
 

 
 
 
 

Context 

 
St Teresa’s Catholic Primary school is a smaller than average Catholic Primary School for children aged 4-11 
with 197 children on role located north of Blackpool in the small seaside town of Cleveleys on the Fylde Coast. 
The majority of the children who attend are from the parish of St Teresa’s and the surrounding area, with 
many families having a long standing relationship with the school and the Church of St Teresa. Some of our 
children travel from further afield, living in Blackpool, Fleetwood and Over-Wyre. The school serves children 
and families from Blackpool Council and Lancashire County Council.  Children come from a wide range of 
socio-economic backgrounds with very little ethnic diversity, the majority of children being of White British 
Background.  School has 8 out of 17 possible ethnic groups. 93%: White – British. The school location 
deprivation indicator was in quintile 4 (more deprived) of all schools. The pupil base is in quintile 4 (more 
deprived) of all schools in terms of deprivation. 
The school is well supported by parents, the community and the parish. The school was judged to be ‘GOOD’ 
in all areas during the most recent OFSTED inspection in December 2017. 
 
We have a profound desire that every child learns to read fluently and a great emphasis on early reading 
acquisition. This is backed up by staff expertise, continuous professional development and financial 
prioritising.  Although children generally enter EYFS at slightly below national expectations, external measures 

suggest that the school is successful at teaching reading. However, as a school we knew that although 
attainment is important for our children, it does not prepare them to be lifelong readers for 
pleasure.  With this is mind, we made some significant changes within school.  
We had decided to put a real emphasis on reading to and with the children.  Story time sessions were 
timetabled in all year groups and prioritised as a ‘non-negotiable’ daily session.  Stories and longer novels 
were carefully chosen to match each half-termly topic to engage and hook the children in all aspects of their 
learning.  During school closure, children both in school and at home were encouraged to continue to read for 
pleasure through online platforms, library pick-up and drop-off at school and frequent story time sessions live 
in school, live via remote learning or recorded and shared through remote learning or our website and social 
media.  We also split daily reading lesson sessions with comprehension lessons in an attempt to separate 
reading skills, analysing texts and comprehending reading from the real reading for pleasure we wanted our 
children to enjoy and sustain.  We were therefore delighted to be part of the Open University’s Reading for 
Pleasure (RfP) project. 
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Explore - Intention: define the problem and establish a baseline 

 
At the start of the project, the senior leadership team identified staff to begin the change team.  The change 
team was led by the Deputy Headteacher (English Lead), the Reading subject leader and a part-time non-class 
based teacher who has a real passion for reading.  The change team was also supported by the other 
members of the SLT (Headteacher, Assistant Headteacher – EYFS and phonics lead, and SENDCO).  The change 
team members were chosen based on wanting a representative from each key stage, their enthusiasm for 
taking on new concepts and what we knew about their own reading habits. 
 
The Baseline Surveys 
Although as an SLT we recognised strengths and weakness in reading across school and our staff, we did not 
have clarity about the specifics of these strengths and weaknesses. The surveys and information provided on 
the Open University RfP website, along with the guidance from the OU RfP team, helped us to gather baseline 
information to inform our planning.  
In October 2021, teaching staff were asked to complete the Primary Survey to review their practice in relation 
to Reading for Pleasure. This was sent as a Google form and asked to be completed within a tight timeframe 
to enable us to obtain a true reflection of each teachers practice without them having time to look up the 
answers. 
Pupils were also sent either the KS1 or KS2 Reading for Pleasure Children’s Survey via Google Form to be 
completed at home with an adult.  As a school we have been using Google Forms for a while and quite 
frequently to gather parental views and information with the majority of our parents engaging positively to 
communicating in this way so we knew that using this method would be successful and responsive by our 
families. 
Both the adult and children’s surveys gave the change team detailed information about their reading 
knowledge, preferences and habits. 
 
The Teacher Surveys  

Upon initial analysis of the teacher surveys, they revealed that teacher’s knowledge of authors was 
limited to Enid Blyton, Michael Morpurgo, Roald Dahl and celebrity authors including David 
Walliams and JK Rowling.  In relation to picture books, most teachers valued the work of Julia Donaldson, 
Oliver Jeffers and other childhood favourites such as AA Milne.  Most teachers could not name more than two 
poets with most citing Michael Rosen as a poet they valued the work of. 
Learning walks in the Autumn term focusing on book areas also supported these findings as they identified 
that staff’s recommendations and author focuses in KS2 were limited to the same authors from the surveys. 

Both the surveys and the learning walks revealed that staff seemed to lack diversity in their knowledge 
of authors and characters represented in the books they were recommending making this a clear 
next step for all staff. The change team reflected on these findings and discussed how knowledge of 
children’s literature doesn’t seem to be given the significance needed in teacher training. This in turn means 
that teachers have ‘limited and limiting repertoires of children’s authors, poets and picture fiction creators’ 
(Cremin et al., 2008, b).  
In the next part of the change team’s analysis, we moved to focus on the reading for pleasure pedagogy of 
informal book talk with over 80% of staff only sometimes, rarely or never making time for this outside literacy 

sessions.   50% rarely observed children talking informally about books with their peers and 100% 
sometimes, rarely or never recommended or saw the children recommend texts to each other.  For 
the change team this was a clear area of development and it seemed to go hand in hand with developing 
teachers’ knowledge of children’s literature.  



 

 
 
 
 
 
 
 

Strengths from the Baseline Teacher Survey 
The teacher surveys further revealed that all staff were allocating between 10-20 minutes a day to reading 
aloud to the class however the majority of staff were mostly choosing what was read aloud to the class and 
occasionally choosing with the children – this would become a further area to develop.  Time was set aside 
for the children to read independently although some of this was noted as being more ad-hoc and not 
necessarily planned for with a real purpose. 
The Children’s Surveys  
The Senior Leadership Team had already identified from learning walks that book areas and displays were not 
fully embedded and where an area for development across school to engage and foster a love of reading for 
children in school.  Findings from the children’s questionnaire showed that in younger children there was no 
strong correlation between children liking reading and thinking they were good at reading – many felt that 
although they only thought reading was ‘ok’ they still considered themselves to be good readers.  With 
children in KS2, more children said they did not like reading or only thought it was ok because they thought it 
was hard or they weren’t good at it.  We knew as a staff that we were responsible for this perception of 
reading and needed to change it! 

 



 

Children were clear that they had choices in what to read themselves but not always or often in 
what was read to them backing up the information from the baseline teacher survey.  Very few 
authors were named – Roald Dahl, David Walliams, Tom Fletcher, Jeff Kinney, JK Rowling, Julia Donaldson and 
Michael Morpurgo. 
The final point to consider from the children’s surveys was that book chat was again limited in all year groups 
with the small proportion of children that did make time for this being between family members at home. 
21% of KS2 children said that they talk about what they are reading at school. This again linked to the teacher 
surveys and further heighted the need for the change team to prioritise this. 
 

Additional points to note from the teacher surveys included: teaching staff were not showing 
themselves as readers to the children and talking about what they were currently reading inside 
and outside of school.  The change team felt that this was mainly because staff were reading adult books 
outside of school and not children’s books which meant that they could not have these conversations with 
the children.  This links significantly to book talk: if staff are not reading books outside of school or during 
independent reading time then they are not equipped to have conversations with children about what they 
are reading or make recommendations based on what they have read.   Finally, it was evident from some 
teacher survey about their lack of understanding of what reading for pleasure is with some staff noting points 
about assessment and English Mastery. Leading the change team discussion on this was important as we 
needed to agree how we would work strategically to develop staff understanding of reading for pleasure 
pedagogy. The shared staff meetings delivered by the OU RfP team and our school INSET day delivered by the 
RfP project leader was a good way to start this work with all stakeholders. 
 

Prepare - Intention: creating a clear, manageable plan for achieving your RfP aims 

 
Our Aims 
Following the analysis of the baseline data, our overall aims for the project were identified as: 

• Develop the range of children’s authors staff introduce to the children. 

• Develop the genres staff introduce to children – specifically graphic novels and poetry. 

• Foster a passion and love for books and reading for the children and staff through planned and 
informal book talk. 

Our findings, like that of the Teachers as Readers’ research led by Professor Teresa Cremin showed that, 
‘teachers are not keeping abreast of significant children’s books (or their authors) and are thus not in the 
position to recommend them to children’ (Cremin, et al., 2008, 2014).  This research rightly points out that 
this, ‘raises the question of whether teachers possess sufficient such knowledge to foster reading for 
pleasure’ (Cremin et al., 2014).  We were determined to support teachers in understanding the importance 
of this and providing them with the tools to develop their subject knowledge.   
We also knew that in order to provide the right child with the right book, staff needed to know their readers 
well.  ‘Children, like adults, develop reading preferences, and teachers need to be able to match texts to 
individual’s interests and needs. Such focused advice not only widens reading repertoires, but increases the 
chances of young readers finding reading relevant. It can also foster shared knowledge of texts, prompting 
rich text talk between peers and between teachers and children who have read the same text’ (Cremin et 
al., 2014).  It was our aim to develop staff knowledge of the children as readers.  As Aiden Chambers (1985, 
1993) states, ‘teachers of reading need to: suggest reading material to individual children in order to 
motivate them as readers; have a secure knowledge of a range of texts in order to have in depth discussions 
with children; identify books which read aloud well and that the class would enjoy.’ 
We decided on some simple methods we could use to measure impact: 

• All staff can name and share a broader range of authors. 

• All staff to recommend books which reflect diversity and new authors to children. 

• All children can talk about books with staff and their peers. 



 

The change team now had clear aims and used this to create our action plan assigning tasks to each member 
so that they could support me in leading the project across the school. 
Through our focused aims, we wanted to create an atmosphere and ethos where reading for pleasure is a 
priority for all stakeholders.  Where staff are knowledgeable about a diverse range of texts and can make 
tailored recommendations to all children. Where there is peer to peer and teacher to child reciprocal, 
informal book talk.  We want children to choose to read for pleasure and engage and respond to the texts 
they read, to support children in becoming readers for life. Focus children were key to this. 
 
Focus Group Children  
Children in the focus groups were identified by class teachers alongside a member of the change team.  The 
children were chosen using feedback from questionnaires combined with teacher knowledge of the children 
as readers.  Each class teacher chose 4-6 focus children from their class for the project. 
The aim for each focus group was to use facilitated book talk to support peer reading, shared experience of 
texts, confidence in developing and discussing reading preferences.  Children were interviewed mid-project 
and their comments used to continue to direct the focus group aims. 
 

Deliver - Intention: implementing your development plan and ongoing documentation of impact  

 
Developing Staff Knowledge of Children’s Literature - Encouraging Staff to Read More Widely  

In order to achieve this aim, we used a number of strategies.  Recommendation bookshelves were 
created in all classrooms promoting a much wider range of children’s literature.  All classes 
developed their book areas and the change team modelled this in their classrooms and shared areas of 
school.  The focus of these was to be the books and not aesthetically pleasing decorations. 
Staff were asked to decide on core stories they wanted for their class recommendation shelves based on the 

top 100 recommended book list for each year group.  New children’s books were shared at the start 
English staff meetings and INSET days and staff were encouraged to sign up to the Open University 
newsletter and other sources (such as The Literacy Trust & Kate Greenaway Children’s Book 
Awards) to make new book choices.  As a result, children were provided with a much broader range of texts 
to choose from and now rarely say there isn’t anything they want to read.  Almost all children in school are 
positively represented in the books to choose from and learning walks across the year showed great steps 
forward in the diversity of books available. 
The change team also wanted the development in children’s literature to be alive all around school and not 

just limited to individual classrooms.  With this in mind, we created a school ‘Reading Wall’ on our 
busiest corridor to share the books, poems, authors and recommendations to the whole school.  
Here, teachers would share the story time novel or book the class were currently reading, any new authors 
they had introduced, new poems on the current whole school topic, or recommendations of books for other 
year groups.  This wall brought reading and book talk alive, current and buzzing across school. 
 

Most recently, during a HMI visit to school in readiness for our conversion to academy 
in September 2022, it was commented on during the English interview that reading, 

and books in particular, were prominent around school.  It was also noted that all 
reading areas in classrooms and throughout the school were alive with books and not 

just soft furnishings!  This certainly put a smile on my face! 
 
 
 
 



 

 
Developing Informal Book Talk  
Timetabling opportunities for book talk was vital but was one of the simplest but most impactful strategies 

we implemented was just that; allowing time for children to read and talk thus encouraging book 
talk.  CPD around informal book talk meant that more staff began taking more opportunities for 
book blether and we started to see this happening across the school environment: in corridors, on 
the school gate and at break and lunchtimes.  Through informal book talk, we feel that we have achieved our 
aim of reaching some of our more reluctant readers and their families.  Some of our focus group children 
have changed their mind-set completely about reading and are now regularly reading at home and talking 
about and sharing books with their families as documented in our online reading logs ‘GoRead’.  
 

To link with this, we also entered the Blackpool30 challenge – to read for 30 minutes 
per day.  This challenge was set by Blackpool Council to engage reluctant readers and 
their families to read more.  Through our school engagement with this challenge we 
have been awarded a prize of £1000 to spend on books!  Again this is something that 

we are extremely proud of. 
 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
We looked for evidence of impact on informal book talk and how it was developing between adults and 
children and between peers, as research told us the importance of this aspect of Reading for Pleasure, ‘There 
was evidence in the children’s talk of a new energy and enthusiasm rooted in shared interests, pleasure in 
reading and mutual trust. This was described by the project team as ‘inside-text talk’; such informal talk 
was based on common text knowledge and interest in reading, and demonstrated that the children knew 
each other as readers. This child-initiated talk was undertaken in a mobile and fluid manner’ (Cremin et al., 
2014).  
Interviews with focus children and evidence from classrooms provided further evidence of the impact that 
RfP was having in engaging children in reading and ultimately fostering the love of books and reading we 
were intending for our children. 

 
 



 

Review - Intention: reviewing to ascertain impact at the end of the academic year  

 
Reviewing the Impact on Staff Knowledge of Children’s Literature  
We repeated the same surveys at the end of the year.  Teacher’s knowledge of authors was much broader 
than at the start of the year with authors named going beyond the classic and/or celebrity authors.  This is 
also reflected in book areas where focus books represent a diversity of authors, genres and characters.  
Teachers feel that they can better recommend books and authors to the children now. 

 
Reviewing the Impact of Book Talk. 
There were clear changes in how book talk was seen by staff over the project, developing from the simple 
starting points of timetabling Reading for Pleasure and expecting this to be an interactive reading time, and 
using the initial questionnaires to begin talking about reading preferences. 

  
 
 
 



 

  
 
Reviewing the Impact on ALL Children 
EYFS and KS1 
Whilst there was little difference in the results in the baseline and end of project survey to the question, ‘Do 
you like reading’, there was a considerable difference to the question, ‘Are you a good reader?’  From a 
baseline of 33% thinking that they were a good reader initially, this increased to over 50% with the combined 
total of good and ok reader increasing from 60% to 80%. 
KS2 
In the analysis of the KS2 children’s surveys, it showed that 60% of children initially liked reading; this 
increased to 90% at the end of project survey.  What was more amazing was that NO child stated that they 
were NOT a good reader in the final survey. 
 
 
 
 
 
 
 
 
 



 

 
Reviewing the Impact on Focus Groups  
Interviews with focus groups revealed that all were able to talk about reading preferences. 

• In the Y6 Focus Group, one child still said that they didn’t really like reading and they didn’t have any 
books at home. Another child initially said they still didn’t like reading but when asked about a series 
of Footballer Biographies became enthusiastic about which ones they had read and which one they 
were going to read next. Another child in the group said they had started to read the Lemony Snicket 
series of books as they had been recommended to her by a classmate during Reading for Pleasure 
book talk time. 

• In the Y3 Focus Group, one child said that they didn’t enjoy reading at home but did like reading in 
school now as they could talk about their books with their friends.  He likes it when new books are on 
the recommendation shelf. 

• In the Y2 Focus Group, one child said that they love reading now and that they are a good reader and 
reading a big book with chapters in it! 

• In the Reception Focus Group, one child said that he still doesn’t like reading and doesn’t read with 
anybody at home, he prefers to make things but he does enjoy listening to his teacher read at story 
time and likes to use the pegs to vote for the book. 

 

Sustain - Intention: review and plan for embedding implementation and impact in future years 

 

Taking part in the Open University’s RfP project has had a hugely positive impact on our school as 
a reading community and has helped us to identify and begin to deliver the changes we knew 
were needed if our children were to truly read for pleasure.  Of course, this is an ongoing process and 
already the findings from the last year have enabled us to identify our next steps by inviting us to ask a 
number of key questions.  
 
How can we create a community of reading for pleasure in every classroom and staffroom? 
Our thoughts:  

• Continue developing staff’s knowledge of children’s literature 

• Build on this year’s success with our support staff 

• Ensure that consistencies with reading aloud and reading together time are maintained  

• Work with parents on the importance of reading at home (listening to and reading to) right up to Y6 

• Work with parents on giving children a varied diet of reading material 

• Continued fund raising for new books 

• Continue to enhance reading choices with diverse texts. 

• Hold/host author visits and bids for books –book clubs 

• Talk, talk, talk about books! 
 

‘The research reveals a tension between the personal reading habits and pleasures of the adult teachers 
and their knowledge and practice with regard to children’s literature’ (Cremin et al., 2014).  Linking research 
to our own findings from the initial surveys led us to identify that developing staff knowledge of children’s 
literature was an important area for development as this is key to positively impacting on children’s reading 
habits. ‘Those teachers who have a secure knowledge of a range of children’s literature are not only more 
able to recommend the right text for the right child, but are also better positioned to create a community of 
readers in the classroom (Younger and Warrington2005; Kwek et al., 2007)’ in Building Communities of 
Engaged Readers, Reading for Pleasure by Cremin et al. (2014).   
 
How can we sustain and develop the focus groups’ love of reading effectively? 
All class teachers will continue to have a focus group, identified through questionnaires, pupil premium and 
bottom 20% data.  Children’s surveys clearly showed that as children moved through school, their pleasure in 



 

reading was closely linked to their perceptions of themselves as competent in reading.  This project has 
shown that we can change that mind-set by developing our own teacher knowledge of children’s literature, 
knowing our children as readers and enabling book talk to be a common daily occurrence in all classes, across 
and around school 
 
Moving Forwards 
• Reading for Pleasure remains a key priority on our School Improvement Plan 
• We will continue to prioritise RfP CPD for all staff 
• Significant financial investment will continue.  
• There will be a strong focus on bottom 20% of attainers and the impact we can bring about for these 
children 
 
Our Reading for Pleasure Journey will now become a key part of the handover and transition process of 
classes each year so that we can continue to ensure that all children foster the love of reading for pleasure. 
 

 
 
 
 
 
 
 
 
 
 

 
 


