
Lower Fields Primary Academy 
 

Context 

• Lower Fields Primary Academy is a large 2 form entry primary just outside 
Bradford City Centre. The area we serve is in the top 20 most deprived areas in 
the country and we have high pupil premium numbers. Our demographic is ever-
changing – once predominantly white-British, we now have increasing numbers of 
children with EAL, children from Eastern Europe and refugees 

• Large numbers of children tend to enter our school well below developmental 
milestones with speech and language a particular issue in EYFS. Across school we 
have significant numbers of children with SEMH needs. In order to address these 
needs, we have pastoral staff who run THRIVE interventions  

• Reading and phonics have been a priority for us as a school over the past 3 years 
as previously data was well below the national average. After input from the 
English Hub, our phonics and reading scores have improved but this remains an 
ongoing focus along with trying to engage parents in the support of their 
children’s early reading. We have focussed this year on embedding our new 
chosen phonics scheme (ELS) within EYFS and Key Stage 1 

• Over the past few years, we have developed a reading strategy within school 
which involves all children from Year 1 to Year 6 having a daily reading lesson, 
studying a challenging text. In these lessons the focus is on vocabulary instruction, 
comprehension, inference along with developing fluency for all children 

• Reading for Pleasure has always been high on our agenda and many initiatives 
took place pre-covid. However, our development in this area has not always been 
strategically planned and accompanied with adequate training. 

Explore 
Intention: define the problem and establish a baseline 

• Prior to our first reading for pleasure training meeting all staff (teachers and 
teaching assistants) completed the RfP questionnaire. Even before analysing the 
data, it became apparent that staff were struggling to answer a significant number 
of questions about authors and children’s reading habits. It was enlightening for 
some staff to recognise how limited their own knowledge of children’s literature 
was, and to understand better the reading habits of their class. It became clear, 
even before we analysed the results of the staff questionnaire, that staff 
knowledge of children’s literature would be a key focus throughout the project  

• The change team also carried out a learning walk at the start of the project to add 
to our understanding of the baseline situation.  

 
Findings from the Staff Questionnaire and Learning Walk. 

Strengths –  

• Most members of staff were clear of the importance of reading in the curriculum 
but not as clear about the significance of Reading for Pleasure 

• Authors familiar to staff lacked diversity and staff often named the books or 
authors they had read as children 



• Reading Aloud – All classes had a class novel to read for pleasure, however this 
didn’t always happen each day and in some classes, it was held in higher regard 
than others 

• Reading areas – All classes had a reading area – however sometimes the books 
weren’t the main focus and many children did not take care of the books or value 
them 

• Many initiatives focused around promoting reading were up and running prior to 
Covid however very few of them had been set up after school reopening post 
lockdowns 

• Despite a broad range of findings, the following were considered key, and we 
decided on our focus for Aim 1 (see below) 

 

 
  

• Along with the data from staff questionnaires the change team also did a learning 
walk to assess how reading is portrayed around school – displays, reading areas, 
quality of books, shared spaces  

• We collected our findings and found the following, which gave us our clear 
pedagogical focus: 

 

 
 



• A selected group of ‘focus children’ also completed a reading questionnaire, and 
teachers talked to their classes about attitudes and preferences towards reading. 
After further pupil discussions with some of the focus children, a number of 
themes across school became clear  

• Staff identified focus children using the criteria of bottom 20% or those who 
lacked engagement in reading. 

 
Summary of the results for focus children 
 

 
 

• Data was more positive than expected from the focus children (25% of children 
loved reading, 45% of children didn’t like reading) 

• When the data was questioned, many staff commented that responses did not 
always match staff observations of children’s reading behaviours in class. In this 
way, the survey responses lacked some credibility 

• From both the children’s and the staff’ questionnaires, a third area of priority was 
identified: 
 
 
 
 
 
 
 
 
 
 
 
 
 



  

Prepare 
Intention: creating a clear, manageable plan for achieving your RfP aims 
 

• A change team was created – it involved members of staff from across school 
both SLT, teachers and a Nursery Nurse 

• Meetings were arranged to discuss where we thought we were in relation to RfP; 
where we wanted to be and how we would get there 

• Each individual member was given a different area of school to develop  

• Further staff training opportunities were planned and added to the school diary 

• Change team participants discussed their role in promoting RfP in their own 
classrooms and how this could impact the wider school 

• Principal/ Reading Lead looked at ways they could lead by example at a whole 
school level. 

 
 
 
 
 
 
 
 
 
 
 

 
 
 

What the research 
told us: 
 
‘Teachers increased 
knowledge of 
children’s texts was 
frequently 
accompanied by an 
enthusiasm which 
they passed onto 
young readers; as a 
result reciprocal 
recommendations 
occurred in many 
classes.’ Building 
Communities of 
Engaged Readers, 
Chap 5. 

What the research told us: 
 
‘With knowledge of texts 
and understanding of 
conditions that invite 
reading, teachers saw how 
they could create 
environments to promote 
more positive dispositions 
on the part of their young 
readers. These changes in 
resources and 
environments laid the 
groundwork for further key 
developments in 
pedagogy.’ Building 
Communities of Engaged 
Readers, Chap 7. 
 

What the research told 
us: 
 
‘A key impact of the 
classroom book-talk 
was the shared 
understanding amongst 
children, between 
teachers and children, 
and amongst teachers, 
that reading was 
intrinsically worthy of 
discussion.’ 
Building Communities 
of Engaged Readers, 
Chap 7. 
 



 

Deliver 
Intention: implementing your development plan and ongoing documentation of impact  

 
• Reading for pleasure assemblies were an opportunity to develop staff’s 

knowledge of children’s texts, to model book talk and to engage children in new 
and good quality picture books and extracts of longer texts to hook them 

• Often the assemblies/ texts were accompanied with props to help engage the 
children. We even managed to source some free books to distribute to all the 
children in the year group after some assemblies 

 
• The staffroom book box was a really successful strategy which not only 

encouraged staff to read a selection of good quality texts which were on the short 
lists for various book awards. It also meant that a small amount of money would 
go a long way as teachers took the texts to their classes to read, wrote a 3-word 
book review, then returned them to the box 

• It also encouraged book talk among the staff at lunchtimes. Staff would 
recommend texts to other teachers for their classes and would talk about similar 
texts they had read 



• The Head Teacher also set up a bookshelf outside her office with a selection of 
themed texts for staff and children to borrow.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The photos show some of the spaces 
around school we have developed to create 
engaging and comfortable areas for children 
to read and also to be inspired to read. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• The KS1 book club was set up by a member of the change team, our Nursery 
Nurse. She ran a weekly after school club with a small group of Year 2 children. (2 
of the focus children attended) 

• The children read a range of short picture books and chose a longer text to share 
weekly and all received copies of the books. One of the children said the 
following, “It’s the only way I get to read lots of books, because we don’t have any 
at home.” 

The following photos show some of the 
displays the change team created to promote 
reading around school. 



• Another child’s class teacher said that she had noticed a real difference in the 
child’s attitude to not only reading for pleasure books but actually reading her 
reading book at home and working hard to improve in phonics. When questioned 
about this attitude she said, “Book club has made me want to get better at 
reading so I can read more books to myself.” 

• Many of the strategies we implemented for Aim 2 doubled up as strategies to 
incorporate more book talk into sessions throughout the school both for staff and 
pupils. Many of the strategies were good models of book talk which could be 
taken back into individual classrooms. 

• However, aim 3 and developing informal book talk is still an area to develop 
further in the next school year with additional training and emphasis. 

Review  
Intention: reviewing to ascertain impact at the end of the academic year  

• Throughout the project staff and the change team monitored the focus children 
through informal observations, anecdotes and talk during staff meetings 

• At the end of this section of the project both staff and focus pupils took the 
questionnaire again to measure the impact of the project. 

 
Impact on Staff 
 
Data from Summer questionnaires 

• More new authors made an appearance in specific year groups although not as 
many as we might have hoped. The list of authors most readily mentioned by staff 
was still dominated by Roald Dahl, Julia Donaldson 

• We had more positive results when staff were asked if they engaged in informal 
book talk/ book recommendations – 30% more teachers, 40% more TAs. 
 

Anecdotal/ Observational evidence 
• A number of teaching staff engaged particularly effectively in the project and 

those classes saw the most positive results 
• More general talk about books was heard in the staffroom – recommendations on 

topics, authors, age groups 
• More staff asked for book recommendations from the reading lead. A lot of 

browsing of the bookshelves outside the SLT office area was observed 
• Books are on display more in classrooms and around school 
• Staff use 3-word book reviews in classrooms. 

 
Impact on all Children 
 

• Over the past 8 months all children have been exposed to and have accessed a 
wider variety of texts – good quality new picture books, longer fiction books from 
newer authors, books with more diversity 

• There is a buzz around school about books  
• There is more informal book talk between staff and children/ children and 

children than previously 



• All children are accessing the library and getting to choose their own book – can 
read in a comfortable, relaxing and engaging environment (some of our children 
with SEMH needs choose this as their safe space and use books to help them calm 
down) 

• A range of children regularly come and ask to borrow books from the special shelf, 
one child commented as she was looking through the books, “I’m in book heaven, 
here!” 

• There is still a long way to go! All of the aims need to be ongoing in order to 
maintain the momentum from this year. 

• The investment into books with more diversity needs to continue and the library 
stock needs to continue to improve. 

 

 
• The questionnaire results for the focus children show that 75% of the focus 

children have improved their attitudes towards reading by the end of the project 

• Two children did not improve their attitudes so more needs to be done to find out 
how engaged those particular children have been in the project. Further work 
needs to be done to try to find texts that will engage those children or ways in 
which they might like to read texts 

 
Review – Focus child 1 – Gracie Year 5 
Before  

• Gracie lacked engagement/ interest in reading 
• SEMH needs – prone to dysregulation 
• Lack of motivation in lessons  
• Avoidance  

Actions  
• Class teacher used a lot of good quality picture books with the class/ class would 

review them for younger children 
• Class were given a small budget to purchase books that interested them 



• Class teacher found out the interests of target child – space (wants to work for 
NASA). Found books around school and took them to class 

• Target child sent to choose books from Headteachers bookshelf 
• Target child regularly engaged in book talk with HT/ Reading lead 

Progress 
• Accessing phonics/ reading interventions now more effectively 
• Reading more regularly 
• Has found she likes non-fiction texts 
• Enjoying reading with Reception children – she regularly enjoys going to the 

Reception class and will read to the whole class as well as individuals 
• Will give opinions about texts 
• More regulated within lessons. 

 
Review – Focus child 2 – Adam Year 4 
Before  

• Child would switch off during reading lessons  
• Rarely read at home 
• Expressed that they were not interested and didn’t like reading, that it was 

boring. 
Actions  

• Class teacher let the class choose their text to be read aloud 
• Reading aloud happens everyday after lunch – the children are gripped 
• Class teacher encouraged the class to ask reading lead to purchase some books by 

authors they liked 
• Teacher takes class regularly to the library to change books and for story time 
• Book blether happens regularly in the class. 

Progress 
• Focus child is really engaged in lessons now 
• Likes to comment on the read aloud story and will share their own opinions 
• Now has authors that they know they like 
• In questionnaire was very positive about the reading aloud that takes place in 

class. 
 
Conclusion  
 

• From the end of project monitoring and feedback from staff and pupils it is clear 
that the actions implemented over the past 10 months have had a significant 
impact throughout school on staff and pupils 

• However, the impact has been greater in some areas of school than others and 
more needs to be done to ensure that all staff are promoting the aims of the 
project with equal vigour and enthusiasm. 

Sustain 
Intention: review and plan for embedding implementation and impact in future years 
 
One of the key things we have learnt this year through this project is the influence and 
commitment of individuals throughout school and how this impacts directly on the 
pupils they teach. 



 
‘Those, that positioned themselves as fellow readers and RTs, who talked about their 
own practices and explored the dynamic between the children’s reading experiences 
and identities and their own developed in RTs: teachers who read and readers who 
teach. In the process the locus of control around reading shifted and more overtly 

reciprocal communities of engaged readers developed.’ 
Building Communities of Engaged Readers, Chap 9. 

 
This was so evident as those teachers who fully embraced the project and went beyond 
the narrower aims of the whole school action plan and inserted their own strategies into 
their classrooms had a much bigger impact on their pupils’ attitudes than those who only 
paid the project the minimum of attention. 
 
This was also a lesson in school improvement - there will always be a varied commitment 
to projects in a school depending on individuals personalities and personal interests or 
expertise but that the best projects continue to share good practice with all in order to 
inspire and encourage other individuals. 
 
Moving forward 
  

• Need to continue to share the good practice of others in order to inspire 
teachers/ TAs to do more and engage more in this project 

• Continue to develop the aspects we have developed this year – particularly staff 
knowledge of literature but also begin to look at other areas of RfP pedagogy 
(reading aloud) 

• Reading aloud may be the next pedagogy to focus more fully on as the evidence 
from the children’s questionnaires showed that those classrooms that had a 
strong and committed read aloud time every day had the biggest changes in 
children’s attitudes. All classrooms should have this on their timetable but not all 
staff protect that time and recognised its importance 

• There is still a need to have further book talk training for all staff to continue 
developing this aim 

• A key area next year will be to begin to engage with parents around the 
importance of reading for pleasure. Engagement with parents is probably at its 
lowest point since Covid restrictions meant less face-to-face contact with parents. 
Now restrictions are lifted more needs to be done to ensure parents can share in 
our reading for pleasure journey 

• Extra fundraising needs to be a priority in order to keep purchasing new and 
engaging texts. Further texts need to be purchased for classrooms as well as the 
library so that children can easily borrow and read the texts that interest them 
and to ensure they remain in good condition and appealing to read. 

 
 
 
 
 
  


