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 Queen Boudica is a two-form entry primary school in Colchester. We currently have 401 pupils on roll which

comprises a mixed demographic with significant levels of social need and vulnerable families. In addition. We

cater to a number of families with high level professionals employed at the hospital. There is a significant turn-

over of children as these medical staff complete their rotations.

 109 of the pupils of the school are EAL pupils with 29 different languages spoken. There has been a significant

increase in the diversity of our children in EYFS and KS1 over the last 3 years. Year 2 having 25%, Year 1 having

35% and the new reception cohort have over 50% of children with English spoken as an additional language.

 Reading has been an integral part of the school development plan for the past 5 years and this project comes

after a successful implementation of other initiatives.

Headteacher: Clare Woodward/Louise Eaton DHT (Reading HT)

Change Team: Joanne Morgan-Soane, Jo Gosling, Donna Redman, Maria Tudela, Hannah Rose, Jo Hunt



Explore

The baseline was established by completing the Teacher and Pupil Survey’s across the

school during October 2021.

A change team was established and through discussion we recognised that RfP had fallen

off the school agenda.

We were concerned that the children we taught did not have access to quality texts or

indeed post lockdowns, even the library.

We were proud that throughout the pandemic, (like many schools) we had maintained

daily read aloud sessions to our classes via videos on the school learning platform and

through Microsoft teams. However, we were acutely aware that it was only available to

those that had access to the technology and that this had only succeeded in making the

reading disadvantage gap wider.



The Teacher survey suggested that teacher’s had a

good knowledge of well-known children’s

authors and illustrators. However, as we looked

more closely at the list it became clear that

diversity was not well represented with teachers

listing just 8/48 examples of female authors and

2/48 examples of non-white authors.

Interestingly, the teachers surveyed identified

‘developing the range of authors my class have to

read’ as an area for development.

With the school demographic changing so rapidly

we felt that this list did not reflect the diversity of

our school.

Explore



Explore

The survey questions about informal book talk forced teachers to consider

carefully the current practice in their classrooms.

Informal talk about books was highlighted as something that happened rarely in

8/14 classes and only sometimes in the remaining 6.

The survey went on to suggest that our teachers rarely observe children talking

about books or recommending books to each other.

Again the teachers’ themselves went on to acknowledge that developing ways to

promote discussions around books would be an area for development.



Explore

Do you like reading?

Are you good at reading?

On first glance, the whole school data for RfP looked

to be largely positive.

We considered why Year 3 might be less than the

other year groups and concluded that it was most

likely the impact of the national lockdowns. We knew

that their experiences of reading were significantly less

than cohorts we had taught previously.

It was this second question, that set alarm bells ringing.

In discussion with the Year 5 class teachers we knew

that this group of children thought negatively about

themselves in a number of areas. Their perceptions

about themselves as readers was very low but I knew

that we had storng teachers in this year group. The

Year 2 and 4 cohorts also had worrying low self

perceptions of themselves as readers but in theses

classes we knew that the shift could be harder as not

one was led by a ‘Reading teachers.’ As reading lead

I chose to support Year 2 and I asked a change team

member who knew the cohort well to support Year 4.



Prepare
We chose the following 2 aims for the first year of our project.

Aim 1: to improve Teacher’s subject knowledge of non-white

authors to reflect the diversity of the children that we teach.

Aim 2: to improve the quality of informal book-talk across the

school.



What do you want to achieve for your pupils and 

for the focus group?  

We felt strongly that we wanted our pupils to see representations of 

themselves in the books that they read and that were read to them.  

We wanted to find ways of engaging the children who reported in their 

surveys that they did not like reading.

And we wanted to give our children an experience of what being a 

reader might look and feel like to strengthen the perception of 

themselves as readers..  

‘You never 

see people 

like me in 

books.’
(Overheard in Year 5)

I can read I 
just don’t 
want to.

(Year 6 focus 
child)

I wish I was a 
good reader 

but I’m just not.
(Discussion with 

Year 2 child)



What is your action plan?

AIM 1 – Improve Teacher knowledge of  non-white authors to 

reflect the diversity of our school
Teaching Staff to attend the OU conference 

on 4th January 2022

Hold reading staff meetings in Reader 

Teacher’s classrooms.

Teaching staff to sign up to the OU website 

with change team to sign-post colleagues to 

award winning books.

Share Survey findings with staff.

Begin reading staff meetings with a book 

blanket of new texts featuring diverse authors.

Encourage teachers to select a non-white 

author to engage with for WBD author and 

illustrator masterclasses.

Staff to take on a personal challenge and 

share it with their class.

Teacher’s to purchase books that reflect the 

diversity of their individual class.

Teachers to have read the CLPE Reflecting 

Realities report 2020.

New texts to be purchase by the Reading 

Headteacher and Reading Lead with an 

increased awareness of the diversity that they 

will reflect.



What is your action plan?

AIM 2 – to improve the quality of informal book talk across the 

school.

Staff to Attend OU RfP conference and 

determine together what informal book talk is 

and is not.

Change team to model informal book talk in 

their own classes and that of others when 

possible.

Model informal book chat during staff 

meetings 3 word post-it note reviews.

Share Survey findings with staff.

Model informal book chat using book 

blankets.

Change team to end e-mails I am reading:…

Class Teacher’s to try out book blankets with 

their classes as a vehicle to encourage 

informal book talk.

Teacher’s and children to make 

recommendations to each other.

Teachers to try out one idea from the informal 

book talk handout in their own classes.



Deliver – To improve Teacher’s knowledge of non-

white authors to reflect the diversity of our school.

 Staff to take on a personal challenge and share it with their class.

One Year 6 class teachers attempted an A-Z of authors – purchasing book titles 

for her own class once they had convinced her not only that they needed it for 

a specific letter but also that it would be worth reading.  



 Engaging with non-white authors/illustrators masterclasses as part of 

WBD celebrations. 

Year 1 took part in Nadia Shireen’s

Masterclass. ‘Children in the class

readily identified with her saying

things such as I have a yellow coat like

her. She looks like me and she has

made Billy (book character) look like

her. She is my favourite author now.

12 Year 1 parents told us that they had

spent the BD voucher on Nadia

Shireen’s WBD book because the

children had really wanted to buy one

of her books.

Year 5 took part in Hamza

Arshad’s Masterclass. ‘the

boys responded well to the

workshop and afterwards

they asked me if we could

buy some of his books

‘because they are funny’

These books were sourced

and added to the school

library book stock.

Deliver – To improve Teacher’s knowledge of non-

white authors to reflect the diversity of our school.



 One of the most effective strategies used was the Teachers’ 

use of book blankets with their own classes.  The nature of the 

book blanket acted as a vehicle for informal book-talk.

Deliver – To improve the quality of informal book talk  

I just thought I'd share with you the outcome of today's 'book blanket' as it was fantastic!

During this process, they jotted down the title of any book they would like to read as a 
class novel and I totalled the votes for each book.) I had several children asking if they 
could read various titles as a personal reader and, at the end, I asked who had found a 
title that they hadn't read and would like to. Almost everyone put their hand up! They all 
agreed that it was much easier to choose a book this way and there was huge 
engagement with the ones on offer. This one was to choose a new novel so it was all text 
fiction; next time I'll have some non-fiction and some graphic novels.

It was amazing - totally recommended as a way of enthusing the children, showcasing 
the books and talking about authors and genres.



 One of the most effective strategies used was the Teachers’ 

use of book blankets with their own classes.  The nature of the 

book blanket acted as a vehicle for informal book-talk.

EYFS have taken on book blankets as a way of engaging children in their 

book choices for the following week.  An Adult will lay out the blanket as 

part of their together time on a Monday.  Children take time to explore the 

different titles before making their selection.  Staff have reported high 

levels of engagement and lots of talk as children look at the books 

together.  

Deliver – To improve the quality of informal book talk  



 Modelling informal book talk using post-it note reviews as part of 
the January conference caused this to happen.

Post-it note 

reviews began 

appearing 

everywhere!

Children began 

recommending 

books to their 

friends.  

Deliver – To improve the quality of informal book talk  



Review and Sustain – For all children

Do you like reading?

Are you a good reader?



Review and Sustain – Teachers’ Knowledge

We have worked hard to improve the diversity of books available to our children this year. All classes have been given new book stock with

a diversity around both characters, illustration and authors to ensure that our children can find examples of themselves in books.

Reading the CLPE Reflecting Realities report highlighted many of the issues our children face to teachers. 11/14 teachers named at least one

non-white author in the June survey. 8 /14 teachers chose to ‘Front Face an author’ during the week of WBD and it was these names that

came up in the children’s survey. 1 class teacher purposely named only non-white authors which caused the change team to do some google

research.

The impact of this aim has been trickier to ascertain. 10 Year 1 children did name Nadia Shireen books as their favourites. She was the Year 1

author for WBD and their teacher’s challenge was to read all the books written by her. The children supported the challenge by looking out

for Nadia Shireen books in their class book box with new ones mysteriously appearing every couple of days! None of the focus children

mentioned books written by non-white authors even though they are representative of the make up of the school.



Review and Sustain – Informal Book Talk

 Where our initial survey suggested that staff rarely observe children talking informally about books with each other of 

recommending books to each other, the June survey suggests that there has been a significant shift in this across Key 

Stage 2.  Responses that had been sometimes, rarely or never back in October, were almost all regularly or sometimes.  

 Through discussion with our teaching staff at a recent meeting, many staff reported that the book blanket activity was a 

time when they almost always heard children engaging in informal book talk.  This included expressing preferences for 

particular stories and genres as well as giving recommendations to each other.  

 A Year 4 class teacher shared that one of her children had overhead her talking with a focus child about what sort of 

books he liked.   The child approached and said have you tried ‘the treehouse books?’  The focus child had not and the 

class teacher thought nothing of it.  The next morning the child arrived in class with 2 of the tree house books.  ‘I really 

think you will like this’ he told the focus child and if I am right, you can read this next one too when I have finished it. 

The Focus child did enjoy the book recommended by his peer and has since gone on to read the second.  He told his 

class teacher; ‘I’m really glad I’ve found  some books that suit me especially as I’m now in Year 4.  

 It is important to note that 3/14 teachers gave the response never to : How often do you and the children recommend 

texts to each other and this will need unpicking further as we prepare the action plan for next year.



Review and Sustain – Focus Children

We began the project with 28 focus children but scaled this down in March to make it more manageable.  

The focus children were selected because we knew they could read but they gave the response ‘I don’t like 
reading or I’m not bothered’ in their initial survey.



Review and Sustain
The introduction of the informal book talk surrounding the book blankets 
has made the most difference to the most vulnerable readers?

I am most proud of my 

progress in reading 

and how much I have 

improved.  I read 

much more now.

(Focus child’s proud cloud on

this year’s school report.)

Notes from L’s Class Teacher.  
When I first had L. in my class he didn’t engage with books but 

now he will be going into Year 6 a different boy.  You can just see 

the confidence that he has now.  
Back in January I started talking about different types of books with the class and how 
we would be looking at a couple of scary ones.  Children were asking me what books 
made me scared and I told them that when I was 10, I had read Goosebumps – Night 
of the living dummy and that I found it so scary I had hidden it under my pillow.  
L. Was very interested in this as it made him laugh.  I went and found a copy of the 
book in the school and shared it with L.  He took it home and finished it.  He then 
wanted another Goosebumps book so he asked his Mum and she was so pleased, 

that she brought him one.  Then she brought him the set for his birthday.  

At a similar time, we did a book blanket in class.  L. was immediately drawn to The 
Nothing to See Hear Hotel.  We started reading the first one together and he is now 
on the third one.  
It didn’t stop there;  on WBD L came to school dressed as the scary character from 
the book – Slappy!  This was a big deal for L as he is shy and has massive sensory 
challenges.  He was treated like a rockstar by the class who wouldn’t normally have 
associated L. with reading and books.  



Review and Sustain – Focus Children

 Informal Book talk has made the most difference to our focus children.



Review and Sustain

 Focus Child S is currently in Year 2. She has very few books in her home in her own words ‘My

Mum thinks books are stupid and chucks books in the bin.’ She refuses to take books home and

has even hidden books in the cloakroom rather than be seen to take books home. Her class-

teacher noticed that when she is given space to read in school she will move quickly from book to

book turning pages but not actually engaging with either the text or the illustrations. Our

Reading DHT organised a book blanket in her class and included ‘Rabbit and Bear’ which she

commented on to the class saying how much her daughter enjoyed these books.

 The following week a member of the class came to share that she had brought Rabbit and Bear

with her mum and read it after the DHT’s recommendation. ‘I love it, just like you said!’ But this

was not the true impact of that conversation as the child then went on to say ‘ I have given it to

Focus Child S. She thinks she doesn’t like reading but I know she will love this book so I lent it to

her.

 Focus Child S went on to Read Rabbit and Bear and on a chance meeting in the corridor shared

with myself, not only had she been ‘doing good reading’ but that ‘I now have a favourite book’.

 I have since spent further time with Focus Child S. ‘I’m going to make books for my baby brother

at home’ she told me as soon as we met. Will you read stories to him? Yes – but only good ones

like Rabbit and Bear.’

The introduction of the informal book talk surrounding the book blankets 
has made the most difference to the most vulnerable readers?



Sustain – What learning has taken place?

Developing a culture of RfP doesn’t happen in a short period of time.  It is an ethos, a belief and a passion.  

It is one that has begun to trickle in to the hearts and minds of some of our class teachers.  They are part of 

the tribe of Reader teachers, it feels normal and correct to them to build the required reader relationships.  To 

seek out ‘that one book’ that will peak a disadvantaged reader’s interest.  To paste post it notes all over the 

wall.   

There is a second tribe of teacher’s.  They have worked hard as required to try out the pedagogies.  They 

want to impress but they don’t yet have a depth and breadth of subject knowledge to be a ‘Reader teacher’. 

They are not 100% sold on the ‘untidiness’ of RFP. I underestimated the needs of this group believing they 

would follow along but, the uncertainty in the outcomes, the belief that they have not achieved something 

was stronger than I had anticipated and gave space to an awkward inertia.  I learned that they need me as 

the Reading Lead to support them on their journey.  To provide books in common.  To challenge them to 

seek out and experience for themselves the new authors, illustrators and range of genres.  

Importantly as a school, we have learned that a small shift in Teacher’s understanding and attitude towards a 

clear RfP pedagogy eg informal book talk, can have a significant impact on readers and that by 

demonstrating impact for our most vulnerable readers means that we are impacting on the whole reading 

community.  



Look to the future…

 Book Blankets to be used as part of this year’s transition activities. 

 Pupil Survey’s to be handed to new class teacher in preparation for September.

 Year 1 to continue weekly book blankets from EYFS introducing children to new authors 

and genres.

 Half termly staff meetings dedicated to RfP to be scheduled for next year.

 Cosy reading time to be formally timetabled for KS2.

 SLT to robustly monitor the impact of RfP in their Phase Team and ensure that we continue 

to embed RfP pedagogies for our most disadvantaged readers.

 Outdoor Reading Sheds have been purchased by our FAFA.  They will arrive early next 

term. 


