
 
West Alvington Church of England Academy  

Growing and Flourishing Together 
 

 

Context 
 
West Alvington C of E Academy is a much smaller than average sized rural, village primary 
school with 35 pupils on roll having a 2 class and Nursery structure. The Nursery currently 
has 14 children. 41% of children on role are eligible for pupil premium funding. We cater 
for a wide range of special educational needs as well as varied social and emotional 
needs. Our school is part of the Learning Academy Partnership Multi Academy Trust 
(LAP), which is built on a Christian Foundation.  

 
 

The Change Team  
As a small school our change team included all three teachers 
working at the school along with a member of support staff 
and our Head Teacher.  

 

Explore  
 
At the beginning of the academic year, all children 
and staff completed surveys, regarding attitudes and 
practices relating to reading from the Open 
University’s Reading for Pleasure website. Our 
youngest children were supported by adults to 
complete the surveys. The change team analysed the 
surveys and reflected on the findings. As a school we 
also regularly conduct pupil conferences as part of 
our quality assurance. This information added to the 
overall picture of reading in our school. As a team we considered the likely reasons for 
the responses; what findings were unsurprising from the surveys, and what was 
unexpected. The team then agreed on our key priorities for the year.  



 
Analysing Data – Staff 
 
Reponses to staff surveys and subsequent discussions showed that all staff set aside slots 
for daily adult led story time and that books shared in classes were predominantly 
chosen by adults sometimes led by their own interests and sometimes led by links to 
wider curriculum. Teachers knew which children in their classes were the most or the 
least engaged with reading. Staff were confident in their knowledge of traditional 
authors but had little knowledge of modern and diverse authors. New book stock for 
classrooms and the school library was selected by staff. Staff were unsure which books 
and authors children in their class preferred. Staff wanted to have more professional 
training and development to support children's book choices. 
 
Analysing Data – Children 
 
Overall, the surveys showed children had positive attitudes towards reading and felt that 
they were good at reading. The existing approach to the reading curriculum and reading 
for pleasure had laid solid foundations to work on. However, the surveys showed some 
groups, in particular boys and pupils eligible for pupil premium funding, did not respond 
positively to reading.  
 
Q. Are you good at reading? (EYFS and KS1)  

Surveys showed that around a third of children did not think they were good at reading. 
This surprised staff and led to discussion around how much autonomy our children had as 
readers and how much feedback they received about their reading progress over time.  
 
 
 
 
 



 
Q. Do you like reading? (EYFS and KS1) 

 
Q. Are you good at reading? (KS2)             Q. Do you like reading? (KS2) 
 

 

Pupils valued 'quiet reading' time but didn't consistently get this time. Pupils knew about 
and enjoyed their current and previous class novels. Vulnerable pupils were more likely 
to view themselves as only 'okay' at reading, more frequently reported not having 
anyone to read with at home and said they didn't chat to anyone about their book 
choices. Most pupils said that they didn't discuss what they've chosen to read in school 



or at home. Pupils said that their teacher read aloud to them daily and that they liked 
this. 
 

Children who said they did not like reading were also likely to say that they were not 
good at reading and didn’t read at home. Whilst staff were aware of who these children 
were prior to the surveys, the data made the change team reflect on how this group 
could be influenced and their view of reading improved.  
 

Areas to Develop  
Based on the data and the reflections of the change team about which areas would make 
the most difference to our children, the team decided that we would need to focus on 
reading recommendations and staff knowledge of children’s reading preferences.  
 

 
 

Deliver 
 
Aim 1 To build a culture of reading 
recommendation in the school.   

- Opportunities will be built into the 
school day and beyond for pupils to 
make recommendations to peers.   

- All staff will model making reading 
recommendation through 
conversation, using the school 
environment and dedicated time 
during the school day. 

 
 

 
Book Corners as a focus for reading recommendations  
 
Classrooms already had existing well-loved book corners. These were now developed as 
places for pupils to express their opinions about the books they were reading. Pupils 
created bookmark book reviews, added post-it notes to vote for new books and used a 
voting station for the class ‘read of the day.’ Children were given ownership over purchases 
for book corners and the school library, working together with our local bookshop who 
recommend new and interesting books based on the choices offered by the children.  
  



 
 

Reading Newsletter 
 
The change team created a Reading 
Newsletter for parents, staff and children to 
share recommendations, engage with local 
authors and celebrate reading in our school. 
The newsletter was used to showcase local 
libraries and authors. 
 
Children were invited to publish their book 
recommendations in the newsletter and 
copies of the newsletter were added to book 
corners for children to access.  

 
 

Modelling making reading recommendations 
 
All members of staff in the school were encouraged to share their reading 
recommendations by adding their current books to classroom and office doors; 
volunteering as mystery readers in classes and using their weekly class newsletters to 
recommend books and authors. Older children modelled reading recommendations to 
their younger peers with shared reading buddy sessions.  
 
 
 

 
I 
 
 
 
 
 
 
 
 
 
 
 
 
Impact  
 
Children quickly showed interest in the opportunities for reading recommendation 
provided for them and enjoyed pointing out the books that they had chosen to buy for 
the school or had recommended to a peer. At first children were less able to articulate 
the reasons they had chosen to recommend a book or author but, over time and with 
modelling by school staff they became more confident. Increasingly there was a growing 
enthusiasm amongst staff and children for discussing books together and using the 
classroom and wider school environment to facilitate book recommendations.  
 
 



 
 
Aim 2 To improve teacher knowledge of pupil reading preferences. 
 

- Staff will build their knowledge of modern and 
diverse authors.  

- Staff will have access to book recommendations, 
book shops, networks and social media to broaden 
their knowledge.  

- Staff will use tools such as pupil book 
recommendations and book talk to build their 
understanding of pupils' reading preferences.   

 
 

 
 

Improving staff knowledge  
 
Staff used the staff room as a hub to share books they were reading at home and borrow 
new books that were selected to support their developing knowledge of modern and 
diverse authors. Teachers signed up to RfP social media accounts to share ideas for new 
authors and texts. Our local book shop provided further support with book lists and 
recommendations.  
 
 

 
 
Social and Informal reading times  
 
Teachers built informal reading times into the school day e.g., as children arrived for 
registration, they selected books from class reading corners to share in pairs. These 
informal reading times enabled teachers to spend time discussing books with their 
classes and build an understanding of the reading preferences of their children. 



 
Pupil book recommendations and book talk  
 
In Key Stage Two teachers shared book ‘snippets’ with children during shared reading 
times. This supported teachers to understand which texts their pupils preferred whilst 
introducing new texts to the class. All classes built in opportunities for book 
recommendations e.g., book review bookmarks and posits.  
 
Impact  
 
Once the approach was embedded staff and children valued the time given to informal 
book talk at key times of the school day. Teachers and teaching assistants used this time 
to model informal book talk with less confident groups of children.  
 

 

Review  
 
As a result of engaging with the Reading for Pleasure programme children at West 
Alvington Academy now have a much more positive view of themselves as readers as 
part of a whole school reading community. Our final reading surveys showed an increase 
in the number of pupils reporting that they enjoyed reading (from 65% in the baseline to 
85% in the final survey). The work of the change team also impacted on the children’s 
perception of their reading ability with 82% of children now saying that they were good 
at reading, up from 46% in the baseline survey.  
 
Impact on Staff 
 
Baseline surveys and discussions with staff had showed that they had only limited 
understanding of their children’s reading preferences. Due to the work on Reading for 
Pleasure over the past year staff are now curious about children as readers - their 
preferences and habits. Staff share book recommendations and model their own 
reading habits so that children see their teachers as readers and are encouraged to 
discuss their own preferences. Staff now have a broader understanding of diverse and 
contemporary children's literature to share with children. 
 
Impact on Children 
 
Children are now actively involved in book choice and 
recommendation with peers and see this as an important part of 
the school day. Book talk is now observed taking place 
independently in classes and at social times. The Reading for 
Pleasure work in school has had a positive impact on home 
reading with greater engagement in reading diaries and 
initiatives such as Mystery Reader by parents. The school has 
developed as a reading community, reading happens at planned 
and unplanned times e.g., outside, with buddies, at lunchtime.  
 



 
Focus Children  
Our focus children, in particular the boys who are also eligible for pupil premium funding, 
started the year as reluctant readers who had a low opinion of their own reading ability. 
The final survey and our regular pupil conferences indicate that these pupils now enjoy 
reading and feel they are good at it. 
 
Giving our selected focus children some autonomy over book choices for themselves and 
for the school, and developing their own self-image as readers who can express 
preferences, has had a marked impact on them.   
 

Because there is now 
more peer-led informal 
book talk, less confident 
children hear this 
modelled by their peers, 
not just from teachers. 
 
Using informal times of 
the day to spend time 
with books and friends 
where children can 
exercise their own 
choice e.g., in the 
outdoor area, sensory 
room or at the start of 
the school day, has 
meant that our focus 
children were able to 
thrive.  
 
 
 
 
 

Focus Child Case Study  
 
One of our focus children required a personalised approach that included reading as part 
of an Individual Support Plan. Books were threaded through the day and used at key 
transition points for example; a book to read whilst having breakfast which helped the 
child to regulate for the day ahead, a book to read through the day in the sensory room 
as required and a book to share with an adult or friend at lunch time in the classroom as 
the hall was too noisy.  The impact of this personalised approach was that the child now 
uses books to help regulate their behaviour, uses books to connect with adults and 
build relationships and was observed sharing books with another child who had hurt 
himself as a way of making him feel better.  
 



Sustain 
 
To maintain the progress made in Reading for Pleasure, it will need to remain high profile 
in school. This will be achieved by continuing to include RFP as part of the school 
development plan with clear actions for teachers and leaders.  
 
A review of the actions taken this year will be included as part of new staff induction and 
INSET in September 2022. This training will support new staff in continuing to work on 
our initial aims and ensure they are embedded. Allocated sessions for RfP will be 
included on class timetables when these are created for the new school year to ensure 
there is time in the busy school day for informal book talk, recommendation and buddy 
reading.  
 
Next Steps  
 
• Involving parents in RfP activities 
through the school day and 
extending these to the home 
• Including more poetry and poets 
in the range of texts offered, shared 
and recommended 
• Continue developing class book 
corners so that they support 
children’s autonomy even more. 
 
A renewed love of reading has 
impacted positively on the whole 
school family in particular our 
SEND and disadvantaged pupils. 
We continue our journey with a 
much better understanding of each 
other as readers and the steps we 
can continue to take to embed the 
love of reading.  
 

 


