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OU Research inspiration and rationale: Teachers’ knowledge of children’s reading 
practices  

When I began teaching this class in Autumn 2020, I found that there was a group of 
children who had not read at all over the lockdown period and had lost their interest and 
enthusiasm for reading. It was important to bring in strategies to support this group to 
read for pleasure. 

Following meetings with my OU Teachers’ Reading Group, looking at research and a 
range of approaches, I thought I would start by understanding what children enjoyed 
reading prior to lockdown and start with a motivational approach. 

I introduced Reading rivers (and modelled one based on my reading experiences) when 
we discussed what we enjoyed reading over the years. The children thoroughly enjoyed 
reminiscing about books that they read as early as toddlers (some even remembered the 
first book they had read) and talking about their current reading practice. It is now regular 
practice for children to share what they are reading and what they are enjoying.  

Reading Rivers (Jon Biddle): ‘The Reading Rivers idea was originally explored by Pamela Burnard 

(2002) in relation to tracking musical development and further developed by Gabrielle Cliff-Hodges (2010) 
with keen secondary aged readers who focused on their journeys as readers of books. In the TaRs work the 
idea was developed and applied to a much wider range of reading material. This allowed teachers to reflect 
upon the range of reading materials that they encounter, as well as the range of texts that children and their 
families regularly engage with outside school. This was one of the key recommendations from the Teachers 
as Readers report - that teachers need to know more about the diverse and everyday reading practices and 

preferences of children beyond the classroom.’ 

Aims: 

To provide children and teachers with an opportunity to reflect upon the reading they do 
outside school.  

• To enable teachers to further develop their understanding of what the children in 
their classes read.  

• To provide increased opportunities to discuss reading in the classroom.  



 

 
 

 

Key TaRs research findings (Cremin et al., 2014). 

Cremin’s Phase I survey (Cremin et al., 2008) revealed that, whilst teachers do read for pleasure 
themselves, (73.2% of the 1200 respondents had read for pleasure in the last month), they have 
limited and limiting repertoires of children’s authors, poets and picture fiction creators and rely 
upon childhood favourites and ‘celebrity’ authors. 

• Only 46% of the teachers named 6 children’s authors. Roald Dahl dominated the list (744), 
with Michael Morpurgo (343) Jaqueline Wilson (323) and JK Rowling (300) receiving 300 
or more mentions.  

•  Only 10% of the teachers named 6 poets (22% named none at all). Michael Rosen (452) 
led the list, with Alan Ahlberg, (207) Roger McGough (197), Roald Dahl (165) and Spike 
Milligan (159) receiving over 150 mentions. 

• Only 10% of the teachers named 6 picture fiction creators (24% named none at all, 
regardless of Key Stage). Quentin Blake (who illustrated for Roald Dahl, himself and 
others) led the list (423), with Anthony Browne (175), Alan Ahlberg (146), Shirley Hughes 
(123), and Mick Inkpen (121) receiving over 100 mentions. 

Outline 

Surveys: Children completed surveys about their reading practice prior to the project and 
then another one more recently. The percentage of children who enjoy reading at home 
increased from 72% to 100%. All feel they are more able to confidently talk about the 
books they have read. 

Reflecting on their Reading Practice: Following a discussion about the different books 
we had read over the years, and why we had enjoyed them, children presented the 
information they shared in a range of Reading Rivers. Many children talked about books 
in other languages: these were often the first book they had read, or that some-one in the 
family had read to them. It was a pleasure to see the infectious enthusiasm of the children 
during this activity. 

 

   



 

 
 

                 

 

 

 

 



 

 
 

 

Writing reviews for their Peers: A simple activity with an effective outcome: When 
children complete books that they have particularly enjoyed, they write informal 
recommendation reviews in the form of bookmarks. 

 

  

 

Impact 

• Many of the previously disengaged readers in the class developed an enthusiasm 
for discussing books that they remembered they had read and enjoyed, when they 
saw this modelled by the teacher and their peers. 

• The books reviewed and recommended (written on card strips) have been very 
popular and children go on waiting lists to get their hands on them. 

• Children have moved through levels of reading, keen to be free readers. 

• The number of free readers, and those almost ready to be free readers has risen. 

• Most of the previously reluctant readers in the class are now reading more for 
pleasure. 

• Although not as important as the success in seeing more children reading more for 
pleasure, there is a significant effect on improvement of comprehension scores 
over the year! 



 

 
 

 

 

ROGO model evidence base National Literacy Trust 2017, page 2 

Reflections on impact the TaRs research had on practice 

To support children’s volitional engagement as readers, I would like to take some of the 
initiatives I have worked on with my class and extend these across the school. 

My next step would be to explore Reading Teachers: teachers who read and readers 
who teach. 

 


