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Context 

Westcliff is a small, one-form entry primary school situated on the outskirts of 
Blackpool.  We have around 215 children and have our own dedicated nursery. 17% of 
pupils attending Westcliff may be experiencing family income deprivation which is slightly 
lower in comparison with 20% nationally. We have 4 pupils that speak English as an 
Additional Language and Pupil Premium is at 18%. The proportion of pupils with SEND is 
below average at 7%. 
 
Our school mission statement is ‘the best we can be’. 

 
 
The mission statement influences all of the work of our school. We aim to provide an 
exciting and challenging curriculum in a bright, stimulating environment.  We recognise 
that change is a driving force in school improvement and are committed to being the best 
we can be. Our dedicated staff have high expectations of both pupil behaviour and 
attainment so that every child is given the opportunity to thrive. We work together with 
parents to ensure the very best outcomes for our pupils. Our hope is that when they 
leave Westcliff, pupils are confident, happy and resilient learners, ready to face the 
challenges of high school and life beyond. 
 

Explore 

It is essential that, by the end of their primary education, all pupils are able to read 
fluently, and with confidence, in any subject in their forthcoming secondary education. 

(National Curriculum) 
 
At the heart of our curriculum at Westcliff is a commitment to nurture a love of reading 
as this opens the door to all learning; books form the foundations of topics and all pupils 
are encouraged to read widely, developing an extensive vocabulary, sound 
comprehension skills and a voracious appetite for books.  
 
Children at Westcliff are taught to read through the use of Synthetic phonics. We are very 
proud to have a very high level of achievement in reading with very near to 100% of 



children passing their phonics screening texts for the past 4 years (this is inclusive of 
children who have missed a large part of their school life through the effects of Covid.) 
Teachers have worked exceptionally hard to ensure that gaps have been filled in order for 
all children to achieve to their full potential. Key Stage 2 Reading SATs results for 2019 
showed above average results with a high percentage of children achieving the expected 
level for Year 6 or achieving a greater depth in the standard. 
 
Phonics in the Foundation Stage and Key Stage 1 is taught based on ‘Red Rose Letters and 
Sounds’. We take an interactive and multisensory approach to the teaching of phonics, 
where all pupils are actively involved in the learning of new sounds. 
 
In Key Stage 2, children have a separate reading lesson every morning including a 
carousel of reading activities including the teacher facilitating a reciprocal reading session 
with a small group. Children have the opportunity to access ‘Reading Eggs’ which is a 
digital reading scheme that supports both phonics as well as comprehension skills.  
 
Intention: we defined the problem and established a baseline 
The overall intention of this project was to influence and support our teacher’s capacity 
to effectively develop children’s engagement as readers - readers who like reading, who 
choose to read and who want to talk about what they are reading with others.  We know 
there is a strong link between choosing to read in your own time and the impact on life 
chances. 
 
Initially we conducted a Staff Self Review to establish areas for development and our 
strengths. The self-review document was completed by 19 members of staff (including 
class teachers, teaching assistants and SLT). In terms of strengths it was clear that 
children throughout school have lots of opportunities throughout the school day to read 
independently.  School has also established a strong two-way partnership with parents 
that enables them to understand the importance of children choosing to read, and of 
reading to and with their children.  However, the data revealed that there was a deficit in 
teachers' knowledge of children’s literature.  Staff responses were poorest in response to 
the following questions: 
 
Name three authors whose work you value.  
Name three poets whose work you value. 

 
The Word Cloud above was populated from the data provided from the Staff Self Review 
and highlights the frequency that authors such as ‘Walliams’ and ‘Donaldson’ were 
mentioned. Too few teachers recognised a range of diverse authors.  
 



‘To support reading engagement and enhance reading for pleasure, teachers not only 
need to know the child readers in their class (and what they like to read outside school), 
they also need to know a wide range of chidlren’s literature to read to and recommend 
to young readers’ (Cremin et al. 2014). 
 
Results taken from the Pupil Questionnaires revealed that children 
also identified a limited knowledge of children’s authors. The top 5 
authors chosen by the vast majority of children were those who 
featured heavily linking to films and television culture. 

   
  
 
 
 
 

 
 
 
 
 
 
 
 

The weakest area of teacher knowledge was to identify poets 
that they value. Some staff could not identify a single poet. 
Many of the poets that were identified included ‘well-known’ 
poets from history however some staff commented that the 
hadn’t actually remembered reading/hearing these poems but 
just knew the names. 

 
 
 
 
 

Although there were plenty of opportunities to read on the school’s daily timetable, our 
results revealed that staff had not developed pedagogic practices to ensure that children 
were self-motivated to read. It was evident that staff did not set aside time within the day 
to talk to the children about books they are reading or provide time for the children to 
discuss their reading with their peers.   
 
The pupil results highlight this also: 
 
Do you ever chat about what you have chosen to read?  
Yes: 15% 
No: 85% 
 



Children also discussed that their teachers and adults ‘heard’ them read but rarely 
discussed the books with them. This included at home as well as in school. 
‘Reading for pleasure is more closely associated with intrinsic motivation; it is reading that 
children do for themselves at their own pace, with whom they choose and in their own 
way’ (Cremin et al., 2019) 
 

Prepare 

Staff were very positive about improving our RfP provision and valued the importance of 
reading and very keen to increase the profile of RfP in school. Key aims were identified in 
response to our baseline analysis.  
our action plan had three principal objectives:  

1. 1.To improve teachers’ knowledge of children’s literature. 
2. Broaden children and staff knowledge and appreciation of poetry. 
3. Build an increasingly social reading community by encourage informal book talk. 

 
Following on from this, I asked for support form teachers and other teaching staff to form 
a ‘Change Team’ with the vision of taking their project further. Change Team members 
we chosen based upon volunteers and those with their own personal passion for reading. 
Moreover, as we are a small school, the teachers across the school work closely and 
therefore we all able to work collaboratively to drive the project on and implement the 
ideas. In the initial stages, 2 key staff members formed the Change Team including the 
Assistant Headteacher and the English Lead. 
 
It was decided in discussion with the Change Team that 2/3 focus children would be 
identified from each class from years 1-6. These were children who indicated that they 
did not like reading from out pupil survey and were also reluctant readers. 
 

The Change Team then prepared action plans along with success criteria for our three 
aims going forward. 
Aim 1: 
To improve teachers’ knowledge of children’s literature. 
Actions 



• Introduce Pie Corbett’s Reading Spine to sit underneath the English curriculum.  
• Share texts provided from OU with all staff with feedback and reviews given and 

shared at staff meetings and informally. 
• Teachers and children to share ‘What we are reading’ on classroom doors. 
• Introduce e-library platform. 

Success Criteria: 
• Teachers will be able to select a range of appropriate texts for their cohort 
• Teachers will be able to discuss particular children’s author with their class. 
• Make recommendations for children about books to read and enjoy. 

 
Aim 2: 
Broaden children and staff knowledge and appreciation of poetry. 
 
Actions: 

• Provide age appropriate poetry books for all classes 
• Teachers to provide more opportunities for poetry in timetable and planning. 
• Invite Poet into school 
• Poetry competition 
• Create a poetry focused area in the school library. 

Success Criteria: 
• Staff able to confidently name poets whose work they value. 
• Children have a great exposure to poetry. 
• Children enjoy reading and listening to poetry. 

 
Aim 3: 
Build an increasingly social reading community by encouraging informal book talk. 
Actions: 

• Invite local authors into school 
• World Book Day whole school approach 
• Make time for book talk 
• Library opening 
• All children have library card for local area. 
• Book swap stall 
• Book votes. 
• Recommended Reads list 

Success Criteria: 
• Children develop more enthusiasm to read for pleasure following informal book 

talk. 
• Children and staff spend more time discussing opinions and deeper thoughts 

about books. 
 

Deliver 

Many opportunities for delivering our RfP aims 
developed across the year with varying success. It 
would be hard to identify specifically the impact that 
each and every one had but they all helped to develop 



movement towards out end goal. Often aims would merge into each other. 
 
Aim 1: 
Initially we explored and invested in Pie Corbett’s Reading Spine of 
books. This gave us quick access to over 80 different texts from a 
range of children’s authors that were age appropriate. Teachers 
were asked to read and enjoy the books prior to sharing them with 
their class. Some teachers created a basket of their favoured reads 
or used them in a ‘Book Vote’ led by the focus children.  
 

  
 
 
Recommended Reads were then 
also created and shared across 
our academy that staff, parents 
and children could access. This 
would support parents with 
reading at home and expose 
adults to a wider range of 
children’s suitable literature. 
 
 
 
 

 
 
 
We purchased a number of new books 
throughout school. Our investment in the 
‘Little People, Big Dreams’ series of books 
proved extremely popular and generated a 
massive amount of ‘book talk’ and interest 
throughout school. 
 
 
 The Change Team also invested in an online 
reading library called E-Platform. This 
provided all children with instant access 
to 1000s of e-books and audio books. 
Initially this was inspiring for all students 
and teachers however user numbers 
dwindled if teachers were not 
frequently discussing the programme 
with their classes sadly.  
 
 



Aim 2: 

We supplemented our school library with a large amount of books 
suggested on the Pie Corbett’s Poetry Spine.  Teachers were asked 
to raise the profile of poetry in their classrooms. Many would 
choose a ‘Poem of the Day’ or ask a child to select some of their 
favourite poems to read aloud with the class. Emphasis on poetry in 
the classroom was very helpful and led to inspiring poetry 
competitions, challenges and displays throughout the school. For 
the Queen’s Jubilee, children across school created their own 

poems and shared them for pleasure. 
 

We aimed to increased the profile of performance poetry 
across school and built this into our curriculum. Every class 
enjoyed activities linked to performance poetry and this was 
also developed on World Book Day. 
 
Following this, we invited Children’s performance poet ‘Paul 
Cookson’ in to school to celebrate his work with the pupils. 
Years 2 onwards thoroughly enjoyed his assembly and 
workshops and this really inspired the children. His manner 
had the children beaming with confidence and full of giggles 
as they happily became a vital role in his poetry 
performances.    
 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Aim 3: 

Over all the aims, the development of ‘book talk’ proved 
to be the most effective. After staff were aware of the 
aims of the project, they began to further understand the 
importance of book talk and provided more opportunities 
for children to share thoughts and idea about books with 
each other. Staff also encouraged children to become 
engaged in book talk with other adults. 
 
To develop this 
further, we 
introduced a 

Headteacher Book Assembly. Children were 
exposed to a diverse range of texts and were 
encouraged to immerse themselves in the books 
and discussion. 
 
 
  

To create opportunities for 
book talk both at home and 
in school, we began a ‘Story 
in a Jar’ competition. This 
was extremely popular and 
informal book talk 
opportunities thrived 
between parents, children 
and staff.    

 
 
 

 A number of frequency events 
made a pleasant return (after 
Covid absence) including World 
Book Day. Once again the buzz 
of excitiement around books 
and poetry was the key to 
making this event a success for 
Westcliff. 

 
 
 



One idea that proved highly successful was our ‘Ukraine Book Swap’ event.  Children 
were encouraged to bring in books from home that they no longer needed or wished to 
share with other children. They were then sold after school. A huge amount of money 
was raised for the war in Ukraine however the excitement of book talk was heard all 
around school as parents and children happily discussed the different books available. 
Many commented on books that they recognised, why they liked them and the find 
memories these books help. Children clung to their new books with pride eager to read 
them.     

 
 

 

Review  

Intention: reviewing to ascertain impact at the end of the academic year.  
At each stage of the RfP project, we evaluated the impact of the different aims across 
school and shared developments about the focus children.  Staff Self-Reviews and pupil 
questionnaires were once again shared and results collated.  
 
The development of teacher’s knowledge of text and children’s literature was clear to 
see. Teachers still ‘valued’ the works from authors such as Dahl, Morpurgo and King-
Smith. However, the large amounts of additional authors were evident which proved 
their development of the intended aim.  

 



 

Feedback from staff about the project and their 
wider reading was very encouraging and all staff 
recognised the impact, as teachers and 
educators, that we can have on children’s 
reading pleasure.  
 

 

  

   

 
 

 

 
 



As a result of book talk and reading for pleasure, 77.8% of staff now shared choices of 
books and decided with the children. Staff commented on the value of listening to the 
children’s preferences more and encouraging them to express their opinions throughout 
of the books explored. 
 
The feedback given on poetry was much more promising 
than at the start of the project. All staff could easily share 
names of poets that they valued. Some staff would go on 
to talk about how they had shared and enjoyed different 
types of poetry with the children. The poets were no 
longer just names that they had heard of but ones that 
they truly valued and enjoyed.  
 
Children’s feedback about authors they enjoyed still 
features works from commercial authors such as David 
Walliams, however, once again the variety of authors has 
increased. 
 
We had 18 focus children throughout the school. Only 1 child still didn’t like reading. 6 
‘love it’ and the remainder thought it is okay. Most focus children stated that they read 
lots however some children in the group have stated that they find it difficult to read 
some of the harder words.  10 focus children children are in the bottom 20% of readers in 
their classes.  

 
Some focus children became responsible for organising and selecting 
texts for the class ‘Book Vote’. Their choices were regularly influenced 
though engagement in Book Talk with others and with links made to 
work in class, (For example, non-fiction texts linked to insects and 
frequently enjoying the ‘Little People, BIG Dreams’ series). One focus 
child has now the highest reading age in her class (10.4). She was age 
6.9 when tested. Her pride and enthusiasm for books has rocketed. 
She was excited to talk about a book she received for Christmas that 
we read together in class. “I read it in 4 days!” 
 

 
 

Sustain  - 

Intention: review and plan for embedding implementation and impact in future years 
 
Although excellent progress has been made throughout the year towards the three aims, 
there is much more work needed to embed the practices and continually develop the 
teaching techniques. We will continue to embed these strategies that are working well to 
focus on building a positive reading for pleasure culture and ethos across the school. 
 
To sustain and build upon our progression so far, we intended to implement these future 
plans: 

• Develop reading areas across school. 



• Re-introduce Book Buddy sharing partners across school 
• Invite Book People into school. 
• Knowing the impact that local readers and authors have in school, continue to find 

and invite them in 
• Supplement the amount of whole class texts. 
• Develop ways for the children to become more familiar and use the e-platform 

library.  
• Remember the value and importance of ‘Reading for Pleasure!’ 

 
 

 

 


