
 

 
 

  

Teachers as Reading Mentors 
 Lynda Clark 

Context 
 St Saviour’s is a Church of England junior school situated in Thanet. 
 We are a three-form entry school with around 400 pupils on roll.  
 Approximately 25% of pupils are eligible for Pupil Premium funding. 
 This Reading for Pleasure (RfP) project was carried out with a group of eight Year 5 

pupils, all of whom were eligible for Pupil Premium funding. 
 The driver for this project was to support children who were disengaged with 

reading and rarely reading outside of school – one of the effects of long periods of 
school closure as a result of enforced lockdowns. 

 

OU Research inspiration and rationale 
• Summative comprehension tests indicated that the number of children who were on 

track to achieve the expected standard in each year group was significantly lower than 
it had been prior to the pandemic. 

• In-line with findings from other schools (Clark & Picton, 2020), reduced engagement 
in reading was evident across all year groups. 

• Discussions with teachers, parents and pupils suggested that children were spending 
significantly less time reading at home than they had been prior to lockdowns. This 
suggestion was supported by word count reports generated by our Accelerated 
Reader programme. 

• Research indicates that attitudes to reading are closely linked to reading achievement 
(OECD, 2002). However, whilst Cremin et al. (2014) note that reading for pleasure is 
often seen as an ‘optional extra’ (p1) in education, teachers are uniquely positioned 
to promote a love of reading in their pupils (DfE, 2022).  

• Reflecting on these observational findings in school, I anticipated that developing my 
knowledge of the reading practices of reluctant readers may subsequently help to 
drive improvements across the cohort whilst also influencing better-informed choices 
around RfP pedagogy (social reading environments, reading aloud, independent 
reading, informal book talk and inside-text talk and recommendations).  

  



 

 
 

Aims  

• To increase my knowledge of pupils’ reading habits by providing opportunities for 
regular, informal book talk. 

• To act upon this knowledge in order to positively impact on reading enjoyment.  
• To increase the amount pupils are reading, measured through the tracking of their 

weekly word count. 

Outline 
 I selected a group of 8 children who were eligible for pupil premium and who were 

all considered to be at risk of falling below the expected standard due to their 
limited engagement in independent reading. These pupils had significantly lower 
word counts than their peers, reading a mean of 1700 words per week across the 
first 6 weeks of the term. This put them in the bottom 20% of their class in terms of 
reading mileage. 
 

 I ran a weekly 30 minute ‘reading for pleasure’ sessions. These allowed me to learn 
about pupils’ reading habits and interests and to then tailor subsequent sessions to 
their interests and needs. This involved: library visits, book chat, sharing 
recommendations, books and biscuits, ‘lounge around and listen’ time and ‘read 
and relax outside’ time. 
 

 
 



 

 
 

          
 

 I informally caught up with each pupil on two further occasions each week to 
briefly discuss how they were getting on with their book. I was able to react to any 
issues immediately, e.g. helping them to change it if they weren’t enjoying it; putting 
in place time for them to sit in a cosy reading corner if they hadn’t been able to read 
at home. 
 

 I kept notes on all the discussions I had with each child to help me track any 
patterns or shifts in attitudes as well as any information that might better help me 
meet their needs. 
 

 

 
 I tracked any increase in each child’s word count each week to help verify any 

observed improvements in pupils’ enjoyment of reading with the crude assumption 
that significant changes in pupils’ attitudes to reading might be reflected in this. To 
ensure that the focus of the trial remained purely on reading for pleasure, pupils 

“Can I finish my book 
before I go out?  

“Can I read with **** in 
the tent at lunchtime?  

“This book is really 
funny and weird!”  

“It’s confusing and I 
didn’t get the language!” “Thank you for letting 

me read in assembly 
time!”  

“I don’t really get this book.”  
“I’m not enjoying this – 
can I change it?”  

“There are just too 
many confusing words!”  



 

 
 

were not made aware that their word count was being tracked and this was not 
discussed with them. 

 
  



 

 
 

Impact 
 Pupils’ weekly word counts increased significantly compared to before the 

intervention started. The regular check-ins seemed to be particularly important to 
pupils with a dip in word counts after the two-week Christmas break. 

 

 

 

 Pupils’ word counts over the period of the intervention were, on average, 21 times 
higher than their word count for the first 6 weeks of the year. This did vary 
significantly by pupil, with the pupils who started with the highest word counts, 
perhaps understandably, having lower levels of increase. All pupils exceeded an 



 

 
 

increase of 3 times the baseline word count that would have been expected had 
their reading continued at the same rate. 

 

 Pupils began to speak more positively about books and were able to talk about 
authors and series that they enjoyed and why. They also spoke positively about 
taking part in the group. 
 

   

   

    
 
 

 5 of the 8 pupils began to seek me out on 
the playground during break times and 
before school to talk about their books 
and how much they had read at home. 
 

 Two children were deemed to have been so successful in changing their attitudes to 
reading and becoming independent, self-motivated readers that no longer required 
mentoring. However, both of these pupils were upset about leaving the group, 

“I have found books that 
are more my style.” 

“This group has 
encouraged me 
to read more.” 

“I really like some of 
the reading activities.” 

“I like how we get to 
read somewhere cosy 
– it does help a lot.” 

“I have got better (I think) 
at reading.” 

“I liked when we read in a 
cosy corner ” 

“I am glad that I have been 
pushed harder on reading.” 



 

 
 

leaving me to wonder whether there needed to be a positive ‘next step’ for pupil to 
graduate on to. 

Reflections on impact the TaRs research had on practice 
 Engaging in regular conversations with pupils about their reading habits had a 

significant positive impact on my own knowledge of pupils’ reading practices as well 
as, more widely, on my knowledge of children’s literature. This made developing a 
culture of reading for pleasure within this group as well as more widely seem much 
more achievable.  
 

 I found I became more confident to talk about reading with pupils and was 
increasingly able to make recommendations that they might enjoy. I was also 
inspired through my discussions to spend significantly more time reading children’s 
books myself than I had previously which improved my ability to support my 
mentoring group in developing reading for pleasure but also my class as a whole. 
 

 My conversations with pupils made me more aware of my position as a role model 
for reading and I have aimed to be more proactive in ensuring pupils see me as a 
reader: allowing them to see me reading; talking about books that I have and have 
not enjoyed. 
 

 This project has led me to reflect on whether we as a school have enough in place to 
support reluctant readers and their families from when they join us in Year 3. 

Next steps 

 Monitor the long-term impact of the mentoring group on pupils once the 
intervention stops. 
 

 Expand reading mentoring groups to other year groups with a focus on reluctant 
readers who are eligible for pupil premium. 
 

 Explore pairing children who have benefitted from reading mentoring with younger 
pupils to mentor themselves. 
 

 Explore the potential for involving the parents of reluctant readers to increase 
engagement with reading outside of school. 

 
 


