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Thorn Grove Primary School 
 

Thorn Grove is a one-form entry primary school with 219 pupils in the rapidly expanding market 
town of Bishop's Stortford, Hertfordshire.  Bishop's Stortford is generally considered to be an 
affluent area.  However, there are areas that do not fit this view and many of the families attending 
Thorn Grove are located in one of these areas.  Statistics suggest the proportion of pupils 
attending Thorn Grove who are eligible for free school meals is well below average (10%).  The 
school has 18% SEN and 15% EAL.   

Explore 

Baseline data was gathered regarding attitudes to reading, reading behaviours and knowledge of 
children’s literature.  The OU surveys, staff discussion and pupil voice were used, as well as 
observations on the reading culture in school.   

Key findings 

Children in EYFS, Key Stage 1 and Key Stage 2 enjoy listening to stories and this usually happens 
at the end of the day.  Teachers usually select the books to be read aloud and the children’s 
opinion is rarely sought.   It was a key finding from the ‘pupil voice’ enquiries and the initial 
children’s survey, that children in EYFS especially like stories read at the end of the day.  

• Children enjoy listening to stories and are read to daily.  The selection of texts is usually chosen 
by teachers. 

• Children are not exposed to a range of authors and this is partly 
due to teachers’ limited knowledge of contemporary authors.   

• Classrooms have reading areas but there is a lack of breadth in 
text choice. 

• Time is given for independent reading. 

• Little time devoted to informal book talk and book discussion.  

• While the majority of children say they enjoy reading, it is seen 
as a solitary process and not shared.  Some children see reading 
as an expectation and are not actively engaged in the process of 
reading.   

• Poetry knowledge in both adults and children was poor.  
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Summary 

The importance of reading instruction is not balanced with the importance of reading for pleasure.  
While over 75% of children believe they are good readers, a third of children cannot talk about their 
reading experiences and view reading as ‘okay’.  Staff have limited knowledge of children’s 
literature and other texts. 

Within school, there are clearly encouraging signs of reading for pleasure but as stated in Building 
Communities of Engaged Readers: Reading for Pleasure (Cremin et al., 2014) 

 “at the core of reading for pleasure is the reader’s volition, their agency 
and desire to read, their anticipation of the satisfaction gained 

through the experience and/or afterwards in interaction with others”.  

 

Prepare 

To ensure the project impacted across the school, the change team comprised the literacy lead, 
two teachers and teaching assistants each from Key Stage 1 and Key Stage 2 as well as an 
external reading volunteer.  The literacy lead played a major role in communicating key research 
findings to show the importance of developing children’s engagement with reading such as: 

• enrichment in social and emotional well-being and imagination (Kidd & Costano, 2013) 

• improved general knowledge (Clark and Rumbold, 2006) 

• to develop richer vocabulary (Sullivan & Brown, 2013) 

• it is the single most important indicator of a child’s success (OECD 2002). 
 

After analysing the data and discussing research, the group agreed the following aims:  

1 to broaden staff knowledge of  children’s literature so that staff can use growing 
expertise to promote a love of reading across school; 
 

2 to increase the social nature of reading with informal book talk, inside-text talk and 
recommendations so reading is valued and has a high profile across school.   

This research supported the importance of the aims: 

• Those teachers who have a secure knowledge of a range of children’s literature are not only 
more able to recommend the right text for the right child, but are also better positioned to 
create a community of readers in the classroom (Younger and Warranging, 2005; Kwet et al, 
2007 in Cremin et all 2014). 
 

• With knowledge of texts staff will be able to provide guidance, model reading practices and 
make time for book talk and as noted by Millard (1997) this will help our children to become 
more critical and discerning readers. 

 

• Shulman (1987) recognises that pedagogical understanding is intertwined with subject 
knowledge.   Millard (1987) builds on this arguing that ‘children are more likely to become 
critical and discerning readers where teachers and children talk about their reading choices 
…’ (Cremin et al., 2012, p.36).  Hall et al., (2007 referenced in Cremin et al., 2012, p98) found 
that in “classrooms where teachers initiated and encouraged book talk in the context of 
diverse resources and a sociable environment, aspects of ‘competence pedagogy’ were 
evident”. 
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Focus Children 

The overarching aim of this project is to increase the excitement of reading within the school, to 
see children choosing to read for pleasure, to hear discussion about books taking place and 
to place reading at the heart of the school.  However, to monitor the progress of this project the 
change team identified 3-4 reluctant readers from each class based on their survey responses, 
discussions and observations.   These children included those who did not enjoy reading as well 
as those with a negative attitude towards reading.  

 

Deliver 

Strategies suggested in Building Communities of Engaged Readers: Reading for Pleasure (Cremin 
et al, 2014) as well as strategies published on the OU RfP website were used to produce a 
detailed action plan for each aim. 

We launched our project by taking part in a Reading for Pleasure conference where key note 
speeches from Teresa Cremin and the OU team provided an overview of the importance and 
challenges of developing a reading for pleasure culture.  This day also included two workshops led 
by the change team.   

Aim 1:  to increase teacher’s knowledge of modern literature.  

Strategies implemented:  

• Funding provided to re-stock classroom and 
school library. 

• Links made with our local Waterstones bookstore 
and library 

• Basket of books placed in the staff room for staff to 
read and share 

• Staff to research an award winning author, subscribe to 
Library Lady blog, OUP newsletter, Love reading for 
kids and take part in in Bishop’s Stortford Festival of 
Literature 

• Weekly staff book discussion timetabled. 
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The Reading for Pleasure conference was a positive experience for staff.  They found it insightful 
and were keen to develop their practice and subject knowledge.   

A staff visit to Waterstones gave us time to become immersed in texts, select classroom texts 
and to have book discussions.  One teacher commented ‘I’d forgotten how much I enjoyed 
browsing in book shops.’  A link has now developed between staff and the children’s literature 
specialist at Waterstones.  To improve knowledge of children’s authors, teachers were asked to 
become familiar with a contemporary author.  However, teachers wanted to increase their 
broader knowledge and this led to more impactful discussions.  Subscriptions to a range of 
blogs and newsletters were made to support us in this development.  Funds were used to 
purchase a range of new books including awarding winning titles for the classroom and library 
area.  Teachers were encouraged to contribute to a school reading wish list. 

A basket of books was placed in the staff room for all to borrow.  This basket also provided a 
discussion starting point at the weekly staff meeting.   During staff meetings, time was allocated for 
one or two teachers to discuss 'what you’re reading' and share their new knowledge.  This was 
done on a rotating basis EYFS, KS1, LKS2 and UKS2 to ensure a workload balance and to make it 
sustainable.  As well as teachers’ recommendations there was a half termly focus for example 
on diversity, picture books, graphic novels.  During these sessions titles and authors were 
researched and shared.   

We have recently joined the Hertfordshire Book Group to develop our knowledge further.  “Talk 
about texts is one of the key ways in which readership networks are established.  It is through talk 
about texts that what it means to read and to be a reader are jointly negotiated” (Maybin & Moss 
1993).   

Aim 2:  to develop teacher pedagogy of book talk 

Strategies implemented:  

• Timetabled book talk sessions 

 Specific time was devoted to paired or small group talk and sharing of reading 
journals/scrapbooks.  Children interacted with each other and confidently spoke openly about 
their reading.  They have enjoyed sharing their reading journals and comparing/recommending 
books.  

• Book voting  

Book Voting helped children play a more active role in their class reading 
choices.  This ranged from simply voting for a book to a ‘sell your book’ 
slot for children to champion the class reading book.  These books were 
then placed in the ‘Basket of Recommendations’ and available for all to 
read. 

Reading baskets of recommendations by adults and children appeared in 
most classrooms.   
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• Provide cross-school opportunities to interact with 
books  

Half termly reading cafés provided opportunity for 
children across the school to meet and share reading 
choices.  The opening of a reading garden allowed 
children to mix and share books on a daily basis.  A 
group of year 5 children named themselves ‘the 
reading guardians’ and took it upon themselves to 
look after the garden.  Book boxes can also be found in the lunch-
time club.   

 

 

 

 

 

 

 

 

 

• Reading newsletter / interactive reading displays / book reviews 

A range of displays were used to promote book talk.  ‘If you like this author why not try this 
author’ displays are now dotted around the school.  Classroom interactive displays ensured 
reading was discussed across the school.  A reading newsletter is published to promote 
reading to parents. 

A subscription to an on-line library management system has allowed children to search for 
books available in school or submit book requests as well as leave 
reviews and share their reading choices.  Whilst in its early stages, it 
is proving to be very popular. 
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Review 

 

Evidence gathering in June 2022 showed a change in the focus of children’s reading habits and 
revealed that informal book talk was now a natural part of the school culture.  Children were 
talking with enthusiasm about their reading and the reading of their peers. 

‘I feel proud to be a reading guardian.’ Year 5 

‘I used to only read the books my teacher gave to me.  Now I choose my own and help my friends 
choose.’ Year 3 

‘We have cool books!’ Year 2 

‘The children have really enjoyed the Little People, Big Dreams books.  Parents have told me the 
children are using their pocket money to buy new additions and bring them into school.’ Year 2 
teacher.   

Children are making book recommendations.   

‘Aaron really enjoys Diary of a Wimpy Kid, I told him he should try Planet Omar, they’re awesome’ 
Year 5 

We held a staff meeting to discuss the project, its strengths, and challenges.  Teachers’ 
knowledge has improved and some teachers are actively seeking contemporary authors.  It 
is difficult for teachers to find the time to read as widely as they would like.  To support this a 
reading newsletter for staff will be circulated and a padlet created as a reference point for staff.   
It is hoped this will also support teaching assistants in developing their subject knowledge.   

Teachers stated they enjoy discussing children’s reading choices and feel they have a greater 
knowledge of the children’s preferences.  They can see the value of devoting time to book talk. 

The EYFS team found children were inclined to select books they had at home rather than the 
more contemporary books.  Consequently, they placed the more common book titles in the school 
library, leaving the more contemporary books in their reading areas.   

‘I have seen staff more enthusiastic about the books they are reading with children and therefore 
children have been too. A much wider range of texts have been shared too which opens reading to 
a wider audience. The Reading for Pleasure sessions are great as they dedicate time to share and 
enjoy books. Children get time to explore a wider range of books and talk about them. It has 
helped reading gain more of community feel. Children seem to be enjoying their reading and 
enjoying sharing what they have read. I see children entering the school with a book in their hand.’  
(SLT). 

Focus children 

Through observation and discussions, it is apparent the 
focus children have become more engaged in reading for 
pleasure.  A child who last year preferred to be running 
outside than reading can be seen quietly reading at 
lunchtime.    

‘Reggie would never remember to take his reading book 
home.  Now he comes into school and tells me about the 
story.’ Year 4 
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‘Alex asked to take his book on the coach to swimming.’ Yr 5 

‘Logan has made accelerated progress in reading this year.’ Year 1  

 

 

 

 

 

Survey data confirms children are more active readers.  

 

Result 

Staff can see the impact their increased subject knowledge and pedagogy is having on the 
children.  Reading has become a more social experience within the school. 

 Reading is becoming: 

Learner led, Informal, Social, with Texts that Tempt. 

 

 

Sustain 

To continue on this journey, we have appointed a reading leader who will champion reading 
across the school.  We want to sustain and build upon the positive impact this project has had by 
introducing the following strategies:  

• SLT to continue to model reading behaviours.  Continue with reading reviews in weekly staff 
meetings 

• Celebrate reading across the year  

• Reading newsletters for staff  
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• Librarians/reading ambassadors to be appointed 

• Reading across year groups to be developed 

• Non-fiction stock to be reviewed 

• On-line library software to be embedded 

• Recommended texts to be incorporated across the curriculum 

• Build strong relationship with parents. 

 

 


