to the forefront. 
 
We also feel the buy-in from our Headteacher and leadership team has played a crucial part in 
successfully driving this work forwards. It has given the programme status in school and has been 
a key area of our school development plan as well as been given priority for ongoing staff CPD. 
 
Furthermore, the choice of our change team has been key. They have helped drive the project 
forward and helped keep reading at the forefront of teachers’ minds. This whole school approach 
has given us impact across school and supported professional discussions around reading during 
teachers planning time. 
 
One thing that we did note, a by-product of the programme, was the influence that introducing 
RfP has had on well-being and relationships of staff and pupils. There is a palpable buzz around 
reading now that we didn’t see before and the relationships between staff and pupils have been 
strengthened which has helped to support a positive learning environment. The books in 
common we have with pupils has allowed us to relate to all pupils and has at times given us a 
discussion point to support a pupil when they have found learning challenging. This was not 
something we had considered, but it is something we would like to explore further. 
 

Sustain 
From the start we were acutely aware that the RfP programme was part of a continuing journey 
which we would develop and adapt over time. As a school we will continue to focus on our 
subject knowledge and pedagogical practices that nurture readers’ desire to read and we strongly 
feel that the programme has helped us define the difference between ‘Reading to Read’ and 
‘Reading for Pleasure.’ 
 
‘The importance of fostering readers’ agency and an informal, social and invitational RfP ethos is 
key, alongside rich professional repertoires of children’s texts that tempt.’ (Cremin, T. et al., 2014) 
 
The most significant part of this work for us has been developing teachers’ knowledge of 
children’s literature. As a school we believe that this is the one thing that really drives reading 
attitudes in school and being part of the project has made us appreciate what a powerful role the 
class teacher plays in this. 
 
‘Readers of literature who share their pleasure in the classroom will not only be building the habits 
of a lifetime, but will be fostering children’s personal growth, provoking and challenging them to 
consider the complexity of the human condition.’ (Byatt, 1998) 
 



The value that teachers place upon reading and the rich conversations with pupils that come from 
this make a huge difference to the culture of reading within school. We noticed that pupils feel 
valued when a teacher cherished the books they enjoy. 
 
Our challenge as we move forward is to ensure that the enthusiasm that we have created over 
the course of this year remains strong moving into future years and that teachers’ subject 
knowledge continues to develop and remain current. 
 
As part of this year’s action plan, we had a section for future next steps and actions. This log has 
been key in helping us to consider the direction of travel for reading at our school. Below is a list 
of some of those things we noted: 

• Develop a half termly reading newsletter to parents to make them aware of 
developments and changes around reading and to recommend books they can share at 
home with their children 

• Invite teachers to contribute to parent newsletters 

• Develop parent reading sessions in EYFS and KS1 to model reading aloud and share ideas 
for pleasurable reading at home 

• Develop a termly report to Governors 

• Consider how RfP support is given to new staff and part of the induction process 

• Look at ongoing funding implications to ensure children maintain access to a range of rich 
texts 

• Develop the role of a pupil peer mentor – reading aloud to peers and pupils outside of 
the key stage. Develop reading opportunities using pupil peer mentors during break and 
dinner times 

• Create a supply of tempting books for break times – develop the tree area as an informal 
and inviting shared reading space 

• Recite a poem a month – EYFS a nursery rhyme - KS1 poem, KS2 poem to develop 
knowledge and enjoyment of poetry 

• Set up a half termly staff book club and invite authors to join. 
 
 
 

 
 
We have been really heartened by the success of this work so far, particularly given the 
challenges we have faced this year in regards to the pandemic and staffing, and we are really 
impressed by the positive attitude the teachers have had and just how much they have embraced 
improving their own knowledge, and we look forward to the possibilities that next academic year 
will bring.  

 


