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St Teresa’s Catholic Primary School

Context
 St Teresa’s Catholic Primary school is a smaller than average Catholic Primary School for 

children aged 4-11 with 197 children on role located north of Blackpool in the small seaside 
town of Cleveleys on the Fylde Coast.

 The majority of the children who attend are from the parish of St Teresa’s and the surrounding 
area, with many families having a long standing relationship with the school and the Church 
of St Teresa. The school serves children and families from Blackpool Council and Lancashire 
County Council.  

 Children come from a wide range of socio-economic backgrounds with very little ethnic 
diversity, the majority of children being of White British Background.  School has 8 out of 17 
possible ethnic groups. 93%: White – British. 

 The school location deprivation indicator was in quintile 4 (more deprived) of all schools. The 
pupil base is in quintile 4 (more deprived) of all schools in terms of deprivation.

 There are 7 single age classes, 7 full time class teachers and 2-part time teachers to support 
PPA cover and leadership time across school. The staffing within school has been stable for 
the past few years with maternity leaves to date being covered internally. 

 The school was judged to be ‘GOOD’ in all areas during the most recent OFSTED inspection in 
December 2017.



EXPLORE
Intention: define the problem and establish a baseline

Strengths

 All staff were allocating between 10-20 minutes a day to reading 

aloud to the class.

 The majority of staff were mostly choosing what was read aloud to 

the class and occasionally choosing with the children.

 Time was set aside for the children to read independently –

although some of this was noted as ad-hoc and not planned.



EXPLORE
Intention: define the problem and establish a baseline

Areas of challenge

Staff knowledge of children’s literature

 Analysis of the teacher surveys revealed that teacher’s knowledge of authors 
was limited and learning walks focused on book areas also supported these 

findings - staff’s recommendations and author focuses were limited to the same 

authors from the surveys.

 Teacher’s knowledge of poets was even more limited.

Pedagogy

 Informal book talk – over 80% sometimes, rarely or never made time for this 

outside literacy sessions.

 50% rarely observed children talking informally about books with their peers.

 100% sometimes, rarely or never recommended or saw the children 

recommend texts to each other.



Baseline Data



Prepare

Overall aims for the project were identified as …

 Develop the range of children’s authors staff introduce to the 
children.

 Develop the genres staff introduce to children – specifically 
graphic novels and poetry.

 Foster a passion and love for books and reading for the children 
and staff through planned and informal book talk.

Measuring impact

 All staff can name and share a broader range of authors.

 All staff to recommend books which reflect diversity and new 
authors to children.

 All children can talk about books with staff and their peers.



Through our focused aims we wanted to create an 

atmosphere and ethos where reading for pleasure is a 

priority for all stakeholders. Where staff are 

knowledgeable about a diverse range of texts and can 

make tailored recommendations to all children. Where 

there is peer to peer and teacher to child reciprocal, 

informal book talk. We want children to choose to read 

for pleasure and engage and respond to the texts they 

read, to support children in becoming readers for life. 

Focus children were key to this. 



Prepare
Focus Children

 Children in the focus groups were identified by class teachers

 Children were chosen using feedback from questionnaires 

combined with teacher knowledge of the children as readers

 The aim for each focus group was to use facilitated book talk to 

support peer reading, shared experience of texts, confidence in 

developing and discussing reading preferences 

 Children were interviewed mid-project and their comments used 

to continue to direct the focus group aims



Develop staff knowledge of children’s literature.

Strategy Action Impact Evidence

Develop current ‘book offer’ to 
promote a wide range of 
children’s literature.

Audit school and class libraries 
looking for gaps in genres,
current authors award-winning 
books and authors

Children have a much broader 
range of texts to choose from 
and children rarely say there 
isn’t anything they want to 
read. 

Learning walks across the year 
showed great steps in diversity 
of books available Children 
clearly choosing books as 
shelves change constantly. 
Interviews with focus groups 
were positive about book 
choice.

Class teachers to identify new 
book choices and develop
reading areas to recommend 
these to the children.

Staff used range of strategies to 
identify preferences for their 
class.
Top 100 recommended book 
lists for each year group was 

used to aid selections.

Wider range of authors 
appearing on the 
‘recommendation shelves’ in 
each class and being read in 
core story time. 

Learning walks
Top 100 recommendation lists.

Produce a school ‘We are
Reading’ and ‘We 
Recommend’ Wall.

Each teacher to display the 
books/novel their class is 
reading and recommend a 
book/novel for another year 
group – update half-termly.

Encourage informal book talk 
across year groups.
Recommendations to wider 
knowledge of authors and 
genres.

Reading Wall
Pupil Voice 
Focus Children Interviews.

Deliver
Implementation: implementing your development plan and documenting impact



Evidence of impact
 Range of new authors, picture 

books, non-fiction, poetry 

 Staff clearly providing a broader 
range of texts for children to 
choose from 

 Reading areas developed in all 
classrooms showing teacher 
recommendations and peer-to-
peer recommendations

 School reading wall provides 
opportunities for informal book 
talk

 HMI commented on school 
having a clear focus on reading 
and books being prominent 
around the school on most 
recent visit.



Foster a passion and love for books and reading for the children and staff through planned and 

informal book talk.

Strategy Action Impact Evidence

Develop Reading for Pleasure
across school.

Introduce a set ‘Reading for 
Pleasure’ time each day for 
children and staff to engage in.

Children have the opportunities 
to share their reading with staff 
and peers discussing what they 
are reading.

Learning walks
Pupil Surveys
Focus Children Interviews

Children to be included in the 
class novel choice.

Teachers to develop ways of 
including the children in the 
book choices.

Children’s engagement in class 
novel.

Learning walks
Pupil surveys

Produce a school ‘We are
Reading’ and ‘We 
Recommend’ Wall.

Each teacher to display the 
books/novel their class is 
reading and recommend a 
book/novel for another year 
group – update half-termly.

Encourage informal book talk 
across year groups.
Recommendations to wider 
knowledge of authors and 
genres.

Reading Wall
Pupil Voice 
Focus Children Interviews.

Deliver
Implementation: implementing your development plan and documenting impact



Evidence of impact

 Reading for Pleasure time 

timetabled daily across 

school.

 Developed book/reading 

areas in all classes.

 Recommended books 

from top 100 lists.

 Peer-to-peer 

recommendations. 

 The school has won £1000 

in the Blackpool Reading 

Challenge for our 

engagement in reading.



We do more reading in class 

now. Miss Oxley reads to us -

Miss Oxley chooses the book -

sometimes a child gets to 

choose. We have a new 

reading area – we can get 

library books now and we can 

take them home.

Year 3 – Focus Group

We like the new reading area - there are 

exciting books in there - we can get a 

pillow and lie down and read - it’s good 

having the new reading area - there are 

special books - It’s Miss Ellwood's 

recommendations for us. We read more 

in class now. Miss Ellwood reads to us -

Miss Ellwood chooses the book -

sometimes we get to choose the book.

Y2 – Focus Group

Do you ever chat about 

what you have read?

Yes – in reading for 

pleasure time.

KS2 Reading Survey

We do more reading in class 

but we’ve always read a 

lot. Yes, we like story time if 

it’s a good book. We like 

that Mrs Brice recommends 

books to us.

Year 6 – Focus Group



Review and Sustain
Intention: review and plan for embedding implementation and 

impact in future years

 Reviewing the impact of staff knowledge of children’s literature.

 Teacher’s knowledge of authors was much broader than at the start of the year with 

authors named going beyond the celebrity authors. This is reflected in book areas where 

focus books represent a diversity of authors, genres and characters.  Teachers feel that 

they can better recommend books and authors to the children.

Baseline Data Summer Data



Review and Sustain
Intention: review and plan for embedding implementation and 

impact in future years

 Reviewing the impact of book talk.

 There were clear changes in how book talk was seen by staff over the project, 

developing from the simple starting points of timetabling Reading for Pleasure and 

expecting this to be an interactive reading time, and using the initial questionnaires to 

begin talking about reading preferences.

Summer Data
Baseline Data



Baseline Data Summer Data



Reviewing the impact on children

 EYFS and KS1

 Whilst there was little difference in the results to the question, ‘Do you like 

reading’, there was a considerable difference to the question, ‘Are you a 

good reader?’
Baseline Data Summer Data



Reviewing the impact on children
 KS2

 The children’s surveys showed that more children enjoyed reading and 

considered themselves to be a good reader with NO child stating that 

they are not a good reader!
Summer DataBaseline Data



Reviewing the impact on focus children
 4-6 focus children were chosen from each class.  These children were selected from their 

baseline surveys and teacher’s knowledge of them as readers.

 Interviews with Focus Groups revealed that all were able to talk about reading preferences.

 In the Y6 FG, one child still said that they didn’t really like reading and they didn’t have any 
books at home. Another child initially said they still didn’t like reading but when asked about 
a series of Footballer Biographies became enthusiastic about which ones they had read and 
which one they were going to read next. Another child in the group said they had started to 
read the Lemony Snicket series of books as they had been recommended to her by a 
classmate during Reading for Pleasure book talk time.

 In the Y3 FG, one child said that they didn’t enjoy reading at home but did like reading in 
school now as they could talk about their books with their friends.  He likes it when new books 
are on the recommendation shelf.

 In the Y2 FG, one child said that they love reading now and that they are a good reader 
and reading a big book with chapters in it!

 In the Reception FG, one child said that he still doesn’t like reading and doesn’t read with 
anybody at home, he prefers to make things but he does enjoy listening to his teacher read 
at story time and likes to use the pegs to vote for the book.



Sustain

Create a community of reading for pleasure in every classroom.

Book talk, staff knowledge of new literature, specific recommendations, informal book talk, sharing of 

new books amongst staff, ensuring PP and bottom 20% have full access to reading materials 

Building Communities of Engaged Readers: Chapter 4 Fiona M Collins 

The research reveals a tension between the personal reading habits and pleasures of the adult 

teachers and their knowledge and practice with regard to children’s literature. 

Linking research and our own findings led us to identify that developing staff knowledge of Children’s 

Literature was an important area for development as this is key to positively impacting on children’s 

reading habits. 

Those teachers who have a secure knowledge of a range of children’s literature are not only more 

able to recommend the right text for the right child, but are also better positioned to create a 

community of readers in the classroom (Younger and Warrington2005; Kwek et al., 2007)



Sustain – next steps …

 Embed understanding of social reading 
environments

 Build on the start made with support staff

 Ensure that consistencies with reading 
aloud and reading together time are 
maintained 

 Work with parents on the importance of 
reading at home (listening to and reading 
to) right up to Y6

 Work with parents on giving children a 
varied diet of reading material

 Continued fund raising for new books

 Continue to enhance reading choices 
with diverse texts.

 Author visits and bids for books –book 
clubs


