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Context
• Currently we are both Third Year BA Primary 

Education (with QTS) students at Canterbury 
Christ Church University. We have experience 
across the Primary Age Phase through our 
placements that have taken place as part of the 
training process

• At time of writing, we are Reading for Pleasure 
Student Ambassadors, trying to promote RfP
within the University's Education department 
and taking what we are learning into school. 
We gain a lot of support from the Primary 
English Team in developing this and supporting 
our aims, alongside having worked with other 
ambassadors and the OU to develop our RfP
pedagogy



OU Research inspiration and rationale

• The Teachers as Readers (TaRs) findings that we were inspired to develop was 
teachers knowledge of children’s literature and other texts alongside the RfP strand 
of informal book talk (Cremin et al. 2014).

• This was due to the fact that to foster RfP in the classroom teachers need to have a 
wide and up to date knowledge of children’s literature, especially considering many 
teachers have limited breadth of knowledge surrounding children’s literature (Cremin 
et al. 2008).

• The TaRs findings also highlighted that through developing this area of knowledge 
teachers could make book recommendations to children and give clear reasons as 
to why they selected particular texts for use in the classroom. It also helps teachers 
to build the community of readers within the classroom which is something that we 
felt would be beneficial to not only ourselves but our fellow student teachers.



• Alongside this, developing knowledge of 
children’s literature will also develop informal 
book talk in the classroom, as this relies on 
teachers' knowledge of children’s literature, so 
the two research findings are linked.

• In order to fully develop RfP in the classroom 
and to engage with pupils about literature, 
teachers need the knowledge to support this. 
Informal book talk allows children to lead the 
conversation supporting their love of reading 
and reading for pleasure, especially as this 
type of talk is non-assessed (Cremin at al. 
2014).



Aims

• Our aims were threefold:
1. To develop our own and other 

student teachers  knowledge of 
children’s literature and other texts 
(Cremin at al., 2014).

2. To set up our own reading 
community within the teacher 
training students at our university to 
develop informal book talk.

3. To support trainee teachers in their 
knowledge of children’s literature 
and how this can be translated back 
into the classroom. 

  



Outline
• In order for us to achieve our aims we set up a 

book group for all teacher training students 
within our university. We met once a month 
online, focusing on a different theme or book 
each month. In attendance each time was a 
member of the Primary English tutor team, 
who aided us in the sessions and brought 
their own knowledge of texts with them. This 
helped us to start to build our knowledge of a 
range of texts and began to develop our 
reading community enabling us to engage in 
informal book talk. 

Sessions we have run have included:



Outline
• Sitting down for an hour once a month and talking 

about books has allowed ourselves and others to 
develop a wide range of knowledge about books, 
meeting one of our key aims. A book was shared each 
week and attendees were able to bring along their own 
recommendations based on the theme as a result a 
large amount of books has been shared. From this 
informal book talk began to develop, helping to meet 
our second aim. 

• To further support the community of readings with 
their knowledge of children’s texts an online 
recommendations board was created to allow us to 
further share our reading. This was then developed 
further by setting up a book swap point at the 
university to allow people to share and swap physical 
books. 



Impact on others
• Attendees of the book group sessions now identify themselves more as readers and think positively 

about reading. Most importantly they feel confident in engaging with informal book talk and 
discussing their reading, with those both inside and outside the book group sessions, particularly 
surrounding the books we have covered within the sessions. 

• As the sessions progressed informal book talk has increased and reached outside of the sessions. As 
knowledge and confidence has developed, more people contribute to the conversations and time 
spent engaging in this has increased. 



Impact on others- Quotes from book group 
attendees 

“Local school was impressed with my 
knowledge of children’s literature that 
has come as a result of book club”

“It has opened up new books 
for me.”

“I feel the experience has 
been invaluable.” “I have found it very beneficial to 

our course, as it gives me practice 
at dissecting books I can use in the 
classroom. It has inspired me to 
take this knowledge info the 
classroom.” 

“It has supported my 
English teaching 
within the classroom

AIM ONE: Met
AIM TWO: Met
AIM THREE: Met



Impact on myself- Emily

• My knowledge of children’s texts has expanded 
and it has opened me up to a range of new 
authors and books. My subject knowledge in 
this area has increased as a result of the book 
group sessions. It has also given me ideas of 
how to share these books in the classroom and 
develop practices that support learning. It has 
also given me a community of readers to share 
this with and it has benefited my informal book 
talk. I look forward to taking these ideas and 
applying it in the classroom, to encourage 
children to talk about books in an informal way. 
Most of all I have enjoyed being part of this 
reading community and it is something that I 
would like to take forward and implement 
within my practice. 

AIM ONE: Met
AIM TWO: Met
AIM THREE: Met



Impact on myself- Ashleigh 
• My appreciation for reading has grown through 

classroom experience with the knowledge that it can 
become an escape for young children. Children 
become excited about the next reading session, they 
predict a characters next move, they discuss how they 
would end a story- they’re learning without 
necessarily realising.  I have been able to discover a 
variation of different authors that I may never have 
found without this opportunity. My enthusiasm for 
reading is apparent to the children which encourages 
them to read their own books. It also becomes a 
talking point with teachers/ student teachers which 
enables a positive professional relationship. 
Becoming part of a reading community has provided 
me with several ideas regarding how to encourage 
reading for pleasure. Feeling like part of a community 
has ultimately given me a positive experience overall. 

AIM ONE: Met
AIM TWO: Met
AIM THREE: Met



Reflections on impact the TaRs
research had on practice

The specific areas of the TaRs that we explored have had an impact on our practice. Our 
own knowledge of children’s literature has expanded through book group which will 
have a beneficial impact on our teaching within schools, not only in English, but in story 
times and in informal reading sessions. The knowledge to implement informal book talk 
will also help our practice as we can recommended a range of books to children and it 
will allow us to talk to them, not as teachers but fellow readers. However, it is noted 
that all aspects of the TaRs research are important and will impact on practice, 
although some areas will need to be explored by us personally. 

Next Steps:

- Apply learning more widely in a classroom environment

- Engage teachers within schools in informal book talk

- Set up reading communities within a school setting

- Develop social reading environments to further develop informal book talk
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