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Wavell Community Schools’ Federation 
Developing a Culture of Reading for Pleasure 

Catherine Ward and Lara Vinsen (Reading Leads) 
Context 

Wavell Community Schools’ Federation is situated on the largest garrison town in the UK, with over 90% of the school 
community having a parent serving in the British Army. This high percentage of children from a military environment presents 
significant challenges to educational continuity and achievement, due to the high levels of in-year mobility. Our aim is to make 
every child matter for the length of time that they are at our school and ensure continuity of education whilst they are with us.  
 
The majority of our families have a relatively low income, and many have been identified as having poor literacy skills. Attitudes 
to education, and particularly attitudes to reading, can be negative and many families are difficult to engage in school life.  The 
majority of our families are also disadvantaged, they can be a long way from ‘home’ and lacking the support of extended family. 
Military exercise or deployment can mean becoming a single-parent family for several months at a time. We have a high 
percentage of children on the SEND register (approximately 22%) and around 5% of our children have EHCPs.  
 
Due to the unique community that we serve, the number of children who start and end their primary education with us is 
extremely low - many of our children have attended three or more schools before the end of Key Stage 2. The child-focused 
nature of the school ensures that all children are well cared for and inspired to learn – this has led us to take part in this Reading 
for Pleasure (RfP) school improvement programme as we aim to develop a love of reading in our children, both whilst they are 
with us and as they move on to other schools across the world. 

Explore 

Intention 
• Initially, we used the Open University staff surveys with teachers to gain an understanding of staff’s knowledge and 

attitudes to reading.  We encouraged staff to complete the survey in person, so that it gave a true representation of where 
we were as a school. The information gleaned from these surveys was analysed and used to inform next steps in our 
development.  

• Staff meetings were held to discuss children’s reading behaviours and the impact of these within school.  

• All children within every class in KS1 and KS2 completed the Open University children’s survey, and in EYFS, groups of 
children completed these with their teacher. Surveys were then analysed on a class by class, year group and key stage 
basis in order to identify trends.  

Key messages: analysis of 18 staff surveys 
• Knowledge of classic authors was evident, but knowledge of more up to date authors was inconsistent and required 

development. 

Number of times an author was mentioned by a member of staff (18 participants) 

1 2 3 4 5 6 7 
• Mick Inkpen 

• William Shakespeare 

• Arthur Ransome 

• Quentin Blake 

• Enid Blyton  

• Shirley Hughes  

• Lynley Dodd  

• Michael Rosen  

• EB Nesbit  

• Gillian Cross  

• Charlie Macksey  

• Maurice Sendak  

• Kaye Umansky  

• Cornelia Funke  

• JRR Tolkien  

• Chris Colfer  

• Malorie Blackman  

• Tove Jansson  

• Kate Atkinson  

• Robert McFarlane  

• Roald Dahl 

• Oliver Jeffers 

• Pat Hutchins 

• Judith Kerr 

• Peter Bunzl 

• Jessica Townsend 

• David Walliams  

•  

• Jill Murphy 

• Michael Morpurgo 

• JK Rowling   • Julia Donaldson 

 

• Staff could name less engaged and more reluctant readers in their classes, and could talk about their reading practises in 
school, though not as well at home.  

• Reading aloud was an area of strength, but independent reading time, social reading environments and informal book 
talk were all an area of challenge for us to work towards. 

https://ourfp.org/schools-teachers/reading-schools-programme/
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• Children were not regularly encouraged to talk informally about books they had chosen to read, or to recommend books 
to one another.  

• Staff did not build in regular opportunities for children to talk to one another informally about their RfP choices, and this 
did not seem to be a priority for most teachers.  
 

Survey Question 
Percentage of 18 staff surveyed 

Regularly Sometimes Rarely Never 
How often do you encourage children to talk informally 
with each other about what they have chosen to read? 

6% 56% 39%  

How often do you informally chat about books with 
children? 

22% 56% 22%  

How often do you observe children talking informally 
about books or other texts with their peers? 

 56% 44%  

How often do you and the children recommend texts to 
each other? 

22% 56% 22%  

 

• More often than not, teachers chose the texts that were read aloud. 

• Children did get opportunities to read and choose books independently, but some teachers said that this was only 
occasionally.  

• Teachers said that they would like to: 

• “Develop an understanding of how to convey my enjoyment of reading and books to the children.” 

• “Know how to create joy around stories, encouraging informal books talk and recommendations.” 

• “Share stories and other texts regularly to help children choose different text types.” 

• “Give opportunities for children to read aloud and share their experiences more.” 

• “Enable children to read a wide range of genres for pleasure.” 

• “Develop a better understanding of the children’s reading habits and be able to share this enthusiasm with them.” 

• “Dedicate time for children to choose their own books, read and discuss.” 

• “Regularly integrate book discussion with children of all abilities – giving more choice to lower ability readers.” 
 

Key messages: analysis of children’s surveys (EYFS & KS1: 99; KS2: 175)  
• A large proportion of children across all surveys said that they loved reading, but this percentage varied when asked if 

they were a good reader.  
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• Most of our children preferred reading at home, although it was clear that many were not read with or to at home. This 
percentage decreased as the children moved through the school into KS2.  

• Children seemed to enjoy a wide range of genres across the school, with story books and online games being the most 
popular.  

• In EYFS and KS1:  

• 55% of children could name a book that they liked – the vast majority were ‘The 
Gruffalo’, a Disney based book or a traditional tale.  

• 29% of children could only name a genre (e.g., dinosaurs or fairies). 

• 18% of children could not name a book or a genre of reading that they liked.  

• In KS2:  

• 90% of children could name a book that they liked – the vast majority were ‘Harry 
Potter’, ‘Diary of a Wimpy Kid’, or books by Roald Dahl.  

• 65% of children could name an author – the vast majority were ‘David Walliams, 
JK Rowling, Roald Dahl or Jeff Kinney.  

• 5% of children could not name either a book or an author that they knew or liked.  
 

• In KS2, relatively low numbers of children said that they talked about books that they 
had read, either at home or in school.  Only 52% of children said that they talked about 
books in school.  

• A high percentage of children said that they like teachers reading to them in school.   

 
Developing our aims 
After analysis of both children and staff surveys, we decided that we needed to: 

• Develop staff knowledge of high-quality, contemporary children’s literature and broaden the range of texts that children 
are exposed to in school.  

• Empower staff to be able to talk about and make more diverse, pertinent book recommendations to children and one 
another. 

• Encourage all adults to promote a love of reading both in classrooms and around the school.  

• Deliver CPD to all staff around how to use informal book talk with children in order to develop their reading for pleasure 
skills. 

• Develop a culture of informal book talk across the school which demonstrates the LIST principles of ‘Learner Led, Informal, 
Social and Texts That Tempt’ (Cremin, T., 2019).   

• In analysing this and reading further, we agree that, ‘Teachers who are engaged readers are motivated to read, are both 
strategic and knowledgeable readers, and are socially interactive about what they read. These qualities show up in their 
classroom interactions and help create students who are, in turn, engaged readers.’ Dreher, M J., (2003)  
 

Prepare 

Intention 
In line with research and our survey analysis, we recognised both the importance of developing our staff’s knowledge of 
contemporary children’s literature and the development of informal book talk in order to foster and create a sustainable 
culture of reading for pleasure across our school. We understand that, as Cremin et al. (2014) note, ‘to support reading 
engagement and enhance reading for pleasure, teachers not only need to know the child readers in their class (and what they 
like to read outside school), they also need to know a wide range of children’s literature to read to and recommend to young 
readers.’ To prepare for this, we created an action plan with two clear aims: knowledge development and pedagogical 
understanding. Our work aimed to enthuse staff to make small, manageable changes within their classrooms and to inspire 
children to read for pleasure throughout our school. 
 
Our aims 

1. Knowledge: Development of teachers’ knowledge of high quality, contemporary texts in children’s literature 

• Develop teachers’ knowledge of high quality, contemporary texts in children’s literature. 

• Give teachers opportunity to access, read and develop their knowledge of contemporary children’s literature.  
 
Whilst we recognised that staff understood the importance of RfP and were confident that they would embrace the 
programme within their classrooms, it was clear that their breadth and knowledge of contemporary text and authors was 
limited and varied from individual to individual. Many of the authors mentioned in the survey were either from teachers’ 
own childhoods (e.g., Roald Dahl, Judith Kerr and Jill Murphy) or from mainstream modern authors such as David Walliams, 
JK Rowling or Julia Donaldson. Our wider reading confirmed our belief that, ‘teachers who have a secure knowledge of a range 
of children’s literature are not only more able to recommend the right text for the right child, but are also in a better position 



C Ward and L Vinsen 
Reading Leads 

Wavell Community Schools’ Federation 
4 

 

to create a community of readers in the classroom.’ (Younger and Warrington, 2005; Kwek et al., 2007).  Following both our 
staff survey and our reading, we were keen to develop teachers’ knowledge of a range of children’s literature, but with a 
focus on contemporary texts.  
 

Planned actions 
Develop teachers’ knowledge of high quality, contemporary texts in children’s literature by: 

✓ Encouraging all staff to explore new and contemporary texts using websites during allocated staff meeting time, 
enabling them to share and discuss ideas 

✓ Regular allocation of time in each staff meeting to update and discuss new RfP ideas, anecdotes, websites, books, 
updates on and strategies to capture the experience of the focus children.  

Give teachers opportunity to access, read and develop their knowledge of contemporary children’s literature by: 
✓ Ordering 50 Recommended Books for each class within every year group from Books for Topics across federation 
✓ Organising books into half-termly packs for display and distribution, working a half term in advance 
✓ Directing staff to familiarise and read these new books so that they can discuss these with children 
✓ Using staff meeting time to discuss the weekly books for the half term 
✓ Creating staff Book Talk Notice Board to discuss and recommend these books 
✓ Developing staff knowledge of texts to recommend by downloading, displaying and discussing Download Books for 

Topics’ Branching Out posters. 
 

2. Pedagogy: Development of the culture of informal book talk and recommendations across the school 

• Develop the culture of informal book talk across the school. 

• Promote reading throughout the school and make it visible.  
 
When analysing all surveys (staff and pupils), it was clear that teachers held almost all sway in book choices within each 
classroom. Book talk was formal, and the majority was centred within teacher-directed guided reading sessions. Whilst 
children could name some books that they had read, most of the responses were titles or authors that had been studied in 
class, rather than books that children had chosen for themselves, or through a recommended text from another source.  
Discussion with staff, our tutorials and further reading highlighted the need for us to develop a culture of informal book talk 
throughout the school. ‘It is suggested that the presence of informal, spontaneous and child-initiated inside-text talk is a core 
element of a reading community.’ Mottram, M., (2014). Through this project, we aimed to develop teachers as good reading 
role models, empowering them to scaffold and shape how book talk can enthuse and motivate readers. We aspired to create 
a culture within school that enable children to choose, talk about and recommend a variety of books to one another.  

 
Planned actions 
Develop the culture of informal book talk across the school by: 

✓ Providing a new book weekly to each class from the Books for Topics Recommended Reads 
✓ Devising a way to make these exciting for the children by introducing one new book a week in a ‘Reading Headteacher 

Assembly’ that showcases RfP across the school 
✓ Building in weekly timetabled opportunities to talk about new books in class 
✓ Providing staff CPD to model and explore informal book talk 
✓ Setting up home lending libraries and encouraging children to talk to peers and teachers about their book choices 

and make recommendations 
✓ Introducing daily votes for story time to children in EYFS and KS1, ensuring that there is time for teachers to review 

books (modelling informal book talk) 
✓ Encouraging peer-to-peer book recommendations and opportunities to explore new genres and texts in informal 

groups  
✓ Using enticing displays and post-it recommendations in KS2 to encourage children to discuss and make informed, 

peer-led choices.  
 
Focus children  
Focus children (2 per class) were selected based on the initial pupil surveys. However, we were mindful of Hunt and Vipond’s 
(1987) assertion that, ‘responses to reading are situational, but also call into question the reliability of generalising data on 
children’s attitudes and motivations.’ We knew that we should not solely use children’s survey responses to decide on the 
focus children, but also discuss and decide with class teachers, who knew the children best. As a school with extremely high 
mobility, we were aware that some of children we chose to focus on at the beginning of the project may not still be at our 
school at the review stage, so we also identified alternative children who had similar profiles. Most of the children identified 
had a poor image of themselves as readers, poor engagement with books and said that they did not like reading.  
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Baseline data for focus children (September) 

• 43% (12/28) of Focus Children said they did not like or were not bothered about reading.  

• 18% (5/28) of Focus Children thought they were good or very good at reading.  

• 39% (11/28) of Focus Children considered themselves to be not very good at reading. 

• 63% of KS2 Focus Children (10/16) said they did not talk about reading at school. 

• 42% of EYFS & KS1 children (5/12) could name a favourite book.  

• 38% of KS2 Focus Children (6/16) could name a favourite author and a book. 
 
The focus children’s low opinions of themselves as readers was concerning, as was their lack of ability or interest in talking 
about favourite books and authors.  We shared these children with staff, asking them to look through and pull-out key 
features from each of their surveys, this ensured teachers were included as active participants in this work. Teachers used 
this information to identify individual need and possible areas for development for each child. They were asked to keep a 
running record of changes and progress throughout the project. These focus children were regularly discussed in staff 
meetings, where teachers shared anecdotal evidence and helped one another to inspire further engagement and progress 
towards our aims of developing more engaged readers. 
 

Deliver 

Intention 
Reading, and more specifically ‘Reading for Pleasure’, was highlighted as a key area for development in our School 
Improvement Plan for 2021-2022. We were allocated a healthy budget to resource both early reading (through purchasing 
phonetically decodable texts) and a range of texts to inspire RfP across the federation.  
 
We opted to schedule our whole school RfP staff meetings in twilight sessions during the first half of the Autumn term to 
ensure a school-wide, holistic approach to the project was established early in the academic year. 
 
The reading buzz that the staff meetings inspired was tangible in school almost immediately. The staff were full of 
inspirational ideas to support the project and it was difficult to curb some of their enthusiasm! We needed to ensure that our 
planned actions had a specific and tight focus on our chosen knowledge and pedagogical aims. 
 

Aim 1 - Knowledge: Development of teachers’ knowledge of high quality, contemporary texts in children’s literature 
 

It became clear that our knowledge aim (to develop teacher’s familiarity of contemporary texts) needed to be addressed. 
We wanted to expose adults in school to a wider range of contemporary, high-quality texts. This needed to be the focus of 
our staff meetings and CPD around RfP. Success in this area was crucial in embedding RfP into the make-up of our school and 
sustaining it for years to come. 
 

Aim 1: Improving Teacher Knowledge 

Introductory actions Expected Impact Anecdotal Impact 

Order 50 Recommended Books for 
each class within every year group 
across the federation from Books for 
Topics. 

Teachers are quickly introduced to a 
range of new, age-appropriate texts 
to share within their classrooms.  

As well as introducing staff to new 
texts and authors through the new 50 
books per class, some staff have used 
this as a vehicle to buy more texts by 
the same author (YR, Y1, Y4, Y5).  

Organise new books into book boxes 
for display in staff rooms, working a 
half term in advance. 

Teachers are motivated to explore 
new texts, generating enthusiasm and 
informal book talk between adults in 
the school. 

Staff room book boxes have 
generated a way for staff to flick 
through, share and discuss new books 
that are going to be available in 
classrooms. This happens during staff 
break times and lunch times, is 
completely voluntary and is not 
impacting on staff workload. 

Allocate staff meeting time to discuss 
the weekly books for the half term. 

Teachers know the books that are 
going to be introduced into their 
classroom and can have prior 
knowledge of these (so they can 
encourage the children to read and 
enjoy them). 

Staff given an opportunity to choose  
books for their classes and see books 
and authors chosen for other year 
groups – this generates book talk 
within staff meeting. 
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Introduce Reading Headteacher 
Assembly, where the Headteacher 
gives out the new book of the week to 
each class, celebrating RfP.  
Ensure all staff attend - the children 
can see how important reading is. 

All staff have a greater awareness of 
RfP books being shared in each 
class/year group.  

Support staff are keen to read and 
share new books – including those 
from other year groups. (Y5 staff 
asked to borrow the Y4 book as she 
was really interested to read it). 

Introduce Book Blankets into staff 
meetings. 

Broadening teachers’ awareness of a 
variety of different texts and 
encourage informal book talk. 

Staff really keen to look at a variety of 
books other adults had read or were 
recommending. This section of staff 
meeting – over ran as staff were keen 
to talk, share and buy new books! 

Develop staff knowledge of texts to 
recommend to children by 
downloading, displaying and 
discussing Books for Topics’ Branching 
Out posters. 

Teachers have a broader knowledge 
of different authors within the same 
genre. 

Teachers have a broader knowledge 
of texts that tempt and can access 
wider recommendations for further 
reading.  

Regular allocation of time in each 
staff meeting to update and discuss 
new RfP ideas, anecdotes, websites, 
books, updates on and strategies to 
capture the experience of the focus 
children. 

Staff recognise the importance of 
book talk and how it can affect all 
children, especially the focus children.  

Staff shared examples of informal 
book talk in individual classes and 
peer to peer book recommendations 
(Y6) 

 
Our most successful actions 
 

1. Order 50 Recommended Books for each class within every year group from Books for Topics. 
When embarking on the project, we knew that an investment in new and contemporary children’s literature would be crucial 
to building a successful culture of RfP in our school. The variety of titles, genres and authors which made up the book pack 

we received from the Open University validated our thinking. Having carried out 
some initial research and a brief audit of children’s books across the school, it 
became clear that in the classrooms the majority of the quality and 
contemporary books belonged personally to the class teacher or teaching 
assistants. The schools’ own library was quite outdated. In order to plug this 
gap, we researched the best and most economical way to provide each class 
with a range of contemporary and age-appropriate books. Books for Topics’ 50 
Recommended Reads seemed like a good solution, and we were able to secure 
funding from our Governing Body to order a pack of 50 books for every class.  
Almost immediately, the arrival of the new books into school sparked interest 

and enthusiasm in the staff, who were really keen to broaden their knowledge. 
“These new books have helped me to champion a range of books – I definitely give children more 

opportunities to access books in school, and to take them home.” (Y2 Teacher) 
Rather than simply giving a pile of new books to each class, we decided that, in order to gather momentum for RfP and 
maximise the impact of these new tempting texts, we would distribute these books once a week. This also fitted with our 
pedagogical aim to improve informal book talk as we launched each new book in an assembly, offering lots of opportunity to 
chat about the new books.  
“Adults make more time to read to the children in provision areas. 
The range of books being read has improved and staff are discovering 
new texts and authors through the Book of the Week.” (FS1 Teacher) 
Staff were given the opportunity to explore these books prior to their 
distribution, meaning that they were able to update their knowledge 
of children’s literature and gain a better understanding of texts the 
children would be receiving. This had a two-fold effect – the staff 
updated their knowledge of contemporary authors and could talk to 
the children informally about these. “The project has improved our 
wider knowledge of a range of books and authors so we can, in turn, 
give further and wider recommendations to children.” (Y6 Teacher) 
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2. Regular allocation of time in each staff meeting to update and discuss new books and recommendations – including 
time to research new and contemporary texts using recommended websites. 

Once the 50 Recommended Reads had introduced the staff to a range of new and 
varied genres and authors, we needed to take full advantage of the enthusiasm 
and buzz about these, which was evident around school. Introducing Book 
Blankets within our staff meetings seemed the perfect vehicle for this, using the 
teachers’ own recommendations alongside our new books to create a snowball 
effect. “Reading for Pleasure staff meetings and this project in general has meant 
that the range of authors and texts that I would usually go to has expanded – with 
recommendations from other colleagues and even from the children!” (Y2 
Teacher) 
We ensured that staff had the opportunities and the time to look at, discuss and 
recommend new texts (as well as some old favourites) to one another. These 

sessions were extremely valuable, and it has been clear to see 
that the staff have enjoyed and benefitted from the chance to talk about and 
recommend new texts to each other. It was also evident from listening to the 
staff as they chatted about the books that their knowledge was improving. 
In turn, this meant that staff were using their improved knowledge not only 
to inspire RfP in their classrooms, but also to inform new and exciting texts 
choices into their curriculum.  
“We have widened our knowledge of different authors and genres. We have 
also embedded some of these new books into our curriculum plans. It has 
improved my love for reading and I have certainly bought lots of new books 
this year!” (Y4 Teacher) 
The opportunity to collaboratively review different websites that are 
linked to children’s literature during staff meeting times was a quick and 

effective way to introduce staff to other ways to improve their knowledge.  
“This project has provided me with new websites to explore and choose texts from. It has also helped to introduce me to new 
authors.” (Y4 Teacher) 
 

3. Organise new books into book boxes for display in staff rooms, working a half term in advance. 
Once we had purchased the new books, we felt that it was very important for staff to 
be able to look at these before they went into classrooms. Again, this was to improve 
staff knowledge of a variety of new and exciting texts, and to help them to talk to 
children informally about the books. “I have become more aware of a variety of texts 
and authors. Children see that I think reading is enjoyable and want to talk to me 
about their choices.” (Y2 Teacher).  
By setting up the displays in the staff room, the pressure to ‘have to’ explore these 
books was minimised. Staff were able to flick through texts, reading the blurb or the 
first chapter whilst having their break. Most importantly, this meant that staff could 

discuss these books and were 
familiar with the new and 
contemporary texts before they 
were presented in assembly. This 
also meant that staff could 
comment on the books during 
assembly, giving the children even more evidence 
that we are a ‘Reading for Pleasure School,’ that our staff value and are 
enthusiastic about a wide range of different types of books, and that they 
love talking about reading.  
“I have expanded my knowledge of children’s books and the children now 

see me as a reader. My enthusiasm is infectious!” (Y3 Teacher) 
 

Aim 2 - Pedagogy: Development of the culture of informal book talk and recommendations across the school. 
 
This aim encompassed all adults and children within our school. Although some teachers were using book talk within their 
classrooms as part of their everyday practise (often without realising that this was what they were doing), informal book talk, 
as discussed during our training sessions, was a relatively new concept to most.  Staff did not connect that informal book talk 
was actually a pedagogy which could be used to teach, enthuse and motivate children to read more widely and for pleasure.  
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It became clear that our pedagogy aim (to develop the culture of informal book talk across the school) could be incorporated 
into each classroom in a variety of ways. This allowed for teachers to have more autonomy over how they implemented this 
pedagogy to influence their own children. Consequently, whilst we could facilitate the sharing of good practise, ways to 
introduce different ideas and the expectation that book talk would be conducted regularly in every classroom, we could not 
rigidly plan for high quality and meaningful discussion – it had to be spontaneous and come from the teachers and the 
children! 

 

Aim 2: Developing Informal Book Talk 

Introductory actions Expected Impact Anecdotal Impact 

Create staff Book Talk Notice Board to 
discuss and recommend new and 
tempting books. 

Staff regularly see books that are 
being introduced in each class and 
can discuss these with one another 
and with the children around the 
school.  

Staff asking to borrow books that 
tempt them to read more from Year 
Group baskets. (Y3) 
Staff using Branching Out posters to 
buy a variety of texts from a popular 
genre.  (Y2) 

Providing a new book weekly to each 
class from the Books for Topics’ 
Recommended Reads. 

Create a buzz around new books into 
the classroom that will enable 
children to read for pleasure, using 
some of LIST (Learner-led, Informal, 
Social and with Texts that Tempt) 
principles.  

Children keen and eager to read and 
talk about the new books. Children 
can’t wait for their classmates to 
finish reading so they can read it 
too. (Y6) 

Develop the role of the Reading 
Headteacher by introducing and 
talking about a new text each week in 
a Reading Headteacher Assembly, 
showcasing RfP across the school. 

All children recognise staff as readers 
and are keen to share new books and 
recommendations.  

Staff and child participation in 
assembly – examples of informal 
book talk and text 
recommendations modelled by 
adults across the federation. 

Using enticing displays and post-it 
recommendations in KS2 to 
encourage children to discuss and 
make informed, peer-led choices.  

Children will be more likely to 
encourage others with peer-to-peer 
book recommendations and 
opportunities to explore new genres 
and texts in informal groups. 

Children recommending texts for 
previously disengaged readers, 
including FC. (Y4) 

Introduce daily votes for story time to 
children in EYFS and KS1, ensuring 
that there is time for teachers to 
review books (modelling informal 
book talk). 

Children are able to discuss their book 
choices and can make informed 
decisions as to reasons for their 
choice. 

Children are really keen to choose 
the book vote texts relying on their 
own knowledge of books in the 
classroom book corner and more 
widely. Children were requesting 
books they have read in other areas 
of the school and at home. (YR) 

Set up lending libraries and book 
votes, encouraging children to talk to 
peers and teachers about their book 
choices and make recommendations. 

Children will talk about books they 
have chosen to borrow, be able to 
enjoy these at home and make 
recommendations to their friends.  

Feedback from parents / 
grandparents - highlighting 
children’s engagement in RfP at 
home using lending library texts. 
Lots of children referred to Lending 
Library titles during exit survey. (YR, 
Y1) 
Children making peer to peer book 
recommendations when selecting 
books from the lending library. (Y2) 

Providing staff CPD to model and 
explore informal book talk. 

Staff understand the importance of 
informal book talk and have a range 
of strategies to use in their 
classrooms to encourage and develop 
this pedagogy. 

Staff were keen to share new 
strategies to encourage book talk 
e.g., bookmark recommendations. 
(Y4) 
Headteacher enthused about Books 
for Keeps.  Newsletter displayed in 
each staff room. 
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Our most successful actions 
 

1. Develop the role of the Reading Headteacher by introducing and talking about a new text each week in a Reading 
Headteacher Assembly - showcasing RfP across the school. 

This strategy has been really successful in creating a whole school buzz around reading and encompasses both of our RfP 
aims in one simple weekly assembly. “My children have really enjoyed the Book Assemblies. They have been really excited by 

each title. It has been lovely to share a love of books with the class and with the rest of the 
school.” (Y3 Teacher) The Reading Headteacher Assembly does not add any further timetable 
pressure or workload demands on teachers. Our school feels united in enjoying RfP during 
these assemblies and the book talk these sessions creates is a great way of modelling how 
effective this pedagogy can be to encourage and excite our children to love reading. The 
fact that the Headteacher leads these assemblies and that all staff are requested to attend 
really exemplifies the commitment our whole school has shown to RfP. “The children have 
shown huge enthusiasm towards reading and look forward to the new book arriving from 
Mrs Crouch in assembly each week.” (FS2 Teacher)  
 
Staff are increasingly able to talk to 
children across the school (from other year 

groups) and the children are always 
eager to discuss the books that they 
have received in class. These 
opportunities to informally talk about 
new and exciting books with a range of 
adults exemplifies the buzz these 
assemblies are creating. 

“We got a poetry book this 
morning - it’s a poem about 
an animal every day. Miss Vinsen’s 
poem for her birthday is about a 
tortoise, which is really funny 
because she looks after Trooper [our 
school tortoise] and has her own 
tortoise at home.  I’m looking 
forward to seeing my poem, Mrs 

Clough is putting it in the book area.” 
(Conversation with DHT and Y3 child) 

   
2. Peer to peer recommendations and book talk.  
The assemblies helped to create a buzz around reading with a focus on the new books and others that were already in class 
libraries. It is evident that children across classes are engaging more with books both individually and socially. “Children that 
you wouldn’t have expected to are now engaging in book talk and recommendations outside of allocated Guided Reading 
time, and purely to help one another.” (Y6 Teacher). When recommendations come from peers the children seem much more 
likely to engage with a book on a deeper level. “Children are more involved in texts – not just a quick flick and look at the 
pictures. They are increasingly able to recommend reads to others.” (Y2 Teacher)   
 
As a staff, we shared lots of tips about how to involve children in spontaneous or informal book 
talk and recommendations. These included post-it and bookmark recommendations, written by 
the last reader and classroom and shared area reading displays. These strategies and tips 
transferred into classroom and followed LIST principles (Learner Led, Informal, Social and with 
Texts the Tempt). “Focus children are developing their passion for books and reading and are 
encouraging their friends to join them.” (FS1 Teacher) Children are eager to read and talk about 
the new books and could not wait for their classmates to finish reading so they can read it too. 
“It’s been great to be able to informally and socially talk to the children about what they are 
reading, and what I am reading.” (Y5 Teacher). Children are now much more likely to 
encourage others with peer-to-peer book recommendations. “Children are talking more 
about books and are making recommendations to each other, which is lovely to hear!” (Y4 
Teacher)   
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3. Set up lending libraries and book votes, encouraging children to talk to peers and teachers about their book choices 

and recommendations. 
The power and impact of peer-to-peer recommendations was evident in our overarching aim to develop children who choose 
to read for pleasure. With this in mind, we decided to use our books in school to create lending libraries for the children to 
access in a social way. As well as giving the children the chance to enjoy books at home, the lending libraries offered the 
children a real opportunity to make peer recommendations to each other and talk more generally about texts they had 

enjoyed. “Children enjoy accessing the lending library – after two terms they are 

still as keen to change their books as often as possible. One of the children has 
started bringing their own books in from home to recommend and share with 

their friends.” (Y1 Teacher) It was clear 
to see the impact of the lending 
libraries on the children’s attitudes to 
RfP - many of the children referred to 
texts they had borrowed and 
enjoyed from the lending libraries 
as part of their exit survey 
information.  
 
Book votes for story time also offered a 
rich opportunity for children to make book 

recommendations peer-to-peer. “I am much 
more knowledgeable about how to involve children in positive book 

talk – the book vote has been an excellent way to involve children in choosing their 
books and sharing their ideas with one another. It has made me talk to children more 
informally about books too!” (FS2 Teacher)  
To begin with, children were given two teacher choices to vote for. Teachers 
modelled reading the blurb of each text, scaffolding a discussion around predictions, 
exploring illustrations and talking about texts from similar authors. Once this culture had been 

established, the children were empowered and keen to choose their own books 
for daily story time votes. In some instances, children requested books that they 
had read in other classes in school, during wrap around care sessions, or even at 
home. The children were asked to vote for these books and were more able to 
discuss the reason for their choices. 
“The daily book vote is great for opinions and book talk. The weekly home library 
means that the children now tell one another about the story and share their 
opinions and why/why not they think other people will like it!” (FS2 Teacher) 

 

Review 

As the year’s work moved towards its conclusion, we wanted to capture both qualitative and quantitative data to assess the 
impact of our work, encompassing both of our aims.  
 
Impact on staff knowledge 
It was clear from incidental conversations that the staff were still enthusiastic about the work around RfP, but we wanted to 
capture this more formally. Around the school, we were able to see that staff’s knowledge of children’s literature had 
improved and the impact was evident through:  

• Classroom displays 

• Reading corners and book areas 

• Highlighting and celebrating of books and authors within classes 

• Sharing and talking about new texts with children 

• Children being exposed to a wider range of new and exciting 
texts 

• Staff being more able to talk to one another about books, 
recommend new texts, appraise and summarise what has been 
going well with what they have been reading 

• Sharing of books in assemblies 
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We wanted to find out how the project had changed staff knowledge. We ran a RfP staff meeting to ascertain staff views. We 
were delighted by the positivity and clear improvement in staff’s knowledge and understanding of RfP, and its importance in 
our school. In order to capture this, we asked staff to think about three key areas: 

o What difference the project had made to the class? 
o What difference has the project made to the focus children? 
o How has the project changed your practise as a reading teacher?  

 
We were also keen to find out how staff knowledge of contemporary authors (Aim 1) had improved since our initial staff 
survey in September. We repeated the same Open University survey in June and were pleased with the findings.  
 
Main findings: staff 

• Staff had an increased repertoire of children’s authors whose work they value. Across the wider staff, there was a greater 
variety of authors.  This reflected a staff who have a growing subject knowledge of children’s authors.  

• We noticed that ‘classic’ children’s authors, such as Enid Blyton, Shirley Hughes, Jill Murphy and Maurice Sendak were 
not listed as they were in September. This does not mean that these authors are no longer valued, but that staff have a 
wider, contemporary and diverse range of books and authors to choose from. 

• Staff have recognised the importance of having a wider base knowledge of books to inform their recommendations to 
children. A notable example of this is the validation given to Jessica Townsend, author of the Nevermoor series of books. 
These books are of the same genre as Harry Potter and have risen in popularity over the last couple of years. It is great to 
see that staff are recognising that this popular genre expands beyond Harry Potter and Hogwarts, and that children who 
(rightly!) love these books have somewhere else to go once they have finished The Deathly Hallows! 

• Some of the listed authors are part of the 50 Recommended Reads bought for each class – demonstrating the impact of 
this action upon staff knowledge.  

 

Number of times an author was mentioned by a member of staff (18 participants) 

1 2 3 4 5 
• Charlie Macksey 

• Sue Hendra 

• Helen Cooper 

• Vashti Harrison 

• Aaron Becker 

• David Armitage 

• Tom Fletcher 

• Rhiannon Fielding 

• Peter Haig 

• Tony Bradman 

• Peter Reynolds 

• Sharon King-Chai 

• Louis Sachar 

• Kate Milner 

• Judith Kerr 

• David Wiesner 

• Katherine Rundell 

• John Bond 

• Nadia Shireen 

• Mick Inkpen 

• Lynley Dodd  

• Roald Dahl  

• David Walliams  

• Nick Sharratt 

• Anthony Browne 

• Frank Cottrell-Boyce 

• Joe Todd-Stanton 

• Oliver Jeffers 

• Peter Bunzl  

• Michael Morpurgo 

• Julia Donaldson  

• Jessica Townsend 
 
 

• Michael Rosen  

 

• Staff were able to share the RfP journey of their focus children with one another in a staff meeting. This generated 
discussion, support for one another and celebration for the work that had been carried out.  The impact of the programme 
on our vulnerable readers was further evidence of an increased and improved staff knowledge of children’s literature.  

• Staff recognised the impact of the project on their whole class, as well as the focus children. “The focus children in my 
class have had a total turn around in attitude and enjoyment when choosing books. Callum approaches reading more 
confidently and engages more enthusiastically; and Alfie really does just love reading, recommending and discussing books 
– the impact has been great!”  (Y2 Teacher) 

• Staff have realised the power of talking about texts and how this really enthuses and inspires children to make exciting 
book choices for themselves. “Book talk and book sharing - simply for pleasure - has convinced me of how important and 
valid time spent enjoying books with the children is!” (Y3 Teacher) 

• Staff have acknowledged and understood that dedicated time needs to be set aside for children to choose texts and talk 
about their choices – both with staff and peers and have recognised how important this is in fostering a love for reading.  

• Staff were enthused about the impact of the book talk CPD – “I am much more knowledgeable about how to involve 
children in book talk. It has also made me talk to the children more informally about books.” 
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• Staff’s knowledge of a wider range of authors, books and genres has had an impact on the choices being made, both when 
deciding on class texts and books to use within curriculum subjects, and also those that can be recommended for children 
to choose to read for their own pleasure. “New books and authors have enthused me, made me research and look in 
different places and have given me a focus to broaden reading choices in my class library.” (Y6 Teacher)  

 
 

Survey Question 
Percentage of 17 staff surveyed 

Regularly Sometimes Rarely Never 
September June September June September June September June 

How often do you encourage 
children to talk informally with 
each other about what they 
have chosen to read? 

6% 65% 56% 35% 39% 0% 0% 0% 

How often do you informally 
chat about books with children? 

22% 71% 56% 29% 22% 0% 0% 0% 

How often do you observe 
children talking informally about 
books or other texts with their 
peers? 

0% 24% 56% 76% 44% 0% 0% 0% 

How often do you and the 
children recommend texts to 
each other? 

22% 41% 56% 53% 22% 6% 0% 0% 

This data clearly shows the impact of the project on informal book talk.  Staff are both able to talk and recommend texts more 
regularly with the children and are observing children talking to one another about book choices.  
 
Children are now being given regular opportunities to read and choose books independently. These learner-led choices are 
being embedded into classroom culture and this is being actively celebrated throughout school. 

 

• As a result of this project, teachers have now said that their strengths are: 

• “Broadening and adapting library books based on children’s interests.” 

• “Much improved knowledge of books and authors.” 

• “Talking about reading more informally in class – and every day!” 

• “Valuing the book choices of children, listening to their recommendations and actively engaging with all of them 
about what they are reading.” 

• “Encouraging non-engaged children to become interested in books.” 
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Impact on children across school 
 
Main findings – all children 

• In September, a large proportion of children said that they loved 
reading, but this dipped when assessing their own perceived 
ability to read. In June, this percentage had improved, 
especially when looking at the percentage of children who now 
consider themselves to be good readers. The impact of the 
project is visible here – as children’s enjoyment in reading has 
developed, so has their own perception of themselves as 
readers. Furthermore, by the end of the project, those children 
who said they were ‘not bothered’ about or ‘did not like’ 
reading has also dropped in all key stages.  

 

Do you like reading? 

 I love it It’s okay I’m not bothered/I don’t like it 

 September June September June September June 

FS2 75% 70% 17% 22% 8% 7% 

KS1 70% 62% 21% 29% 9% 8% 

KS2 51% 50% 37% 42% 12% 8% 

 
Are you a good reader? 

 I’m a very good/good reader I’m okay I’m not good at reading yet 

 September June September June September June 

FS2 58% 89% 8% 11% 33% 0% 

KS1 62% 69% 17% 19% 21% 12% 

KS2 57% 74% 32% 17% 11% 9% 

 
• More children can talk about books, their choices and their reading habits. Across school, RfP is being embedded and 

becoming an exciting part of the ‘everyday norm’ within a classroom.  
EYFS and KS1 

• In September, 55% of children could name a book that they liked – though the vast majority were The Gruffalo, a Disney 
based book or a traditional tale. In June, a fantastic 89% could name favourite books. The impact of the project was 
further confirmed in some of the children’s book choices. Surveys showed that children are less reliant on Disney or 
traditional tales and showed knowledge and understanding of a much wider range of books. These included many titles 
from our new books for each class, and lots from lending library choices. Children could talk far more about the type of 
books they liked and why they liked them. Whilst Julia Donaldson still featured heavily in some of the books named as 
favourites, this too had become more varied – children talked about not only The Gruffalo, but also Superworm, The 
Snail and the Whale, Zog and Stick Man.  

• Children could also talk about some ‘classic’ books too, sharing their enjoyment of books such as Peace at Last, The 
Tiger Who Came to Tea, The Shopping Basket and The Last Noo-Noo. This shows that whilst staff are using and 
recommending new books, they are also continuing to use the tried and tested favourites! This is what we hoped for – 
that staff would both update and improve their knowledge of children’s literature and would also continue to inspire 
and instil a love of reading through timeless ‘go to’ reads.  

• In September, 18% of children could not name a book or a genre of reading that they liked – in June, this reduced 
drastically to just 4% of children. This shows that books are being talked about and shared far more readily and regularly 
across school.  

KS2  

• The number of children who could name a favourite book increased to 93%, however, the range of books increased 
dramatically. In September, the vast majority were Harry Potter, Diary of a Wimpy Kid or books by Roald Dahl. By June, 
the books listed by the children as favourites showed the real impact of the new book given to each class each week, 
with titles such as High-Rise Mystery, Krindlekrax, Amelia Fang, When Stars Are Scattered and Marcus Rashford’s ‘You 
Are a Champion’ being listed as books that children have loved and then shared with their friends. “I’ve got really into 
books that can change people’s lives, like the new Marcus Rashford book that we got new into our class.” (Y6 child)  

• Class readers also featured heavily in the children’s favourite books, with an obvious link to more titles that the children 
are choosing to read by the same author. Examples of this, taken from the children’s surveys, are books such as: Queen 
of Darkness (Tony Bradman), Bronze and Sunflower (Cao Wenxuan), The Boy at the Back of the Class (Onjali Q Raúf), 
Wolf Wilder (Katherine Rundell), and graphic novel: Arthur and the Golden Rope (Joe Todd-Stanton).  As well as 
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impacting on the children’s love of reading, these new texts also show the improvement in teacher knowledge and how 
this is cascading into a love for books and reading in the classrooms.  

• It may sound obvious considering the above, but we were also pleased to notice that in June, the variety of authors the 
children favoured increased dramatically to 86% from just 65% in September. It was great to see that the children were 
moving on from their old favourites of Walliams, Rowling, Dahl and Kinney to a far more wide-reaching, contemporary 
and diverse range of authors, which include Jessica Townsend, Peter Bunzl, Vashti Harrison and Hannah Gold. “Last year 
there was only one author that I liked, but now I have many!” (Y5 Focus Child) “I love reading Jaqueline Wilson but 
sometimes now I branch out and try something new.” (Y6 child) 

• Children were talking more holistically about their choices, grouping them together in genres, rather than just 
mentioning one specific title or type of book. This shows that children are reading more widely and with a broader base, 
and also that they are now engaging more with their choices – having discovered what they like, why they like it, and 
then being discerning about their next book choice. “This year, I’ve found more books that I like, and genres of books 
that I like, such as fiction, adventure and history. I love reading history books and I’m excited to find more fiction books 
that I like next year.” (Y6 child) 

• There is a marked improvement in book talk across school, increasing from 52% of children who said they talked about 
what they were reading in school in September, to 74% in June.  In September, the majority of the 52% of children who 
said they talked about books in school said that this was with their teacher.  In June, this was more varied, with lots of 
children saying that they discussed books not just with adults, but with their friends too. This data shows that the consistent 
use of informal book talk in class is having an effect on children as readers. They are more engaged and can discuss their 
book choices with others. EYFS and KS1 were not asked this question in September, but in June, 67% of children said that 
they talked about their reading choices in school.  

 
Main findings – focus children 
As another measure of the impact, it was important to return to the focus children in order to ascertain whether their 
attitudes to RfP had changed. The children had initially been chosen based on their surveys. They showed a lack of interest 
and/or enjoyment in reading, and often perceived themselves to be poor readers. As well as capturing survey evidence, we 
also asked staff to keep anecdotal evidence and to create an overview slide for each of their focus children, creating an 
evidence base of their RfP journey.  Staff were enthusiastic about being able to focus on two children, as well as more widely 
on their class.  Similarly to Powell (2014), we found that focus children were, ‘developing positive reader identities within the 
newly emerging reading communities in classrooms.’ Throughout the project, staff talked positively about the improvements 
in their Focus Children. “The Focus Children now regularly choose to read to other children in our book corner during self-led 
learning time – it’s fabulous to see!” (Y1 Teacher) 
 
As the year progressed, we made sure that we focused on these vulnerable readers, ensuring more opportunities for informal 
book chat were created and making sure these children were prioritised when sharing new texts in class. “I didn’t really read 
before, but now there’s more choice of books and we talk about them more.” (Y6 Focus Child)  
We also ensured that the staff utilised their newly improved subject knowledge to make 
informed recommendations to tempt these children to read for pleasure.  
“My reading has got better because my teacher has helped us to read every day. Sometimes 
I struggle to find a book, but the teachers help, and I usually end up finding a really good 
one!” (Y6 Focus Child) 
 
 
 
Improvements in data for focus children  
 

Focus Children Survey Questions September June 

Focus Children said they did not like or were not bothered about 
reading. 

43% (12/28) 11% (3/28) 

Focus Children thought they were good or very good at reading. 18% (5/28) 61% (17/28) 

Focus Children who considered themselves to be not very good at 
reading. 

39% (11/28) 3% (1/28) 

Focus Children who said they did not talk about reading at school.  
*this was not a question for EYFS/KS1 in September 

63% (10/16) 29% (8/28) 

EYFS & KS1 Focus Children could name a favourite book.  42% (5/12) 92% (11/12) 

KS2 Focus Children who could name a favourite author and a book. 38% (6/16) 88% (14/16) 
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• Across all key stages the percentage of focus children who said they did not like or were not bothered about reading has 
diminished considerably, leading us to conclude that the project has had a positive impact on our most vulnerable readers.  

• As well as being more likely to enjoy RfP, it was also pleasing to see that the focus children’s opinion of themselves as 
readers has improved. “Both of my focus children have really grown in confidence when talking about different kinds of 
books. They are now really positive about their own reading skills and their progress.” (FS2 Teacher) 

• As with the wider school cohort, the link between the children’s perception of 
themselves as being ‘good’ readers and what they choose to read is tangible. “I’m 
getting better at reading, and I read all the time…. I’m a cat fan. I like cat books.” (Y1 
focus child) 

• The increased percentage of focus children who now report that they talk about 
reading with someone in school suggests that our pedagogical aim has become more 
embedded in every classroom. As we continue to encourage and develop the culture 
of book talk across the school, we have observed that the successes seen in the focus 
children are also apparent in the wider school and that reading habits are changing 
for the better. “The focus children are so much more excited about reading. They love 
to recommend books and talk with each other more about the books that they are 
reading.” (Y3 Teacher) 

• The staff’s improved knowledge of texts that tempt has undoubtedly led to more focus children being able to 
find a book they enjoy and, consequently, name a favourite book and author. “I like reading in school because schoolbooks 
are good…I didn’t like reading last year but now I love it.” (Y5 focus child) “The focus children are developing their passion 
for books and reading and are encouraging their friends to join them.” (FS1 Teacher) The importance of all staff being able 
to make these well considered and bespoke recommendations is crucial in securing the focus children’s continued interest 
in choosing to read for pleasure.   
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Sustain 

This school improvement programme has had an enormous impact on Reading for Pleasure across our school. From the 
outset, staff have been on-board with the direction of the programme and have embraced it whole-heartedly. As a school, 
we were aware that there needed to be a focus on what children choose to read after they have mastered the mechanics of 
how to. The RfP programme has been the driving force behind the development of reading communities within our school, 
and a shift in the way books and reading are discussed, whether this is adult-to-adult, adult-to-child or child-to-child.  
By focusing on RfP alongside the mechanics of reading, our children have developed an understanding that enjoyment in 
what you are reading is equally important to learning to read. We have recognised the difficulty of getting this balance right, 
which was also noted by Cremin et al., ‘Education systems worldwide face the challenge of forging a balance between raising 
and measuring educational attainment and creating inclusive learning communities in which positive attitudes and an 
eagerness to learn prevail’ (2014). We feel that we have successfully raised the profile of RfP in order to mitigate this. We 
now feel that our children and staff have a better understanding of the importance of RfP; they know the pleasure that can 
be derived from choosing a book to read and sharing this experience with others. 
 
The senior leadership team within the school recognised the importance of this opportunity, and it became part of the School 
Improvement Plan for 2021-22. This meant that dedicated time and budget were planned and developed as part of our 
improvement strategies, allowing for whole school success. As a result of the successes so far, and the understanding that we 
still have further actions to implement and embed, RfP will remain part of our development and improvement plans for the 
coming academic cycle.  
 
To sustain this project in the future years we intend to: 
 

• Continue the newly established Reading Headteacher Assemblies 

• Continue to provide one new book for each class each week 

• Continue to plan regular RfP updates and CPD in staff meetings  

• Keep introducing staff to new texts and give them the opportunities to talk with one another about books 

• Continue to encourage, develop and monitor our focus children group 

• Reading Leads will continue to follow OU RfP updates and courses 

• Develop a RfP policy to sit alongside our Reading policy  

• Work towards the RfP Quality Mark 

• Develop a Trooper’s Reading Blog, using our school tortoise to inspire children to chat about reading 

• Celebrate reading and continue to inspire children to love reading 

• Develop our school library, creating an inspirational space for children to choose and enjoy books.  
 
Conclusion 
 

As a result of this work, we know that: 
 

• Children and staff have been empowered to develop their own reading habits 

• New and inspiring books in school have refreshed staff’s enthusiasm and have opened children’s eyes to a new world of 
reading opportunities 

• Staff have updated their knowledge, shared and re-ignited a passion for reading 

• There has been a development of learner-led reading habits have been extremely effective in engaging reluctant 
readers 

• Time to talk about books and reading has been key to strengthening and developing a love for reading  

• Children and staff know that Wavell is a school where reading is valued and celebrated. 
 
The direction that this programme led us in has been fundamental in changing what happens in our classrooms.  RfP has 
become an embedded part of our whole school ethos. Most importantly, the programme has changed the reading habits of 
the vast majority of our staff and children. The OECD (2002) state, ‘Reading for pleasure is the single most important indicator 
of a child’s future success.’  We are extremely proud of the work we have undertaken to support this, and we know that, even 
though the children may not be with us for a long time, the time they spend at Wavell allows them to develop key life skills 
and a love of reading, which they can take anywhere in the world.  
 
 
 
 
 

 


