
 

 
 

Building a Culture of Reading for Pleasure 

Lisa Burns                                                                 

 

Context 
I took over the role of English lead at East Boldon Junior School in September 2020. Raising the 
profile of Reading for Pleasure has been one of my main priorities for development within our school.  

East Boldon Junior School is a mixed 7-11 school in the borough of South Tyneside. It has 
approximately 240 pupils and achievement and attainment are high. It has a low proportion of pupils 
with special educational needs and/or eligible for Pupil Premium.  

OU Research inspiration and rationale 
I have been incredibly inspired by the OU research around Reading 
for Pleasure and have taken aspects from many of the strands. 
However, my example of practice fits best under the reading for 
pleasure pedagogy objective. 

I recognise the benefits of all aspects of this pedagogy. As per the 
research of Cremin et al. (2014), there were very few opportunities 
for children to engage in non teacher-led discussion around reading 
and books. Using the research of Cremin et al. (2014), I discovered 
the motivational benefits of book talk and sought to implement it as 
part of my practice. 

My project explored the strands of informal book talk, creating social 
reading environments and teachers reading aloud. I wanted to embed casual conversations around 
books and to inspire children and adults to try new authors and texts (Cremin et al., 2014). 

Aims 
When I began this project, reading for pleasure was not obvious in our school. I knew it was happening, 
especially in my own class, but I also recognised that it was not explicit. 

My overall aim therefore was to promote reading for pleasure amongst children and staff and to 
demonstrate the initiative throughout the school. More specifically my aims (as per the key TaRs 
research findings) were: 

• Putting talking about the books at the heart of my RfP practice 
• To increase my knowledge of children's literature 
• Improving reading environments 
• Ensuring that teachers are acting as models in reading aloud 



 

 
 

Outline 
Reading Environments and Recommendations 

The first thing I did was to improve my own reading area and use it as a model for other staff. In order 
to do this, I organised the books I had and found as many books as I could around the school and 
from my own collection of children's books to include.  I added beanbags and a chair to make the 
space itself more appealing to encourage social reading and labelled the shelves. I introduced my 
new look reading area to the pupils attending school during the January- March lockdown. As part of 
my reading area, I also included a recommendation shelf of books which I am aiming for the children 
to take over next academic year.  

    

Book Talk and Book Club 

Once I was confident in my own knowledge of children's literature, I began weekly Book Talk 
sessions as part of my English lessons. I regularly ask my enthusiastic readers what they are reading 
and used their likes and interests to begin my recommendations. Immediately, children were 
delighted to have the opportunity to just be able to talk about books with myself and each other. I then 
set up a Book Club with my enthusiastic readers which was very child led and they decided what they 
would like to spend the time doing. Some chose to read independently, some chose to read with a 
partner or as part of a group and others chose to make posters to recommend or review books. I 
intend to expand Book Talk across all year groups as soon as possible and to re-establish a Book 
Club in September. 

             
Reading Aloud 

Whilst I knew that all teachers in our school model reading aloud with expression as part of English 
lessons, I knew that we didn't do it just for the pleasure of it. Therefore, I asked staff to introduce a 
class story or novel that they would read at the end of most days for children and staff to enjoy. I 
shared with teachers where they could find appropriate books and, in the case of my year 6s, 
demonstrated how the children could be given ownership of the selection of the books through a vote 
or through bringing in their own books. 



 

 
 

Impact 
I saw the impact on the children in my year group, and on myself, immediately. 

Reading Environments and Recommendations 

When I re-launched our reading area, children were immediately keen to use it. When I first gave 
them time to do so, one girl ran to grab a book she'd already seen and some of my boys who I would 
have usually put down as reluctant readers were delighted to sit together in the reading area poring 
over the new books. One of these boys, when asked about reading, will regularly say that, 'Reading 
is the gateway to another dimension'. 

Since this time, I have regularly introduced new books or recommendations and children have 
rushed to read them. Many tell me which books they are reading and how good they are and then 
go on to recommend them to others during our Book Talk sessions. 

During our reading for pleasure time, children regularly use the reading area and it is wonderful to 
watch them sitting together sharing texts and sharing with others what they are reading. 

After using my reading area as a model and supporting staff with ideas and suggestions, many 
members of staff have started building their own reading areas. 

                                                                     

Book Talk  

The enthusiasm of children to share their own likes and recommendations has been even better 
than I expected. They have loved the relaxed, informal, non-assessed environment and talk with real 
passion and understanding of what they read. Many of them now approach me outside of these 
sessions to tell me what they are reading and asking me if I've read them. Children have also 
expanded their comfort zones when it comes to reading through trying authors and genres that they 
would not have tried before. For example, one of my keen readers said that she would never have 
picked up a fantasy book before we read Artemis Fowl and has now been completely addicted to 
the Percy Jackson series.  I have also gained lots of recommendations from the children themselves 
and have even been lent a book or two from them.   

One child, who is very quiet and didn't have the confidence to recommend books herself, told me on 
a questionnaire that they had been her favourite English sessions as she loved listening to the all the 
recommendations from the other children and from me.  

I was also delighted when a child who had told me on his initial RfP survey that he didn't like reading 
or books at all, approached me during his break time to ask if he could show me his new comic 
book. He was genuinely excited about it and his dad, who also has not encouraged his reading, has 
promised that he can have more as a 'treat'.  



 

 
 

With the simple introduction of Book Talk once a week and the opportunity for children to attend 
Book Club, we have really built a Reading for Pleasure culture in year 6. 

Reading Aloud 

Again, the introduction of a class novel to read for pleasure had immediate impact amongst children 
and staff. My children really enjoyed having ownership over the book that they chose as a class and 
have been totally invested in it. They even encouraged my teaching assistant to read it and she 
loved it too. When some children had to miss a chapter for a swimming gala meeting one session, I 
heard complaints as they left the room of 'Oh, we're going to miss Goldfish Boy now!". Once they 
returned, I had to tell them what they'd missed.  

Other teachers have talked about their classes' enthusiasm for their reading for pleasure texts too. A 
year 3 teacher said that her class had complained when she had to stop reading for home time and 
didn't want to leave. 

Reflections on impact the TaRs research had on practice 
My practice has been greatly improved by the TaRs research. Due to the regular discussion about 
books with my pupils and by providing recommendations to children and staff, I have greatly 
expanded my knowledge of children's literature which is key to the TaRs research by Cremin et al., 
2014. In particular, I have started reading more recently released titles to keep my knowledge of 
children’s books up to date as I used to recommend older, more well-known titles. 

   

 

I also have seen the benefits described in the TaRs research such as motivating children to read for 
pleasure and have seen it become spontaneous and child-led as we have continued. 

I have many ideas to take this engagement further next year. When restrictions are lifted, my main 
priority is to implement Book Talk and a Book Club across the whole school and I want to involve 
parents and the wider community in our reading for pleasure culture.  I have established a reading 
for pleasure newsletter to share with parents each term and intend to run an event such as the 
Booknic suggested in the latest Open University newsletter. 



 

 
 

 

I have thoroughly enjoyed this project as it has allowed me to develop my own practice and the 
practice of other staff. I know that this research will continue to inform my practice for the 
remainder of my career. 

 
  
 

 


