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Context 
  

We are a part of Nurture Academies Trust with five other schools across Bradford.  There is 

a rich diversity of communities in Keighley; this is utilised and celebrated through our 

curriculum. Central Keighley Ward is an area of poverty and high deprivation. Life 

expectancy is lower for men and women than the district average, in some cases by up to 

ten years compared to Bradford overall.  There are currently have 332 pupils on roll at 

Victoria Primary school. 23.6% of these pupils are pupil premium children.  We have 72% 

EAL pupils and 16.7% of pupils are on the SEND register. 

 

Explore 
 

Prior to participating in the Reading for Pleasure (RfP) school improvement programme, the 

school had undertaken a large amount of work developing teaching the ‘mechanics of 

reading. A new Systematic Synthetic Phonics (SSP) programme has been put in place.  We 

have restructured the teaching of early reading introduced a reciprocal reading 

approach from Year 2. Story time was timetabled daily in all classes, but the quality of these 

sessions varied.  The school had undertaken extensive work around our English curriculum, 

building in high quality texts to both our teaching of writing and identifying a more diverse 

range of story time texts.  However, we hadn’t yet developed a clear approach to 

developing a love of reading amongst pupils.  

 

As we began to engage with the programme, it became clear that this wasn’t purely 

about reading more. This work could potentially impact on pupils’ life outcomes. We 

launched the Open University programme at a whole staff training event, sharing our 

rationale for participating alongside the relevant statistics.  At this meeting, we asked staff 

to consider what reading for pleasure meant to them and discuss their favourite adult and 

children’s authors and literature.  

 

In order to establish a baseline, all staff (including support staff) and pupils completed the 

Open University teacher and pupil review surveys.  These surveys, alongside informal 

conversations with staff and children provided us with insight into current practices and 

attitudes.  

 

Staff survey findings 
Strengths 

Staff recognised the value of reading for pleasure.  They had a solid knowledge of 

children’s attitudes to reading in school.  Responses demonstrated that most children had 

the opportunity to read independently during the day however this was often ‘on level’ 

texts rather than books from the school library. 

 

 

https://ourfp.org/schools-teachers/reading-schools-programme/


 

 

Top 5 named authors 

Roald Dahl 

David Walliams 

J K Rowling 

Michel Rosen 

Michael Morpurgo 

 

Rate your knowledge of their reading habits 

and preferences in school (6 being the 

highest) 

 

Rate your knowledge of their reading 

habits and preferences out-of- school (6 

being the highest) 

 
How often do you seek out specific books 

or other reading materials for and with 

particular children? 

 

 

How often do you informally chat about 

books with children? 

 

 

Areas for development 

Staff were able to discuss authors from our reading and writing curriculum, but their wider 

knowledge of genres and authors wasn’t as secure.  Many of the texts and authors named 

beyond our curriculum were well-known celebrity authors or rather dated. Results also 

indicated that staff weren’t confident in their knowledge of pupil’s reading habits outside 

of school. Although children read independently each day, there wasn’t a culture of 

informal book talk across school.  

 

Pupil survey findings   
Strengths 

Typically, across school children enjoyed reading. Younger children in particular indicated 

that they enjoy reading and many could identify specific books that they enjoyed.  

Children in KS1 generally had a positive view of themselves as readers.  Some children in 



KS2 were able to identify a variety of authors.  Children across school identified that they 

have regular time to read in school.   

 

Do you like reading? 

KS1 

 

LKS2 

 

UKS2 

 
 

Are you good at reading? 

KS1 

 

LKS2 

 

UKS2 

 
 

Do you ever chat about what you have chosen to read at school? 

KS1 

 

LKS2 

 

UKS2 

 
 

Areas for development 

Results from pupils suggested lower engagement in reading in KS2 compared to KS1. When 

asked, ‘Are you a good reader?’ many children’s responses were determined by their 

ability to read accurately and answer questions on their texts, or whether they enjoyed the 

same texts as their peers or adults in school.  We had a picture of children’s engagement 

with reading from pupil voice, but the questionnaires provided additional layers of context. 

Children identified that they struggled to read at home due to time constraints, lack of 

books at home or not having someone to read to. 

  

 

 

 

 

 

“If you can read the words 
quickly then you are a good 

reader.” 

“I used to read (at home) but 
now I have big books, so I 

just read them myself.” 

“My friends like better books. 
They are good readers because 

the like hard books.” 



Focus children 

 

Focus children were selected by analysing information from the pupil questionnaires, 

informal conversations in class, assemblies and through staff knowledge of the children.  

Each of these children were selected because they had a unique reading which fitted in 

with our wider aims for this work.  

 

Child 1 was a Year 4 child. He was new to English when he joined us and despite making 

strong progress, he struggled with decoding and fluency.  Child 1 enjoyed whole class 

stories and sharing his developing understanding. He didn’t have books at home so 

reading and sharing texts happened solely in school. We knew that as we continued to 

grow his reading abilities throughout the year, we wanted to build his confidence. We 

wanted to expose him to texts which enabled him to develop a love of reading and wealth 

of understanding.  

 

Child 2 was also a Year 4 child. This child was a ferocious reader, often reading multiple 

texts at the same time. He was very confident in his abilities as a reader but didn’t engage 

with a range of texts, preferring to read either non-fiction or reread familiar narrative texts. 

We wanted to widen his reading diet.  

 

Child 3 was a Year 2 child. She loved sharing stories with adults and talking about books 

she had encountered at home or in story time. Her understanding of texts was fantastic, 

but her self-esteem was low, and she didn’t see herself as a reader.  Despite her strong 

comprehension of texts and developing decoding and fluency skills, this child only selected 

very simple texts which she clearly did not enjoy. 

 

 

 

 

 

 

 

 

 

 
  



Prepare 

Our aims 
Our overall goal was to expose both our staff and children to a wider variety of children’s 

literature. We wanted the staff to be more knowledgeable so that they could provide a 

rich and varied diet of genres and authors for the children.  

‘Teachers who are readers have a significant impact on the children they teach as they 

model positive attitudes to reading.’  Sulentic-Dowell et al., 2006 

Aim 1: Broaden staff knowledge of a range of children’s texts in order to promote a love of 

reading  

We wanted staff to expose and engage children with a wide range of children’s texts, so 

we needed the staff to have a good knowledge of literature.  Chambers (1985, 1993) cited 

in Cremin et al., 2014 states, ‘teachers of reading need to: suggest reading material to 

individual children in order to motivate them as readers; have a secure knowledge of a 

range of texts in order to have in-depth discussions with children; identify books which read 

aloud well and that their class would enjoy; and know which books will be fruitful for closer 

examination.’ This would be crucial if we were to develop our focus children’s love of 

reading and recommend texts which would appeal to them.   

Aim 2: Develop staff understanding of children’s reading preferences through effective 

book talk in order to establish effective adult-child reader relationships  

We wanted all children to have opportunity to engage in effective book talk in class: whole 

class, small group and in one-to-one situations.  As a school, our aim was for children to be 

open and honest about their opinions of texts and not be concerned that they may been 

seen as a ‘bad reader’ for not enjoying the same texts as their peers or adults in school; 

we wanted our young readers to have confidence in their own choices and preferences.  

In order to support this, staff and children needed to get to know each other as readers 

and classrooms needed to be places where children felt secure sharing and discussing 

their reading.  In Building Communities of Engaged Readers Reading for Pleasure, Cremin 

et al. describe how their project teachers shared their own reading with children, found 

out what children were reading and asked them for their opinions about books.  Children 

were encouraged to talk to one another about their reading and over time this developed 

‘spontaneous child-led text talk.’  This gave the teachers insights into the children’s lives 

which helped them to recommend texts.  In our school, this would require CPD to support 

staff in understanding how this might look in their classroom and time for them to build this 

culture in their own class.  It would also draw heavily on aim 1 and could impact on the 

focus children by building their confidence in their own choices.   

Change team: making the plan 

To support us in implementing these aims, we established a change team comprising of 

senior leaders, class teachers, support staff and our school librarian.  Together, this team 

would help us to lead this work and embed it.  We wanted to ensure that staff had both 

the time and the resources to develop their knowledge and undertake informal book talk 

which would lead to developing reading for pleasure (RfP). 

It was imperative that our action plan balanced the need for change with not 

overwhelming staff.  We had several other initiatives running as well as embedding previous 

initiatives.   We wanted to establish a culture of reading rather than a ‘bolt on’ to our 

existing curriculum.  In the planning phase, our change team were involved in gathering 

staff and pupil voices.  We met with the junior leadership team, and it quickly became 

apparent that our change team was missing a vital voice: the children’s.  We established 



a Junior Reading Leader who really supported us in developing our whole school 

approach to RfP.  

As our aims were interlinked, we introduced them together. We adapted timetables to 

include time for informal book talk, adapted our one-to-one reading record to include 

book talk prompts and made discussing books a regular part of staff training.  

The change team met as a team and with pupils and other members of staff. We listened 

to what we were hearing from our pupils and staff and adapted our plan.  By doing this 

we created buy in, staff and pupils were engaged as they knew that they could express 

their views and would be listened to. Although meetings were a fantastic opportunity to 

gather feedback, we often found that the conversations which had the most impact were 

the casual, incidental conversations.  We used all discussions to gather live feedback 

which we were able to act on in the next meeting. 

Deliver 

Aim 1 

 
 

To build staff knowledge of children’s literature, we tried to draw on every opportunity to 

share new texts with our team. We exposed the whole team to texts which were not just 

appropriate to the year they were currently working with but expected them to engage 

with texts from across the primary phase. This involved bringing a book to staff training and 

discussing it with colleagues. We placed children’s texts strategically around school in 

corridors and other shared areas such as our community and staff room.  We added 

Waterstones’ style blurbs. We included book talk into our daily reading so that staff got to 

know the texts available in our recently redeveloped library as well as those in our 

curriculum. We directed staff to great websites including the Open University’s Reading for 

Pleasure site and encouraged them to sign up for the monthly newsletter. One of the 

strategies which had the most impact was implementing the reading change team; in 

education we can often feel the need to have all the answers and can be hesitant to ask 

for help. We wanted staff to draw on our team’s knowledge but also be genuine where 

our response needed to be, “I’m not sure, I’ll get back to you,” and make sure that we did.  

The change supported us in sharing text recommendations with staff; it was so powerful to 

be able to answer a question about which texts they should recommend to pupils by 

saying, “Mr or Mrs so and so told me about this text…”  Staff steadily became more open 

to both asking questions and sharing their ideas.  

 

As our knowledge grew, we were able to create links between texts (if you like this, you 

might like… if you’re interested in this, you might also like…) This helped staff become more 

confident in making recommendations for children but also reduced fear of not knowing 

answers.   

https://ourfp.org/


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Aim 2: Develop staff understanding of children’s reading preferences through effective 

book talk in order to establish effective adult-child reader relationships 

 

 
We really wanted to build a culture where children felt they could share their genuine 

opinions of books, without judgement. Our Headteacher came up with the idea of a graffiti 

wall - a wall where children could respond to books and rate them.  Their comments could 

be anonymous or named.  They could provide as much or as little information about the 

book as they wished.  Graffiti walls were placed in high profile areas of school. Our 

incredible Junior Reading Lead led these, encouraging children to engage and share their 

opinions.  She grew this to create a recommendation shelving area in the school corridor 

where children submitted book reviews for texts, they felt were worthy of a place on the 

recommendation shelf. 

 

 

 

 

 

 

 

 

 

 

 

 



We identified a reading leader in each class.  These pupils were responsible for sharing 

book recommendations within the class and feeding back to the Junior Reading Lead and 

the change team regarding pupil voice.  Book talk became part of the daily reading 

session - children engaged in reading together in pairs, groups or with the teachers, 

discussing texts as they read them.  We drew on strategies promoted on the OU RfP 

website.  We used book votes as an opportunity to get children talking about books, asking 

children to vote on their end of day story time text and asking them why it was they had 

chosen that text.  We developed reading for pleasure or book talk prompts which went in 

our one-to-one reading records to promote interaction with books as key to reading.  This 

had a significant impact on children’s RfP.  We were able to really get to know children as 

readers, support them in making text selections and encourage their autonomy as readers.  

This impacted on all children but was significant for our focus children which we will discuss 

further in a moment. 

 

Review  
In the summer term, we repeated both the staff and pupil surveys. 

• Staff surveys demonstrated a wider knowledge of children’s texts and authors. 

• Staff identified that they were more confident in making text recommendations or 

seeking support if they weren’t sure.  

• Staff stated they were more confident in talking informally with children about 

books.  

• Staff identified that children were more confident in discussing book selections and 

voicing their opinions of texts.  

 

Rate your knowledge of their reading 

habits and preferences in school. (6 being 

the highest) 

 

Rate your knowledge of their reading 

habits and preferences out-of- school (6 

being the highest) 

 
How often do you seek out specific books 

or other reading materials for and with 

particular children? 

How often do you informally chat about 

books with children? 



  
 

 

 

Do you like reading? 

KS1 

 

LKS2 

 

UKS2 

 
 

Are you good at reading? 

KS1 

 

LKS2 

 

UKS2 

 
 

 

 

 

 

 

 

 

 

 

 



Do you ever chat about what you have chosen to read at school? 

KS1 

 

LKS2 

 

UKS2 

 
• Children spoke more confidently about RfP.  

• Children were reading a wider range of texts. 

 

 

 

 

 

 

 

 

 

 

  

 

Focus children 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

‘Reading takes you 

to a whole new 

place. It is more 

than an escape, it 

is therapy.’ 

Child 2 was a tough nut to crack as he was so confident and in his 

own words, ‘always did well on tests.’ Our development of staff 

knowledge of texts really came into play here. Staff began by 

recommending some non-fiction texts of interest to him. This brought 

him on board with engaging in book talk rather than seeing books 

as something to be consumed and then moved on from. He knew 

that adults would ask his opinion on these books and make 

suggestions for what he might read next.   In terms of fiction, we 

started off with Oliver Jeffers’ The Incredible Book Eating Boy.  

Perhaps this recommendation was ‘a little on the nose’ but he found 

the idea really funny. We knew he had a fantastic sense of humour 

so we then began on to draw on texts which would appeal to this 

such as Little Badman and The Radioactive Samosa.  We now see 

him reading a wider range of texts and more willing to ask adults for 

recommendations. 

Child 1’s interactions with his peer mentor were powerful.  

He was more confident in sharing his opinions on books 

with a peer.  They shared texts together and Child 1 

listened to his mentor’s recommendations. Conversations 

with parents led him to join the local library.  Although still 

be below national average in reading, his attitude has 

shifted. Once a child who would drag his feet to read 

with an adult, he is now excited because he knows that 

he will have the opportunity to share a text he is truly 

engaged with. 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sustain 
 

Participation in the OU RfP school improvement programme has motivated the whole 

team and demonstrated the crucial importance of RfP.  By sharing the significant and 

positive impact on children, we were able to ensure that all staff engaged in this work. This 

has allowed us to focus not only on those children who find reading challenging or do not 

enjoy reading, but also those children who may appear to be strong readers but do not 

genuinely engage in volitional reading. By working as a team, reflecting on individual’s 

needs, we were able to facilitate a positive change on pupils’ relationships with reading.  

 

We must now continue to be responsive to children’s attitudes and abilities.  Staff must 

continue to engage in book talk with their classes, make time and space to find out about 

the children as readers and continue to build their knowledge of children’s literature so 

that they can make relevant recommendations. We will continue to use the change team 

and junior reading leaders to promote our key message: reading is the key to learning and 

RfP is about life changes and emotional wellbeing.  We have a moral imperative to ensure 

that pupils feel that reading is for them and to provide a school environment that values 

all reading. 

 

The following objectives for the coming academic year, will support us in sustaining this 

momentum:   

 

• Continued staff training and ‘bring a book sessions’ 

• Continue to supplement class texts with high-quality, contemporary publications.  

Ensuring our texts feature characters and are by authors from a range of diverse 

backgrounds 

• Create inviting outdoor reading areas to increase reading engagement during 

break and lunchtimes 

• Ensure that all classes visit the local library once per term as a minimum 

• Establish a new Junior Reading Leader and peer reading mentors earlier in the year.  

 

 

 

Child 3 flourished with engaging in multiple 

opportunities to talk about books across the day. Her 

teacher gently encouraged her to read more 

challenging texts, “Can you read this and see if you 

think it should be used for our story time book vote 

tomorrow?” We were recently moderated in KS1 and 

we could not be prouder of how this child engaged 

with the external moderator.  She now takes a lead role 

in discussing texts both with the adults and other 

children. The moderator commented on her ability to 

discuss texts at a deep level and make links between 

texts she had read.  
 


