
 

 
 

Graphic novels get them reading 

Using graphic novels to engage readers across Key stage 2      

By Richard Ruddick (@RuddickRichard)   

For consideration for the Farshore Reading for Pleasure Award: Experienced Teacher      
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Context 

Avenue Junior School is a four form entry school in Norfolk. In recent years, the 
school has worked hard to become a School of Sanctuary and is currently working 
towards being accredited as an Anti-racist school. It serves a diverse community 
with a mixed economic catchment. Recently, the school has begun to take in a 
larger proportion of EAL pupils who are both new to the area or in some cases the 
country.  

Our English team is comprised of three staff members and each has a specific role. 
My role within the team is to develop a Reading for Pleasure culture in the school 
and embed it into the curriculum, ensuring all children are given the chance to 
engage positively with reading. Part of this specifically relates to running a group that 
uses graphic novels to improve children’s engagement with reading, and in turn 
improve their attitude and attainment in English lessons. This group has been 
running since September, which was when I first joined the school. 

OU Research inspiration and rationale 

Initial conversations about my role on the English team focused on how I could help 
develop a more positive culture around reading. Writing results were historically 
lower than anticipated and it was felt that this was affected by children not engaging 
positively with reading; they were only reading because they were told to. 
 
As noted in the Teachers as Readers (TaRs) research by (Cremin et al. (2008) 
research has shown that having teachers who possess knowledge of children’s 
literature has a significant impact in developing children as readers who can and do 
choose to read. I decided to use my extensive knowledge of graphic novels to help 
engage less enthusiastic readers, the school did not have a large selection of them 
but the children had been requesting them. Along with running a project which 



 

 
 

centred on using them as a positive tool, I begun to share my own recommendations 
with staff and pupils that I felt would have a positive impact on reading culture and in 
the classroom. 
 
Having this knowledge allowed me to start introducing my class to informal book 
talk. It was cited in Building Communities of Engaged Readers: Reading for 
Pleasure (Cremin et al., 2014) that having teachers with knowledge of children’s 
literature would enable them to join in with informal book talk and improve 
engagement. This knowledge could also be used to make recommendations and 
develop a two-way communication where adults and children suggest books to each 
other.  

Aims  

• Use my extensive knowledge of graphic novels to make informed suggestions 
for pupils. 

• Identify books that have been successful with less enthusiastic readers in the 
past and highlight these to the class. 

• Work collaboratively with the pupils to build a reading community through 
sharing texts and recommendations. 

• Integrate graphic novels into the curriculum to improve standards and support 
their development as a valued reading option. 

My primary aim was to enable the whole class to enjoy reading and develop it into 
an activity they would actively choose to do instead of being told to. Leading by 
example and modelling reading for pleasure was a key element, but my primary 
focus was on sharing my knowledge of texts with them. It is highlighted in Building 
Communities of Engaged Readers: Reading for pleasure (Cremin et al., 2014) that 
informal book talk and inside-text talk conversations are rooted in a shared pleasure 
around reading. 

Outline 

 

At the start of the year I 
made sure the graphic 
novels had their own 
shelf in the classroom 
and highlighted my 
enjoyment of them. I 
ensured they had equal 
value compared to other 
text types. 

 
 



 

 
 

Every day, I offered several recommendations to the class for what they could read 
next. I ensured that graphic novels always featured in these recommendations and I 
detailed my reading experience of them. 

 After a few weeks, I started to ask children to suggest books for those pupils who 
were unsure what to read. I also checked in with students about what they thought of 
the book they had just finished; this would then allow me to offer them a suggestion 
for their next read or direct 
them to similar style books.  

 
It became clear 
quickly, that as a 
class they possessed 
a low stamina for 
reading which meant 
graphic novels were 
the perfect format to 
develop their 
enjoyment. 
 
 
 
 
Although I didn’t ignore other text types, I became aware of the children who 
found more traditional novels difficult to engage with and I made sure I was 
always available to discuss their next choice with them. Quickly, the class 
begun to explore my extensive range of texts and then started to 
recommend them to their friends, in the same way I had.  

 

To capitalise on this love of 
sharing, we created a class 
scrapbook about the books 
we had enjoyed so far. 
Nearly all of the entries in 
the book were based on 
graphic novels that they had 
enjoyed this year and they 
included their own drawings 
of the characters involved.  
 
 
At this stage, I was 
becoming a more peripheral 
figure when it came to 
recommendations, as the 

class had begun to explore a much broader range of texts and were 
confident trusting each other’s suggestions. They began to read books at a 
rapid rate and were eager to explore as many as possible. This did require 
me to continue expanding my collection, but I used this as an opportunity to 



 

 
 

increase the range of diversity and representation. I was also able to adapt 
to specific likes and dislikes that had appeared in the class.  
 
For example, one group of girls had 
connected deeply with some of the more 
mature and emotional stories that 
looked at topics such as racism, 
religious intolerance or anxiety. 
Seeing the impact these books had on 
several self-confessed non-readers 
meant that I sought out more titles in this 
vein as well as them pushing others 
towards exploring them.  

 

 



 

 
 

For World Book Day, I was given a brief of arranging some comic based resources 
for the whole school. I decided to use a page from the incredibly popular Lightfall by 
Tim Probert that would allow all children to engage with their work. 

 Sadly, other classes did not have the range of graphic novels that mine did, so 
some of my most passionate readers recorded videos about their favourite 
recommendations and persuaded the school to buy some new graphic novels for 
each year group.  

Recently we decided to share our 
favourite books of the year with other 
classes on Twitter, 68% (17/25) of the 
children in my class chose a graphic 
novel for their favourite book. 

 

 

 

 

 

 
 

Impact 

I have noticed a very positive shift in the attitudes of all children in the class towards 
reading but especially in the so called ‘reluctant readers’. At the start of the year, I 
had several children tell me that they would never enjoy reading, one in particular 
told me to give up as I would never find a book she liked. She has now read several 
graphic novels that she has truly loved and re-read all of them, several of them even 
brought her to tears because of their emotional impact. 



 

 
 

The more confident and enthusiastic readers have also benefitted from having a 
large range of graphic novels. When I spoke to several about why they only wanted 
to read graphic novels, they explained that they do not have access to these books 
at home and wanted to read something different. Having the chance to read a 
different format has been a 
big incentive for a lot of the 
class and they have 
vocalised their wish for the 
school to invest in more 
graphic novels for the 
library.  

A senior colleague 
commended the impact of 
my work across the school 
“Since Rich joined our 
school he has made a 
huge impact in such a 
short space of time! His 
passion for graphic 
novels is infectious and 
not only has that led to their use being embedded within our curriculum 
across the year groups but it also has so many of the children and adults (me 

included) in school 
talking about books 
and clamouring to get 
more graphic novels 
into our classrooms.”  

Another colleague 
explained how her 
class have become 
keen creators 
themselves and 
produce their own 
independent comics on 
a daily basis. They 
have also begun to 
share graphic novels as 
a class and create their 
own sharing system. 

Currently, they are infatuated with the Amulet series and the children have been 
buying different books from the series and bringing them into school so that 
everyone has a chance to read the full series. 



 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

As pleasing as these results are, the biggest positive for me has been how self-
sufficient my class have become as a reading community. On a daily basis, I hear 
the children offering options to each other or walking to the bookshelf with a friend to 
point out possibilities for their next read.  

Reflections on impact the TaRs research had on practice 

Previously, I had underestimated the impact that a teacher making a 
recommendation could have on a student. Moving to a new school, where the 
students do not have preconceptions about you, has allowed me to realise how 
much weight a teacher’s suggestion can carry. I have watched children in my class 
develop into more considerate and thoughtful readers, some have explored new text 
types, whilst others have simply found themselves choosing to read books for the 
first time. It is essential for me to ensure that I continue developing my knowledge 
of children’s texts and supporting staff in broadening their knowledge too. 
This will empower us as a school to improve our promotion of reading and develop a 
reading community. 
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