
 

 
 

Developing A Reading Culture 

Mollie Ross 

Newton Ferrers C of E Primary School 

Context   

I am currently a Year 2 class teacher and English subject 

leader across the school. We are a small rural school. As a 

school, our reading levels have been high for the last few 

years however, the love and promotion of reading has slipped. 

OU Research inspiration and rationale 

This year, I have been part of the OU / UKLA Teachers Reading Group in Devon 

which has pushed me to further develop Reading for Pleasure (RfP) at my school 

and consider how important it is to raise teachers’ awareness in order to 

enthuse children and create a buzz about reading. 

I have also been inspired by literature conferences where I have listened to 

Michael Rosen, Theresa Cremin and James Clements share their passion for 

children’s literature.  

From these discussions and conferences, I realised that there were many links 

between each of the Open University’s Teachers as Readers findings. I decided 

to focus on the OU research around ‘A Reading for Pleasure pedagogy’ in order 

to prioritise reading in the timetable and ensure children were given 

opportunities to discuss books and make recommendations. From this, I knew I 

would concentrate on daily book sharing, independent reading time, children 

making recommendations and sharing new and engaging texts. 

Aims  

Reading has always been a priority at Newton Ferrers. However, we wanted to 

bring back the love of reading. We therefore focused on embedding a reading for 

pleasure pedagogy, specifically; 

• Reading Aloud- To ensure all children are read to daily and hearing a variety of 

books 

• Reading Aloud- To build a reading for pleasure culture across the school by 

staff sharing texts 



 

 
 

• Informal book talk and recommendations- To develop opportunities for children 

to make book recommendations. 

Outline 

Whole Class Story 

At Newton Ferrers, a class reader has always had a place in our timetable. 

However, this was often dropped due to the busy school day. This year, I 

ensured that this was on every classes’ timetable. We had planned to have a bell 

at 3.05pm but due to staggered pick-up times this was not possible. However, 

each class has now timetabled a time for a class read.  

Class reads were often picked by the class teacher. Therefore to develop that 

love of reading, we decided to ensure there was a balance between who was 

picking the class reader.  

From observations it was not clear why we had chosen certain class readers and 

that some were not suitable for the year or repeated. So this year, we planned 

this on our Guided Reading Medium-term Plan to ensure we were reading books 

appropriate for our year group and from a range of awarding winning books 

including Blue Peter and Carnegie.  

Reading assemblies 

To further extend children’s knowledge of books and love of reading, I have 

introduced reading assemblies. This is an opportunity where different members 

of the school read a story or part of a story to the children. These assemblies 

are a great opportunity to hear a variety of adults read, hear a variety of 

stories and texts, share a love of reading and build books in common. 



 

 
 

Recommending Books 

I felt the process of recommending reading books 

was lost in school and the buzz of sharing books 

that they have read had disappeared. Therefore, I 

set up a ‘You’ve got to read this book’ box. This is 

accessible in the class throughout the school day. 

The aim is for children to write a short review of 

the book of why they think someone else may 

enjoy this book on a note on the front cover.  

I modelled this to the children and we discussed 

what things you could write on their post-it note 

to encourage someone to read it. This could include 

just writing one word or a sentence explaining why 

they are recommending the book.  

These books are on display for a couple of weeks and rotated out. The children 

can recommend books after they have finished reading them. These books could 

be picture books they have enjoyed, book levelled books or comics etc.  

Impact 

Whole Class Story 

Having a mapped out class reader in our reading MTP and timetabling reading 

each day, this has ensured that children are being read to on a daily basis. This 

is rebuilding a reading 

community in the 

classes, children’s 

knowledge of different 

books and authors and a 

love of reading. It was 

clear in my 

questionnaire that 

children were confident 

in naming their class 

reader and there was a 

clear repertoire of ‘books in common’. Prior to this, very few children were able 

to identify their class book and very few class teachers read aloud every day to 

their class.  At the end of this project, 3 teachers reported reading aloud 

every day and 2 teachers read aloud at least three times a week. This is a 

Can you name your class story?

Yes No



 

 
 

significant increase from previous years and will hopefully continue to increase 

as COVID restrictions ease. This has been further developed by teachers 

ensuring to carry out ‘book talks’ into the class reader. These discussions have 

helped to aid children’s understanding of texts, introduce new vocabulary and 

arouse curiosity. 

Teachers have also planned in 

opportunities for the class to 

choose their class reader. This was 

shown in the questionnaire 

completed by the children. There 

is a balance between teacher-led 

book choices, class choice and 

teacher and class together. This 

has helped the children take ownership and invest in the class reader further. 

All children spoke with confidence about their class reader and some children 

have chosen to read these books again in their independent reading time. 

Reading Assemblies 

As of 3rd May, 11 staff members have shared a 

text with the school. I think the biggest impact 

of this is the buzz of reading around the school. 

It has been 

wonderful to hear 

children discussing 

the stories, asking 

staff about the text 

they have read aloud 

and sharing love of 

reading. It is upon this enthusiasm that our school can build a reading for 

pleasure culture.     

Who chooses your read aloud?

Teacher Class Teacher and class Other



 

 
 

Recommending Books 

The box is given a high value and status in the 

classroom has definitely helped strengthen our class 

reading community. The children are always keen to 

look at the new books in the box and a large number are 

generally borrowed within an hour or two of being displayed.  

The short book reviews mean that all children are able to 

access. Observing the less confident children become 

increasingly involved has been a real highlight. They are 

making recommendations even if this is a one word reason, 

they are engaging in stories willingly. As the pupils are 

building their understanding about other children’s reading 

preferences, they are beginning to make individual 

recommendations to children across the class.  

 

 

 

 

 

 

 

 

 

 

ROGO model evidence base National Literacy Trust 2017, page 2 

Reflections on impact the TaRs research had on practice 

The most important thing I have learnt during this process is the importance of 

building a reading community across the school. This has had a huge impact on 

the children’s attitude towards reading. When they see a love of reading from 

different members of the school community, this builds their enthusiasm 

towards reading and sharing books. 

In terms of our next steps, I would like to continue to develop book 

recommendations across the school to ensure all children are given the 



 

 
 

opportunities to share and recommend books. I would also like to work on 

building teacher’s knowledge of books.  
 


