
 

 
 

Context 

• School places; 60 places in each year group Years FS1 – Y2 (240 in total) 
                                 90 places Y3-6 (360 in total) 
                                 600 whole school 

 
Our school serves a catchment area of high deprivation, in the bottom 3% most 
disadvantaged nationally, with an increased number of new arrivals from Eastern Europe. 
A significant percentage of our children come from disadvantaged backgrounds with 97% 
living in the 20% most deprived areas nationally. 
The percentage of children eligible for free school meals has increased over the past 
three years. However, this is not fully reflective of deprivation within the school’s 
community, as many newly arrived families, although living in poverty, are not entitled to 
benefits and therefore are not necessarily eligible for free school meals.  
There are currently 13 different ethnic groups represented within the school and 31 
different home languages spoken.  
The percentage of children with English as an additional language is 93.1%, which is more 
than four times the national average. 
The percentage of children at with SEND is 17% with 14% at SEND Support level. The 
percentage of children with an EHCP is above national average at 3.7%, rising from 1% in 
2017.  
 

Explore 
Intention: define the problem and establish a baseline 
 
Our RFP journey began by using reading surveys across the school with both the staff and 
the children to establish people’s knowledge of books and authors, but also their 
attitudes and thoughts about reading. In addition to this we incorporated several further 
strategies to establish our base line data. This involved staff discussions, discussions with 
children, observations and monitoring. Our findings were as follows: 
 
Key messages that were revealed from the survey data regards pupil attitudes towards 
RFP: 
Generally, around 60% of the children in school stated that they love reading. The other 
40% stated that, ‘it was ok’. According to the survey data, no children stated that they 
didn’t like reading. We encouraged the children to be as honest and transparent with 
their responses as possible rather than stating what they thought the adults would 
expect them to say.  



Almost half of those 
questioned felt that they 
were very good readers, 
whilst a further significant 
number felt that they were 
good readers with only a 
small percentage stating 
that they felt they were ok 
readers. There reasoning for 
this was predominantly 
based on their reading band 

level from school with a few stating that it was because they loved reading. This 
suggested that overall the pupils at school were relatively confident readers, however 
this understanding came from a limited range of sources which were predominantly led 
by teacher formative and summative assessments of the children and the ’banding’ level 
they were on as oppose to being able to read a wide range of books and genres, 
understanding them and feeling confident to choose books that they would enjoy. 
 

When asked where they 
preferred to read, the 
overwhelming majority 
were either at home or at 
school. A small 
percentage stated that 
they preferred to read 
elsewhere; this included 
outside in parks and 

surrounded by nature because they could relax, in the car with their parents or at their 
friend’s house. It was evident from this data that for the majority of children, their sense 
of places where they could read were limited. Just over half those questioned read at 
home to an adult (predominately mum or dad) and a surprising 81% stated that nobody 
read aloud to them at home. Interestingly, comics, graphic novels were amongst the 
most common genres children enjoyed reading at home, although they also mentioned 
horror, fantasy, poetry and non-fiction. 
Overall, the data identified the need for more book talk around reading for pleasure to 
enable the children to initiate and have those conversations with peers and adults about 
what they enjoy reading, building communities of readers that linked pupil’s families and 
teachers and enables people to share and promote enjoyment when reading. This was 
how we identified our pupil led focus strand for the research we have undertaken. 
 
Key messages that were revealed from the survey data regards staff attitudes and 
subject knowledge towards RFP: 
As a school we were interested to find out the extent of staffs’ subject knowledge when it 
came to authors, poets and BAME writers, as these were all areas we felt could impact on 
the pupils’ RFP. Research from ‘Building Communities of Engaged Readers’ (Cremin et al., 
2014) found that where teacher knowledge of authors was limited, often led to lack of 
interest in RFP amongst children because RFP develops around a community of readers 



where people share and discuss authors and genres and expand their reading beyond 
what they would normally read. This in turn leads to reading for enjoyment and not 
simply because ‘the teacher told us too’ or because we have too for academic purposes. 
It is about sharing pleasure and enjoyment in reading. 
 
The staff survey identified that the range of authors staff could recall was very limited 
and usually ranged from their own childhood reading or authors that were popular at the 
moment, such as David Walliams, Roald Dahl, Cressida Cowell and Michael Morpurgo. 
Therefore, staff had a limited knowledge to share with and discuss with the pupils. 
The data below reflected this theory: 
 
It became apparent that staff could not engage with pupils to the extent we would like in 
order to promote that community of RFP and the sharing and discussing of books. 

The following data also revealed that opportunities to engage with others and chat 
informally about books was very limited. This led to our decision to focus upon staff 
knowledge of authors and poets as the second strand of our action plan. 
 



 

 
 
 

 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
The monitoring further highlighted areas of strength as well as areas of challenge. 
Areas of strength identified from monitoring: 

• Read aloud was timetabled into every class 

• Children enjoyed the books the teachers read to them 

• Children could confidently talk about what happened in a story they liked 

• Independent reading time was given to the children everyday 

• Reading corners were in every classroom 

• Staff knew of strategies they could use with the children to develop book talk 
 

Areas of challenge identified from the monitoring: 

• Staff’s knowledge of children’s literature was limited to books they had read as 
children, or to books covered in teaching topics 

• Staff knew little about the children’s reading habits 

• Staff did not speak to the children about their reading preferences 

• Not enough time allocated for book talk to take place 

• Reading corners were not consistently used by the children across school and 
needed to be organised 

• Staff prioritised teaching reading skills and did not understand the true value of 
Reading for Pleasure 

• Staff’s knowledge of BAME, New Writers and Poets was limited 

• Children’s knowledge of authors was limited 

• Children were unable to discuss their books/authors they liked in any detail 
 
 

Prepare 
Intention: creating a clear, manageable plan for achieving your RfP aims 
 
At Hardwick, we had already started our journey on Reading for Pleasure before taking 
part in the project. All classrooms had a dedicated Reading Corner in each classroom, and 
we had also recently invested in a new library. However, although these were in place, 
we were aware that simply those strategies were not enough to build a love for reading 
and community of readers in our school – we had much more to do on this journey. 
 
Taking part of the project was exactly what we needed, as we already understood the 
importance of Reading for Pleasure. The staff in our school were already on board with 
Reading for Pleasure and acknowledged that: ‘Reading for Pleasure is the single most 
important indicator of a child’s success.’ (OECD 2002)  
However, we needed guidance, knowledge and strategies on how we could make a real 
difference – how we could do whatever we could to ensure the children at Hardwick 
enjoyed reading and would choose to do this. 
 
After analysing the results, talking to staff in school and considering our monitoring 
findings, we decided on our two aims for the project: 
 
Aim 1: Develop teacher’s knowledge of children’s literature and other texts. 



 
Through the training we had received from the Open University and the research we had 
completed using the OU RfP webpage, it was clear to us that to help children choose to 
read, we would need to ensure they had books that would tempt them. Therefore, it was 
crucial that the staff that knew the children the most, the staff that saw and interacted 
with these children every day, their teachers, were knowledgeable about children’s 
literature themselves. If they had knowledge of children’s books, then they would be able 
to recommend books for individual children. 
‘Teacher’s knowledge of children’s literature and other texts is not commonly regarded 
as part of the subject knowledge required of teachers, yet the Teachers as Readers 
(TaRs) research has shown it is highly significant in developing children as readers who 
can and DO choose to read.’ (Cremin, 2019) 
The importance of teacher’s knowledge of children’s literature has been further 
reinforced by academic research. 
‘To motivate young readers and nurture the development of positive reader identities, 
a breadth of knowledge of good-quality children’s literature is essential.’  
(Cremin et al., 2014) 
 
We are fortunate to have a vast amount of children’s literature to hand. However, we did 
not want to overwhelm our staff with this. After analysing our results from the survey we 
decided to narrow the selection of literature we would provide for our staff. We 
focused on three main areas: 

• New contemporary authors 

• BAME authors 

• Poets 
The survey showed that our staff had least knowledge in these areas and thinking 
carefully about our school context and setting, we believed those areas would be a great 
place to start. 
 
Aim 2: Develop Reading for Pleasure through Book Talk. 
 
The results from the survey we completed and conversations during monitoring which had 
taken place clearly indicated to us that children rarely had quality time to discuss what they 
read. After speaking to staff, it was clear that one of the reasons for this was because they 
had little time in the day to complete this as they their timetables were already full. This 
was something we worked on and ensured that we allocated at least one Reading for 
Pleasure slot for thirty minutes to our timetable. We discussed with the staff how 
important this was and reminded them of the National Curriculum: 
Pupils should be taught to:  
participate in discussions about books that are read to them and those they can read for 
themselves, building on their own and others’ ideas and challenging views courteously.  
 
This weekly thirty-minute slot allowed us to work on different strategies we had taken from 
the OU RfP website. We wanted to ensure Book Talk was valued by all as research informs 
us:  
‘Talk about texts is one is one of the key ways in which readership networks are 
established. (Cremin et al., 2014 ) 



 
We established a Change Team – five members of staff from across the school (4 
teachers and one assistant headteacher). We decided to go across the school as we 
wanted the impact to be let across the school, and to ensure there was someone 
strategically placed in case staff needed any support. However, this was short lived, as we 
didn’t take into consideration times, we would have available to meet. Whenever we 
wanted to meet, only two or three members could meet. In the end, our Change Team 
was down to two. This did give us both lots of opportunity to work together and was 
convenient to arrange meetings, however, it did place a lot of pressure on us to ensure 
actions were met. 
 
We asked one teacher in every year group to have a focus group of children. We asked 
them to choose the children who were disengaged in reading, not children who 
struggled to read. We wanted to see the impact the project would have on the 
disengaged readers, as if these readers changed their minds on reading, we would know 
what we had put in place would be successful. 
 
 

Deliver 
 
A detailed action plan was created, and its effectiveness was regularly reviewed. The 
table below is a summary of the actions we took and the strategies we used to meet our 
aims. The strategies found to be most effective are highlighted in the table. 
 
 

Aim 1: Develop teacher’s knowledge of children’s 
literature and other texts. 

Aim 2: Develop Reading for Pleasure through Book 
Talk. 

*A different staff member to read/discuss a text at the 
start of each PDM for 5 minutes – weekly. 
 
*Hold termly assembly where teachers share a new book 
they have read with children. 
 
*Buy two/three books every term of new writers, poets 
and BAME authors as a ‘gift’ for teachers to read. Use 
RfP website for and https://www.letterboxlibrary.com/ 
for information on books. 
 
*Create a display on A-Z list of children’s authors in 
school for staff and children. 
 
 
*Use the Change Team to help advise the staff on new 
writers, poets and BAME authors. 
 
*Create a webpage on website of the teachers’ new 
favourite reads. 
 
*Change Team to provide regular CPD for Year Groups. 
 
* Keep records of the focus children’s reading choices 
and what have been recommended by the teachers. 
 

*Timetable weekly 30–40-minute slot dedicated to 
Book Talk in Year 1 – Year 6. 
 
*Hold half-termly assembly where teachers and 
teaching assistants share their favourite book with 
children (based on the literature above). 
 
*Display teacher’s favourite book with copies in the 
library, which is added to after each assembly. 
 
*Re-organise Reading Corners. 
 
*Hold weekly lunchtime reading club for each year 
group (Y2-Y6) in the library led by a HLTA. 
 
*Create an outdoor nook for lunchtime reading. 
 
*Set up Reading Advocates in each class from Y3-Y6. 
 
*Change Team to provide regular CPD for Year 
Groups. 
 
*Hold half-termly Reading Conferences with children 
about what they like reading, what they read at 
home and  their views of themselves as reader 
 

https://www.letterboxlibrary.com/


*Selected teachers to join the Derby Teachers Book Club 
after school 
 

* Keep records of the focus children’s reading 
choices and what have been recommended by the 
teachers 
 

 
 

• To kick start the project with the staff, as a school, we took part in a whole school 
training day via zoom. The training day delivered by the OU Reading for Pleasure 
team, ensured that all our staff received the same message, which was clear and 
consistent. The staff were on board with the project and valued the ideas 
suggested by the team. 

 
 

Aim 1: Develop teacher’s knowledge of children’s literature and other texts. 

 

• We understood the time constraints that was often felt by teachers, therefore we 
did not want to overwhelm the staff with asking for too much. We instead, ‘gifted’ 
the teachers new books every term, based on our chosen areas. This ensured staff 
were aware of the areas we targeted (poets, BAME authors and new 
contemporary authors) and would therefore increase their knowledge of 
children’s literature. See fig 1. 

 

 

• To increase teachers’ knowledge, we also asked 3 members of staff, one in KS1, 
one in Lower KS2 and one in Upper KS2, to attend the Derby Teacher’s Book Club 
(see fig 2) for their phase. At this book club, staff from across Derby had the 
opportunity to discuss books that had been chosen and disseminate this 
information with their Phase. The staff found this really helped increase their 
knowledge of children’s literature, as one member of staff said, ‘Having the 
opportunity to read, share and discuss a range of books from more contempory 
authors with other teachers has been incredibly valuable as well as enjoyable. The 
meetings have given me access to books I was unaware of and probably would 
not choose to read normally. The chance to share opinions about books with like-



minded individuals has broadened my knowledge of authors and books whilst re-
igniting my love of reading.’ 
 

Fig 2. 
 

 
 

• Another action we implemented was where staff shared a new author/book they 
have read and would recommend to others at the beginning of each staff 
meeting. See fig 3. This was initially quite tricky to do, as there was never enough 
time to dedicate for this, due to other CPD needs for the staff. However, we later 
changed this to at least the staff talking about the book they would recommend 
and why. This ensured that no matter the time we had available, staff still 
understood the importance of increasing their knowledge of children’s literature 
and just how much of a priority it was for us as a school. 

Fig 3. 
 

 
 
 

 
Aim 2: Develop Reading for Pleasure through Book Talk 

 
Some of the actions from Aim one also supported what we did for Aim 2.  

• To ensure children and staff received a good quality session where their teachers 
and other adults could engage with them and discuss books, we timetabled in a 
weekly Reading for Pleasure session. During this session, the focus this year was 
purely on Book Talk. Staff were asked to use ideas from the CPD received from the 
OU team on Book Talk, for example, Reading Rivers and initially, this did not 
always occur, due to the fact staff would complete other work during this time. 
However, we regular monitoring and constant discussions with staff, this slowly 
became embedded throughout the year. Currently the children and the staff 

Example texts we have shared during staff meetings. 



really do look forward to this session, with many of the children asking for more 
Reading for Pleasure sessions to be timetabled in. 
 

• Before we started this project, we had already asked staff to have a reading area in 
their classrooms. Staff were given some money to buy some books for the children 
that they believed to be appropriate for their class. However, after taking part in 
the project, we then realised that that simply wasn’t enough. Staff needed to be 
more knowledgeable about books and be able to recommend them. Some areas 
had far too many books in, and often, these books meant nothing to the children. 
After taking part in the project, we realised that some things needed to be changed. 
We asked staff to  firstly look at the books in their reading area – did they know 
these books, and could they recommend them to the children? The idea was for 
there to be quality rather than quantity. We also ensured the children had a variety 
of texts in the reading area, including books from our new Reading Tree (see fig 4) 
selection, which ensured we had a variety of text types included, for example, 
classics, non-fiction, prize-winners, great reads and non-fiction. We ensured each 
class within the year group has the same books so that all pupils can access copies 
of specific texts with the idea being that this would promote book talk across 
classes and year groups. 
Fig 4. 

 
• During the project, we also realised that to ensure the children have a variety of 

books available to them which they could discuss and have in common, we needed 
more of a range in our school library. The library has now been stocked with a wide 
range of BAME author literature, poetry and contemporary authors.  
 

• We decided to raise the importance of reading throughout school to ensure that all 
children understood just how much the staff at school valued reading. It was also 
an opportunity for staff to share the books that they had read to increase their 
knowledge of children’s literature. With this in mind, we asked staff to share a great 
read with the children in assembly. They spoke to the children in assembly, by first 
giving them just a taste of what the book is about, why it is their favourite book 
and, who they would recommend the book to. These books were then displayed in 
the library, with a three-word post-it note attached. See fig 5. 
 



 
Fig 5. 
 

 
 

 

Review  
Intention: reviewing to ascertain impact at the end of the academic year  
End of year monitoring and data conclusions. 
Aim 1: Develop teachers’ knowledge of children’s literature and other texts. 
Across school it was initially apparent through staff surveys and interviews that knowledge 
of children’s literature, and in particular BAME authors and poets was very limited. The 
impact of this was that just 27% of adults felt that they could seek out and recommend 
specific books and reading material for specific children. The further impact of this was 
identified during learning walks when pupils were observed struggling to choose a book to 
read. When questioned, the main issues for the children were that they struggled to 
identify a genre or author that they particularly enjoyed, and as such, they were choosing 
books in a hap-hazard, random way with little interest. Those children who were guided to 
specific authors or genres through adult recommendations then appeared to show more 
interest and confidence in reading for pleasure. Where the most significant progress was 
made, teachers were able to increasingly spend time talking about, recommending and 
discussing opinions of books with pupils and take time to guide children towards specific 
reads that might interest them, thus developing a community of reading for pleasure that 
moved beyond the perceptions of teacher/pupil roles and encourages everyone to be 
recognised as  a community of readers together, no matter what their age, gender or role 
within the school. 
By the end of the research project, staff knowledge of children’s literature has increased 
significantly with more and more staff able to recommend a wider range of books to pupils 
whilst having the confidence to discuss BAME authors and poets.  
 
A member of staff when questioned about the impact of the project, happily commented: 



‘I feel that I now better understand my children as readers and am more aware of the books 
they enjoy reading which in turn has given more opportunities to discuss books with them 
and give book recommendations. I would like to continue to develop discussions with 
parents around reading and involve them more in their child’s reading journey,’   

 
By the end of the project 75% of teachers felt that they had a very good understanding of 
children’s’ reading habits with a further 25% feeling that they had a good understanding. 

 
 

 
When surveyed again at the end of the project there was a significant increase in how the 
children perceived the teachers as readers with 87% of staff being perceived as avid, 
enthusiastic readers or keen readers.  We believe that this is possibly because of the 
teachers’ increase in confidence and knowledge of texts and authors which they could then 
discuss and share with their classes. 

 

 
 

 
Aim 2: reading for pleasure informal book talk. 
At the beginning of the research project, when surveyed, only 51% of the pupils stated that 
they enjoyed reading with a surprising 41% indifferent and a small percentage stating that 
they did not like reading for one reason or another. Having surveyed the pupils again in 
June 2022, there were promising increases in the percentage of children who loved 
reading and a reduction in the percentage who were indifferent. 
 
 



 
 

The data showed that the Reading for Pleasure strategies we have implemented are having 
a positive impact on the pupils across school and that these strategies will be embedded 
and developed as we move forward as a school. 
 
Furthermore, children’s perceptions of themselves as readers have improved 
significantly. Initially, only  27% of pupils felt that they were very good readers with a 
further 50% stating that they were good. Having interviewed pupils to gain a deeper 
understanding of why this might be, when questioned, pupils definitely saw a correlation 
between their knowledge of literature and enjoyment and their level of reading capability 
– in summary, the broader their knowledge of authors and books, the stronger their 
reading ability was perceived, along with their confidence as readers and perceiving 
themselves as readers. This was evident in a Year 5 class where several children who did 
not regularly  read in class were beginning to take any opportunity they had, to read – even 
out on the playground. In addition, they were talking more about their books with peers 
and adults alike and engaging in deeper informal book talk conversations. 
 
This has become evident through teacher/ class observations of target children within 
classes. 
 
Case 1: 
During a book blanket session in a Year 5 class, the teacher involved laid out of books for 
the class to explore. Child A (who is usually a reluctant reader and currently working below 
age related) appeared to be enjoying having the choice and informality of book talk. He 
was observed choosing a book – in this case Dragons, and sitting with a friend whilst really 
engaging in conversation about the book. They remained focused on the book throughout 
the 30 minute activity and he was overheard asking questions and having quality talk with 
his partner about what they were reading. He began to use the questions as a means of 
‘drawing in’ his partner and making it a collaborative experience. 
He has since become more interested in reading and regularly takes opportunities to share 
what he has either chosen or is reading with other adults in class. 
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Case 2: 
Again during a book blanket session, Child B (who is currently a greater depth reader) 
branched out and began exploring different genres and found that he actually enjoyed 
reading books he would not normally choose – thus broadening his literary knowledge. 
 

 
Also, when questioned through the survey, there was an increase in the number of books 
and range of authors that pupils could recall and recommend to others. Interestingly, many 
of the books recalled by the children were books they have read or have heard read to 
them by adults in class which have then been incorporated into the class library areas. 
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Sustain 
Intention: review and plan for embedding implementation and impact in future years 
 
This project has really been invaluable to us. We initially thought we were well on our 
way to having embedded Reading for Pleasure however, we were not aware how much 
more we could actually gain from it. To create a more shared, sociable, relaxed reading 
experience in school, and to ensure we  worked on our two main aim we identified, we 
have: increased the teachers’ knowledge of children’s texts and have become more 
aware of our children’s reading practices and preferences. We have also ensured regular 
book talk takes place weekly between our staff and children.  
 
We appreciate that much of this work is ongoing and as we know ‘Teacher’s knowledge 
of children’s literature is dominated by Dahl and ‘celebrity’ authors and is insufficient to 
support reader development’. (Cremin et al., 2009; Clark and Teravainen, 2015) 

Example book blanket from Year 5 Example text shared by the two 
boys in Case 1. 



So, we will not only further embed this, but also introduce what we were not able to 
complete this year. Our next steps for the academic year 2022 – 23 will be to: 
 

• Continue with purchasing books terms termly for year groups 
• Continue to introduce a book in PDM 
• Send fortnightly emails on books of interest for staff 
• Actively engage with members of staff so that they also become part of the 

Change Team – without knowing at first! 
• Complete actions from the action plan we could not complete 
• Use the Open University site for continual professional development. 
• New members of staff will be supported into the RfP pedagogy in order to keep 

RfP high on the agenda and consistently embedded across school.  
 
For our second aim, to develop Reading for Pleasure through Book Talk, we were 
pleasantly surprised that the actions we had put in place had actually an impact in such a 
short space of time. Children were more engaged when it came to books. It was 
something they looked forward to discussing and the Reading for Pleasure session was a 
session where the children eagerly awaited every week – a session where they could 
informally just ‘chat’ about a book that meant something to them and not only to their 
peers, but to the staff too. Staff and children were able to share a common interest which 
made this all the more special. We know how important this is as research also supports 
this view: 
 ‘Children are more likely to want to read material which connects to their personal 
interests. To support children’s engagement in reading, arguably therefore, teachers 
need to know them as individuals.’  
Manzo and Manzo (1995) 
 
For the next academic year, when it comes to aim 2, we will embed what we have put in 
place and again, introduce what we were not able to complete this year. Our next steps 
for the academic year 2022 – 23 will be to: 
 

• Continue to make time for book talk 
• Continue to have a termly assembly about staff’s favourite book – and also get 

our Head of School involved 
• Hold weekly lunchtime reading club for each year group (Y2-Y6) in the library led 

by a HLTA. 
• Create an outdoor nook for lunchtime reading. 
• Set up Reading Advocates in each class from Y3-Y6. 

 
We have learnt much from this project and lots of the children in school have had many 
positive comments to say about reading in school now. One thing that will stay with us 
and makes all the hard work worthwhile, is a comment a child in Year 5 made to her 
teacher: 
I never knew my teacher was just like me and we could share our books and 
recommendations. My teacher is a reader just like me and gets excited about what they 
read… we are like book buddies.  
Year 5 child 



 


