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Context

Iam the Year 6 teacher at All Souls Church of England Primary School, Westminster.  

From September 2021, Iwill be the Literacy Lead.

Literacy is at the heart of our curriculum and writing is a strength of the school. I  

moved to Year 6 in September 2021 after spending four years teaching in Key Stage

1. Iquickly noticed the lower level of engagement in reading for pleasure in school  

amongst the older children in the school.

Our work to develop reading for pleasure across the school, and to engage families  

with this too, was hampered by the Covid-19 pandemic. This project is the first step  

towards rebuilding a stronger reading for pleasure pedagogy in the school.



Research Inspiration and Rationale

The TaRs research findings highlighted a reading for pleasure pedagogy as one of five key

strands required to build a reading for pleasure culture (Cremin et al., 2014). Within

this, I chose to focus on developing informal book talk, inside-text talk and

recommendations.

The problems I identified in my class were:

● Covid-19 safety measures had complicated children’s access to reading books in school.

● I felt I didn’t know what the children were choosing to read.

● I sensed the children didn’t think I was interested in what they were choosing to read.

● There seemed to be a gap between reading in school and reading at home.



Aims

● Tocreate a culture where informal book talk (discussing texts beyond those in  
the curriculum) amongst children, and between children and adults, occurs  
spontaneously andoften.

● Togive the children greater choice in the texts they read, have read to them and  
have available to them in the classroom.



Outline
Strand 1:Togive the children greater ownership and  

support in their reading choices.

I began by reorganising our book area to create a shelf of “Mrs Legg’s  

books”. This shelf only contained books that I have read and 

am  therefore able to talk about and recommend to the

children. Iwas  able to add to this regularly by signing up to a

Reading Rocks Teacher  Book Subscription:

https://wherereadingrocks.com/rr-teacher-book-box-subscription/

When it was time to start a new class reader, Iselected two

books  from the most recent UKLA awards list and asked

the children to  vote for the one they wanted read to them.

Ialso selected three reading ambassadors, changingthese
half-termly. The jobs of the reading ambassadors were to: 

select  books from the school library to have in our classroom for

the term;  ensure the book area remained tidy and welcoming; and,

at the end of term, choose a new book for me to buy for the 

classroom. I  directed the children to the New Releases section of  

www.booktrust.org.uk to do this.

These were the books the children  
voted on for the class reader.  
Although Vi Spy won the vote, The  
Eleventh Trade quickly became a  

popular choice in the book area.

This was the first  
“new book” choice  

the reading  
ambassadorsmade.

https://wherereadingrocks.com/rr-teacher-book-box-subscription/
http://www.booktrust.org.uk/


Outline
Strand 2:To raise my expectations of the children’s  

reading.

Iused the Christmas and Easter holidays as opportunities to set the  

children extended reading challenges.

The Christmas Reading Challenge was designed to

encourage the  children to read a range of texts and to

enjoy reading in different contexts. The children were given

a challenge grid and asked to complete as many of the boxes as

they could.

The Easter Reading Challenge was designed to encourage the  

children to share their reading choices with the class. They 

were asked to create a short set of slides about a book they had

read over the Easter holiday which they then presented to the

other children. (Examples of their work are on the next slide.)

In addition to this, each week the children completed a page of their  

Reading Journal. They then shared their Reading Journal with

their  partner each Monday as a way to encourage the 

children to talk  about what they were reading with each other.

This was the first  
“New book” choice  

the reading  
ambassadorsmade.



Examples of slides the children produced for the Easter Reading Challenge



Examples of pages in a child’s Reading Journal



Outline
Strand 3: To increase time for reading for pleasure in  

school.

Inorder for the children to have a fair chance to “get  
stuck into” a book, Irealised that Ineeded to give
them  asignificant amount of time to start reading
the book  they had chosen in school. This meant that
by the time they got home, they were sufficiently
“hooked”on the book to want to keep reading.

This time also gaveme a chance to ask the children  
what they were reading and show an interest in
their  choices.

In addition to this, I created a “Dip into” box for 
the  children to use in those momentswhen they
only had a  few minutes to read. This contained
newspapers,
non-fiction, poetry, etc and reinforced the idea that  
reading for pleasure can come in many different
forms.



Impact

Not long into the project, I realised that some of the children 
were  keener readers that Ihad realised but were reluctant to
share this love  for reading with their peers. We have turned
that around this year and become a class in which it is normal and
expected that everyone can talk about what they are reading at any
given point.

Ihave developed a greater understanding of the types of texts
that the children enjoy,both individually and collectively. This has
enabled me  to make more personal recommendations. Ihave also
created space for them to share their recommendations with me and I
have come across new books this way.

As I have regularly introduced new books to the reading area, the  
children have developed an excitement for books they might 
not  otherwise have been drawn to. The children are reading more
widely and more frequently than they were at the start of the
year and,most excitingly, they are encouraging each other to do
the same.

One parent has commented on how
much more engaged with reading a

child has become, athome.

Several children have purchased their
own copies of the new books within days 

of me introducing them.

Children have been lending books to each  
other.

One child, who would never have 
choosen to read a book before, has

become an avid reader.

Children are bringing their own choices  
into the classroom and enjoy talking  

about them with me.

The children regularly ask me what Iam  
currently reading.

Children have been coming to school  
with new books they have purchased.



Reflections

There have been three underlying principles to this project which Ibelieve allowed it to have such an impact:

● the importance of me, as the teacher, setting an example of talking about what Iam reading
● creating space and time within the classroom routine for children to enjoy reading and to share their  

reading withothers

● regularly refreshing the book selection with new releases.

The TaRs research (Creminat al., 2014)  highlighted the need for book talk in a classroom to be informal

and spontaneous. The structures I have put in place were aimed to take the class to a place where

those spontaneous and informal conversations happened regularly. However, the end result went much

further than that. As the children began talking about their reading, they also began to read more, to

push themselves out of their comfort zone with their text choices and to read with greater investment

and understanding.


