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Context 

Byron Primary is a larger than average primary school. The proportion of pupils who are 
eligible for support through pupil premium is above average. The proportion of pupils who 
have special educational needs and/or disabilities is average. Almost all pupils are from 
minority ethnic groups, the vast majority being from Pakistani and Bangladeshi heritages. 
Almost all speak English as an additional language. School meets the government’s current 
floor standards. Absences during the (Covid-19) pandemic were in the highest 20% of all 
schools. Our school is in Bradford which is the 13th most deprived Authority in England, the 
majority of our children live amongst the most deprived wards in the city.  We are a good 
school, always ready to learn and share good practice to support our pupils getting the very 
best offer.  

OU Research inspiration and 

rationale 

Post lockdown we found that reading choices were limited 
and engagement in reading had dropped significantly. 

From the Autumn pupil voice survey, we found that:  

70% enjoyed reading 

50% could name an author but it was usually their class author 

76% could name a favourite book but it was usually linked to the one currently used in class 

As a result of the survey, we decided to develop Reading for Pleasure pedagogies of: 

• Social reading environments 

• Independent reading 

• Informal book talk and recommendations 



 

 

This was to lead to the development of reading communities that are reciprocal and 
interactive. 
 
‘Schools should build reading communities which focus on the importance of giving children 
ownership of their reading choices’ (Cremin et. al., 2014). 
 
 ‘In classroom libraries, when teachers gave children time to choose their own books, it 
produced reading networks and positive reader identities’ (Moss and McDonald, 2005). 
 
‘One of several ways to help pupils make informed meaningful choices is peer 
recommendations’ (Ross ,2001). 

Aims  

• To encourage children to think about the variety of books available to them to read across 
school and begin to broaden their reading choices.  
• To provide children with an opportunity to become ‘book experts’ and have their reading 
choices and recommendations acknowledged and celebrated. 

 
‘Talking about books and reading and making text recommendations has been found to be 
influential on developing children’s will to read’ (Cremin et. al, 2014). 

Outline 

Our goal was to develop pupil knowledge of books and enable pupils to take responsibility 
for recommending books to each other through: 

• Displaying books: We took a whole school approach to developing reading areas and 
showcasing the reading offer. Making explicit what books were available whilst making 
books really accessible gave pupils time and space to really notice what was on offer. Pupils 
began to make comments about the offer, at first this was structured by staff, but as time 
went on pupils began talking about the books between themselves.  



 

 

 

    

• Time to choose: We gave designated time to pupils to really explore books and 
encouraged them to search through what was on offer and dare to consider something 
different without consequence. This provided pupils with the opportunity to talk to each 
other about what they had read before and what they might read next. 

 

• Recommendation opportunities: We took a 3 step approach; pupils could review books, 
talk about books and request books within their own classes. Pupils who were already avid 
readers became ambassadors encouraging more reluctant readers to have a go. To build 
momentum and really engage the whole school as a reading community we also set up a 
‘recommendation station’ centrally. Weekly a member of the Senior Leadership Team 
empties the recommendation jar, selecting reviews to read out in whole school assembly 
whilst inviting pupils out to give their recommendations.  



 

 

As well as providing a time and place for informal conversations we also developed a 
structured approach to ‘Book Talk.’ Sentence stems were offered to help pupils organise 
their talk and questions stems were offered for peers to respond to the talk. These were 
weekly classroom based sessions where pupils volunteered to share what they were 
currently reading.  

 

 

Impact 

Staff were keen to support through: 

• Displaying books: Investing time developing the reading environment. 

• Time to choose: Making time available in the day for pupils to access and read books. 

• Recommendation opportunities: Supporting and structuring talk and review. 

From the Summer pupil voice survey, we found that:  

100% enjoyed reading 

100% could name a variety of authors  

100% could name a selection of favourite books 

Feedback from pupils and teachers was overwhelmingly positive. 



 

 

Child L ‘I love to see my friends reading books I have recommended’ 

Teacher A ‘It’s a pleasure to see my class so excited about reading, they are always asking for 
another book talk session’ 

Teacher M ‘Seeing my class making really informed choices is a joy, they often choose to read 
something quite unexpected’ 

Reflections on impact the TaRs research had on 

practice 

Using the TaRs research helped formulate the intention. A research based foundation was 
delivered to staff. The intention to create a collaborative reading for pleasure culture saw 
us focus on how, where and when we talked about books. This quickly built real 
enthusiasm for reading around school. For teachers, seeing enthusiasm for reading grow in 
their classrooms has been exciting. For pupils, having reciprocal conversations with staff 
and their peers about newly discovered books and authors has been empowering. We 
intend to embed book talk across school and continue to make informed choices about the 
books we use, display and buy based on preferences suggested by our pupils. 

 


