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Context 
Marine Academy Primary is a two-form entry school located in Plymouth, Devon, with 

521 pupils on role, spanning from Pre-school to Year 6, and including children who 

attend the nursery on site. 150 of these children are pupil-premium and 11 are EAL. In 

addition, 18% of our children require SEN support. 

 

At Marine Academy, we understand and recognise the importance of being an 

avid and fluent reader and prior to the programme we were confident that we 

were in good place with our academic reading outcomes. Although reading for 

pleasure was celebrated through event: World Book Day events, book fairs author 

events, Paws to Read and daily DEAR (drop everything and read) sessions, much 

of the reading was encouraged were through extrinsic approaches. Our senior 

leadership team decided we now needed to work on reading for real pleasure, 

rather than reward. 
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Explore 
At the start of the programme, we used the Open University surveys with both the staff 

and children to establish our aims for the year. To accompany the surveys, discussions 

with children and staff were also noted.  

 

Key insights 

As a school, children and staff understand the importance of reading and the impact 

reading has.  However, a love of reading is something that was not fully embedded.  

It was great to see the majority of children either love or like reading. This was a larger 

percentage in KS1, whereas KS2 were split between liking and loving. There was a 

clear trend, as the children who stated that they don’t like reading gave a reason of 

‘not being good at it.’  They associated success with pleasure.   

 

      
 

It was evident that teachers’ knowledge of authors was limited.  Many teachers listed 

very well-known authors (e.g., Julia Donaldson, Roald Dahl, and JK Rowling). This 

ultimately has an effect on the children, as teachers are limited to books and authors 

that can be recommended.  
 
 
 
 

 

 

 

 

 

 

 

 

This was also reflected in the children’s knowledge of authors; they too recalled well-

known authors.  More diverse authors identified by children were authors studied 

within English and Guided Reading lessons. This linked to staff conversations.  They 

stated that book talk happened in lesson time and there was not enough time in the 

day/week to simply talk to all children about books they enjoy. When children were 

asked if they talk about what they are reading at school, 65% of children in LKS2 said 

no, along with nearly half of the pupils in USK2. Therefore, we felt that book talk 

needed to be encouraged within school.  

https://ourfp.org/schools-teachers/reading-schools-programme/


 

 

It was a huge surprised to discover that most children preferred to read at home. 

Some of the reasons were as follows: 

• “At home is comfortable.” 

• “We have the chance to read what we want to.” 

• “There is no time limit on reading at home.” 

 

Children who selected somewhere else, mostly said that they enjoyed reading 

outdoors.  

 

    
 

Upon reflection, of course children would prefer to read in an environment that is less 

formal and read in a relaxed atmosphere. Whilst our aims below do not focus on 

reading environment, we thought about this and incorporated this within our newly 

introduced independent sessions. We are lucky as a school to have amazing indoor 

and outdoor spaces and we felt that making sure that these spaces were utilised 

more, would provide the children with opportunities to feel more relaxed and allow 

them to engage in book talk freely. 

 

Prepare 
 

Aim 1 – To increase teacher knowledge of children’s literature to enhance support 

and promote book talk in class.  The success would be measured through repeating 

the surveys and through discussions with staff and children across the year. 

 

Aim 2 – To provide consistent opportunities for independent reading in KS2, which will 

provide the time for adults and children engage in book talk. This staff to child and 

child to child approach could develop and encourage informal book talk as part of 



the weekly schedule.  We wanted this to spill over into general conversation with 

children in the wider environment (e.g., at break/lunch).  

 

Change Team 

Next, we needed to establish our change team. During our weekly staff CPD session, 

the data was shared with the staff, along with the aims for our work. Staff were invited 

to join a team to lead this work. We had a large number of staff (17), which was 

fabulous. This was a mixture of teachers, teaching assistants, subject leaders and 

members of the senior leadership team. We felt pleased that a large number wanted 

to be a key part of the work, especially as each KS2 class had a member of the 

change team within. 

 

Focus children 

Teachers and teaching assistants, who were a part of the change team, decided on 

specific focus children within their classes. These children were not based on their 

academic ability but were children who struggled to explain what texts they enjoy 

and generally show a disinterest in reading. We had focus across all classes in KS2, 

which we knew would also help us to measure the impact of this work.   

 

Deliver 
 

Aim 1 -  

Research states that in order to develop teachers’ subject knowledge, time and 

space to read, talk should be prioritised (Cremin et al., 2014) and we tried to do this.  

The following was put in place to develop teachers’ knowledge of children’s literature: 

 

• We introduced teachers to specific websites which supported them with book 

recommendations and a variety of authors. This included signing teachers up 

to newsletters, looking at lists of recommended books for their year group and 

key stage.  

 

• Resources were given to adults, as well as being displayed in the library to 

support the children.  

 

• Staff CPD and sessions around developing a love of reading. We participated 

in inspiring sessions led by Michael Rosen.  We created book blankets and 

shared new books in staff CPD sessions and allowed for book talk to happen 

amongst the teaching staff.  

 

 

 

 

 

 

 

  

 

 

 

 

 



 

• We provided opportunities for staff and children to share books, within in class 

and across the whole school. This included adults sharing books they enjoy too.  

 

• We updated the school library stock with new books, removed old and 

damaged books to ensure this was an appealing and inviting place in school. 

As part of the Plymouth School Library Services subscription, we ensured that 

the children were involved in the process of choosing new books.  We took their 

book suggestions and allowed a selection of the focus children to visit the 

library showroom to help select books. The children thoroughly enjoyed this 

experience, and their enthusiasm for selecting books for the school would’ve 

said otherwise. Not only were they thinking about books for other year groups, 

but they were also thinking about books that children would like based on 

popular authors. This was a real transformative moment.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• We widened children’s choices and adult recommendations by adding more 

comics, magazines and graphic novels to our book stock. The children loved 

this greater range of choice.  

 

 

 

 

 

 

 

 

 

 

 

• We developed book recommendation displays, encouraging children.  

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

Cremin et al’s research demonstrates that ‘increased knowledge of children’s texts 

was frequently accompanied by an enthusiasm, which they passed onto young 

readers; as a result, reciprocal recommendations occurred’ (2014).  We could see 

links between our two aims and the actions we undertook. 

 

Aim 2 –  

 

Our second aim was focused on providing consistent opportunities for book talk, so 

our first step was to dedicate time to independent reading. Cremin et al, (2014) note 

that establishing and embedding relaxed reading environments where children are 

offered choice and time and given access to diverse resources, built children’s 

stamina for reading and helped to develop their will to read.  We introduced and 

strived to embed independent reading time in KS2, three times a week to enable 

adults to monitor and listen to children read more regularly and discuss their reading 

choices with them. Furthermore, we wanted these sessions to be a time where 

children could speak freely with each other about books and their reading 

preferences.  Cremin (2019) recommends that the most effective classrooms are LIST: 

learner-led, interactive, social and with texts that tempt. We endeavoured to create 

classroom that represented this. 

 

Alongside the newly introduced independent reading time, we took other actions: 

 

• We worked alongside staff who were involved with the Plymouth Oracy Project.  

Some approaches could be adapted to this work. For example, ‘Would You 

Rather?’ is easily adapted for book talk; ‘would you rather read a book by X 

author or Y author?’ These approaches encouraged children to articulate their 

thoughts and opinions. 

 

• Teachers and teaching assistants developed the class libraries to make them 

more inviting and accessible for all children in their class.  

 

• Staff were encouraged to use the Open University Reading for Pleasure website 

for practical ideas. 

 

• We utilised reading environments within the classroom and in other areas 

around the school to promote informal book talk. 

 

https://ourfp.org/


  

  

  

  

  

  

  

  

  

  

  

 

 

 

 

 

Review 
Towards the end of the academic year, we carried out surveys with the staff and KS2 

children again (as this was our main area of focus). Alongside this, we completed 

pupil voice and had discussions with staff too. Furthermore, we reviewed the 

additional information we had (monitoring throughout the year, classroom drop-ins, 

conversations and the change team’s studies on the focus children) to analyse the 

overall impact.  

 

Our first finding was that there 

definitely was an increase in 

both teachers and children’s 

author knowledge. A wider 

range of authors were being 

named, moving away from 

authors that were being 

studied as part of the 

curriculum too.  

 

 

 

 

 

 

 



When asking children in KS2 if they talk about books in school, we were pleased that 

87% agreed that they were given the opportunity to talk about books and what they 

have chosen to read in school. With the implementation of independent reading 

sessions across KS2, it was interesting to know why 13% did not feel that they were 

given the opportunity. We 

found that the majority of 

children who answered no, 

came from the same year 

groups. Then, after having 

conversations with some of the 

children who answered no, it 

was evident that the children 

did have book talk within class, 

but what they were not getting 

was the opportunity to 

undertake informal book talk 

with friends - it was teacher led 

discussion. To combat this issue, these findings have been shared with the year group 

teachers.  

 

It has been evident through observations throughout the year, that children’s reading 

habits (including focus children) have improved in school and at home (monitoring 

their online reading records); they are more motivated to read.  They want to read 

more regularly and for longer. There is definitely more of a buzz around reading and 

there has been a shift in culture. Children are excited to share what they are reading 

with staff, as they pass them in the corridor or in the library for example. Staff around 

the school are also more conscious about informal book talk and conversations can 

be heard be heard as part of day-to-day school life.  

 

With the help of new and exciting books, staff have been working on developing their 

own class libraries – some have ‘recommended reads’ shelves. Children are swapping 

books with each other more and wanting to recommend books to their class/school.   

 

Children now share book 

recommendations within our weekly 

whole school celebration assembly. 

Children were excited to do this and 

excited to see if they have read one of 

their peers’ recommended books.  As a 

result, children are talking more about 

books and recommending them to each 

other and adults without being prompted.  

 

 

87%

13%

Do you ever talk about 
books in school?

Yes

No



Children are more aware of their own tastes and 

interests in books and know what books are available 

in the school; they are able to choose books freely, 

based on authors they enjoy and articulate that well. 

Many children are also requesting specific books that 

they’d like to read but can’t find in our library. We 

have made a conscious effort to look at the book 

recommendations and ensure that authors that the 

children are suggesting can be found in the library. 

Our school librarian is extremely good at finding 

specific books for children and going out of her way 

to deliver this to the child who has requested it. 

Children feel that we are listening to them and their 

choices. 

 

Children were very positive about the independent reading time sessions, saying it’s 

relaxing, time for them to ‘forget about everything else and just enjoy reading.’ 

 

Focus children 
Many of the focus children have displayed a shift in attitude towards reading. Whilst 

there were still a few children who said that they ‘liked’ reading, rather than ‘loving’ 

reading, we believe this is a huge improvement, as previous to the programme, these 

were children who were disinterested in books and could not articulate what they 

enjoyed reading. There were children whose outlook and perspective on reading 

drastically changed.  By having discussions with children about their interests and 

helping them to initially find a book that they would enjoy and teaching them the 

tools to do this, it kick-started their love of reading journey.  

 

Child X was identified as a capable reader who lacked interest in books and was 

reluctant. She identified herself as someone who did not enjoy reading too. However, 

if you were to meet her now, you never would have guessed this, as she is someone 

who is always talking passionately about books and always has a book to hand; no 

identifying herself as someone who loves reading.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“I didn’t used to 

like reading but 

now I love it!”  



Her love of reading began when she started reading Mega Monster by David 

Walliams. As previously stated, we started recommending books in our celebration 

assembly at the end of each week. Child X was very keen to recommend Mega 

Monster and gave a very detailed and considered review. 

 

 

 

 

 

 

 

 

 

Of course, we want children be author rich, but we can’t escape the truth that 

children love books written by particular famous authors. After finishing the book and 

loving it, it was important to keep Child X engaged.  Therefore, she was encouraged 

to read another of David Walliams’ books. Following this, the adults in her class that 

were able to begin to recommend different authors with a similar style of writing, and 

she began to expand her book choices. Child X was selected to visit the library 

showroom to help with selecting new books for our school library. It was lovely to 

witness the conversations that were being had between the children, really 

demonstrating that their opinions on reading has changed.  

 

 

 

 

 

 

The main question that we wanted to ask the KS2 children when we repeated the 

surveys was did they love reading.  

 

 

 “The author, David 

Walliams, is a comedian, 

and I like how he has put 

his own personality into 

the main character, 

Larker.” 

“I think we need more of X books in our library 

because children in my class love X author.” 

“These books will be great for children who love X.” 

“I think children in Year 3 or Year 4 would like 

these.” 



Overall, we are happy that the 

love of reading has increased. 

We were hoping for a bigger 

increase, however, we 

understand that this is something 

that does not happen overnight. 

Over time, we are confident that 

we will have a larger 

percentage of children who love 

reading.  

 

 

By being consistent and 

continuing with the things we 

have put into place, we know 

will create love of reading culture that comes naturally. It was refreshing and 

validating to know that our work was being acknowledged within our Ofsted 

inspection in March 2022.  

 

  

 

 

 

 

 

 

 

Sustain 
It is evident that the independent reading sessions have been a huge success in 

providing reading opportunities and informal talk.  They are sessions that we are going 

to include and continue with in our curriculum moving forward.  

 

 

 

 

 

 

 

 

56%35%

5%
4%

Do you like reading?

Love reading

Like reading

Not bothered

Don't like

100%

Would you like the 
independent reading 
sessions to continue?

Yes

No

“It’s been so lovely to talk to 

children about what they’re 

reading and feel like we have 

the time to do that.” 

“Definitely! Children look forward to their 

reading sessions - they encourage times for 

children to discuss their reading and choices 

and give children the opportunity to make 

reading for pleasure habitual.” 



 

We would like to continue with a change team and selecting focus children, as we 

felt this gave us a good understanding of how children’s reading habits were 

changing. However, we believe that we need to dedicate more time to meeting up 

and feeding back, which can be challenging. Another important thing is making sure 

staff do not fall off the bandwagon, and CPD sessions are still happening, as well as 

training new staff.  

 


