
Dartington Church of England Academy is an average size 
primary school with 244 children on roll. It is a very distinctive 
school with a unique cohort of pupils. Our FSM is broadly 
average but our levels of SEND are higher than average. Parents 
often choose to bring their children to Dartington due to our 
focus on outdoor learning, our ethos of strong pastoral care and 
due to the creativity within our wider curriculum. Our families 
are often local professional families and the Totnes area is famed 
for its “alternative, eco-friendly” lifestyle. 

Change team:
Maz – AHT and English Lead

Alice – EYFS lead
Kylie – Year 3 Teacher ECT

Karen – HLTA and Forest School Lead
Susie – Year 5 Teacher



Staff said: “We don’t have time for children to read for pleasure at the moment.”
“I don’t know enough books to be able to help children to choose what to read.”
Children said: “We never get to read our own books.”
“I can’t find the sort of books I like to read.”

The issue: Despite a rich reading culture historically, and strong attainment in 
reading at the school, not enough of our children were enjoying reading, 
particularly in KS1. They had the skill, but not the will to read. 

EYFS                             KS1                             LKS2                                   UKS2

Top 5 authors named in 
September survey:

1. Michael Morpurgo
2. JK Rowling
3. Julia Donaldson
4. Roald Dahl
5. Jacqueline Wilson



We decided to focus on these two areas:

1) Increase staff knowledge of contemporary children’s authors.
2) Develop independent reading time across the school, including 
providing KS1 children with more opportunities for and access to reading 
books outside of their limited RWI diet. 

We knew we would need to: 
1) Sustain the great work that was having such positive success in EYFS.
2) Provide KS1 children with more opportunities for and access to reading books outside of their diet of 

phonically decodable texts. 
3) Give KS2 children more opportunities to read a varied selection of books in school. 

Overall aim: To improve children’s future life chances by increasing the levels 
of enjoyment in reading across the school.



Aim 1) Increase staff knowledge of contemporary children’s authors.

Challenge staff to read and 
share three children’s texts 
by January NDP. 

Spring term PDM to take 
place at local independent 
bookshop.

Staff to be given time to 
read books during class RFP 
time. 

Staff to add their “recent 
reads” to their email sign 
offs. 

Staff to be given a budget to 
purchase new books by new 
authors. 



Aim 2) Develop independent reading time across the school

Post-RWI groups and classes 
to give one whole-
classreading session per 
week to RFP. 

Reintroduce “calm” reading 
time after lunch each day. 

“Wild reading” to take place 
at Forest School. 

KS1 timetable to be 
reorganised to give time for 
RFP

Teachers to model reading 
for pleasure during RFP 
time. 

School library to be updated 
with a range of books by 
new contemporary authors.



Other incidental things we changed and added as we went along

Adapted the way we selected 
class novels

Book sharing with another 
school

Silver Stories project

Curriculum links e.g. DT reading 
lamp project

Revamped “World Book Day” Adapted the way we used 
Accelerated Reader



Headline findings - impact on ALL the children – including 
year 3 and 4  class

September 

June  



Headline findings - impact on ALL the children without 
year 3 and 4 class

September 

June  



Headline findings – Staff 
Knowledge of Contemporary 
Children’s Authors

100% of staff were able to 
name at least 3 
contemporary children’s 
authors/texts



Impact on focus children

Initially, the change team identified focus children through our pupil surveys – those who said 
they “didn’t like reading”. 

We soon realised that these didn’t tally with what we were seeing in class. After observations 
and conversations, towards the at the end of the autumn term, we adapted our choices and 
asked all teachers to identify their own focus child. 

Our new criteria was children who were regularly struggling to choose a book or to settle into 
independent reading. 

Across the school we had 16 focus children in total. 

1x year 1

4x year 2s

3 x year 3s

5 x year 4s

1 x year 5

2 x year 6s



Impact on focus children

Across the school we had 16 focus children in total.

1x year 1s, 4x year 2s, 3 x year 3s, 5 x year 4s, 1 x year 5, 2 x year 6

I love reading. It 
transports me to 

a different 
world. 

Reading is 
getting easier 
all the time. 81% showed increased enjoyment of reading. 

3/16 views stayed the same = 19% (These were all “It’s OK” or “I’m not bothered” . 
No one said they didn’t like reading. “It’s just not my favourite” was the quote from 
two of these children. 

5/16 = green – views increased by one level = 31%

4/16 = silver – views increased by two levels =  25%

3/16 = gold – views increased by two levels = 19% This equates to children who said 
they didn’t like reading, who now say they LOVE reading!

I already know 
that because I 

read it in a 
book. 



Impact on individual focus child:  Year 2 girl

What does the data show for this child?

At the beginning of the year, this child didn’t read at home. Parents 
have now noted that she is bringing books home and reading 
enthusiastically. 

Steady progress in RWI – pink to yellow

Her teacher says “Her whole attitude towards reading has changed, 
she is starting to pick up fluency and use expression within her reading. 
This has also been reflected in her writing in RWInc, she is taking more 
thought into her ascenders and descenders. In maths she is able to 
work more independently as she can now read and understand the 
questions.” 

She can now list favourite books. Lots of classics and fairy tales as well 
as comedy texts such as The Book That Did Not Want to Be Read. 

Last year it was 
different reading and 
now it’s better and I 
love it. It’s one of my 

favourite things. 

I did have books at 
home but I didn’t 
know how to read 

them. I just didn’t try 
hard enough and it 
didn’t work out for 

me. 

I’m better at reading 
now, I couldn’t do it 

before. 



Impact on individual focus child:  Year 4 boy 

What does the data show for this child?

WTS – GDS in writing                

Reading age has gone up from 8:04 to 10:01 in 10 months

Low EXS to high EXS in reading and maths

Used to say he wasn’t bothered about teacher read alouds. 

Now says these are Ok, because he likes listening to stories. 
Has bought several of our class novels and read ahead, or 
other books by the same authors. 

At the beginning of the year, his survey said he never spoke to 
anyone about books. Now:

Reading 
makes me 

happy. 

I didn’t like 
reading until I was 

in your class

I’m a good 
reader 

because I’m 
good at 
English

In year 3 I hated 
reading. I had never 
read a book. Now I 

love it. You just have to 
choose the right book 

for you.



In the future, we need to:

1) Continually update library stock to reflect the interests of our readers and introduce them to 
new, contemporary texts. Work out a way to keep track of stock. 
2) Develop ways to ensure we are tracking reading without allowing it to put children off reading 
(“As soon as you force them to write something down, it’s no longer reading for pleasure.”)
3) Develop our community of readers.
4) Engage parents in supporting reading at home. 

“Young readers who do not receive a balance 
between reading instruction and reading for 
pleasure, and particularly those who do not have 
access to a range of meaning-rich, visually 
engaging texts, will be seriously disadvantaged as 
readers and as learners.” Cremin et al 2014

Our key take away from this project is to ensure that 
children have time to read and that everything we do 
within our Reading for Pleasure work is:
L (learner led)
I (informal)
S (social)
T (using texts that tempt)


