
 

Queen Boudica Primary School  

 

Headteacher: Clare Woodward/Louise Eaton DHT  

Change Team: Joanne Morgan-Soane, Jo Gosling, Donna 

Redman, Maria Tudela, Hannah Rose, Jo Hunt 

 

Context 

 

Queen Boudica is a relatively two-form entry primary school in Colchester.  We currently have 

401 pupils on roll which comprises a mixed demographic with significant levels of social need 

and vulnerable families.  In addition, we cater to a high number of families who are  

high level professionals employed at the hospital.   

 

Our provision for children with SEND continues to increase.  We currently have 12 children with 

EHCPs with further applications in process and 82 children receiving SEND support.  21% of our 

children are entitled to Pupil Premium Funding.  109 of the pupils of the school are EAL pupils 

with 29 different languages spoken.   

 

In the last five years we have been on a significant journey for reading.  We were successful in 

obtaining a library grant for reading for pleasure (RfP) from Foyles in 2017 and in the same year 

introduced Accelerated Reader in KS2, removing a system of whole school book banding.  

However, this was followed by low phonics scores in 2019 which prompted us to take action 

and address the school’s need for a consistent programme and approach to Systematic Synthetic 

Phonics.  For the past two years we have successfully worked alongside the English Hub at 

Myland to ensure the successful implementation of these changes.  Throughout, the school 

community remained positive about reading and having renewed our curriculum intent for 

every child to be a reader, I felt that we were in a good place as a school to look again at RfP 

with our teaching team.   

 

Explore 

 

Our baseline was established by completing the Open University Teacher and Pupil Surveys 

across the school during October 2021.  As Reading Lead, I established a change team and 

through discussion we recognised that RfP had fallen off the school agenda.  We were 

concerned that the children we taught did not have access to quality texts or post lockdown, 

even the library.  We were proud that throughout the pandemic (like many schools) we 

maintained daily read aloud sessions to our classes via videos on the school learning platform 

and through Microsoft teams.  However, we were acutely aware that this offer was only 

available to those that had the access to technology and for our most disadvantaged children, 

the time spent at home in lockdown, succeeded only in widening the gap between themselves 

and their peers.  

 

Teacher survey findings 

The teacher survey data suggested that our teachers had a good knowledge of well-known 

children’s authors and illustrators.  However, when we looked more closely, it became clear to 

the change team that diversity was not well represented with teachers listing just 8/48 examples 

of female authors and 2/48 examples of non-white authors.  Interestingly, the teachers surveyed 

identified ‘developing the range of authors my class have to read’ as an area of development.  

As a change team, we felt that this list did not reflect the diversity of our school.  

https://ourfp.org/schools-teachers/reading-schools-programme/


 

 

The questions about informal book talk forced our teachers to carefully consider the current 

practice in their own classrooms.  Informal book talk was highlighted to the change team as 

something that only happened ‘sometimes’ in six of our fourteen classes and ‘rarely’ in the 

remaining eight.  Surveys demonstrated that our teachers rarely observe children talking about 

books or recommending books to each other.  Again, the teachers themselves went on to 

acknowledge that developing ways to promote discussions around books would be an area for 

development.   

 

The change team were clear that this would be an area for development. 

 

Baseline data from the staff survey told us that:  

• 2/14 (14%) class teachers regularly recommended texts to the children and that this was 

reciprocated 

• 2/14 (14%) class teachers regularly saw children reading for pleasure  

• 5/14 (36%) class teachers shared their reading life in school 

• 11/14 (79%) class teachers thought that our children rarely or never, saw them chatting to 

other teachers about books they were reading.  

 

Pupil survey findings 

The following data shows children’s RfP attitudes.   

 

OCTOBER 2021 

Do you like reading? 

Year 1 84% 

Year 2 87% 

Year 3 76% 

Year 4 86% 

Year 5 90% 

Year 6 84% 

 

Are you a good reader? 

Year 1 78% 

Year 2 61% 

Year 3 81% 

Year 4 57% 

Year 5 44% 

Year 6 73% 



At first we felt that the whole school data for RfP looked to be largely positive.  The change 

team considered why Year 3 might have a less positive outlook than other cohorts overall and 

concluded, knowing the children as we do, that this was likely to be the impact of the national 

lockdowns.  This year group have a large number of families where both parents work full time 

alongside significant SEND concerns and a number of children who have struggled emotionally 

since returning to school. 

 

The second aspect of our survey raised questions amongst the change team.  Why did our 

children think so negatively about themselves as readers?  Having a representative from each 

year group as part of the change team was extremely useful as they brought with them a more 

in-depth knowledge of their own cohort.   

 

In discussion with the Year 5 class teachers, we were clear that this group of children thought 

negatively about themselves in a number of areas.  The change team felt that whilst this group 

of readers perceptions of themselves as readers was extremely low, they had strong teachers 

who were willing to support them and make necessary changes and adaptations to their 

practice.   

 

The Year 2 and 4 cohorts also had lower perceptions of themselves as readers.  I knew that 

there were not currently ‘Reading Teachers’ in these classrooms, so I chose to support Year 2 as 

the Reading Lead and asked one of the change team members to specifically support Year 4.   

 

To check that this baseline was fair, we relooked at the KS2 pupil survey descriptors.  We noted 

that for KS2 there is ‘love’ and a ‘like’ descriptor which for the purpose of this baseline we have 

treated as one data set.  In Year 5 a further 33% responded that they were ‘okay at reading’ so 

we felt purposeful knowing that any shift in the children’s perceptions for this cohort would be 

clear evidence that the RfP strategies had had impact. 

 

To conclude our baseline, we wanted to note a final stand out conclusion from the pupil survey 

which was that every child in both Year 5 and 6 who completed the survey, could recall books 

that they had read at home during the pandemic.  This gave us the confidence that our children 

wanted to read for and that by exploring the RfP pedagogies in more depth this year would be 

enjoyable, motivating and purposeful for all of our children. 

 

Prepare 

 

Having considered our baseline, the change team decided that the following two aims would 

drive our action research project this year.    

 

 Aim 1: to improve teachers’ subject knowledge of non-white authors and 

illustrators to reflect the diversity of the children that we teach 

 Aim 2: to improve the quality of informal book-talk across the school. 

 

The change team felt strongly that: 

• Our children should see representations of themselves in the books that they read and 

that are read to them.   



 

 

 

 

 

 

 

 

 

 

• Teachers needed training on the most up to date RfP pedagogies so that they could find 

ways of engaging the children who had reported that they did not like reading. 

 

 

 

 

 

 

 

 

• Our children should be given opportunities to experience what being a reader might look 

and feel like to strengthen the perceptions of themselves as reader. 

 

 

  

 

 

 

 

 

 

 

 

Deliver 

 

The following is a table of actions that were implemented between January and June and the 

ongoing documentation of their impact.  Highlighted yellow were the actions felt to be most 

impactful during this time. 

 

AIM 1 – Teacher 

Knowledge 

IMPACT 

Staff to Attend the OU 

RfP conference  

Staff talked positively about the conference.  We used staff 

meeting time the following week to revisit and review our 

reflections from the workshop sessions.   

 

‘I thought it was great that we had permission just to let the 

children sit and read.’   

 

‘You never see 
people like me in 

books.’ 
(Overheard in Year 5) 

I can read I just 
don’t want to. 

(Year 6 focus child) 



‘Our discussions about our own reading history were really 

enlightening and have made me think about the children who 

don’t enjoy reading in a different way.’ 

 

‘The book blanket idea has given me lots of ideas of how to 

encourage children to read for pleasure again.’ 

 

‘It is good that it is low stakes and doesn’t require me to do lots 

of extra planning, but it will have a big impact on the children.’ 

Encourage all staff to 

sign up to the Open 

University RfP website 

– sign-post staff to 

award winning books 

At the end of the conference staff were encouraged to sign up to 

the OU website.  Reading Teachers were already aware of this 

website and received the monthly newsletter. 

Reading Lead forwarded on the monthly newsletter via e-mail to 

Year 2.  At the staff meeting to discuss impact of our aims, most 

staff acknowledged that they had not done this. 

Begin reading staff 

meetings with a book 

blanket of texts written 

by diverse authors 

This became a book basket that staff could look through at the 

beginning of reading staff meetings.  Staff enjoyed doing this.  

This was followed up with a selection of books about number 

during the maths week staff meeting.  Some staff engaged 

positively asking to borrow books from the basket; meetings 

have been poorly attended this year due to COVID absences. 

Staff to take on a 

personal challenge and 

share it with their class 

See further notes following on from this table. 

Year 6 – A-Z of Authors 

Year 6 – To fill a jar of recommendations (tiny books) 

Year 1 – To read all of Nadia Shireen’s books. 

EYFS – To create a reading garden 

EYFS – To read a pile of books as high as my knee. 

 

 

 

 

Staff to read CLPE’s 

Reflecting Realities 

report 

We gave staff the opportunity to do this during our February 

staff meeting.  Staff talked about the realities and how to obtain 

books to provide children with books that have representations 

of the children that we teach within them.  The change team re-

iterated the importance of AIM 1 for us as a group of teachers to 

improve our subject knowledge.  Impact felt strong in the 

moment.  It was a motivating factor for staff to implement the 

changes that they did. 

Hold staff meetings in 

Reader Teachers’ 

Classrooms 

This has happened twice.  It has been unclear if this has had an 

impact more than ‘oohhh that’s nice’. 

 

https://clpe.org.uk/research/clpe-reflecting-realities-survey-ethnic-representation-within-uk-childrens-literature-0
https://clpe.org.uk/research/clpe-reflecting-realities-survey-ethnic-representation-within-uk-childrens-literature-0


Share survey findings 

with the staff 

 

 

Staff were genuinely interested in what their combined Teacher 

knowledge would look like.  It clearly highlighted our rational 

for AIM 1. 

Class Teachers returned to their classes having noted what the 

baseline for their year group was and wanting to support their 

disadvantaged readers. 

 

Encourage staff to select 

a diverse author to 

engage with for WBD 

2022 author masterclass 

Year 5 took part in Hamza Ali’s Masterclass. The boys responded 

well.  ‘Afterwards they asked me if we could buy some of his 

books ‘because they are funny.’’ 

 

Year 1 took part in Nadia Shireen’s Masterclass.  ‘Children in the 

class readily identified with her saying things such as I have a 

yellow coat like her.  She looks like me and she has made Billy 

(book character) look like her.  She is my favourite author now.’   

12 Year 1 parents told us that they had spent the World Book 

Day voucher on Nadia Shireen’s book because the children had 

really wanted to buy one of her books.   

 

 

Class Teachers to 

purchase texts that 

reflect the diversity of 

their class 

In year groups with a Reader Teacher, the money was well 

spent, and new texts purchased for the classes based on the 

children’s wants, recommendations, interests.   

 

In non-Reader Teacher classes, the budget was not spent.  

Members of the change team have spent time with these 

teachers looking at books that they could purchase for their 

readers.   

 

New texts to be 

selected by Reading 

HT/ Reading Lead for 

classrooms with an 

increased awareness of 

the diversity they will 

reflect 

New books for all classes were purchased from Books for Topics 

50 recommended reads. 

 

Year 4 Teacher:  ‘The new books have been really good the 

children are actually enjoying reading again.’  

 

In KS1 class teachers decided to wrap up all the new books and 

have 1 delivered each day by an elf during advent.  The 

children’s anticipation grew each day as they waited to unwrap 

their new book.  Each day the new book became the ‘one to 



read’ and in one Year 1 classroom a list was made with the title 

that you had to sign if you wanted a turn.  Teachers appreciated 

having high quality texts purchased for them as a starting point 

for the RfP launch.  ‘It has helped me to know what a good 

quality book looks like again and having seen how well the 

children engage with them I feel more confident choosing a 

story for them.’   

 

 

AIM 2  

Staff to Attend OU 

RfP conference and 

determine together 

what informal 

book talk is and is 

not 

The definition of informal book talk was agreed during workshop 2 

after watch the video found on the Open University RfP site.   

Staff seemed buoyant and engaged with the informal book talk 

activities with enthusiasm.   

Model informal 

book chat during 

staff meetings 3 

word post-it note 

reviews 

During the staff meeting in April I read aloud The Invisible by Tom 

Percival.  I encouraged staff to review the book in 3 words.  We 

discussed how this had felt and how this could work in their own 

classrooms.  Positive responses: ‘This would feel okay for my class as 

being on a post-it note takes away some of the pressure.’  ‘I think this 

is challenging for more able children as they are used to talking and 

for them to choose only 3 words and then justify their choice would 

really challenge them.’ 

Model informal 

book chat using 

book blankets 

These were modelled during the conference.  The photos below were 

included in our New Year newsletter to the school community.  Staff 

really valued the activity which included time for them to just read 

for pleasure.   

 

Class teachers to 

try out book 

blankets with their 

classes as a vehicle 

to encourage 

informal book talk 

Class teachers across the school took on this activity with their own 

classes with great enthusiasm.  Throughout the Spring term, I received 

e-mails such as these: 

 

 

 

 

 

 

 

 

 

 

 

 

 

In the EYFS the class teachers along with a change team LSA included 

the book blanket in their weekly routines as a way of engaging 

children with their book choice for the following week.  An adult lays 

out the book blanket ready for together time each Monday.  

Children take time exploring the different titles before making their 

I just thought I'd share with you the outcome of today's 'book blanket' as it 
was fantastic! 

 
During this process, they jotted down the title of any book they would like to 

read as a class novel and I totalled the votes for each book.) I had several 
children asking if they could read various titles as a personal reader and, at 
the end, I asked who had found a title that they hadn't read and would like 

to. Almost everyone put their hand up! They all agreed that it was much 
easier to choose a book this way and there was huge engagement with the 
ones on offer. This one was to choose a new novel so it was all text fiction; 

next time I'll have some non-fiction and some graphic novels. 
 

It was amazing - totally recommended as a way of enthusing the children, 
showcasing the books and talking about authors and genres. 

 

https://ourfp.org/finding/rfpp/booktalk-and-recommendations/


selections.  All staff in the setting reported high levels of engagement 

and lots of talk as the children shared their books together. 

 

  

Teachers to try out 

one idea from the 

informal book talk 

handout in their 

own classes 

We have not been able to ascertain if individual teachers tried out 

anything different on this occasion.  However, many teachers 

reported that it was happening during daily story times and when 

they read the year group’s ‘Books in Common’ from the Literacy 

curriculum.   

Change team to 

model informal 

book talk in their 

own classes and 

that of others 

when possible 

The change team reported high levels of book talk happening in their 

own classes.   

Change team to 

end e-mails I am 

reading… 

The Reading Lead and Year 6 Reader Teacher tried this out but it did 

not result in any real discussions about books for either teacher.   

Teachers and 

children to make 

recommendations 

to each other 

Immediately after the January conference and throughout the 6 

months of this programme, we have seen clear evidence of this 

happening after an augmentation of the 3-word Post-it note activity 

that was shared with staff during the January conference.  The Post-it 

note recommendation was created and recommendation wall began 

appearing everywhere from Year 2 – Year 6.   

In Years 2 and 3, children stuck their reviews for their friend to 

discover inside the front covers of their class books.  ‘It’s really good 

if your friend likes the same book as you’ one of the Year 2 focus 

children told me.  

 

 

 

 



Review  

 

We completed the children and staff surveys again at the beginning of June to analyse the 

impact of the programme work. Members of the change team fed back soft data in the form of 

observations and notes that they had collected as they were able.   

In addition, we also spent time in discussion with our focus children, asking them to share 

favourite books with us and helping to set up their own book blanket.  This was helpful to 

ascertain their current perceptions around reading and what they felt the reasons for this were. 

 

The following questions were considered as they had been in October.   

Do you like reading? 

 Oct. 21 Jun. 22 

Year 1 84% 92% 

Year 2 87% 96% 

Year 3 76% 86% 

Year 4 86% 93% 

Year 5 90% 89% 

Year 6 84% 94% 

 

The children’s response was overwhelmingly positive in all year groups.  In Year 3 there was a 

significant increase in the number of children who chose ‘I love it’ or ‘I like it’ In Year 5 the 

response remained high.  

 

Are you a good reader? 

 Oct.21 Jun. 22 

Year 1 78% 81% 

Year 2 61% 64% 

Year 3 81% 77% 

Year 4 57% 80% 

Year 5 44% 85% 

Year 6 73% 70% 

 

The pupil survey findings here were very interesting.  In Years 1, 4 and 5 there was an increase 

in the number of children who say themselves as a good or very good reader.  In Years 2 and 6, 

the children had only a small shift in their perceptions of themselves as readers.  These two year 

groups also have to complete SAT assessments in May each year and I cannot help but think 

that there is a correlation and subsequent negative impact on our children’s perceptions of 

themselves as readers because of these assessments.  Whilst the percentage of children who 

perceive themselves to be good or very good readers in Year 3 has also dropped, a larger 

number than previously reported that they were ‘okay at reading’.  It is important that we note 

that this year group has experienced high mobility of children this year, an increase in children 

with previously undiagnosed SEND needs and that they have needed significant pastoral 

support since returning from lockdown.   

 

Key survey findings related to Aim 1 from the teacher survey  

 

• Teacher’s knowledge demonstrated an increased awareness of non-white authors. 

 

 



Autumn 

Name three authors whose 

work you value? 

Summer 

Name three authors whose 

work you value? 

4% 25% 

Sita Brachmani 

 

Nadia Shireen 

Nathan Byron 

Grace Byers 

Onjuli Rauf 

Sita Brahmachari 

Derrick Barnes 

Hamza Ali 

 

• There was a decrease in the number of celebrity and commercial authors being named 

down from 20% of the list to 12%. 

 

 

 

• Interestingly there was an increase in the number of deceased authors named although 

the change team believe that this is due to the recent deaths of Shirley Hughes, Eric Carle 

and David Mckee who books have historically been favourites of the teachers at Queen 

Boudica. 

 

 

The school has worked hard to improve the diversity of books available to our children this 

year.  All classes have been given new book stock which includes a diversity around both 

characters, illustrators and authors to ensure that our children can find examples of children like 

them in their books.  It was pleasing to see that 11 out of 14 class teachers named at least one 

non-white author in the June survey.  In eight of our classes, a non-white author was ‘front 

faced’ to the class during the week of World Book Day and it was these authors names that the 

children gave in the June pupil survey.   

 

The impact of this aim was harder to ascertain outside of the surveys.  Ten of the Year 1 children 

named Nadia Shireen books as their favourite books and in a recent pupil voice interview the 

Year 1 children named her as their favourite author.  The change team noted that none of the 

focus children mentioned books written by non-white authors even though they are 

representative of the make-up of the school.  Whilst this initially felt disappointing with 

reflection this is only the beginning of the reading for pleasure journey for these most vulnerable 

of readers and so we know that in the fullness of time and with continued impetus on our RfP 

pedagogies that this will be part of our sustained impact over time.   

 

 



Key survey findings related to Aim 2 from discussions and the teacher survey  

 

• Where the initial survey suggested that staff rarely observe children talking informally 

about books with each other or recommending books to each other, the June survey 

suggests that there has been a significant shift in the incidences of informal book talk 

happening across the school. 

 

• Responses given were now mostly ‘regularly or sometimes’ where they had previously 

been ‘sometimes, rarely and never.’ 

 

• Through discussion with our teachers at a recent meeting, many reported that book 

blanket activity was a time when they almost always heard children engaging in informal 

book talk.  Examples given were: ‘That is a good book.’  ‘I really like the cat picture in 

the middle of that one.’  ‘That one is really funny.’ and ‘I’ve got that one at home, you 

will really like it.’ 

 

• A Year 4 class teacher shared that one of her children had overhead her talking with a 

focus child about what sort of books he liked.   The child approached and said have you 

tried The Treehouse series?  The focus child had not, and the class teacher thought 

nothing of it.  The next morning the child arrived in class with 2 of the Treehouse books.  

‘I really think you will like this,’ he told the focus child.  The Focus child did enjoy the 

book recommended by his peer and has since gone on to read the second.  He told his 

class teacher, ‘I’m really glad I’ve found some books that suit me especially as I’m now in 

Year 4.’   

 

• There were 3 members of staff who gave the response ‘never’ to: How often do you and 

the children recommend texts to each other.   

 

Key findings: focus children 

 

We began our action research with 28 focus children chosen because we knew that they could 

read but had given the response given of ‘I don’t like reading or I’m not bothered’ in the initial 

survey. This was scaled down in January to make the project more manageable. 

 

Year 

Group /  

Gender 

Autumn 

Do you like reading? 

Summer 

Do you like reading? 

 Red-no impact, Amber/Yellow -some impact, Green - good impact 

 

1 F  I don’t like reading I love reading 

1 F  I don’t like reading It’s okay 

2 M I don’t like reading I love reading 

2 M  I don’t like reading It’s okay 

3 M  I don’t like reading I’m not bothered 

3 M  I don’t like reading It’s okay 

4 F  I don’t like reading I love reading 

4 M  I don’t like reading It’s okay 

5 M I’m not bothered It’s okay 

5 F  I don’t like reading It’s okay 

6 F I don’t like reading It’s okay 



6 M  I’m not bothered It’s okay 

 

• All of the focus children when they completed the survey in June reported a different 

response to their initial ones at the baseline.  In all cases it was a positive shift. 

 

 

 

The change team also held informal discussions with the focus children while undertaking across 

a book blanket which was comprised of 3 books of each child’s own choosing.   

 

• Children were pleased that we had noticed that they enjoyed reading more.   

 

• They felt that this was because, ‘We have better books’ and because, ‘The teachers are 

always reading and talking about books in school.’   

 

• One of our Year 5 focus children reported, ‘My teacher knows what books I like, and we 

can have a laugh about them.’ 

 

• One of the Year 4 focus children reported, ‘My friend lent me this book from his house.  

He said, ‘this one is so funny.’ 

 

 

 

 

 

 

 

 



In KS2 the children were asked if they ever chat about what they have chosen to read.  Our 

focus children at the baseline reported that this never happened.   

 

Year 

Group /  

Gender 

Autumn 

Do you ever chat about what 

you’ve chosen to read? 

Summer 

Do you ever chat about what 

you’ve chosen to read? 

 Red-no impact, Amber/Yellow -some impact, Green - good impact 

 

3 M No Yes - adults 

3 M No Yes - Ruben 

4 F No Yes - teachers 

4 M No Yes 

5 M No Yes – the class 

5 F No - (not answered) 

6 F No No 

6 M No Yes – friends and teachers 

 

 

• Six out of the eight children had changed their answer for the June survey to Yes.   

 

• The focus children named specific children in their surveys that they would talk about 

reading with (evidence of peer-to-peer recommendations). 

 

• In addition, the whole school survey suggested that children were now consciencely 

engaging in informal book talk both with their peers and the adults in their classes which 

married up well with the teacher survey suggesting that they are regularly encouraging 

children to talk informally with each other as well as actively chatting with children 

about the books that they are reading.   

 

 

Focus child observation 

This final observation is a sequence of conversations that took place in a Year 2 classroom across 

the Summer term.  

 
Focus Child S is currently in Year 2.  She has very few books in her 

home in her own words, ‘My Mum thinks books are stupid and chucks 

books in the bin.’  She refuses to take books home and has even 

hidden books in the cloakroom rather than be seen to take books 

home. Her class teacher noticed that when she is given space to read in 

school, she will move quickly from book to book turning pages but 

not actually engaging with either the text or the illustrations.  Our 

Reading DHT organised a book blanket in her class and included Julian 

Gough and Jim Field’s Rabbit and Bear which she commented on to 

the class saying how much her daughter enjoyed these books.   

 

The following week a member of the class came to share that she had 

brought Rabbit and Bear with her mum and read it after the DHT’s 

recommendation.  ‘I love it, just like you said!’  The child then went 

on to say, ‘I have given it to Focus Child S.  She thinks she doesn’t like 

reading, but I know she will love this book, so I lent it to her.’  Focus 



Child S went on to read Rabbit and Bear and on a chance meeting in the corridor shared with 

myself, not only had she been, ‘Doing good reading,’ but that, ‘I now have a favourite book.’ 

 

I have since spent further time with Focus Child S.  ‘I’m going to make books for my baby 

brother at home,’ she told me as soon as we met.  I asked, ‘Will you read stories to him?’   

‘Yes – but only good ones like Rabbit and Bear,’ she replied. 

 

Sustain 

 

This project has been an excellent starting point for RfP here at Queen Boudica.  We have 

learned together over this last school year, that developing a culture of RfP doesn’t happen in a 

short period of time.  It is an ethos, a belief, and a passion.  It is one that has begun to trickle 

into the hearts and minds of some of our class teachers.  They are part of the tribe of Reader 

Teachers, it feels normal and correct to them to build the required reader relationships: to seek 

out ‘that one book’ that will peak a disadvantaged reader’s interest; to paste Post-it notes all 

over the wall.    

 

There is a second tribe of teachers.  They have worked hard as required to try out the 

pedagogies.  They want to impress but they don’t yet have a depth and breadth of subject 

knowledge to be a ‘Reader Teacher’. They are not 100% sold on the ‘untidiness’ of RFP. I 

underestimated the needs of this group believing they would follow along but, the uncertainty 

in the outcomes, the belief that they have not achieved something was stronger than I had 

anticipated and gave space to an awkward inertia.  I learned that they need me as the Reading 

Lead to support them on their journey: to provide books in common; to challenge them to seek 

out and experience for themselves the new authors, illustrators, and range of genres.   

 

Importantly as a school, we have learned that a small shift in teachers’ understanding and 

attitude towards a clear RfP pedagogy e.g. informal book talk, can have a significant impact on 

readers and that by demonstrating impact for our most vulnerable readers means that we are 

impacting on the whole reading community.   

 

Overwhelmingly, there is a massive sense of achievement on the completion of this programme, 

however it feels like we have got to base camp and her now excited for what the next year of 

development might bring for our most disadvantaged readers.  RfP will continue to be 

embedded into the school’s curriculum offer and we shall initially continue with our two aims as 

they remain relevant.  In addition, we shall begin to explore parental engagement.   

 

Excitedly we already look forward to continuing this journey with: 

 

 book blankets to be used as part of this year’s transition activities 

 pupil surveys to be handed to new class teacher in preparation for September 

 Year 1 continuing the weekly book blankets from EYFS introducing children to new 

authors and genres 

 half termly staff meetings dedicated to RfP to be being scheduled for next year 

 cosy reading time formally timetabled for KS2 

 SLT to robustly monitoring the impact of RfP in their phase team and ensure that we 

continue to embed RfP pedagogies for our most disadvantaged readers 

 outdoor reading sheds purchased by our FAFA and due to arrive early next term.  


