
South Stanley Infant 
and 

 Nursery School 

Change Team: Emma Fagan (English Lead, Early Years Lead, Early Years teacher) 
Beth Bosworth (KS1 teacher) 

Nichola Wilson (EYs TA) 
Ellie Soulsby (EYs & KS1 TA) 

Context: 
South Stanley Infant and Nursery School is part of the Stanley Learning Partnership Multi-
Academy Trust.  It is situated in the former colliery town of Stanley, County Durham.  
South Stanley Infant & Nursery School is in an area of Durham that is within the top 10% 
most deprived areas of the country (IDM 2015).  Our catchment is largely white British. 
 
There is a high percentage of disadvantaged pupils (56%) and SEN (38%) within our 
school population.  There are low levels of literacy for our parents, with some families 
seeking support with this and others reluctant to engage. 

 
Our school has worked over the past three years to develop a consistent and rigorous 
approach to teaching phonics and reading comprehension and now wishes to focus on 
developing a positive reading culture within our school, beyond the successful application 
of the mechanics of reading.   
 

Explore 
Defining the problem and establishing a baseline 

When considering staff knowledge, our survey identified that 
knowledge of authors was usually linked to personal experiences, 
relying on well-established authors and those enjoyed by staff 
themselves.  Knowledge of new and more diverse authors was more 
limited.  Staff knowledge of poets and poetry was extremely limited 
and often not fitting for the age we teach.  Although everyone could 
identify some poets, only one member of staff identified the 
requested three, showing a clear need to develop this knowledge 
amongst our staff. 

 
In addition, the children’s survey identified that favourite books, and 
the ones they enjoyed listening to most were often linked to TV 
programmes and film.  The only recurring exception was Julia 
Donaldson.  There was very limited mention of non-fiction and no 
specific poetry, although children did identify many rhyming stories.  
These findings suggested that we needed to put efforts into promoting 
a wider range of authors and texts, especially poets and poetry.  

 



In thinking about pedagogy, our teacher survey identified that 
we rarely undertake informal book talk, although this is 
slightly more frequent in EYFS and by our TAs, perhaps due to 
timetabling and/or the nature of the EYFS curriculum. 
Staff rarely saw children speaking to peers about their book 
choices and this was not facilitated within our timetable. 

The children’s survey highlighted that they did not identify peers as someone they would 
share a book or book talk with. There was a high number of children who did not read 
with anyone at home, impacting on other possible avenues for book talk.  
 

Prepare 
Creating a clear, manageable plan for achieving our RfP aims 
 
‘Reading for pleasure is the single most important indicator of a child’s future success’ 

OECD (Organisation for Economic Cooperation & Development) 2002. 
 
The benefits of Reading for Pleasure (RfP) are well researched and are known to 
positively impact academically, as well as socially and emotionally, as shown by Clark and 
Rumbold, 2016.  The importance of independent choice-led reading and its effect on 
attainment is evidenced by the PIRLS surveys and Sullivan and Brown’s 2013 research 
into the link between childhood reading and cognitive benefits such as increased 
attainment in literacy and numeracy, as well as a wider expansion of general knowledge.  
Senechal et al.’s work of 2018 shows that RfP has a myriad of other benefits such as a 
widened vocabulary and general knowledge, an enriched imagination and more 
developed narrative writing. 
 
RfP has been part of the National Curriculum since 2013, and the EYFS Framework, 2020 

states that it is crucial for children to develop a life-long love of reading.  It is given real 

status in the DfE Reading Framework, 2021, yet the Annual Literacy Survey (National 

Literacy Trust, 2021), showed that only 1 in 2 (51.5%) children and young people said that 

they enjoyed reading, a decrease from 2020 (55.9%).  We became aware of a discord in 

our own school between reading for instruction and reading for pleasure, so welcomed 

the opportunity to be part of the Open University (OU) RfP Reading Schools Programme: 

Building a Culture of Reading 2021-2022.  

 
Change team 
Our first step was to establish our RfP change team.  We wanted to ensure 
representation from both Early Years and Key Stage 1, so asked for one KS1 teacher to 
join the team, as I am based in Early Years, and also asked for teaching assistant 
volunteers from both key stages.  We were offered support from everyone, and chose 
those staff who were best placed to dedicate the time needed to the programme. 
 
We then conducted the staff and children’s surveys.  Following analysis of the data, 
subsequent discussion with the change team, and with consideration of the relevant 
research, we decided on the following RfP School Improvement Journey aims: 



Aim 1. Knowledge: to develop teacher knowledge of children’s authors and texts, 
particularly in relation to poetry 
Aim 2. Pedagogy: to develop staff’s ‘method and practise of’ informal book talk. 
 
Aim 1. Knowledge: to develop teacher knowledge of children’s authors and texts, 
particularly in relation to poetry 
Through our data analysis and subsequent research, it became clear that staff needed a 

greater breadth of knowledge of authors and texts, especially linked to poetry.  We know 

from Cremin et al. (2014) that when teachers widen their knowledge and pleasure in 

reading children’s literature and other texts, and become more aware of their own and 

the children’s reading practices, they more effectively built a RfP pedagogy and strong 

communities of readers within school.   

 

We wanted to build our reading community, with quality texts at its heart, and to build a 

wealth of poetry knowledge throughout our school.  ‘A poem is worth reading for its own 

sake not simply in order to teach something about poetry,’ Martin (2003), and this is 

something we needed to embrace, choosing award winning texts for their interest to the 

reader and to prompt an emotional response, not just as teaching tools.   

 
Aim 2. Pedagogy: to develop staff’s ‘method and practise of’ informal book talk 

In the Teachers as Readers (TaRs) research (2017) book talk was identified as at the heart 

of a RfP pedagogy, yet in the PIRLS international survey of 2017 it revealed that in English 

speaking countries, England has the lowest ranking for enjoyment and the lowest for 

pupil engagement in reading, except Australia (McGrane, et al., 2017).  This echoes what 

we saw in our data analysis, that for many of our children, they did not see the value of 

engaging with reading, and we provided them with limited opportunities to engage in 

book talk in school.  

 
‘Works of art are surrounded by orbits of discussion.  To talk about fiction is almost as 

important as reading in the first place.’  Keith Oatley, Professor Emeritus University of 

Toronto (2011).  The undeniably strong impact of RfP on wider life and what we had 

discovered through our own observations and analysis showed we had to prioritise 

informal book talk.  We wanted to create a culture of book talk between teachers and 

children that was spontaneous, informal and reciprocal.  We wanted to give our children 

the tools to talk about what they had read and to establish reader networks through 

talking about books.  We wanted our children to have opportunities to generate thinking, 

not to see books as ‘literacy’ tasks.   

 

We know from OU and TaRs research that in order to create reciprocal reading 

communities, RfP should be Learner led, Informal, Social and with Texts that tempt 

(LIST), and as such this has been at the forefront of all our thinking.  Reading can only 

truly be learner led and social once the children have been exposed to quality book talk, 

which we would address through Aim 2.  Through CPD, coaching and repeated 

experience aimed to enhance the skills, knowledge and confidence of all our staff in 



engaging in and encouraging book talk, developing from structured and supported to 

informal book talk, both inside and outside of the classroom.  Through Aim 1, we aimed 

to develop staff knowledge of books, authors, poets and poetry, supporting the children 

to engage with quality texts.  Through our timetabled book talk sessions, we aimed to 

discover who the children are as readers, as they make choices and offer opinions about 

the books we have shared with them.  This would lead us to develop reading offers which 

will truly tempt the children, and further support learner led RfP.  

 

Focus children 

There is no question that the will to read influences the skill and vice versa (OECD, 2022) 
and through our two aims, we wanted to ensure our children started on the path of 
developing and nurturing their own love of reading, and to begin to develop our own 
communities of readers.  So, after we were confident of our aims and the reasoning 
behind them, we chose our focus children using a combination of the data analysis from 
our surveys, feedback from class staff, feedback from informal observations by the 
change team, and analysis of our home reading records.  This enabled us to gain an 
insight into who was truly ‘reading disadvantaged’.  We could see who was not engaged 
with reading in school and/or at home, who was not supported with reading at home, 
who did not see themselves as readers, and who did not value reading.  From there we 
chose four focus children per class.  We then set about creating an action plan, building 
on the CPD provided by the Open University RfP Reading Schools Programme: Building a 
Culture of Reading and on our own reading and research around the subject. 
 

Deliver 
Implementing our development plan and ongoing documentation of impact  
 

Aim 1 Strategies implemented 

Knowledge: To develop 
teacher knowledge of 
children’s authors and 
texts, particularly in 
relation to poetry. 

• Broaden staff 
knowledge of 
children's literature 
and poetry so that they 
can use their growing 
expertise to promote a 
love of reading. 

Staff signed up to OU RfP newsletter. 

Whole staff worked together using recommended websites to research new 
authors / texts / poets for their year group – teaching texts and reading 
corner books.   
New books purchased. 

Poems shared at all CPD sessions. 

Poems read in every celebration assembly – creating our own anthology. 

Poetry anthologies bought for every class – creating our own anthology. 

‘Alphabet of authors’ on staffroom wall. 

‘Playground library’ established and in use. 

Poetry performances, in class, in school and online for parents (so far). 

 
Most effective strategies 

for Aim 1 
Ongoing impact – as seen in observations, learning walks, focus groups, 

staff feedback... 

Use of reputable 
websites to develop text 
knowledge 

Wider range of award-winning texts / authors available. 
Wider range of genres in reading areas. 
Staff feel more confident researching books that were already 
recommended as it gave a good starting point. 
Staff report that children are more engaged with the books now on offer 
Children are engaging in spontaneous text talk about reading corner books, 
playground library books and poems. 



The introduction of 
poetry at the start of 
celebration assemblies 
and CPD sessions 

KS1 children invited me to come and read them a poem – not teacher 
prompted! 
KS1 children have talked spontaneously about poems they have enjoyed in 
assembly, making recommendations to each other and to staff not in their 
class. 
KS1 children have written their own poems and asked to share them in class 
and in assemblies. 
A KS1 child came to find me to ask for a dinosaur poem as he “knows I love 
poetry”, which was shared with friends – beginning to build his own reading 
community. 
EYFS children have recited their favourite poems with actions and asked to 

repeat this on subsequent days. 

The playground library Lunchtime supervisors have reported that children who do not usually 
choose books / reading corner activities without support have been 
accessing the playground library. 
When accessing the playground library, children have commented that 
there are books by authors they know and authors they do not. 
Lunchtime supervisors are developing their knowledge of texts / authors 
and talking to the children about their book choices (*their developing 
knowledge and interest has naturally led to informal book talk ~ Aim 2). 
Lunchtime supervisors have begun to recommend books to me for our 
playground library. 

 

 

  
Our playground library. 

Some children made their own seats so they could sit and enjoy books as the bench was full. 
Children request to revisit books and help to choose new books on offer. 

 
 
 



 
Aim 2 Strategies implemented 

Pedagogy: To develop 
staff’s ‘method and 
practise of’ informal 
book talk.  

• Develop staff 
confidence to engage 
in book talk and 
provide opportunities 
for this to happen 
within our school day, 
to develop 
communities of 
readers. 

‘Book talk’ CPD for all staff (teaching, support and lunch time supervisors). 

Timetabled ‘book talk’ sessions. 
Weekly observation sheets filled in for focus children.   
Notes made about other children. 

Book talk prompts and posters developed and in use. 
Principles of book talk and possible prompts revisited during CPD sessions. 

Books being recommended staff to staff, staff to children, children to 
children, children to staff, during timetabled ‘book blether’ sessions. 

Children reviewing books in class in a variety of ways. 

‘Book talk’ session – linked to World Book Day – more to be timetabled.  

Class reading areas audited – forward facing bookshelves and less books, 
less clutter, emphasis on ensuring it is Learner led, Informal, Social and 
with Texts that tempt (LIST). 

Weekly observations of focus children – how they are engaging with book 
talk, how much is prompted and how much is independent. 
Change team meet to discuss and reflect. 

Whole school surveys re-taken and analysed to observe effects of our 
project at the end of the year. 

 
Most effective 

strategies for Aim 2 
Ongoing impact – as seen in observations, learning walks, focus groups, 

staff feedback... 

Timetabled ‘book talk’ 
sessions across school 

This gave staff the confidence and freedom to undertake book talk that was 
not planned, did not have a learning objective, with full support of our SLT.   
The change team have seen a big change in the interactions between staff to 
children, children to children, and children to staff during timetabled 
sessions. 
There has been spontaneous book talk amongst staff at the start of CPD 
sessions. 
Pupil voice is seen in Early Years with their ‘I recommend...’ display, which 
came out of their desire to share favourite books with their friends outside 
of timetabled sessions. 
Staff are now more comfortable sharing recommendations, which led to ‘I 
recommend...’ posters on classroom doors, prompting even more 
spontaneous book talk.  
Male TA in EYFS has developed a book box of stories to inspire boys – 
children who would not usually choose reading / book corner have been 
excited to access these ‘special’ books. 
KS1 boys, in response to an alternative version of Little Red Riding Hood 
engaged in book talk as they ate lunch, drawing me into their conversation 
and recommending that I read it too. 

CPD Staff have the confidence to undertake book talk. 
Change team report that use of prompt sheets at the start has declined and 
book talk has become more informal and whilst timetabled, spontaneous. 
Staff have been comfortable to ask for additional support / CPD. 
Staff have used resources from OU RfP website. 

Book area audits - ‘less is 
more’ approach 

Book areas clear and tidy. 
Books can be clearly seen. 
Book offers linked better to children’s interests (book talk has helped 
teachers to know what children are interested in). 
Children are being involved in what is on offer, choosing from school and 
local library. 

 



   
A group of children asked to visit the library to find books for their reading area. 

A TA reading with one of our Reception children, who asked to share a book with him. 

  

Review  
Assessing impact at the end of the academic year  
 
Collecting evidence of impact 
Using weekly observation sheets from our timetabled ‘book blether’ sessions, feedback 
from staff about children using the playground library, staff meeting discussions, informal 
discussions, and analysis of staff and children’s surveys in May with comparison to our 
October baseline, we have been able to track the impact of RfP on our target children. 
 
Impact on our focus children 
Attitudes to reading 
Looking at the survey data for our EYFS focus children, it is clear that there has been a 
massively positive shift in their attitudes to reading, from 38% to 88% who ‘love reading’ 
and a drop from 50% to 0% who ‘don’t like reading’. 

 

   
 

 
 
 
 
 

38%

12%

50%

EYFS October
Do you like reading? 

I love reading It's okay I don't like reading

88%

12%

0%

EYFS May
Do you like reading? 

I love reading It's okay I don't like reading



 
In the October baseline survey one EYFS focus 
child said, “I don’t like to read.”  In May, he 
told me, “I actually love reading!”  “I am good 
at reading from coming to school.”  His 
enjoyment and pride in sharing books and 
reading with his friends helps evidence the 
positive impact of the RfP project.   
 
When completing the end of year survey, 
another EYFS focus child shared “I feel happy 
when I am reading.  I like to talk about the 
stories.” 
 
This difference did not present in KS1.  Results for attitudes to reading stayed the same, 
with 67% saying reading was ‘OK’ and 33% that they ‘loved reading’.   

 
This is perhaps because in KS1 the focus children already had a more positive view of 
reading at the start of the project.  There could also be a larger impact in Early Years 
because of the differing access to reading, as there have been wider opportunities to 
develop RfP during continuous provision, in addition to timetabled ‘book blether’ 
sessions.  A positive note is that no children said they did not like reading in either the 
October baseline or in the May end of programme surveys. 
 
Children’s knowledge of books / authors (linked to Aim 1) 
In our October baseline survey, 75% of EYFS and 83% of KS1 target children named TV 
and film characters as their favourite books.  Having focused on developing staff 
knowledge of children’s authors and texts, in the May survey we saw the positive effect 
of this, as the same percentages of children now chose quality texts linked to story 
suitcases, book hooks and other titles introduced to them by staff. 
 

33%

67%

0%

KS1 October / May
Do you like reading? 

I love reading It's okay I don't like reading



   
75% EYFS / 83% KS1 target children ~ + shift from Disney / TV titles to quality books introduced by staff 

25% of EYFS target children identified non-fiction animal books in October and again in May.   
17% of KS1 target children identified Disney books in May, but had not identified books in October. 

 
Children’s engagement with informal book talk (Aim 2)  

Staff observations of focus children were collated by the change team, and we were able 
to build up a picture of reading behaviours.  Again, we see a very positive shift, from a 
lack of engagement, to teacher led input, to our focus children taking the lead in their 
own RfP. 
 
Staff observations of focus children were collated to see the progression during 
timetabled book talk sessions, and these are shared below, illustrating the impact of our 
RfP actions. 
 

  Progression in informal book talk ~ EYFS focus children 

At the start Limited interaction with books 
No interactions with staff or peers 

At 4 weeks Children asking teachers questions about pictures 
Children noticing and discussing details in illustrations 
Some children accessing book corner independently – boys following 
modelling by male TA 

At 6 weeks Children sharing stories with friends 
Children acting out stories in outdoor area 
Beginning to show an interest in non-fiction books – especially boys 

At 3 months Children starting conversations with friends about stories 
Keen to share stories with staff 
Some children seeking out staff to read with them and to them 

At 4 months Lots of peer to peer interactions about books 
Children making recommendations to one another 
Some children asking to choose books for the reading area 
YR child making story map of favourite book and using for retell to friends 

At 5 months Children seeking out favourite stories 
Children making recommendations to others 
Children accessing books in reading corner and in wider provision – linking to 
own experiences.  Asking to choose books for the reading area. 

 
 
 
 

75%

25%

EYFS 
Favourite books

83%

17%

KS1
Favourite books



  Progression in informal book talk ~ KS1 focus children 

At the start Mainly choosing books they have seen before, when prompted 
No interest in poems 
No interactions with staff or peers 

At 4 weeks Asking to read a book in comfy corner 
Enjoying sharing poems 
Talking about how poems are laid out on the page 

At 6 weeks ‘Can you recommend a poem?’ to friend 
‘Did you know this book is silly?’ to friends 
Beginning to say ‘I wonder…’ as modelled by staff in timetabled ‘book blether’ 
session 
Child asked to take book they have enjoyed home 
Talked about books at home 

At 3 months Asking opinions of others – staff and peers  
Developing interest in non-fiction – more book talk initiated with staff linked 
to this and asking for books 
Links between books being made and discussed  
Parent of one target child comments on change in attitude to reading 

At 4 months More confident to seek out and share books with teachers and friends 
Like to recommend books 
Target child observing others book talk and mimicking 

At 5 months Comfortable and more informal book talk 
Children seeking out books they know and sharing 
Children have good recall of books and want to retell 
Play now includes teachers supporting a ‘book blether’ session 

 

 
 
 



 
We can see from the observations that children's talk about reading and texts has 
become more spontaneous, informed and extended.  As teacher’s book talk has moved 
from ‘literacy’ style to more about content, meaning and how books affect them 
personally, we can see the growing emergence of spontaneous book talk amongst the 
focus children.   
 
At 6 weeks for KS1 and 3 months for Early Years, the book talk had become more learner 
led, with children starting conversations, seeking out staff and peers to discuss and ask 
questions, developing links and building confidence.  The sessions can also be seen to be 
much more social, through the conversations started by the children themselves, using ‘I 
wonder…’ sentences to initiate book talk.  Staff were much more aware of the children as 
readers through the timetabled book talk sessions, therefore could ensure the reading 
areas were stocked with ‘texts that tempt’, and we saw children beginning to seek out 
books and ask for books about particular topics or themes.  It is a triumph to see our RfP 
book talk sessions displaying the LIST qualities we aimed for. 
 
Impact on our whole school 
One member of staff said in our May survey, “I like the RfP sessions because it is RfP for 
me too!”  The positive impact on our focus children and whole school alike has been 
wonderful to see, and has been echoed by a visiting professional who commented, “You 
can feel the buzz about reading around school!”   
 
EYFS ~ whole school 

   
 
KS1 ~ whole school 

   
 
In the May EYFS survey, children who responded ‘I love reading’ went from 63% to 82%, 
showing the welcome effect of our RfP project and the promotion of RfP across school.  



In the May KS1 survey, the overall shift away from ‘I don’t like reading’ has been 
significant, down to 3% from 17%.  There has been a significant move from ‘I don’t like 
reading’ to ‘it’s OK’, although further work is needed to ensure ‘I love reading’ in all KS1 
classes.  
 
Staff knowledge of books / authors (Aim 1) 
The biggest impact on book knowledge has been taking time in CPD sessions to develop a 
whole school reading offer based on high-quality texts.  All staff took time to investigate 
new ‘book hooks’ and ‘story suitcase’ books for each year group.  We used recommended 
websites for our research, and looked and promoted award winners.  Whilst looking for 
the books to develop our reading curriculum we also identified texts for our reading 
areas in class, expanding our knowledge of and familiarity with new books and authors.  
This ensured that all staff were familiar with the books on offer, and so were better 
placed to make recommendations and engage in meaningful book talk.  This is evidenced 
through our May survey data, where we saw a positive shift in teacher knowledge of 
children’s authors and texts.  A wide variety of authors were identified with no 
repetitions!  There was a healthy mix of established and respected authors and newer 
award winners, which have become known to us through our RfP work.   
 
Poetry anthologies and sharing poems (Aim 1) 

Purchasing poetry anthologies for every class was one 
of the simplest, but most effective things we did to 
promote poets and poetry to our staff and children.  In 
our May surveys, when asked about favourite books, 
the poetry anthology was identified in the KS1 
children’s surveys, and in staff surveys one EYFS staff 
member noted that, "Poems are as popular as stories” 
and that poems were regularly requested.   
 
 

 

 

 

One KS1 class has developed a ‘poem pot luck’ jar, and 
the children have shared with me their excitement to 
choose their poem of the week which they display and 
reread over the week.  Some other children stopped 
me in the lunch hall to thank me for the poetry 
anthology, and to share what their favourite poems 
were about.  In another KS1 class, one boy sought me 
out during after school club to ask if I knew a poem 
about dinosaurs because he really liked the poems 
and really liked dinosaurs.  I am not the only member 
of staff to have experienced this positive reaction to 
the increased profile of poetry in school.   
Poems are now shared by our Headteacher at the 
start of every celebration assembly, which are added 



to our newly established school anthology.  The excitement as the children anticipate the 
poem each week has shown what a triumph this simple action has been.  

 
We also share poems at the start of our weekly CPD sessions 
to develop staff knowledge enjoyment and awareness of 
poems and poets, and in our May teachers survey there was 
an increase from 9% to 36% of staff who could identify three 
poets.  All staff could identify at least two poets, often linked 
to our purchased poetry anthologies, CPD and assembly 
poetry sharing.  Where a third poet could not be identified, 
several members of staff could identify a poem, a positive 
shift as some staff could not identify any poets or poems in 
the October survey. 
 

Effect on children’s knowledge of books / authors (Aim 1) 
The frequency of TV/ film titles being chosen as favourite stories was significantly 
reduced school wide by May, in line with the impact on our focus children.  Our staff’s 
widening knowledge of authors and texts, and subsequent purchase and use of a wider 
range of books, has clearly had a positive impact on all our children.  
 
Informal book talk CPD (Aim 2) 
Development and delivery of whole staff CPD has had a profound effect on our RfP 
journey, as it gave the tools and confidence staff needed to support our children to 
develop informal book talk.  Staff, support staff and lunchtime supervisors all engaged in 
the CPD about ‘informal book talk’; what it is, what it should look like and how we would 
go about implementing this is our school.  The CPD sessions led to the generation of 
‘book talk prompts’ as many staff identified that they didn’t feel confident in how to start 
‘book blether’.  Staff used these as starters during the first ‘book blether’ sessions, but we 
soon observed that conversation became more fluent and natural as everyone became 
more engaged with this pedagogy and as text knowledge also grew. 
 
Informal book talk timetabling (Aim 2) 

The most powerful action with the 
biggest impact has been timetabling 
informal book talk, our ‘book blether’ 
sessions.  The observation sheets from 
these sessions, and other evidence, 
indicate that the impact seen for our 
focus children has also been seen 
school wide.  The sessions developed 
into the truly informal book talk we 
were aiming for.  In the May teacher’s 
survey there was a shift from 
‘sometimes’ to ‘regularly’ in all aspects 

of informal books talk; how often we informally talk with children about books, children 
talking with their peers about books, staff talking to children about books, and peers and 



staff recommending books.  This favourable trend is seen in the positive attitudes to 
reading across school, and the affirmative feedback from children about reading.   
 
Playground library (Aim 1 & 2) 
The development of our playground library 
has also had a huge impact on informal book 
talk.  Children sharing our playground library 
have commented, “We talk about books with 
our friends, our favourite parts and even the 
parts we don’t like” and “We are chatting 
about our favourite books.”  By giving the 
children an opportunity to access books in a 
more natural way, we have seen many 
children who wouldn’t usually choose to read 
enjoying sitting with a book outside, sharing books with friends and enjoying the social 
aspects, and the lunchtime supervisors who were starting the conversations, are now 
being spontaneously engaged in ‘book talk’ by the children.  

 
* * * * * * * * * * 

 
Through the OU RfP school improvement journey our staff have developed a passion for 
RfP which has translated, through hard work and dedication, to interest and enthusiasm 
from our children, and supported the development of our reading community.   
 

Sustain 
Reviewing and planning for embedding implementation and impact in future years 
 
RfP should be child directed and child owned, with a stronger sense of volition and 
choice.  Through our focus aims, we have begun to build our RfP community.  We now 
look to the future and how we will continue to build on our strong foundations. 
 
Continuing to build staff knowledge of poets/poetry 
Staff have developed their knowledge of poets and poetry, and whilst there was an 
increase from 9% to 36% of staff who could identify three poets, and other staff could 
identify two poets and / or some poems, we need to continue to expand staff knowledge.  
Sharing poems as part of our CPD sessions and assemblies will continue and be adapted 
so that staff take turns to research and share a poem with staff and children.  This will 
help to be more engaged with poetry and poets and increase their knowledge in a more 
tangible way.  We will continue to develop our school’s poetry anthologies and take time 
in CPD sessions to revisit and review poems together.  Staff will be asked to research 
further poetry books / anthologies to be purchased for their classes, again ensuring that 
they are more explicitly engaged with poetry for a purpose, further growing their 
expertise.  
 
Considering KS1 attitudes to reading 
In the May KS1 survey we saw the positive shift away from ‘I don’t like reading’ (from 
17% to 3%).  However, the shift was to a view of reading being ‘OK’, not the extra leap to 



loving reading, causing us to ask why.  Is it that there is not enough time given for RfP in 
KS1?  Do we need to consider additional provision on top of timetabled ‘book blether’ 
sessions and the use of our playground library?  How can we affect change and ensure we 
achieve our ultimate goal of all children enjoying reading?   
 
Strategies we will put in place to ensure children ‘love reading’: 

• Children’s reading surveys in October / June and subsequent analysis to monitor 
impact 

• RfP will continue to be given prominence throughout school – poetry in 
assemblies, playground library, weekly visits to school library (timetabled), visits 
to local library 

• RfP focus with parents to further develop a love of reading 

• Create ‘reading rivers’ to celebrate reading and to ensure we know our children as 
readers to better provide for their RfP 

• KS1 reading ambassadors established - focus on inviting disengaged children so 
we can support positive attitudes to reading 

• Use this to encourage recommendations - reading ambassadors ‘carry and chat’ 
about their recommendations around school 

• KS1 children more involved in choosing books for their reading areas, to ensure 
books of interest – ensure staff are aware of their children as readers 

• Ensure all provision is LIST – regular check in’s with children to check off the 
aspects of LIST, so as a staff we know we are achieving this 

 
Moving forward – using our change team 
The change team, alongside our dedicated staff, have affected an enhanced RfP offer 
within our school, supporting the development of our specific aims.  We intend to 
continue this positive work, and ways in which we will use our change team in the future 
will include:  

• Timetabled ‘book blether’ sessions to continue – change team to offer advice / 
support / identify CPD - as needed 

• Focus children continue to be tracked using observation sheets – change team to 
monitor and feedback termly to ensure change is sustained. 

• Support regular CPD revisiting RfP principles 

• Hold staff book review sessions to share new books by award winning authors to 
ensure continued development of knowledge of quality and diverse texts  

• Focus staff attention on OU RfP newsletter articles of note 

• Developing our own RfP newsletters for staff and parents 

• Be involved in parental engagement focus, events and producing linked resources 

• Facilitate poetry performances - in class, whole school and for parents 

• Hold ‘book blether’ sessions with children and parents 

• Lead ‘read aloud’ sessions 

• Check that all provision is LIST 
 
 
 
 



 
Our new focus: parental engagement 
Using data collected from our staff and children’s surveys, we can see that parental 
engagement should be our next focus. 
 
In our overall data, there was a significant decline of 10% in the number of KS1 children 

being read to at home, from 64% to 54%, with a reduction of 26% in one KS1 class, 

causing us to ask why such a sharp decrease.   

 

Teacher surveys indicated that in EYFS and KS1, staff's knowledge of children’s reading 

habits and preferences outside of school are one to two points lower than their 

knowledge in school, and that staff ‘sometimes to rarely’ talk to parents about the book’s 

children like to read at home.  This indicates that we need to engage in more home-

school dialogue about children as readers.   

 

‘Arguably, to become a reader who finds pleasure reading, children need to participate in 

vibrant communities of engaged readers within and beyond school’ Cremin et al. (2014), 

and it has become clear that we now need to consider ‘beyond school’ and find ways to 

inform parents of the benefits of ‘reading for pleasure’, to support them in valuing 

reading at home and to successfully expand our school’s reading community. 

 
Ways in which we will further parental engagement next academic year include: 

• Involving parents in book choices for our library / book corners through discussion 
/ surveys about their children’s book interests 

• Including a RfP focus in our half-termly newsletters 

• Regular Facebook updates and links to RfP information / updated – this could be 
linked to the OU RfP website / parent’s information sections 

• Continue to share local library book recommendations to build up community 
links 

• Inviting parents to accompany us to the local library 

• Book blether parent prompts letter/poster 
 
The OU RfP programme has been inspiring and had a truly positive impact on our school 
community.  We are now more aware as a staff of the importance of reading for pleasure 
and more confident in how to approach this.  Through research we understand that 
‘Reading can change your life, it can inform, motivate, inspire and elevate, but it must be 
reading you do for yourself, at your own pace, in your own way, and that has a bearing on 
your own background, interests, values, beliefs and aspirations’ Woods (2001).  We look 
forward to our continuing RfP journey. 
 
 
 
 
 
 



 
We would like to acknowledge the hard work and support of the OU RfP team 

and thank them for their dedication, for sharing their expertise and time, 
and for making this such a positive experience. 

 
 
 
 
 
 
 
 
 

 
 
 
 

 
 
 
 

 

 


