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Context
 Sandbrook Community Primary is a three form entry 

school in Rochdale, Greater Manchester. Unit 4 comprises 
of upper Key Stage 2 classes (Year 5 and Year 6).

 Reading is a key focus for the whole school on the School 
Development Plan. This year, all staff attended each OU 
RfP TaRs meeting – 6 in all – in order to develop their 
knowledge of Reading for Pleasure (RfP) and to work 
together to implement best practice in the classroom.

 Many of our children come from book poor homes. 
Because of this, we have developed our reading corners 
so that they are cosy areas stocked with a range of 
genres that they children can enjoy. We have also 
created Book Nooks where groups of children can read 
in small groups.



OU Research inspiration 

and rationale
As part of our whole school development work, we focused 
on considerably improving knowledge of children’s 
literature and other texts. We did this by buying in a range 
of new texts which we promoted in our reading corners.

In Unit 4, we also wanted to develop our reading for 
pleasure pedagogy with a specific focus on independent 
reading time. Although we had a daily ERIC slot for choice-
led RfP, we realised that the children were only ever reading 
by themselves or were read aloud to by an adult; they had 
no control over how they read independently.

Influenced by Building Communities of Engaged Readers by 
(Cremin et. al., 2014) and the research outlined on the OU 
RfP website, we wanted to increase children’s desire and will 
to read by giving them opportunities to access texts in a 
variety of groups and settings. This would create more 
relaxed, shared experiences where the children could 
choose to discuss their books (or not, if they so wished!).



Aims

In order to increase the children’s 
enjoyment of reading, Unit 4 aimed to 
develop the OU pedagogy strand of 
independent reading. We decided to do 
this by:

 Giving children ownership over who
they read with, how they read and 
where they read.

 Creating a range of opportunities to 
increase ownership through a new 
initiative called LARRY (Let’s All Red-
carpet Read – Yay!)

Aims



Outline

Firstly, we held book blanket sessions
using all the lovely reading materials that 
had been ordered for our book corners. 
The children moved around an array of 
books laid out on tables and chatted 
informally together. They made lists of 
the books they wanted to borrow in their 
journals or jotted notes down on Post-its. 
This developed a sense of excitement 
and increased ‘book blether’ throughout 
classes and the Unit.



Outline

We also created a Unit 4 Book Nook on the 
corridor so that the children had another cosy
area to experience reading outside of the 
classroom.

Different staff members from across school 
have read to the children in this area or 
children are often allowed to go there together 
in a small group.

Displays and books in the area are updated 
termly in order to sustain the children’s interest 
and desire to read here.



Outline

After attending one of the OU TaRs
sessions where we explored a range of 
acronyms for independent reading, Jess, 
teacher in Year 5, came up with an 
original one for Unit 4 – LARRY! This 
stood for Let’s All Red-carpet Read – Yay!

As a team, we agreed that it was a very 
catchy acronym that the children would 
latch on to and it would definitely 
generate enthusiasm around our choice-
led RfP initiative.



Outline

Jess created a presentation to introduce 
LARRY to the children.

We said that as part of their independent 
reading time, LARRY would allow them to 
choose whether they wanted to read by 
themselves (silent reading), read with a 
buddy (paired reading) or read with a few 
friends and/or with a member of staff.

We also discussed how we could read in a 
range of environments, e.g. in class, in the 
reading corners, in the Unit 4 Book Nook or 
outside, weather permitting.

The children were really excited to start 
LARRY and were overheard talking about it 
together.



Silent Reading



Paired Reading



Group reading



Impact in 5S 

Case Study

 LARRY Time has improved confidence in 
reading within the classroom setting. 
Nathan asked if he could read to the class 
during Larry Time. He picked Reggie Rockit
and read to the class. The class spoke 
about how Nathan is just like the main 
character (doesn’t think he can do a skill 
but completes it in front of a group of 
people who then applaud him). Nathan 
was very proud of this today.

Because of LARRY Time, Christabelle has 
noticed how this book represents her. She 
said she thought the main character looked 
‘just like me – she has my glasses and hair 
like mine.’
Tayibah also said she enjoyed reading 
picture books in LARRY Time as she also saw 
herself represented in stories on offer.

Maisy always asks when Larry Time is. 

She says she loves Larry Time and 

doesn’t want to miss out on it.

Two children were picked to be my case study for 
reading. LARRY Time has had a huge impact on 
both. Nathan, who was a reluctant reader, has 
changed his attitude towards books and was even 
overheard as saying, “Well, actually, reading is 
decent – if you get the right book.”

The majority of children like the opportunity to 
read in pairs or small groups more than reading by 
themselves. While listening to a group read, the 
group said that they thought LARRY time was 
better than guided reading because they could 
choose the books they were reading; they could 
also read with their friends so it was much more 
enjoyable.



Impact in 5C 

Case Study

Child A said that for Larry Time, he wanted to 
read a book on animals to the class. He often 
refrains from reading to the class or in small 
groups because he is not confident in 
reading. He said that he felt good about 
reading to the class because he liked animals 
as well as the colours of the pages.

Child B had chosen to read The Viking Boy. When 
asked why she chose the book, she said that we 
never finished reading it during Spring 1. Plus, she 
said that she found some of the illustration 
interesting!

Child A invited a friend to read to the class as 
well. Child A said that both he and his friend 
shared an interest in animals. His friend has 
never wanted to read to the class and is 
normally quite frightened in these situations.

Child A and B both asked if they could sit in the 

“special chair” in the Book Nook and read their book 

to a group of friends.



Impact in 5P 

Case Study
 The focus child I chose was a boy who was reluctant to 

read at times and read books over then novels like The 
Diary of a Wimpy Kid and books about footballers.

 A different child in class writes comics in her spare 
time and asked to bring them in during LARRY time. It 
was this that sparked the boys' interest as he began to 
look at the comics she had written. Seeing this, I added 
some different comics into the reading corner, 
including ‘Amulet’. The boy then read this. During a 
group discussion, the boy said he enjoyed the comic 
and it helped him to learn new words.

 In a guided reading session I did with a different group 
we read a horror story book. The boy overheard what 
we were reading then asked his friend what it was 
called so he could read it during LARRY time.

Children in class are asking what we are doing in LARRY 
and staff have noticed less confident children enjoying 
and joining in with paired and group reading sessions.

Children have been asking if they can bring their favourite books in 
from home as well as asking staff to join them in paired reading. 
LARRY is inclusive for all and has allowed children in our class of 
lower ability to feel closer to their peers’ ability; they enjoy the 
opportunity to read with and to others.

“I have brought some books in for people to look at. 

They are easier ones so lots of children can read them. 

They also remind me of being in reception”



Impact in 6C 

Case Study

 During our time focusing on LARRY, we have seen a 
marked increase in enjoyment and enthusiasm to 
RFP. Time was needed to embed the expectations 
during this time, but children now invest their time 
into LARRY and show great enjoyment.

 We expected the class to want to read in groups, but 
we found that most children read in pairs. The 
conversations they were having pre, during and post 
read are now beginning to show much more reading 
maturity.

 The two children who we chose to focus on were in our 
SEND (child A) and EAL (child B)groups respectively. We 
decided to focus on these children to see the impact 
on different contexts. Both children have 
responded well to the process. Child A did find the 
independence of LARRY a challenge at first but after 
careful pairings and teacher modelling, he has then 
managed to focus on actually see the impact of gaining 
pleasure from reading.



Impact in 6S 

Case Study
 Overall, I feel that LARRY time has impacted in a very positive 

way on the whole class. Children now ask when we will be 
‘having LARRY time’. The children love the fact that they can 
choose how they read (silent, paired or in groups) and that 
their choices will be respected and trusted by the adults. I 
have overheard children say, ‘We can read this together in 
LARRY time’.

 Interestingly, most children like to read in pairs. They like 
sharing their interests and it is an excellent opportunity for 
them to make peer recommendations. I have noted that 
striving readers and EAL readers really enjoy sharing a book or 
magazine together and taking turns to read parts out loud to 
each other. Motivation and positivity towards reading has 
really developed.

 Two particular children were tracked to see if affective 
processes were positively influenced by LARRY. These children 
were chosen because though they had the skill to read, they 
were unable to sustain interests in texts and tended to 
daydream during ERIC time. Since beginning LARRY, both boys 
have enjoyed reading together and discussing their books with 
each other. They have used Charlie and the Chocolate Factory 
as a shared starting point and have started drawing pictures 
from the book. Though OU RfP advises that teachers and 
children are less Dahl dependent, I was pleased that the boys 
were bonding over this text. I also see this as a positive shift 
away from constant re-reading of the Diary of a Wimpy Kid 
series. I have also been tempting the boys with graphic novels 
so that they can develop stamina and experience the 
achievement of finishing texts.



Reflections on Impact Across Unit 4
Because of the LARRY initiative, more children are enjoying RfP and
are motivated to read independently. They look forward to this
special time of day as it gives them an opportunity to choose both
what they read and how they read. This has led to many more
children thinking positively about reading and also identifying as
readers.

Next Steps:

Our next steps link to other areas of TARs research:

➢ Improving knowledge of children’s literature: We intend to capitalise
on the children’s positives attitudes and start introducing them to a
wider variety of texts and genres. This will be done through further
book blankets and shadowing book awards.

➢ Book talk, inside text talk and recommendations: We will use the
Book Nook display board as a recommendations wall and continue to
encourage children to bring books in from home to share with their
classmates. ROGO model evidence base National Literacy Trust 2017, page 2


