
St Mark’s Primary School   
Change Team: Grace Shannon (LKS2 – Reading for Pleasure 

Lead), Lisa Connor (UKS2 – English Lead/Assistant Head), Laura 
Corkin (UKS2), Hannah Morgan (KS1), Lisa Worrall (EYFS) 

 

Context 
St Mark’s is a two-form entry primary school within the 1Excellence Multi Academy Trust in Stockton. 
St Mark’s serves a wide and mixed catchment area. Currently there are 394 pupils on roll who are 
mainly from a white British background with only 20 pupils having a background other than white 
British.  The children come from a wide range of backgrounds. The children come from families where 
38% of the adults come from the semi-skilled, benefits or unemployed sector, and 29% of them have 
no GCSE qualifications. Pupil premium is above average at 24%. 

  

Explore 
To start the project, we gave all children in KS1 and KS2 an Open University survey to complete 
to find out about their reading habits and their knowledge. This helped us to get a baseline for 
our project.  
 
KS1 children’s attitudes to reading 

 
When analysing the KS1 data it was interesting to see that only 6 children disliked reading, but 
34 children thought it was okay. I wondered if these children are the ones that read because 
they have to and not because they want to.  

 
However, as part of our whole school action plan of reading and not just reading for pleasure, 
we have had a huge focus on early reading. It is interesting to see that nearly three quarters of 
the children felt they were good at reading. I feel this is important because if children feel they 
are good readers they are more likely to read for pleasure.  
 

https://ourfp.org/schools-teachers/reading-schools-programme/


 
These questions were interesting as majority of the children said they did read at home but 
one third of children said they did not get read to out loud. This suggested that the children 
were reading with parents, most likely reading their home reading book but that parents did 
not read to them - stories that are slightly more advanced, engaging with the children, creating 
that love of reading. So, the children were reading books they needed to read and were not 
exposed to books because they wanted to read. 
 

 
I felt this question demonstrated that children at a younger age are exposed more to story 
books. This could be why they enjoy these types of books the most and might not often be 
exposed to different types of genres.  
 
When the children were asked to name two of their favourite books, not many responded 
with the actual names of books. They responded with dinosaurs, princess story book, farm 
books, monkey books etc.  It was interesting to see that the younger children are not familiar 
with the names of books they read. 
 
KS2 children’s attitudes to reading 

 



When analysing the KS2 children’s surveys, it was clear to see that over half of the children 
don’t love reading. They either thought it was ‘okay’, or they were not bothered by reading or 
they disliked it.  Would these responses change over the course of the programme?  
 
When asked where children prefer reading, over half of the children said they preferred 
reading at home. However, over a quarter of the children said they preferred reading in 
school. The children commented on how comfortable the reading areas are, that they are fun 
and quiet, and they can concentrate.  As part of our school’s reading for pleasure action plan 
last year, we made the reading areas a priority.  Each class teacher created an inviting reading 
area and it was clear from the children’s responses they were working in encouraging reading 
in school.  
 

 
 
When asked if anyone reads out loud to them at home, about half said yes. This suggested to 
me that half of the children are not experiencing informal book talk at home and were not 
able to widen their knowledge of children’s literature because they were not speaking to 
people at home about what they read.  
 
When the children were asked what they were currently reading, a lot of the responses were 
books the children were reading at school. Even though this was good to know, I knew that a 
main focus of this programme would be to help widen children’s knowledge of children’s texts.  
 
From the surveys, I realised that children didn’t get the chance to talk about what they have 
chosen to read, and members of staff didn’t talk to the children about what they have read or 
reading.  
 
These findings would influence the aims for our work. 
 
Focus children 
 
At the start of the project, we asked each class teacher to identify at least two children in their 
class who reluctant to read, who felt they disliked reading even if they were a confident 
reader. Some teachers identified three children.  In the Autumn term, we asked the teachers 
to complete informal observations of these children, checking their reading diaries, looking at 
the types of books they chose to read and engage in conversation about their reading habits. 
The teachers recorded these observations on a full school document for other teachers to look 
at and make comments. This would be a working document and it has allowed other teachers 
to make recommendations or comments about these children as they may have taught them 
previously.  In the Spring term, we asked the teachers to interview these children to gain more 



understanding of their reading habits and find out what they might enjoy.  Our job then was to 
find texts/genres these children would enjoy with the help of the Story Store (see later).  
 
One of the focus children was a Year 4 child who had been home schooled for two years.  
When completing the surveys and carrying out informal observations, we found that she did 
not know her sounds fully and had not ready many books whilst being at home.  She reported 
not finding books interesting.  
 
Another Year 6 focus child said that they do not read much at home and we realised this was 
due to a gap with his reading sounds and his struggle to read.  
 
Staff attitudes to reading 
Staff also completed an Open University survey to analyse their knowledge of children’s 
literature. This helped with our baseline for aim 1 and understanding where we needed to 
develop to improve the staff’s knowledge of children’s literature. 
 
Question 1 – Name 3 authors of the work you value.  
It was very interesting to read through staff’s different responses as the majority answers 
were: 

• JK Rowling 

• Roald Dahl 

• David Walliams 

• Oliver Jeffers 

• Julia Donaldson 

• Michael Morpurgo  

• Jacqueline Wilson 
 
These are all very well-known children’s authors and there was not much variety. Staff’s 
knowledge of children’s literature is very limited. 
 

 
The variety of different literature in the class libraries was also very limited. It consisted mainly 
of fiction and non-fiction books. Children were not exposed to a wide variety of literature in 
school such as graphic novels, poetry or magazines and comics. 
 

https://ourfp.org/schools-teachers/reading-schools-programme/


 
It was quite clear that informal book talk rarely happened throughout school.  
 

 
As part of this programme, I felt recommendating texts would be an important aspect to help 
to promote informal book talk. It was sometimes happening but not enough throughout 
school.  
 
If the children saw teachers as readers, it would help encourage and model to the children 
that reading is more than just something they must do. Modelling to the children that we are 
readers is vitally important and would help create a more informal community between staff 
and children.  
 
Modelling to children how to talk about books informally with other adults/staff is important.  
 
As staff knowledge of authors and genres was limited, we wanted to focus on widening our 
knowledge of graphic novels.  When researching graphic novels, we believed this was an 
appropriate fit for our school and our focus children.  
 
We also found from the surveys that book talk between the children and teachers was not as 
common. The children often did not see the teachers as readers and may have felt they are 
only reading because it was a requirement.  We felt, when discussing with the change team, 
that developing that informal book talk between children and between children and teachers 
was important to develop our love of reading and create a school community of readers.  

Prepare 
Aim 1: Develop teachers’ knowledge of modern texts in children’s literature – graphic novels 
 
As part of our reading for pleasure (RfP) journey, we were aiming to improve teacher 
knowledge around graphic novels. From CPD, the change team and I have understood the 
importance of developing teachers’ subject knowledge of children’s literature. This was 
because, if our staff have an extensive knowledge of up to date, award winning, exciting 
literature this can help to create the desired love of reading, the motivation for the children to 
read.  We needed to understand our children’s habits to be able to recommend books that 
best fit their reading tastes. We felt that increasing our knowledge of graphic novels was a 



best fit for our school.  Graphic novels are becoming increasingly popular with younger readers 
and many of the focus children seemed to struggle with longer texts such as novels.  
Therefore, it is important that teachers and staff have up to date knowledge of a variety of 
different texts. 
 
In a study by Brenna (2012), it was stated that graphic novels had an impact on 
comprehension skills such as summarising previous plot, making constant predictions 
throughout, and making inferences based on the information in the illustrations. This was 
relevant to our aims as not only would graphic novels help excite the children, but it would 
also improve and develop their comprehension skills.  It was also highlighted in the Brenna 
study that graphic novels allowed the ‘self-professed slower reader’ to join in with reading and 
discussion.  Because there are not as many words, these readers were able to prepare reading 
out loud and read with expression and was able to keep track of what was going on in the 
story. Graphic novels are not just a fun and exciting type of literature, they can encourage the 
reluctant, less developed readers to join in and practise their comprehension skills without 
having to be overwhelmed by reading too many words.  
 
There are many benefits of having a wide range and good knowledge around graphic novels.  
Schwarz (2006) said they can develop student’s writing and research skills in cross-curricular 
activities. To read and interpret graphic novels, students must pay attention to the usual 
literacy elements of character, plot, and dialogue but on top of that they need to look at 
elements such as colour, page-layout, lettering style and their own perspective. 
 
It is said that many teachers have also said that graphic novels have helped empower students 
whose interests are often hard to capture (Hansen, 2012). This felt like a perfect opportunity 
for our school.  Each child should be able to find an interest.  Developing teachers’ knowledge 
of graphic novels would allow teachers to match the interests of the children with the right 
graphic novel, therefore empowering the children to read.  
 
Aim 2: Develop informal book talk, inside-text talk and recommendations 

 
Teachers need to motivate children to read for pleasure. Having a secure knowledge of 
children’s literature gives teachers the power to influence children.  One way is suggesting 
reading material to individual children (Cremin et al., 2014). Having secure knowledge of 
children’s texts allows the teachers to have in-depth discussions with children (Chambers, 
1985, 1993 cited in Cremin et al., 2014). Millard (1997, cited in Cremin et al, 2014) argues that 
children are more likely to develop their critical thinking skills due to engaging in discussions 
with teachers about their reading choices.  It is very important that children are given time to 
discuss with their peers and teachers about what they have read to create the sense of a 
reading community within the class and in school.  As part of this journey, our school would be 
concentrating on engaging with the children informally, discussing their reading habits, 
recommending books, creating excitement around what they are reading by talking with the 
pedagogy informal book talks. It is clear from the surveys that this level of discussion was not 
happening between teachers and students we knew it is crucial to motivate children to choose 
to read for pleasure. 
 
 



The change team 
The change team included members of staff from each phase.  This team of staff have helped 
to make sure strategies are shared across each part of the school, and we have a wide range of 
ideas. We created our RfP action plan together and discussed what we would need to put in 
place to help meet our two aims. 
 
To help create the excitement around reading, our school would be implementing specific 
strategies. All staff attended the Open University CPD meetings.  The change team met with 
their phases after these meetings and discussed any strategies they felt they could use and 
that was a best fit for them.  
 

Deliver 
Intention: implementing your development plan and ongoing documentation of impact  
 
We have put in place a number of strategies to help support our aims.  
 

Aim 1: Develop teachers’ knowledge of modern texts in children’s literature – graphic novels 

Teacher libraries/books 
All teachers and some teaching 
assistants have their own 
special library. The library 
includes the teacher’s favourite 
books. The teachers were 
encouraged to find books that 
were award winners for their 
age group, so they could be 
shared with their class. 
Teachers were also encouraged 
to find a graphic novel they 
enjoyed and was fit for their 
class to include in their libraries.  

 
 
 

Staff meetings  

 
At the start of every staff 
meeting, the RfP lead shares a 
children’s author and their 
books with the rest of the 
staff. We watch videos on a 
free website called 
authorfy.com of the author 
telling us about their latest 
book. Staff have access to the 
PowerPoint slides to be able 
go back to authors whenever 
is an appropriate time for 
them. We have discussions 
about the authors, whether 
we have heard of them or read 
any of their books to help 
widen our knowledge of 
children’s authors. This gives 
the staff time to discuss 
children’s literature. 

Staff room 
recommendations/bookshelf  
 
In our school’s staff room, we 
have dedicated some shelves 
as a staff bookshelf. Staff are 
able to place books they think 
other members of staff would 
enjoy (children’s literature). 
This has helped develop a 
bank of children’s literature 
which has also contributed in 
recommending books to the 
children.  
To start with, all of the books 
were graphic novels to help 
staff develop their 
knowledge, but as the project 
has progressed, staff have 
included award winning 
authors/books. 

 
 

https://authorfy.com/


Staff votes 
 
From the staff room bookshelf, 
we agreed as a staff that our 
knowledge of graphic novels 
needed improving. We 
therefore bought a range of 
graphic novels for different 
ages. We asked the staff to read 
and recommend on the staff 
bookshelf. After the staff had 
chance to explore the different 
texts, we then sorted the books 
into year groups. The staff then 
had to vote which they felt was 
the best graphic novel for each 
year group. The top three from 
each year group was then put 
to a year group vote where the 
children voted for their 
favourite and is now part of our 
Reading Together. 

 
   

 
 

Reading together - graphic 
novels 
 
Once the children decided 
for their favourite choice, it 
is now used in our Reading 
Together sessions. This has 
helped the children enjoy 
graphic novels a lot more as 
they are able to understand 
how to read them. The 
children have really enjoyed 
reading these books in their 
reading sessions and we 
have seen the impact as 
children are choosing to 
read graphic novels in their 
free time.  

  
 
 

 

 
 
The strategies that we feel had the most impact: 
 
Teacher libraries 
 

  



At the start of the project, the first thing we asked members of staff to do was to start creating 
their own teacher library. We asked them to think about books that they really enjoy reading 
that was children friendly. When the staff started to create their own library, we then asked 
them to look at and explore different authors, by looking at award winning books, explore 
different authors using the free website authorfy.com to find books, look at the variety of 
genres they had and explore how to widen the different choice children had. We asked staff to 
choose and add to their libraries, a graphic novel they felt they enjoyed but also appropriate 
for the age of their class. The children were invited to read these books and share their 
thoughts, which naturally sparked conversations between teachers and children. The teachers 
also read their books during Everyone Reads in Class (E.R.I.C) time to show the children they 
were teachers of reading. We have specifically included time on our time tables for Reading 
for Pleasure, to help model to the children that teachers are readers and part of our next aim, 
to model how to carry out informal book talk. I can already see the impact this has with one of 
the focus children. The Y4 child that was home schooled, and said they did not ready many 
books as they never found one they were interested in, has taken an interest in their teacher’s 
class library and regularly chooses books and discusses them with their teacher.  
 
Staff meetings 
 

 
At the start of each staff meeting, we share an author from the website authorfy.com. We 
watch their short videos talking about their children’s books and look at the other books they 
have written. We look at the age range of the books to understand whom they are appropriate 
for. We also, once every half term, have a quick quiz to know who wrote what books, who the 
authors are, what books they have written etc. This has helped widen staff’s knowledge of 
authors. The website is filled with award winning authors, which is comforting for the staff to 
know the books we look at are of good quality for the children. Many teachers have used the 
website to improve and widen their teacher library. During learning walks and discussions with 
staff, I have noticed many of the authors we have discussed in staff meetings are 
books/authors that are now in their libraries. The conversations during the staff meetings are 
ways of modelling informal book talk.  
 
Staff room recommendations/book votes 
  

https://authorfy.com/


 
From staff feedback, they have said that they have enjoyed sharing and recommending 
children’s books to other members of staff.  They report that this has helped with widening 
their knowledge of children’s literature and engaging in informal book talk, which they have 
then modelled to the children. Initially we knew that staff had little knowledge of graphic 
novels so we asked them to research different graphic novels and we bought a selection, 
which were suitable for different age ranges. These became part of the staff room bookshelf 
and staff shared their experiences of graphic novels and which ones they enjoyed or did not 
enjoy. We grouped the graphic novels into year groups and asked the members of staff to vote 
for their top ones for each year group. The staff had a better understanding of graphic novels 
at this point and felt more comfortable voting. The staff said this has helped them to 
understand and recommend graphic novels to the children. The top 3 from each year group 
were then given to the individual year groups and the children were then asked to vote for 
their favourite out of the top 3. This is now used in our Reading Together lessons. Reading 
Together is our school’s programme for guided reading. The whole class reads the same book 
together.  
 
 

Aim 2: Develop informal book talk, inside-text talk and recommendations 

Class waiting list

 
Some teachers, using books from 
their teacher library, created class 
waiting lists. Children put their name 
down for the book they would like to 
read and the children passed on the 
book once they had read to the next 
person. 

Story Store 
 

At the start of the year, we 
purchased new books. We 
created a concept called ‘The 
Story Store’. The children 
looked through a catalogue of 
all the new books in and 
chose a book they wanted to 
read. Similar to the class 

3-word 
recommendations 

 
 
Once they had finished 
reading any book, we 
invited children to write a 
3-word book 
recommendation. This was 
an idea that was shared 
from the Open University 
CPD sessions. 



waiting lists, children waited 
for these books.  

Reading buddies 
 
 
 
 
 
 
 
 
 
 
 
 

During our independent reading 
time, we classes from Y2 to Y6 up. 
The children became reading 
buddies, sharing their books and 
reading to each other.  

 

‘I am reading’ 

 
On each classroom door, 
teachers and TAs have a sign 
saying ‘I am reading’. Year 1 
teachers have said they are 
reading Harry Potter and Year 
6 teachers have shared they 
are reading picture stories 
such as books by Oliver 
Jeffers. This has allowed 
conversation between 
teachers and students across 
the school. Year 6 prefects 
helping in Year 1 have 
engaged in conversation with 
the teachers about which is 
their favourite Harry Potter 
book and vice versa. It also 
allows the children to see the 
teachers as readers.  

 

Books linked to theme 
days 
 
When our school has had 
theme days, we have asked 
the children to bring in a 
book linked to the theme. 
An example, our school 
took part in an ‘Inspiration 
and Aspiration’ Day. We 
asked the children to bring 
in a book with a character 
or an author that has 
inspired them. We asked 
teachers to spend some 
time to discuss the books 
the children brought in. 
This initiated informal book 
talk between the children 
and the teachers. 

 
The Story Store 
 
 
 
 
 
 
 
 
 
 
 



Our school was lucky enough to be awarded with a selection of new books. We came up with 
the idea of The Story Store, as we wanted to share the books with all of the children. We 
created two catalogues of these books: one for Y3/4 and one for Y5/6. The classes take turns 
each week to look through the book and choose any book they want to read. If someone else 
is reading the book, they are put on a waiting list. It was mentioned in our recent OFSTED 
report that the children have enjoyed having freedom of choosing any book. In particular, this 
has encouraged one Y6 focus child. They read a specific book D-Day Dog by Tom Palmer and 
this led on to them reading other World War 2 stories. By being added to a waiting list and 
seeing the other children read a book they want to read has generated informal book talk 
between the children. I have often heard children say, ‘I can’t wait to read it’, ‘What is it like?’ 
‘Will I enjoy it?’ This is the informal book talk we wished to see at the start of the programme. 
 
 

Review  
Our final date was collected through repeating the same Open University staff and children’s 
surveys, discussions and observations of the focus children. The change team analysed the 
data and together we reviewed the impact of our work. 
 
Children’s survey findings 
 

Do you like reading? 

 October 2021 June 2022 

I love reading 43% 49% 

I think it’s okay/I 
don’t like reading 

57% 51% (no children 
said they did not 
like it) 

 
 

Do you chat about what you have read in school? 

 October 2021 June 2022 

Yes 48% 68% 

No 62% 42% 

 
When asked ‘Have you read any good books this year?’ 80% of children have said yes. When 
asked, they gave examples of books and many of the examples were graphic novels, books 
from their teachers’ libraries or books that has been recommended.  
 
 
 
 



End of year focus children data 
 
Over the year, the change team have been gathering data from focus children. Most of the 
children have shown a change in attitude about their reading habits and have managed to find 
a book or author they have really enjoyed. We asked each teacher to produce a PowerPoint 
slide for their focus child, documenting the changes they noticed.  
 
Year 4 focus child 
At the start of the year, this child returned to school after two years of being home schooled. It 
was noticed that this child had poor phonetic knowledge and would often sight read. They said 
at the beginning of the year they don’t enjoy reading as they have never found a book they 
have been interested in. We felt to give this child a good start with reading, we needed to put 
in place some interventions to help with knowing her phonetic sounds. For the autumn term, 
we concentrated on learning their sounds and by Christmas, they were able to identify most 
sounds and was reading much more fluently. We started to notice a change in their reading 
habits after Christmas when they chose a book from their teacher’s library. It was Stitch Head 
by Guy Bass. From reading this book to their teacher and having the teacher read to them, 
they chose books from their teacher’s library more often. The teacher then introduced the 
graphic novel Dog Man, to which they thoroughly enjoyed and was able to manage reading it 
on their own.  
 
 
Year 6 focus child 
This child was not interested in reading at all.  We wanted to discover why this was and their 
teacher, who was part of the change team, wanted to find something they would find 
interesting before leaving the school. After discussions and intervention, it was picked up that 
this child had gaps with his phonetic knowledge. For the autumn term, this child completed 
the Fresh Start programme by Read, Write, Inc. This programme helps children 9+ who are 
reading below their age. It is a way to help them accelerate their reading. This proved 
successful for this child and after completing the programme was able to access books that 
were 9+. The turning point for this child was our school’s Story Store. This child made the 
comment, ‘I love being able to choose any book I want’ and they had the freedom to choose 
any genre. They are much more open about their reading habits and have found a love for 
graphic novels and thriller books. They also found a love for World War 2 books within the 
Story Store, when Year 6 were learning about World War 2.  
 
 
Staff survey findings 
 

 Children’s literature  

 October 2021 June 2022 

How confident are you 
knowing your children’s 
reading habits? (1 being not 
confident and 6 being very 
confident) 

Average score of 3 Average score of 4.5 



How often do you seek out 
specific books or reading 
materials for children? (1 
being not at all and 6 being 
all of the time) 

Average score of 2-
3 

Average score of 5-6 

Informal book-talk pedagogy 

How often do you encourage 
children to talk with each 
other about what they have 
read? (1 being not at all and 
6 being all of the time) 

Average score of 3 Average score of 5.5 

How often do you informally 
chat about books with 
children? (1 being not at all 6 
being all of the time) 

Average score of 
1.5 

Average score of 4-5 

How often do you and the 
children recommend texts to 
each other? (1 being not at 
all 6 being all of the time) 

Average score of 2 Average score of 4.5 

 
When asked about which authors staff could name in October 2021, many staff named well 
known authors such as Roald Dahl, Julia Donaldson etc. There was no mention of any graphic 
novel authors. When asked in June 2022, at least 30% staff could name at least one graphic 
novel author such as Jamie Smart, Dav Pilkey, Ben Clanton etc. These are the authors that 
many of the teachers have books in their personal libraries and children are requesting to 
read. This is also clear from the surveys.  When asked, ‘What range of texts does your class 
library have?’ Only 2 teachers said in October 2021 that they had graphic novels, whereas in 
June, 10 members of staff have said they have graphic novels in their class library.  
 
The most noticeable change that has been noticed this year is how the children view the 
teachers in regards to reading. They are viewing teachers as readers and having open 
conversations regularly about what each other are reading and recommending books to each 
other.  
 
Teachers have also made the following comments around the changes over the year: 

• ‘Having a staff library full of children’s literature has encouraged me to read more 
children’s books. I have enjoyed finding new graphic novels that I can recommend to my 
class.’ 

• ‘Starting our staff meetings with authors from Authorfy.com has helped me improve my 
knowledge of children’s authors. I have found at least 2 new favourite authors from this 
website this year.’  

• ‘I have really pushed myself this year to find award winning authors that my class 
would enjoy and it has paid off! They love Jamie Smart Bunny vs Monkey.’ 

• ‘I have really understood my children’s reading habits through conversations with them. 
They have recommended some excellent books for me to read and I have found a new 



favourite with Tom Fletcher’s The Creakers because a child told me it was their 
favourite.’ 

 

Sustain 
Reading for pleasure is at the heart of our reading curriculum. We have made adjustments this 
year to our reading curriculum that we wish to carry on. We have seen the benefit of reading 
buddies and allowing the children to discuss their books.  Our aim for next year is to widen our 
RfP into the books the children take home as their reading books. We are also going to be 
adjusting our school library to fit with the needs of the children.  
 
We have a good starting point for next year as many of the teachers will understand their new 
class readers; this has been made a requirement to pass on during transition. The teachers will 
also have the notes the previous teacher has made about their focus children to help them 
have a better understanding of these readers.  We plan to carry on embedding the strategies 
this year, into next year but also developing the ideas further. We will carry on sharing new 
authors with staff and dedicate time for staff development with reading for pleasure, as we 
have seen the impact it has already had in one year.  
 
What we have learnt from research 

‘Effective teachers of reading use literature to engage in wide-ranging discussions with 
children. Millard (1997) argues that children are more likely to become critical readers where 
teachers and children talk about their reading choices and their reading is influence by social 

relationships and process’ (Cremin et.al. 2014). 
It is important, as the leader of reading, that next year we continue to develop children’s love 
of reading through professional development and implementing and evaluating new 
strategies. 
 
Our next steps 

• Reading for pleasure will be at the core of our Reading action plan for 2022/23. 

• We will be adjusting the books the children take home as their home readers – the 
children will vote for 10 books that are age appropriate for their year group. This gives 
the children the choice of what they want to read but still at an appropriate level to be 
used as home readers. 

• Our Story Store will continue but it will be year group specific and not shared between 
two year groups. This will create excitement with children moving on to the next year 
as they will get to read books they have not had the chance to read in the previous 
year. 

• We will be continuing our RfP journey as we will be part of The Hub with St Michael’s 
and sharing our ongoing journey with other schools within our trust. 

 


