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Context
Starcross Primary is a happy, vibrant, village school, organised into single year group classes, with a Preschool on 
site.

Our classes are named after seabirds: 
Sandpipers – Reception
Kittiwakes – Y1
Curlews – Y2
Oystercatchers – Y3
Avocets – Y4
Razorbills – Y5
Puffin s - Y6 

235 children attend, with the number of SEN pupils being slightly below the national average. Pupil Premium 
children are 8% below national, and we have very low numbers of EAL. Historically, reading results have been 
broadly in line with, or slightly below, national standards. 
With support from Ilsham English Hub, and a new Phonics programme, we are confident teaching the ‘skill’ to read. 

This year, with the support of Open University experts, we aim to foster the ‘Will’ to read in all our 
pupils.
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Explore

In anticipation of our whole school 
development project, at the end of 
the Summer Term (2021), all 
children completed Open 
University Reading for Pleasure 
surveys.

It was apparent that as children 
moved through the school, their 
positive views on reading 
enjoyment, and their own reading 
ability, decreased.

EYFS and KS1 survey results – Summer 2021

KS2 survey results – Summer 2021
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KS2 comments regarding why children 
LIKE reading:

“You learn things.” 
“It makes you more independent.”  
“It's cool!”
“You get absorbed in the book!”
“It makes you relaxed.” 
“You can read lots of fun books.”
“You can find out something you don't 
know.”
“I have always been encouraged to read 
by my family.”

KS2 comments regarding why children DO NOT 
LIKE reading:

“I can't find my kind of book.” 
“I don't like reading to people and myself.”
“I'm not a good reader.” 
“…Not all books are interesting.”
“I like reading, but it feels like slavery when my 
mum asks!”
“I find most books boring.” 
“I will only read a book if I like it.”
“I get distracted easily because I get bored of it.”
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Children’s surveys were completed again at the start of the Autumn term. We noticed a dip in positive 
attitudes across many classes.

For example in Kittiwakes’ class, the hugely positive attitudes towards children’s love of reading, and 
their perception of themselves as competent readers, had significantly decreased during the summer 
break.
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 KS2 responses to: Are you a good reader? Why/why not? 

  

“I've practised for ages!” 

“I love learning.” 

“I have read a lot of books and I have 

good vocab.”“I love using my imagination!”  

“…because I'm on 8.5 (on Accelerated 

Reader).” 

“I read.” 

 

“I stumble with some words.”  

“I'm bad at sounding stuff out.” 

“I don't read often.”  

“I don't find reading fun.” 

“I find it hard.”  

“I get stuck on some words.”  

“…because I don't read.” 
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All staff also reviewed their practice at the start of the Autumn term. The main headlines…

• Some new and diverse authors mentioned, 
but many were not current.

• Some staff were reliant on texts they 
enjoyed as children/shared with own 
children. 

• Gaps in knowledge of poetry.
• Some staff did not name any poets; less 

than 50% named three poets.
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Word Cloud to illustrate the names (and frequency) of authors identified by staff in the 
knowledge audit (September 2021).

“(This) Dahl dependency and over reliance on a ‘canon’ of well-known writers represents cause for concern. 
It suggests teachers are unlikely to be able to help pupils make discerning reading choices from the 
diversity available- they may not be able to support reader development. This will constrain the profession’s 
capacity to respond effectively … and nurture readers for life (Cremin 2019).”
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Word Cloud to illustrate the names (and frequency) of poets identified by staff in the 
knowledge audit (September 2021).

Michael Rosen was cited frequently. Was this the impact of the recent Isham Hub sessions with him, which all 
staff attended? 
Could we arrange more of these with different poets? 
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Prepare
We established a Change Team (CT) of passionate 

Teachers and Teaching Assistants, representing all year 

groups. An Action Plan for the year was created and CT 

members were assigned specific responsibilities.  

 

The Boy, the 

Mole, the Fox 

and the Horse 

by Charlie 

Mackesy  

was 

recommended 

by one of our CT members. We revisited this 

book throughout the year. 

 

It was clear that RfP was valued in school, but 

it had no specific structure.  

Staff found it easier to identify keen readers, 

than those who may be disengaged, which again 

highlighted the importance of this process.  

 

Baseline data, and discussions between Teachers and TAs, led to certain children being 

identified as RfP Disadvantaged, and enabled us to identify our main AIMS for the 

year. At the heart of these, first and foremost, would be to foster a love of reading in 

our selected ‘RfP disadvantaged’ pupils. 
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Children who stated they ‘did not like reading,’ as well as those who said they ‘were 
not good readers,’ were top of the list to receive targeted support. Each child was 
allocated to an adult who would support them during the year.

When children and adults can talk together about books in common it is a 

satisfying ‘meeting of minds’ (Mills, 2011).

Although the impact on our focus children would be paramount, 

we also aimed to raise the profile of RfP for every pupil,

creating a culture shift, that would support all pupils, 

and indeed adults, on their volitional reading journeys. 
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As well as falling into the ‘Dahl 

Effect,’ the staff surveys 

identified a lack of Independent 

RfP Time in school…  
 

 

 

As Hempel-Jorgensen (et al., 

2018) and (Cremin et al., 2014) 

observe, if adults are not reading 

role-models or use IRT solely for 

assessment purposes, we 

constrain the joy of reading. 
 

 
 

Our surveys and observations led 

us to identify our main two aims for the year: 

LIST! – Learner 

Led, Informal, 

Social, with 

Texts that Tempt,
as referenced by 

Cremin (2019).
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RfP Aim 1. Knowledge of current literature – 

with a focus on POETRY  

 

RfP Aim 2. Pedagogy - Independent Reading 

Time (IRT) 
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“The challenge for parents and educators is to instil a 
sense of pleasure in reading by providing reading 
materials that students find interesting and 

relevant (OECD: 2011).”
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Parents were kept fully informed of our journey and …

….helped finance 
an exciting 
whole school 
poetry 
opportunity 
with a very 
special Mole!
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Deliver
Aim: Actions:

1 - Knowledge of 

current Literature, 

with a focus on 

Poetry – staff and 

pupils

Simon Mole residency week

New Poetry book order for all classes, share in staff meetings

Include ‘Poem a Day’ icon on visual timetable

Share OU Examples of Practice with Change Team (Poetry based)

Introduce new poets in Staff Meetings

Poetry Display in classrooms/library

RfP poetry assemblies, book sharing 

World Book Day / Book Fayre events / World Poetry Day

Whole School book order - Teachers to identify appropriate texts for class, based on 

children’s interests/survey data, introducing new and diverse literature, ensure all 

children are represented

Regular staff meetings / project updates

Staff to make time to read non-curriculum stories to class every day

Communicate developments with parents

Change Team meetings - text recommendations and read alouds

Encourage book talk and recommendations amongst staff, informal

Parent information, letter, emails, flyers re. project

RfP lanyards to be worn by all staff

What I am reading display / Reading River display

Class Book Votes

Assemblies and staff meetings to follow format of English Leaders’ session with the OU

RfP and Poetry book boxes ordered from Devon Libraries for all classes 18
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We celebrated annual events, World Book Day / Book Fair / World Poetry 
Day, which became part of school culture, rather than being tokenistic. 

“We also noticed that for World Book day all 
children arrived at Preschool with a book from 
home! Very pleasing.”
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As stated by Cremin (2022) in a recent webinar, when asked the value of author talks and visits, 

these events can indeed be meaningful, providing the author is known to the pupils… 

Early in the Autumn, we introduced Simon Mole, in staff 
meetings. Through regular communication with Simon, age-
appropriate workshops were arranged for all classes.

In preparation, all children completed a Simon Mole online 

workshop. There was no need to write 
anything down, no judging or correcting or 
analysing. It was purely pleasure based
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“Just a quick one to say thanks for a great week at Starcross. I 
really enjoyed my workshops with year 3 & 4 yesterday, and 
then with 5 & 6 today – they did some brilliant writing, and it 
was fantastic to see how supportive of each other they were 
and how carefully they were listening to each other 

- total poetry superstars!”

Simon was very happy for us to refer 

to him as ‘the Mole’ in our project title!
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My bike is really awesome ansangulous!!!! 

My bike is really speedy quick! 

There are turbo boosters on the back, 

a cinema screen on the side,  

fire on the spokes and 

a rainbow invisible cloak! 

… 

… 

There are 16 connections on the chain on my 

bike. 

There are 20 sonic wheels! 

Wheeeee, Arrghhhh, 

Nooooooo, Goooooooooo 

Loooooooe, Whoooooosh, 

Wooooooo Hooooo, Yeeeee 

Hoooo, 

This is fun! 

My bike is called 

SPEEDY MEATBALL TURBO BOOSTER BIKE! 

We zoom to the funfair, the beach, and the circus 

in Scotland, my friend’s house and a shop in 

Africa!!!! (Y1 class poem) 
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Happiness is dark pink
Happiness is sausage pasta!

Happiness is the fast train ride
I stick my tongue out!

Happiness is the playground with my family
Happiness is a cuddle with mummy
Happiness is unicorns everywhere
Happiness is a massive T-Rex

Happiness is doing puzzles with daddy
Happiness is a kitty kat - miaow miaow

As a result of this, and class teachers setting time aside for daily 
poetry read-alouds, Year 1 children cannot stop writing (and 
reading aloud) their own poetry!

During class read alouds, the children WANT to know who
the author is, regularly asking: “Is this a Simon Mole 
book?” 

All we did is provide 
the introduction, 
everything else is 
intrinsic. 24



Aim: Actions:

Aim 2 –

Pedagogy -

Independent (RfP) 

Time (IRT)

Is it LIST?

Share OU Literature with staff to change attitudes of what 

constitutes Independent Reading Time

Monitor RfP icons on all visual timetables 

Aim for 60 - 90 minutes each week - devoted to IRT

RfP Deep Dive with new Headteacher (rescheduled 4 times!)

Staff use IRT to offer support and gain knowledge of focus 

children, complete observations, journals, take photos, Excel tracking 

spreadsheet.

Share John Biddle Book Chat video and OU Book Chat resources 

with staff/parents 

Pupil interviews (including focus children) regarding attitudes to IRT

RfP observations. Pupil and staff recommendations

New book order books available to all, share books between 

classes

Year 6 – book reviews to younger children – reciprocal  

Reading for Pleasure Charter, based on Children’s Rights to Read 

(2018) in all classes 

Organise follow-up Booknic for Summer Term
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Aim 2 – Pedagogy - Independent (RfP) Time (IRT) Is it 

LIST? – Learner Led, Informal, Social, with diverse and 

relevant (OECD 2011) Texts that Tempt, as referenced by 

Cremin (2019). 
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The Reading Leader and new Head Teacher conducted 
a Deep Dive into reading in the Spring, ensuring all 
classes were working towards our aims, and IRT was 
pleasure based and LIST.

We introduced BOOK VOTES to all classes, 
representing the children’s preferences. Staff from 
Preschool to Year 6 shared stories daily that were 
NOT attainment based.

The MYSTERY 
BOOK is always 
popular in the 
class vote!
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Staff regularly use IRT to support their FOCUS CHILDREN, with 
their growing knowledge of texts.

Our oldest children in Puffins often chose to spend 
their IRT reviewing picture books…

… they visit younger classes to share reviews and read aloud. 
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“It makes me and the 
younger children 
happy.”

“Not to get out of class!!! 
I like to encourage others 
to read.”

…some considerations from Razorbills’ RfP Charter

Use books carefully, Chat about books, Move around the classroom respectfully, 
Recommend books to each other, Listen respectfully, Be polite
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Our younger children paired up with older READING BUDDIES, who supported 

their enjoyment of reading.  
 

“I want to do my morning maths quick so we can read. I like to help her if she struggles 
with a word.”

“I like to see everyone together and forming relationships with each other.”

“This helps them understand more words. It makes me feel happy that I can help them.”30



Review
Staff have been creative; sourcing, ordering, locating 
and buying texts of specific interest to their focus children. 
Children’s views have been valued, and the diverse 
nature of readers has been understood like never 
before.

As their knowledge 
of current 
literature develops, 
staff have grown in 
confidence when 
offering support to 
children.
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“MARCH
I was able to sit in the book corner with him 

and some other children and read to them. He 
said nothing throughout the whole story, 

except ‘I like this bit’ or ‘I like him best’. He 
was completely focused on the story (it’s not a 
short book!). I think he even told another child 

to ‘shhh’ when they interrupted me at one 
point! 
MAY

When I asked him last week about reading, he 
told me he LOVES IT!”

“At the beginning he really didn't like reading, 
continually losing books or leaving his AR 
school book at home. But then he started 
bringing in home books and wanting to read 
these books that are well above his range … it 
was because his peers were reading these 
and he wanted to fit in… many books in his 
range he thought looked babyish.
We spent a long time looking at books in his 
range, with new ones arriving as well…
He is now happy to regularly clock in with me 
and actively wants to read to me!!!” Y4 Child 
expressed delight during IRT…”You mean I 
can read ANYTHING??!!”

As Hempel-Jorgensen et al (2018) note, 
’teachers have been “supported to 
reconsider the nature of reading in 
order to encompass children’s volition 
and social interaction around texts” 
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“Now when I ask him if he likes reading he 
tells me he does. He especially liked today’s 
reading book which is all about bugs. He says 
he reads on his new blue sofa at home with 
Mummy and Daddy and especially before 
bedtime. He tells me that his favourite books 

are about snakes and his TOP fact that 

he has learnt is that “snakes don’t slime!”



Focus children (Rec/KS1) 
Survey responses comparison; Autumn 2021 and Summer 2022 
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KS2 FOCUS CHILDREN survey responses in Autumn 2021 and June 2022: 
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Whole school data illustrates positive changes also, particularly with respect to 

Curlews and Razorbills, who have been on their RfP journeys for two years, 
highlighting the necessity for RfP in school to be an ongoing process.  

 
 

Rec/KS1 whole school data – end of Summer 2022: 
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KS2 whole school data – end of Summer 2022: 
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Children now 
CHOOSE to read 
and write their 
own poems

This significant data 
provides us with a 
roadmap for the 
future, and 
illustrates just how 
tiny tweaks, such as 
a 5-minute poetry 
focus per day, can 
support children’s 
love of poetry. 

In Kittiwakes, 12 of 29 children now cite poetry as their favourite thing to read and listen to. 
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Previously, poetry 
was not well 
represented in any
classes, now poetry 
books fill every 
classroom.
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“The RfP project has inspired us all… choosing a wider variety of books, giving the children more choices… My knowledge 
of children’s authors has broadened. I am sharing what I read with the children much more. I am reading more because I 

want to share this information and talk to the children about their book choices…”
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Roald Dahl no longer monopolises staff author responses, with significantly 

more current and diverse names now added to the mix. 
 

89% of staff actively seek out appropriate books for children in their class. IRT, 

that is RfP based, poetry, whole school culture shift and 

improved knowledge, were the main areas cited by staff as results of our 

development project this year.  
 

A far broader range of poets were mentioned in staff survey responses: 

“I think we 
have 
highlighted 
the need for 
poetry, and 
how poetry 
can be fun!”
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The frequency KS2 children are quizzing, and thus changing Accelerated Reader books has 

amplified, plus we have observed increased scores on NFER termly assessments. 

 

 

 

Each triangle above 

the diagonal line on 

this chart 

illustrates Y4 

children who have 

made better than 

expected progress 

in Spring NFER 

Reading 

assessments.  

“All the children 
now seem to love 
reading for 
pleasure across the 
whole school… 
Over the last 
couple months, I 
have noticed the 
less engaged 
children in the 
class, have asked 

to read more.”
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Parent Feedback
“Every night he is now reading for longer 

and longer.” 

 

“She reads 'forever' at bedtime. It 

is very hard to get her to turn 

off the light :).” 
 

“He adores reading!” 

  
“She talks about what her classmates 

read and recommend to each other.” 

 

“She is trying to expand to read books 

from other authors.” 

  

“In class, they have had a visit from Andy Griffiths, and he has since read every 

single book he has published.” 44



“She has enjoyed poetry at school and now likes to write her own poems.”

“Huge increase in poetry interest and awareness, especially writing her 
own poems.”

“She is keen to listen to poetry books we have. She likes to write/sing 
her own poetry.”

“She has an interest in poetry, she has a book full of poems. She 
also makes up her own poems.”

“Brilliant wonderful and very much appreciated for all the 
RFP efforts from staff.”

“Thank you. He shied away from his school reading books. 

He didn't enjoy them, now he does. :) “
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“It is fantastic giving the children more time to read for pleasure in school and 

the staff are really inspiring them to read more.”

“Such a great project! It has inspired our children, and also us to share and make visible our own 
Reading for Pleasure with the children.”

“Thank you for all you are doing. I 
think reading is so important and 
I am really grateful that he is 

getting all this from school.”
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Children’s voice
“It is ok, as long as nothing is competitive about reading.” 

“I love reading, partly because I am good at reading and spellings, but also it is a nice way to 
relax.”

“It makes me feel calm.”

“It helps you get really good at stuff.”

“I am a good reader, but I’ve not got a big range (AR), 

but it is fun to read.”

“I didn’t really like 
reading before, but now I 
do. It’s sick, it’s rad, it 
cracks me up!” Y5 pupil
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“I am ‘okay’ at reading because on the (AR) quizzes I 
only get 80 – 100%” 

Not only does an intrinsic love of reading, support 
children’s academic ability, it also provides them with 
empathy; a direct link to valuing and appreciating 
diversity, through exposure to other cultures through 
the texts we provide. Research also highlights that 
children who engage with RfP are better equipped to be 
resilient adults, with positive links to emotional wellbeing 
in later life.

“…studies … have found a strong 
association with emotional and personal 
development… RfP enhances empathy, 
understanding of the self and the ability 
to understand one's own and others' 
identities (The Reading Agency: 2015).”

Review
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It is evident, in cohorts who experienced RfP last 
academic year, positive views on RfP are even higher.

What would happen to our focus group if we 
had not supported them this year?

Increasing staff knowledge, prioritising Independent Reading 
Time have made the biggest difference to our focus pupils, as 
well as having an impact on every child, and our whole school 
culture. Simon Mole has also transformed attitudes 
regarding poetry in children and adults. 
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We remain 
mindful that 
we are only at 

the start of 
this journey.



Sustain
As a proportion of focus children were also proficient readers, they may 

have been  lost throughout their whole school journey, advancing to 
secondary school, giving up on reading as soon as they have the chance. 
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IRT, poem a day, book talk, non-attainment based class stories and 
book votes, will absolutely remain on next year’s timetable. 

We are a reading school; it is too important not to 
be part of our ethos.

We will continue to track focus children 
who still need support next year, and 
direct our attention on new individuals 
who present a cause for concern.



We will continue to track focus children and evaluate our practise, share new 
books, keep up to date with POETRY, and award winning children’s literature.

Culture shift!
This is only the beginning!

The journey has not been easy, especially dealing 
with pandemic disruption, substantial staff absence 
and turnover, however it has been more than worth it!

To complete the school year, staff look forward to 
another RfP session with Michael Rosen, a whole 
school Booknic, promoting the Summer Reading 
Challenge with Devon Libraries… 
and 
taking part in a live Simon Mole write-along, based on 
his new picture book:

‘I Love my Cat!’
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“Reading for pleasure has 

many non-literacy benefits 

and can increase empathy, 

improve relationships with 

others, reduce the 

symptoms of depression 

and improve wellbeing 

throughout life (The Reading 

Agency: 2015).”
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