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Who are we?
Saltaire Primary School is a two form entry school based in the outskirts of Bradford. Our school 
comprises 412 pupils, and we have 16.75% pupil premium children (11.89% FSM), who are a 
focus for our attention, particularly over the coming year due to disruption to their education 
over the last two years. These children are generally of white British heritage, and live locally 
to the school. Our surrounding areas and high status in the local community mean that we 
have a mixture of children who are from aspirational secure family backgrounds, as well as a 
large proportion from the surrounding local areas of high deprivation, who are mainly white 
British. Our SEN numbers are 10.4% and our EAL stands at around 7.5%, with 10% of these 
children being of Pakistani heritage. 

What’s the story? 
Reading results in KS2 are generally higher than other subjects, showing that the reading 
instruction journey is increasingly secure. However our attainment for pupils eligible for FSM is 
generally much lower. We are part of the local reading hub and also have an Early Reading 
specialist within the school, who has introduced and refined many of our phonics processes 
over recent years, leading to higher outcomes in KS1



Explore:
Staff Knowledge and Practice

Key Findings…

● Staff reliant on authors 
from their own childhood.

● Struggled to name more 
than one poet.

● Unsure of differences 
between RfP and 
Instructional reading.

● No incidental book chat.

Most teachers did not 

informally chat with 

children about non-

studied books. 

70% of those questioned 

explained that they do 

not (sometimes/ rarely) 

see children 

recommending books to 

each other or talking 

about books with their 

peers.

‘I feel like I am the driver of 

book recommendations in 

my class.’



Explore:
Children’s RfP

Key Findings…

● A difference between children’s 
perceptions of themselves as 
readers by Key Stage

● Over 80% in Key Stage Two were 
good at reading

● Link in some classes between not 
being read to and lack of 
enjoyment 

● A book rut! 



Prepare

Focus Children & Change Team

● 3 per class

● Often disadvantaged 

socially or economically or 

lowest 20%

● Sometimes due to attitudes 

to reading

● Cross-section of staff and 

phases, plus governors.



Prepare
● Our first aim was to 

improve staff’s knowledge 

of children’s literature and 

other texts, particularly 

poetry and contemporary 

fiction with a focus on 

diversity and inclusion.

● Aim two- improving 

informal book talk, inside 

text talk and 

recommendations with a 

focus on incidental book 

talk.



Deliver

Aim One: 

Diversify the library and available 

books in classrooms for children and 

teachers, by creating an exposure text 

list of recommended reads for each 

year group.



Deliver

Aim Two: 

Reading ambassadors chosen from 
across school who will take 
responsibility for and promote reading 
in social environments such as 
playground and lunch hall.

Informal book talk at the end of every 
independent reading session or book 
read- a target of daily story time 
across school.



Review and Sustain

A positive change has been noted 
since the start of the year when 70% of 
teachers had noted that children did 
not recommend books to each other 
or discuss them with their peers. Now 
78.6% of teachers notice that their 
children are ‘sometimes’ or ‘regularly’ 
making recommendations to each 
other..

When asked whether they felt there 
was a reading buzz in their 
classroom teachers responded in 
an overwhelmingly positive way.



Review and Sustain

89% of children questioned in Key 
Stage Two declared that they loved 
reading, or that it’s okay- an 
increase of around 8%, which is a 
small increase on the initial findings 
which was that 81% were keen on 
reading.

Nearly all children said that 
they were read to every day 
or most days in Key Stage 
One- slightly less in Key Stage 
Two, a dramatic improvement 
from the findings at the 
beginning of the year.Children were able to name a 

greater variety of books or authors 
that they have enjoyed recently. 



Review and Sustain

● Softer evidence has come from a variety of 
sources. Passion and vibrancy for reading 
has been high around the school, with the 
School Improvement Partner commenting 
that reading for pleasure seems to be 
tangible, coming through very strongly in 
the upper years of the school.  

● Pupil interviews throughout the year have 
identified that reading is enjoyable, with 
comments such as ‘I love it when my 
teacher does the voices, it’s brilliant!’ 

● Teachers can talk about a greater range of 
books that they have enjoyed with their 
children. 

● Most children identify that they are read to 
lots and enjoy reading a variety of texts in 
school. 

● Children were able to talk about themes 
and plots of books that they had been 
reading, as well as make links across text 
types.



Review and Sustain
Child S (Year One)

● S now brings in books from home regularly 
to discuss with his friends and class 
teacher. 

● S asked to borrow a teacher’s poetry 
book that she had been reading from.

● He knows what kind of book he likes best 
and has an appetite for non-fiction.

● He has been heard using refrains from 
stories whilst at play, as well as acting out 
the stories read. 



Review and Sustain

Child B (Year Three)

● ‘I love reading, I do!’

● Offering to read in assembly.

● Keen to read aloud and offer 
classmates ideas on what books to 
read next.

● Variety in his self- chosen books.



Sustain

https://www.youtube.com/watch?v=U
UqrUYvfHh8

(3.58)

Teachers who read, and readers who 
teach…

https://www.youtube.com/watch?v=UUqrUYvfHh8


Motivation is key in 
developing volitional 
readers; readers who are 
intrinsically motivated are 
more likely to be reading 
for their own pleasure 
and satisfaction. 

(Cremin, T., (2020). Reading for 
Pleasure: challenges and 
opportunities.)



Sustain

Next Steps:

● Continue to keep reading profile 
high.

● Ensure that Free-Choice Fridays and 
the associated book natter are 
embedded across the school.

● Further develop Book Assemblies.
● Continue to improve the social 

spaces and the role of 
Ambassadors.

● New library??


