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Context 
St Helen’s C of E School is located on the North Devon coast, within walking distance of 
the sea and surrounded by sheep from The Big Sheep!  St Helen’s is a single-form entry 
school with 210 children.  The school has relatively low Pupil Premium (10%) and children 
who benefit from Free School Meals. 

Explore 
Reading has always been key at St Helen’s, the mechanics and processes of reading were 
securely in place. However, I understood that while I was passionate about reading and 
understood the importance of reading for pleasure (RfP), this was definitely an area for 
development across the school.  Initially, I undertook a learning walk to explore the 
status of RfP and the school reading environments.  I set myself a few questions to 
answer: 

• Were books looked after? 

• Did the children have a place to read and enjoy books?  

• How exactly was the library being used? 
 
What I saw demonstrated that there was not quite as much love for reading as I had 
hoped. Reading areas were untidy.  The library was well-stocked because we use 
Accelerated Reader, but when children were asked about 
their books - no joy was sparked.  
 
Data  
Every member of staff and every child in the school 
undertook the Open University review surveys.  Information 
gathered from these surveys showed that children did not 
value reading and sadly did not enjoy reading as much as we 
as a staff want. 
 
We undertook the staff survey as part of a staff meeting.  
While completing the form, we undertook discussions around 
our knowledge of books and authors in particular new and 
diverse texts.  Responses and discussions demonstrated that 
teachers stuck to books that they were familiar with, or the same author and they were 
unsure of how to step outside their comfort zone.  
 
One of the standout findings was that children were not talking about books and teachers 
did not feel that they were encouraging the children to talk about books. 

https://ourfp.org/schools-teachers/reading-schools-programme/


 
 

 
 

Prepare 
After gathering data from the surveys, learning walks, online learning platforms (Seesaw 
and Accelerated Reader) and talking to pupils, I found that book talk and teacher’s 
knowledge of children’s literature were key areas of RfP to be developed.  If truth be told, 
I wanted to do everything that I had seen and read about on the Open University’s 
Reading for Pleasure website, but by refining my choices carefully I hoped to generate a 
real excitement for books which would therefore assist a longer-term plan for reading at 
the school. 
 
Aim 1: Subject knowledge: Develop the teachers’ knowledge of children’s literature 
‘Knowledge of children’s literature and of individual children and their reading interests is 
essential in order to develop young readers who can and do choose to read for pleasure. Those 
teachers who have a secure knowledge of a range of children’s literature are not only more able 
to recommend the right text for the right child, but are also better positioned to create a 
community of readers in the classroom’ (Younger and Warrington, 2005; Kwek et al., 2007).  This 
would be key to our work.  I wanted the staff to know which books would encourage a love of 
reading in their children.  I wanted the staff to have the confidence, through strong subject 
knowledge, to talk to children about both their own reading, and the children’s reading.  In order 
to do this, the foundations needed to be built.  As Martin (2003) stated, ‘Being a reader of 
literature gives a teacher the confidence to teach powerfully.’ 
  

Aim 2: Pedagogy: Develop informal book talk, inside text talk and recommendations 
By attending the Open University CPD sessions, I knew that to embed RfP demands a 
robust pedagogy, and there are four specific practices recommended.  I wanted to 
increase confidence in spontaneous and informal book talk where teachers and children 

I am not really sure 
what book talk looks 
like and don’t know 
how to fit it into my 
day. Teacher L 

 



talked about books and made recommendations to each other.  Professor Teresa Cremin 
(2019) acknowledges that this isn’t easy, ‘However, it isn’t easy in the classroom to make 
the time to talk informally about texts, to engage in spontaneous ‘inside text talk’—
conversational talk that includes text referents and often involves quoting lines from 
known texts. Such natural talk is a key marker of community. Nonetheless, if we want to 
nurture readers for life, it is essential we position ourselves as fellow readers and seize 
informal opportunities to engage in such significant ‘book blether’.’ But Cremin et al’s 
research (2014) recognises its importance, ‘It is suggested that the presence of informal, 
spontaneous and child-initiated inside-text talk is a core element of a reading community.’  
 
The focus children 
One line of inquiry that I was particularly keen to follow was to make sure our 
development work made a difference to key learners.  These children were selected, not 
only from their responses to the survey but also based on teacher knowledge. I was also 
keen to ensure that if a child was selected that their sibling was also a participant in the 
group. I believed that by including the whole family, the final result and sustainability 
would be more effective.  
 
I planned for the focus children to have designated sessions with myself each week in 
two groups, KS1 and KS2. During this time, this group of children would have the 
opportunity to choose new library books, have stories read to them, explore blankets of 
books and be given the opportunity to engage and enjoy books guided by RfP pedagogy. 
Of course, at the heart of this lay informal book talk. 

 

 
Findings from the focus children’s survey 

 

Deliver 
When it came to delivering our action plan, I again wanted to do everything. The 
increased knowledge that I was gaining from the RfP CPD sessions empowered me to 
want to make a real change throughout the school. However, realistically I knew that the 
actions I undertook had to have the maximum impact.  
 
 
 
 
 
 
 



Actions undertaken: Aim 1 (In bold are the approaches which had the most impact over 
the year.) 
 

 
 

 
 
Actions undertaken: Aim 2 (In bold are the most approaches which had the most 
impact over the year.) 
 

 
 
 



I knew that books were being read in school, but not talked about. I wanted the children 
to have as many opportunities as possible to talk 
about what they were reading or what they 
wanted to read. It was important that I was able to 
support my colleagues with CPD.  With the aid of 
short videos and by sharing new books weekly in 
the staff room I was able to introduce staff to new 
literature and encourage informal book talk – 
approaches which could be applied in the 
classroom.  
 
The school library is a large space, at the centre of the school and the first area visitors 
see when entering the building.  Everyone walks past the library many times a day and so 
it made sense to explore how to make this environment a hub of activity and key to the 
promotion of RfP.  We rebuilt library stock and made sure this environment was 
welcoming and exciting.   
 
Year 6 librarians took charge of the lunchtime reading clubs putting into practise RfP 
pedagogy that had been modelled to them.  
 
 

 
 
 
 
 

Review  
By the end of the year, we found that as a staff team we were talking about books with 
and in front of the children.  Staff felt more confident to undertake informal book chatter 
and as a result, children were now talking about books regularly in class.  These 
conversations were not always teacher led.  By dedicating CPD time to RfP, I was able to 
develop the staff’s understanding of this key pedagogy and provide them with practical 
ideas for implementing and encouraging it.  As a result, the data significantly improved.  
More children love reading rather than just seeing it as something they have to do at 
school. 
 
 
 
 
 
 
 
 
 



All children 

 
 

 
 

 
 

 
The focus children 
I have been very fortunate in my current 
position in the school to have dedicated time 
to spend with the focus children.  Initially, the 
children found it hard to tell me their 
favourite books and as a result we ended up 
with a very short list. When I brought my 
team of children together towards the end of 
the year, they were able to produce this 
amazing piece of word art with all of their 
favourite books. Some were read together in 
our reading sessions, but others were from 
the children’s personal reading.  
 
 



Book talk really happens! 
How do I really know that book talk happens in my school? I 
can feel it when I walk around the building. I am constantly 
being told what people are reading and what they are enjoying. 
Teachers are planning their summer reading list and sharing 
their suggestions and finally, I received a fantastic piece of 
evidence at the end of term… One teacher had clearly told her 
class not only about her reading but also her reading 

preference and this is what she received 👉 

Sustain 
Prioritising book talk and developing teachers' knowledge of children’s literature this year 
have really ignited RfP throughout the school.  Staff have now reflected that their 
classroom reading areas do not reflect the love of literature that is now part of the 
culture of the school.  This was one of the areas that I was keen to tackle, but as we move 
forward and think about starting a new school year, these spaces are now being 
completely transformed.  This is because the teachers understand the importance of the 
reading environment, and how social this is.  They are making sure that time is dedicated, 
and opportunities given to the children to use these spaces and to interact with them. 
This term I have seen more requisition forms completed for new books after teachers 
have researched and compiled their own lists and this is driven by their extending 
knowledge of children’s literature; in the past this has been driven by myself. 
 
I hope to further develop the reading groups across our MAT in the next academic year as 
they were such a success in Year 4. The children who took part in the small sample groups 
were enthused and excited – they loved reading, interacting with and chatting about 
books, and went over and above when 
completing the gap tasks.  
 
I wanted to finish this report with my hope 
that I am able to sustain a culture where 
children really do love and care about books 
at St Helen’s. Our school vision is to Love, 
Learn and Serve, and the Year 6 librarians 
asked if they could make one last display in 
the library before leaving. I was absolutely 
blown away by the effort and creativity that 
they showed in producing the Year 6 Leavers’ 
favourite books. Not only was it a beautiful 
display but it summarised my year perfectly: 
children have been reading more books, 
talking more about books, and have had 
access to more books.  They have shared this 
love with our whole school community for us 
all to learn from and build on next year.  



 


