
 

 
 

‘OU Blackpool Reading for 
Pleasure Project’ 

 

Emma Hornby @EmmaHornby17 (Hub Lead) @SJVEnglishHub 

Context  

St John Vianney’s is a larger than average Catholic primary school 
in the heart of Blackpool, which our children, staff, parish, and 
governors are proud of. The school was identified as ‘Outstanding’ 
in our most recent Diocesan inspection (March 2018) and Good 
with Outstanding Behaviour and Safety in our latest full Ofsted 
inspection (July 2014), confirmed once again in our latest short 
inspection (March 2018). A quote from this report identifies that 
‘there is a strong team ethos characterised by very high 
expectations for all the pupils in your care’. As a result of our 
excellent practice in getting children to read as soon as possible, 

we were chosen as one of 36 National English Hubs and now support schools right across the 
Northwest in developing their phonics and early reading practice.  

Our curriculum is ambitious and inclusive for all pupils based around the requirements of the 
National Curriculum and EYFS framework. It is coherently planned and sequenced to develop the 
essential knowledge, skills and understanding which are the building blocks for later life. As such, 
our curriculum is underpinned with reading because, through fostering a love of reading, we are 
providing our children with the tools to be independent, inquisitive, and curious learners. 
Throughout our curriculum, we provide opportunities for our children to be immersed in high 
quality texts that are carefully selected to both engage and promote reading for pleasure and 
vocabulary acquisition as well as enhancing their cultural capital. Our classrooms are rich in talk, 
with effective questioning to constructive peer discussions. Oracy is fundamental in our curriculum 
as it allows teachers to develop and encourage critical thinking and, through a metacognitive 
approach, allows the learner to take control of their own learning. We believe that ‘words, written 
or spoken are the building blocks of life’ and as such our curriculum is personalised to meet the 
needs of our children. We strive to develop independent and aspirational learners who understand 
their mutual role in the teaching and learning process.  

OU Research inspiration and rationale  

We have chosen to focus on two RfP Knowledge priorities and one RfP Pedagogy priority.  

• An increased author subject knowledge of children’s literature. 

• To continue to raise the aspirations of children to read for pleasure to help them achieve the 
higher levels through participating in wider opportunities for reading.  

• Plan in ‘Book Talk’ opportunities in all year groups and build children’s knowledge of 
different authors 

‘Teachers of reading need to; suggest reading material to individual children to motivate them as 
readers; have a secure knowledge of a range of texts to have in depth discussions with children; 
identify books which read aloud well and that their class would enjoy; and know which books would 
be fruitful for closer examination’ Chambers. A (1993) 

• An increased author subject knowledge of children’s literature. 
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Research shows that ‘those teachers who have a secure knowledge of a range of children’s literature 
are not only more able to recommend the right text for the right child but are also better positioned 
to create a community of readers in the classroom.’ (Younger & Warrington 2005, Kwek et al 2007)  

 

‘Pupils need to feel that they are part of communities 
where he enjoyment of reading is valued. ….Such talk can 
help them to see the kind of reader they would like to 
become’ Hitchcock (2010. P.59)  

‘Having a good knowledge of children’s reading 
preferences and habits, developing book talk and 
reciprocal communities, therefore has the capacity to 
shift children’s attitudes towards reading’. (Cremin et al, 
2014)  

 

• To continue to raise the aspirations of children to read for pleasure to help them achieve the 
higher levels through participating in wider opportunities for reading. We as a school have a 
responsibility to ensure we are good reading role models and get the right books in the right 
hands. 

 ‘Teachers need knowledge of a range of texts to suit and engage the diverse profiles of the 
children and young people they teach.’ (McGeown 2013) Reading enjoyment has been reported 
as more important for children’s educational success than their family’s socio-economic status 
(OECD, 2002). There is a positive link between positive attitudes 
towards reading and scoring well on reading assessments (Twist et al, 
2007). 

• Plan in ‘Book Talk’ opportunities in all year groups and build 
children’s knowledge of different authors.We are proud that 
‘Book talk’ is taking place throughout our school. Research 
findings tell us that ‘in classrooms where teachers initiated and 
encouraged book talk in the context of diverse resources and 
sociable environments, aspects of ‘competence pedagogy were 
evident’ (Hall et al, 2007) 

 

To make sure that book chat itself in the classroom did not 
wander into ‘comprehension’ territory but stayed within the 
parameters as informal discussion and opinion sharing for 
sheer enjoyment. We know that this would be an important 
focus, as Teresa Cremin et al (2014) state in ‘Building 
Communities of Engaged Readers’- ‘Effective teachers of 
reading use literature to engage in wide-ranging discussions 
with children.’  

 

 

 



 

 
 

Aims  

When we embarked on our Reading for Pleasure journey, as members of 
the OU Reading Schools programme: Building a Culture of Reading,  we  
made  Reading the one priority focus on our School Development Plan.  
As a whole school team, we are committed and driven to ensuring that 
our children recognise that books are at the core of our curriculum and 
the gateway to so many other experiences and opportunities. They 
would proudly say that here at St John Vianney we are a ‘Reading 
School.’  

We carried out both pupil and staff surveys to support our own 
judgements and baseline for where we are on our RfP journey. All staff 

in school completed the survey with the expectation that Reading for Pleasure is not just a project, 
but it is the underpinning culture of our school. One of the key messages we have explored is that as 
a staff we want to explore our children’s attitude to reading and to see our children choosing to 
read.  

We analysed the staff survey data to identify teachers’ knowledge of current children’s literature; 
their understanding of reading for pleasure pedagogy; children’s reading practices and reading 
environments. After looking at the children’s responses the information collated about most staff’s 
knowledge of children’s authors was not unexpected.  

The staff survey showed that the teachers had some awareness of children’s literature and authors, 
but they were the obvious authors that have high publicity or were the classics known to most, for 
example Julia Donaldson, Roald Dahl and Michael Rosen. Staff were also asked to rate their 
confidence in understanding children’s reading habits and preferences. From this we established 
that to support staff to feel more confident about book and author recommendations to children, 
they need to know not only what the children like to read, but also have a range of texts they can 
recommend.  

Narrative for pupil surveys: - A sample of children from each 
year group took part in the pupil surveys. Overwhelmingly 
through our pupil surveys and interviews the children stated 
that they enjoyed their teacher reading to them. There were 
links between children seeing teachers as readers and the 
children’s love of reading. Our data demonstrated that where 
children perceived their teachers as ‘loving reading’, the 
children’s opinions of how they felt about their teacher reading 
aloud were more positive. This is particularly important, as 

research shows ‘an enhanced personal and professional awareness of what it means to be a reader 
can serve to nurture young readers.’ Cremin (2014) 

We recognise that this demonstrates that all adults in our school need to be explicit in their passion 
to share the ‘love of reading’ with young readers. To do this, we as teachers need to share our own 
reading habits with the children and read for pleasure to gain a greater understanding of children’s 
literature.  



 

 
 

This is something we started with in Lockdown 1 when each staff member selected a children’s 
author, created an information board which are displayed all round school with a selection of books 
to encourage the children to select independently.   

Focus children: from the initial look at the data from the Pupil 
Survey’s collection staff were asked to prioritise 3 focus children 
from each class. We encouraged staff to really understand not only 
the children’s thoughts and feelings about reading but also their 
own knowledge of the children’s attitudes to reading.  

Our aim was to develop a deeper understanding of these children 
and aim to expand their attitudes to reading of the project. Across 
all year groups staff chose focus children who perhaps as examples 
were a ‘reluctant reader’, ‘those that could but chose not to read’, 
‘show little interest in reading’ or they ‘don’t read at home.’ 

Evidence suggests that reading for pleasure leads to increased attainment. Clark and DeZoya (2011) 
‘found a significant positive relationship between enjoyment and attainment indicating that pupils 
who read more are also better readers.’ We believe that if we are successful in altering the attitudes 
of these children, then others would follow on the journey.  

It was apparent from the survey that children didn’t feel that they had much opportunity to talk 
about books and reading, this was however more the case at home. Also, children stated across 
most year groups that an adult rarely read aloud to them at home.  

Reading for pleasure is strongly influenced by relationships between teachers and children, and 
children and families (Cremin et al, 2009). 

Based on where we feel we already are as school on the Reading for Pleasure Journey, combined 
with the survey findings from the start of this OU Project we have identified some other areas of 
focus as part of our Action Plan. 

• The focus on Graphic Novels came out of staff surveys as a less confident genre. 

• An increased author subject knowledge. 

• To continue to raise the aspirations of children to read for pleasure to help them achieve the 
higher levels through participating in wider opportunities for reading.  

• Plan in ‘Book Talk’ opportunities in all year groups and build children’s knowledge of 
different authors.  

Outline 

The initial launch of the Reading for Pleasure Project took place during an Inset Whole School 
Twilight which all staff attended. Staff were addressed by Prof Teresa Cremin and the Open 
University Team. This enabled staff to see real examples of where ‘Reading for Pleasure’ projects 
had been successful and hear first-hand of stories around creating and developing a Reading for 
Pleasure Community that is truly authentic and embedded.  

This was perfect to re-engage and excite staff with a buzz for RfP. Following the session Clare and I 
were able to identify some aspects where we could have an ‘quick win’ with immediate impact and 
then identify a longer-term approach of ideas that would have an impact in our school.  

 



 

 
 

Aim Implementation 
(inc strategies) 

Impact Reflection  

An increased author 
subject knowledge of 
children’s literature. 

*Author study boards 
completed during 
Lockdown 1 by all 
Teaching Staff. 
 
 
*John Murray – CPD 
Training Picture Books  
 
 
*A novel based curriculum 
written by our own staff.  

These displays are around 
school accompanied by a 
selection of texts by that 
author. These are flexible 
to be updated as staff 
knowledge increases. 
 
 
Our curriculum intent is 
bespoke and reflects the 
children at St John 
Vianney. The novels and 
linked texts across the 
core/foundation subjects 
ensure a text rich 
environment.  

This we feel has also had 
impact on our children. 
They talk about the 
authors and books they 
are familiar with. A further 
step would be book 
recommendations and 
reviews by the pupils of 
these books. 
 
 
Reading is at the heart of 
everything we do and as 
our curriculum is our own, 
we continue to change 
and update the texts to 
reflect cohorts, diversity 
and topics. This ensures 
they are current.  

To continue to raise the 
aspirations of children to 
read for pleasure to help 
them achieve the higher 

levels through 
participating in wider 

opportunities for reading. 
 

*Staff recorded stories 
over lockdown and shared 
via our digital platforms – 
YouTube, Tapestry and 
Teams. 
 
*Live teaching sessions 
during Lockdown. 
 
*Planned opportunities 
for RFP – including 
‘Reading Rivers’ ‘Extreme 
reader challenge’s'  

We ensured that children 
had access to physical 
books at home as well as 
raising the profile for RfP 
with the recorded stories.  
 
During remote learning 
the children embraced the 
RfP challenges and story 
sessions allowed for 
children to show off 
favourite books and bring 
an insight for staff into the 
children’s preferences for 
reading. 

We now feel that due to 
pupil surveys and 
conversations we have 
ensured that we know the 
most up to date reading 
preferences for all 
children.  This Pupil Voice 
is informing new book 
choices e.g. Graphic 
Novels.  

Plan in ‘Book Talk’ 
opportunities in all year 

groups and build children’s 
knowledge of different 

authors 
 

*Planned ‘Book Talk’ that 
is also modelled for the 
children  
 
*CPD from OU on Informal 
Book Talk for staff  
 
*Daily reading and story-
time on the timetable to 
ensure  

We have seen first-hand 
the impact of Book Talk on 
our children. They talk 
about books now with 
ease, making connections 
and following 
recommendations from 
their peers for their next 
read. This is so much more 
‘natural’ and embedded 
into everyday practise.  

Our Reading Cannon that 
has books sorted into 
short, medium and long 
reads which come from 
recommended lists for 
each year group Year 3-6. 
This allows the children to 
select books on personal 
choice, which has resulted 
in real ownership of their 
own reading preferences.   



 

 
 

 
 
 

 

Impact 

‘Readers of literature who share their pleasure in the classroom will not only be building the habits of 
a lifetime but will be fostering children’s personal growth.’ (Byatt 1998) 

Clearly, how we, as practitioners, model excitement around literature is fundamental in creating 
readers of the future (the choices of the texts/materials by the children have shown a clear 
influence of the adults they have interacted with.)  

As the Teachers as Readers’ research found, ‘talk about reading and texts became more 
spontaneous, informed, and extended. These changes appeared to be linked to their teachers 
enhanced subject knowledge’ (Cremin et al, 2014) This has led to a greater awareness of growing 
trends in children’s; literature in order to match text choices to individual children. Staff have a 
greater knowledge of children as readers and are offering a wider range of options of text choices 
and this has led the teachers to understand the importance of up-to-date knowledge of children’s 
literature more fully. Ensuring staff invest time ‘getting to know their children as readers’ is crucial. 
This knowledge will we hope to continue to grow and this in turn will support book 
recommendations and widen the range of children’s literature that they read.  

In the final teacher surveys, there was a shift in most cases with the authors and writers cited, 
however we recognise that in some cases our support staff are largely reliant on authors such as 
Roald Dahl and we recognise that we need to continue to develop this subject knowledge for it to be 
embedded. This will allow us to continue to develop our St John Vianney Reading Canon and create 
this bespoke and engaging reading curriculum for all our children. Increased staff knowledge will 
help to make amendments based on individual cohort’s likes/dislikes and tailor text choices 
accordingly.  

Reflections on impact the TaRs research had on practice 

This has been an exciting and rewarding journey for both staff and children, which will continue to 
grow and develop for both our children and staff at St John Vianney. Within our school we firmly 
believe that ‘Reading for Pleasure’ runs throughout – it isn’t an ‘add-on’. The building of reciprocal 
relationships with our pupils as readers, has allowed us to identify their reading preferences and get 
the right book into the right hands.  

The Teachers as Readers (TaRs) study (Cremin et al, 2014) identifies those strong relationships were 
essential for building RfP pedagogy and communities of readers within a school. This has had a 
positive impact on attitudes to reading throughout St John Vianney. The project has reinforced our 



 

 
 

ethos that reading is the gateway to learning. This links to the research by the OECD (2002) ‘Reading 
for Pleasure is the single most important indicator of a child’s future success.’ Our outcomes have 
also supported findings from ‘Distinctions between reading instruction and RfP’ (Cremin et al 2014) 
where it is recognised that ‘the will influences the skill.’ As our pupils continue to develop the ‘will’ 
to read we can see the impact on their reading skills.  

 


