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Context 
 
The Oaks Primary School is a two-form entry school in the heart of Druids Heath, Birmingham.  In the 
seventh most deprived area in England, Druids Heath is ranked amongst the top 1% deprived areas 
nationally.  We cater for a wide range of abilities and special educational needs as well as varied social 
and emotional needs.  Because of this, early language development and fostering a love of learning, 
particularly through reading, are of great importance to us. 
 
I am an experienced teacher and have worked at The Oaks for some years.  Currently, I am the Upper 
Key Stage 2 Lead, Lead Practitioner and English Lead.  As part of the Reading for Pleasure project, a 
member of staff both from KS1 and KS2 have joined me on the change team in implementing this 
across the school. 
 

Explore 
 
In order to measure the baseline and collect initial data I asked children and teachers in both Key 
Stages to complete a survey to ascertain attitudes towards reading and current practice.  The surveys 
outlined the children and staff’s enjoyment of reading and where this took place, knowledge of 
literature and authors and understanding of what makes a reader.  As well as this, I undertook 
observations of lessons, conducted learning walks and had regular discussions with a small focus group 
of children.  After collating the information there were some key findings to focus upon.   
 
Findings:  Children’s Survey  
 
It became clear that the first two questions in the children’s survey were intrinsically linked. 
 
  
 
 
 
 
 
 
 
 
 
 
With 34% of our children overall stating that they didn’t like reading and a further 38% stating that 
they were not bothered or only thinking it was OK, I felt that it was important to explore the reasons 
why to give me more of an idea on how to change this.  When investigating further by looking at the 
reasons given in the questionnaire and through discussions with a target group of children from across 



the school, it was clear that the majority of children who had stated that they did not like reading, also 
had the perception that they were not good at it.   This was something that I wanted to explore further 
throughout the project as often when children feel that they are not able to achieve, they lose 
motivation and enjoyment, and this can affect their attitude and capacity to learn. 
 
“Low achievers often have limited intrinsic motivation to read and indifferent or negative attitudes 
towards reading: they may see reading as a chore.” (Cremin et al, 2014).   
 
The reasons that the children gave for thinking that they were not very good at reading were: that 
they did not score highly in tests, that they could not read as quickly as others, that they could not 
read long or difficult words and/or texts and that they did not finish a book.  This showed that they 
measured their enjoyment of reading against their attainment which could be having a detrimental 
effect.   
 
“Studies have found that the greater the emphasis placed on performance and grades, the less 
students are motivated to read (Guthrie and Davis, 2003) and that extrinsic motivation has a 
detrimental effect on reading comprehension (Schaffner et al., 2013) 
 
The majority of the children who stated that they liked to read preferred to do so at home, often citing 
that it was more comfortable and in some cases they had an adult to share the reading with them.  
This led me to explore the school reading environments and how we engage with the children during 
reading sessions and indeed how we engage with them as readers in general. 
 
The data showed that there was a slightly larger proportion of children in Key Stage 1 that liked reading 
and through talking to them it was clear that the love and will to read declines as they get older.  
Several children openly said that they did not like reading and would not choose to read as an activity 
given a choice, so their attitude towards reading was rather negative.   
 
Given the findings of the children’s survey, I was interested in looking at anything in the staff survey 
that could be having an impact on the children’s attitude to reading.  Therefore, I looked specifically 
at staff’s knowledge of texts and authors and how we share and promote a love of reading within our 
classrooms.  
 
 
Findings:  Staff Survey 
 
Q1. Name three authors whose work you value. 
 
Not all staff could name three children’s authors easily or at all.  There was a very limited range of 
authors mentioned and the majority of answers cited Roald Dahl, Michael Morpurgo and Julia 
Donaldson.  Whilst these are great authors and should be valued, it shows a limited knowledge base 
across the school and as the research states, “…..a limited knowledge base suggests a scant palate of 
authors that could be made available to young, fluent readers by their teachers.”  (Cremin et al, 2014).   
 
Q24.  How do you think the children in your class view you as a reader? 
Many teachers did not know how the children might view them as a reader, with many stating that 
children were likely to think that, because you were a teacher, you would automatically like reading. 
  
The Open University research explores the benefits of reading routines and environments where 
teachers use their knowledge to guide the children and model reading practices.  Therefore, I also 
wanted to explore how and when we were sharing texts aloud with the children and what our 
reading environments in school were portraying.  
 



Q10. How often do you read aloud stories to your class? 
Reading aloud or story time was timetabled for every class, every day.  Interestingly, it was consistently 
timetabled across the school as the last 15 minutes of the day.  Through discussion with teachers, 
walking around school at this time and looking at the teachers’ own summary of the surveys, it became 
apparent that the allocated reading aloud time was often dropped off the timetable in favour of 
finishing off lessons.  Teachers knew that this was an expectation of the timetable but were not seeing 
the true value in ensuring that this actually happened or placing as much importance on this as other 
lessons.   
 
When reading aloud did happen, the children said that they enjoyed it as it meant that they could 
understand the text better.  However, they did not often choose what was read aloud to them in the 
classroom and the children’s responses when asked what their teacher was reading aloud to them, 
were more often than not books related to a topic being taught, so the children linked this to work 
rather than pure enjoyment. 
 
The outcome of the surveys showed that more children from KS1 than KS2 were read texts aloud and 
this could correlate with the fact that the data showed a higher percentage of children from KS1 than 
KS2 loved reading.  When I explored this further through discussion with staff and children and 
learning walks, it became clear that KS1 were hearing stories read aloud at different points throughout 
the day. rather than just the last 15 minutes. 
 
A member of the KS2 teaching staff said “The children do not consider texts linked to English or reading 
lessons as me reading aloud to them or see that we are reading them for pleasure.”  This matched with 
the outcome of the children’s survey in that the focus was on attainment, rather than enjoyment. 
 
Timetables also showed that time was set aside for independent reading, but this often took the form 
of Accelerated Reader, which tends to be enjoyed by the more competent readers and children can 
only choose books that are within a particular band.  Teachers rarely engaged with children during 
Accelerated Reading time as this was seen as a time for children to read independently and to take 
the quiz to move them through the book bands.  Therefore, they can feel restricted in what they can 
read which often results in them not being able to find anything that they think they will enjoy.   
 
The OU/UKLA research stated similar findings in that “Some [practitioners] confine this to the margins 
of the school day or frame it within periods of silent reading when children are expected to read (and 
enjoy) the books assigned to them.  Some practitioners also view reading as a solitary practice and 
commonly associate reading for pleasure with keen and able readers” (Cremin et al, 2014).   
 
Q14.  Think of your classroom, what three key messages does your environment convey about 
reading? 
Q15.  How often do the children use and interact with your classroom reading environment? 
On looking at the baseline data in relation to reading environments, questions 14 and 15 of the teacher 
survey showed that the key messages of the reading environment were skills based, in that they 
displayed the reading domains and what they stood for.  Therefore, rather than promoting the will 
and enjoyment of reading, they promoted the attainment and skill side of reading.  
 
On further investigation, through observations, learning walks and discussions with staff and children, 
it was clear that some classrooms used this space better than others.  In some classroom’s children 
were able to choose books freely, some areas were better organised, some were used to showcase a 
book being read in class and some looked more inviting and more well-kept than others.   
 
Through discussion with the children and teachers it was clear that the engagement of the children 
with this environment was minimal and in some cases it was used as a treat or reward for good 
behaviour.  Teachers said that they often experienced children saying that they couldn’t find anything 



that they liked to read, but in most cases felt unable to make recommendations to the children as they 
did not have a secure knowledge of what books were in their reading areas.  Teachers had, in most 
cases, not chosen the books or stocked these areas themselves.  
“For struggling readers, one of the most demotivating factors is a lack of interest in the available 
reading material, so acknowledging textual diversity and enriched access is essential.” (Cremin et al, 
2014).   
 
After exploring these initial findings, it was clear that, because of the urgency of getting children to 
attain from such a low starting point, as a school we have probably focussed more predominantly on 
teaching the skills of reading rather than promoting the will to read.  This becomes more difficult as 
the children get older as we are trying to teach reading skills to children who have barriers in terms of 
not being able to read or barriers in terms of not being interested in reading.  In reference to this, the 
very first part of the OU/UKLA research resonated with me as it talks about teachers working in 
‘accountability cultures’ and that enjoyment and pleasure of reading is seen as an ‘optional extra; 
desirable goal’ and not as a core professional responsibility.  This is due to the fact that we are so 
concerned with raising the standards in attainment of reading and therefore the teaching of reading 
skills (in particular phonics instruction and in comprehension), that we set aside little space and time 
in the curriculum to foster the pleasurable habit of reading in childhood.   
 

Prepare 
 
Summary of findings 
 
Key strengths from the data 

- Time was being set aside for reading each day. 
- Most classrooms had a reading area. 
- Teachers sharing texts with children during English/Reading lessons. 
- Teachers want the children to enjoy reading. 

Key areas of challenge from the data 
- Focus on attainment rather than enjoyment.  
- Teachers’ and children’s lack of knowledge of authors and children’s literature. 
- Effective use of reading areas across the school. 

 
Intention: what are our RfP aims?  What preparation is needed? 
 
In light of these findings, the areas of focus from the OU/UKLA research that I felt would most benefit 
our children, staff and school as a whole were:   

- To develop considerable knowledge of children’s literature and other texts 
- To develop pedagogy around social reading environments 

 
The specific aims and intentions for developing these focus areas are: 

1. To create inviting reading environments within classrooms which reflect a wide range of 
relevant literature. 

The intention being to create social reading environments within the classroom that promote 
a love of reading rather than focussing on the skill of reading.  An area that promotes free 
choice and is representative of the children’s interests so that they may choose literature or 
other texts independently. 
 

“…..for children to become motivated enthusiastic readers they need to be introduced to                 
literature which will interest and inspire them to read” (Cremin et al, 2014).   

 



In order to do this, I wanted to look at timetabling reading for pleasure and having a consistent 
approach to developing reading areas using ideas such as displaying literature relevant to current 
and/or future learning and representing the children’s interests.  Although a more long-term plan, I 
also wanted to develop the reading areas around school such as the library and outside areas. 
 

2. To use and share a wider variety of texts with the children.   
The intention of sharing a wider variety of texts is to ensure that we are not limiting the 
children in their reading choices.  To ensure that the children know what a wide variety of 
literature is available to them and how to make thoughtful choices about what they read.  It is 
important that the children see reading as a window to exploring all topics, subjects, ideas, 
thoughts and feelings and so they need to be exposed to this to enable them to choose 
appropriately and thoughtfully.   
 

“….effective teachers of reading require sound subject knowledge of children’ literature ……in order to 
support all children in becoming independent, fluent readers who make thoughtful choices about the 
texts they read.  For Primary teachers this means a range of contemporary and classic children’s 
authors…….this was noticeable in the practice of effective teachers” (Cremin et al, 2014). 

 
As part of preparing to share a wide variety of texts, teachers were to display a wide variety of 
literature in their classrooms that was relevant to other subject areas.  Through their own research 
and/or with recommendations from myself they built a varying selection of literature to spark the 
children’s interests in a subject area before they began teaching it.  These books were not necessarily 
used as specific teaching tools in lessons but for the children to browse at their leisure. 
 
I wanted to have a school reading spine so that every year group had a selection of books that they 
became familiar with and became a ‘familiar book box’ alongside the teachers having a box of their 
own books that they were willing to share with the children.  All classes were to have a ‘class read- a 
‘book in common’ that they share with the children every day. 
 

3. To improve teacher’s knowledge of children’s authors and literature. 
The intention of improving the teacher’s knowledge of children’s authors and literature is to 
enable them to effectively introduce the children to a variety of literature, support them in their 
reading choices and confidently make recommendations based on the children’s interests.  By 
enabling the teachers to increase their knowledge of authors and texts, this would then mean that 
they were in a better position to support the children in building their love of reading and to 
challenge their perceptions of what makes a good reader. 
 
“Teachers with weak subject knowledge are not in a position to support children adequately in 
making their own reading choices…….for children to become motivated enthusiastic readers they 
need to be introduced to literature which will interest and inspire them to read” (Cremin et al, 
2014). 
 

Improving teacher’s knowledge of children’s authors and literature would become a part of staff 
meetings where time was planned in to ‘book share’.  This would initially be led by me, but then other 
staff would be expected to do the same.   
 
In preparing to share a wider variety of texts with the children in the ways explained above, this in 
turn developed teacher’s knowledge of authors and literature as they had to explore the texts to 
ensure that they were suitable to share with the children.  Teachers would have to think carefully 
about the books that they put in their own book boxes and about their class reads as they would be 
sharing these with the children and so had to have knowledge of them first.   
 



The Reading Spine would give teachers a selection of recommendations for their year group that they 
could keep and revisit throughout the year.  Teachers would be encouraged to explore one of the 
authors from their year group’s Reading Spine to broaden their knowledge of books by the same 
author. 
 

Deliver 
 
How was the development plan implemented?  What impact did it have? 
 
Phase 1 – September to March 2020 
 
Staff Meetings 
I held a staff meeting initially where we explored and reflected on the findings of the baseline data.   I 
shared with staff a summary of the findings and the focus areas from the OU/UKLA research that were 
relevant. I wanted to get across the message that in order to promote a love of reading we ourselves 
needed to develop as readers and ensure that the children saw us as readers.  That teachers are role 
models to the children, and it is important to build a reading community where the love of reading is 
shared by all.   
 
Together, we considered ways in which to provide the children with opportunities to develop their 
love of reading.  We explored some of the ways in which we could do this consistently across the 
school as we felt that it was important for the children to have the same opportunities.  We also felt 
that it would allow for opportunities for children and teachers to be able to share good practice and 
indeed good literature, across year groups and with each other.   
 
Staff meetings were then mapped out across the year so that we could revisit the RfP agenda aims 
and evaluate where we were with them and also planned in opportunities during this time to share 
texts – initially for me to share but then to invite other members of staff to do the same. 
 
Impact 
Because staff had been involved in the process from the start, they had a sense of ownership over 
what they were intending to do.  Taking part in the initial surveys meant that the evidence and baseline 
data came from them and the children and was really insightful and in some cases surprising.  Getting 
the children’s voice was really powerful and looking at this evidence and data really motivated the 
staff to want to do something to improve it.  It also gave them a very good understanding of what it 
was we needed to work on and they were bursting with ideas.  The fact that we were dedicating time 
to this also aided motivation as one of the reasons many teachers cite as a barrier is time – this also 
applied to time to read and immerse yourself in the necessary and relevant children’s literature.  
Therefore, part of my role would be to create and allow the time to do this for staff and children. 
 

Reading for Pleasure Conference 
The impact of the OU RfP Conference on staff was extremely positive.  All members of staff attended 
and all came away being really enthused by the day.  There was a buzz afterwards and it was a fantastic 
kick start to the project.  Having the time to explore and be exposed to such a rich reading environment 
and the feeling of importance that was place on reading through this, was extremely beneficial in 
getting the staff on board with the project.  Teachers came back from this conference wanting to make 
their practice better and thinking of ways in which to do this.   
 
Change Team 
We gradually built a change team consisting of members of staff that were keen to help promote 
reading for pleasure throughout the school.  One member from KS1 ran a book club during the before 
school provision.  We also have a Year 6 book club which targets reluctant readers.  This is mostly 



based around the children being given a choice of text to read, share and explore together and the 
children became so enthused that we have ended up with a huge waiting list for the club!  We also set 
up an ICT lunchtime club that ended up having a group that split off and used this opportunity for 
online reading.   

Timetabling Reading for Pleasure 
RfP was timetabled throughout the week but rather than being at the end of the day, it was to appear 
at different times and could also be when the children asked for it or when the teacher felt was a good 
time.  The idea being that it didn’t have to be rigid or forced.  Children select a book and sit wherever 
they feel comfortable.   
 
Teachers were encouraged to refer to The Open University criteria for informal, relaxed and sustained 
reading time. The children in our school were encouraged to sit wherever they liked and with whom 
they wanted, to use the reading area or other areas in the school, to informally talk about book and/or 
reading silently or with others and be given enough time to read at length.   
 
Impact 
At first, the children were a little over excited and tried to find the most obscure places and positions 
to sit in!  However, once this approach became embedded the children valued it as a time to engage 
with books and in book talk.  This time especially began to take full effect when the other elements of 
the project worked alongside it.  For instance, once the children had become exposed to more texts 
and were choosing their books more independently, they valued this time to explore what they and 
others were reading. 
 
During this time the teacher sometimes also reads a book of their own, or engages in book talk with 
the children and/or encourages them to talk to each other about what they are reading.  Some 
children were more willing to act upon a recommendation from a peer than a teacher as they may 
have similar interests or want to have a book in common to talk about. 
 

Consistent approach to developing reading areas within classrooms  
Reading areas promote a love of reading rather than a focus on the skills of reading.  They have been 
developed to reflect the children’s interests using displays such as ‘Bookflix’ and displays of books that 
the children have voted for to read or recommend.  They also reflect current curriculum areas such as 
Geography and provide a range of fiction and non-fiction book that provide information about these 
subject areas.  They are used to promote author studies which could be linked to an author they are 
learning about or the author of their current class read.     
 
 
 
 
 
 
 
 
 

Lunchtime staff are prepared to run a ‘Lunchtime Stories’ 
area in the playground and we had a dedicated area built to 
use for this.  Due to reasons such as most teachers already 
having a subject area that they champion, I found that 
support staff were most keen to join the change team and 
were great advocates of reading and so were more than 
happy to help promote the RfP agenda. 



Impact 
The impact of developing the reading environments is that they are now useful, enjoyable and integral 
parts of the classroom.  The children engage with them in a positive way because they reflect their 
interests and/or provide them with interesting information about what they are learning about in 
other areas of the curriculum.  As the curriculum has recently been developed, the children are 
inquisitive about their learning and the reading area has provided them with huge amounts of subject 
knowledge that they are extremely keen to share.  The impact is that they are more confident in other 
areas of learning because of this. 
 
Because teachers have thought carefully about the books that they have in their reading areas, this 
has in turn developed their knowledge of a wide range of literature and authors.   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Class Read 
All classes have a ‘Class Read’ which they share with the children every day.  This is displayed on 
classroom doors and changed as regularly as possible.  Classes have a variety of ways in which they 
select their class reads.  They can be selected by the teacher on occasion.  They can be introduced by 
the teacher by reading the blurb and showing the cover and then be voted for by the children using 
cubes or a tally chart or any other inventive way we can think of!    
 
Impact 
Because the children have voted for the class read, they have a sense of ownership and have a 
heightened sense of enthusiasm if they book they voted for is chosen.  It has encouraged them to talk 
about why they have chosen a particular book and has meant that the children talk amongst 
themselves and to the teacher about what is happening and what they think will happen in the book.  
The children are asking for this reading time and will not let it be dropped from the timetable!   
One of the children said “When my teacher reads aloud I feel peaceful and relaxed.”  Which I felt 
showed that the children were using this time purely for enjoyment. 
This has meant that the teachers have gained a greater knowledge of texts as they have had to select 
and read the books before presenting them to the children.  It has encouraged book talk amongst the 
adults as they have recommended books to one another that they and/or the children have enjoyed. 
A member of staff said “The children have told me that they like me to read aloud to them as they feel 
that they get a better understanding of the text and get more pleasure from the book.” 
 
Teacher Book Box 
Each teacher has a box of ‘Teacher Books’ which they display in the  
classroom and share with the children and allow them to borrow from.   
 
Initially I helped by making some recommendations of books which the 
teacher would enjoy and that would be suitable to share with a particular 



year group but the teachers became so enthused by the books they were 
reading and the fact that the children wanted to borrow them, that they 
soon filled their boxes with quality texts. 
 
Impact 
The children were very inquisitive about what books were in the teacher’s 
box and asked questions about them.  They were very keen to borrow 
from this box and once they were reading a book from it, they were in 
constant discussion with the teacher about it.   
 
One of the teachers said “The children appear to be more enthusiastic 
because I have shown an interest and this has meant that they are willing to talk about what they have 
read. Some children are pushing themselves to read more challenging books because they want to read 
the same books as me!” 

 
 
 
 
 
 
 
 
 

 
 

 
 
 
Reading Spine 
To help improve teacher’s knowledge of books I introduced a reading spine to the school which then 
formed a ‘Familiar Book Box’ in classrooms as well as the teacher box.  The idea being that these 
books are shared at every opportunity and these are the books that the children become familiar with 
in that particular year group.  Some or all of these books can then be passed up to the next year group 
with the children. 
 
As we become more confident in our selection of books then we add/replace/update the books on 
this reading spine and that some of the books would be linked to some of the other areas of the 
curriculum that the children will be studying in that year group so that reading is at the heart of all 
subjects and that the children understand that this is how they find out, research and spark their 
interest and that of others in all subjects. 
 
Impact 
As with the teacher book box, children have been inquisitive about the books in the familiar book box.  
They have read them independently and had them read aloud and in some cases teachers have used 
them in their lessons. 

This in turn meant that the other children wanted to read it and 
in some classrooms there were waiting lists for borrowing!   
 

Teachers’ desks are now overflowing with piles 
of books that they are desperate to tell me 
about and have purchased themselves. 
 



Author Study 

An author which features in the reading spine for a particular year 
group now provides an author study in that year group.  Books from 
this author are shared, displayed and studied.   
 
Impact 
Teachers now have a selection of books by the same author and 
have enjoyed exploring these with the children.  They have found 
that it has sparked the interest of the children and that children can now talk confidently about an 
author that they have learnt about and it has encouraged them to read and enjoy other books by the 
same author.   
One of the teachers emailed me to say “At random times throughout the week, we have 'Anthony 
Browne time' where they can choose one book and read it... the kids absolutely love it!  Lovely to see 
children so engrossed and enjoying reading.” 
 
Reading Environments outside of the Classroom 
Our school library was primarily used to stocking Accelerated Reading books.    I wanted to make a 
section of the library which promoted reading for pleasure and not dedicated to AR.  I also wanted to 
make the library a more useable space rather than the children being sent to the library and not really 
knowing what books to choose.  This was a longer term aim as would mean re-structuring the library 
to promote a love of reading rather than attainment in terms of what book band you have to choose 
from. 

 
Phase 2: April to July 2020 – managing the impact of Covid 19 
 
This obviously had a huge impact on the project and we had to adapt very quickly to the fact that we 
were in lockdown and now providing remote learning.  Staff adapted extremely well and worked hard 
to continue meeting the aims of the project in these circumstances. 
 
Timetabling Reading for Pleasure 
All members of staff timetabled sessions where they were recording themselves reading which meant 
that the ‘class reads’ could continue.  Teachers continued to share quality texts with the children 
during their live sessions and stories were often shared with the children during a live ‘Friday Social 
Session’.  Parents sent in pictures of their children reading at home so that gives us an insight into 
looking at parental engagement when we think about this as one of the future aims of the project.   
 
 
 
 
 
 
 
 
 
 

Teachers have become familiar with the books in the reading spine 
and have been keen to add to these with their own choices that 
they think best suit that year group.  They have selected an author 
from their list of books to use as an author study and these books 
are displayed in the classrooms for the children to access. 
 



 
One of the positive aspects of this time was that teachers found that they had more time in which to 
read – and so they did!  I had several requests from teachers and senior leadership during this time 
for recommendations and this proved to be a challenge for me because as their thirst for reading 
grew, I was having to keep up!  Teachers were sharing quality texts with one another in discussions of 
what to provide for the children, they were sharing texts that they had read on social media because 
they had enjoyed them so much and phase meetings turned into an online teacher book club.   This 
took the place of the planned idea to share books during staff meetings.  Professional discussions 
about which books the teachers just wanted to share with the children and which ones they thought 
they would share during lesson times or use as links to other curriculum areas were wonderful to hear.   
 
Phase 3: September to December 2020 
Due to the restrictions on meeting face to face, we have had to move to a more phase led approach 
and this has meant that Lead Practitioners within the school have almost become the change team as 
they have had to lead this within their phases. 
 
Recovery Curriculum 
Using the Oliver Jeffers book ‘Here We Are’ has meant that our recovery curriculum has been 
focussed on reading and writing for pleasure.  Teachers created displays of books by the same author, 
books on a similar theme.  Lead Practitioners have supported overviews and planning for this and 
ensured that teachers have been encouraged to source and share books by the same author and books 
on a similar theme.  The whole school are doing this and the work is displayed in the main hall and 
within classrooms.  The poetry element of this has been beneficial as there has previously been a 
reluctance to teach poetry and this was one of the areas 
that the baseline identified as  a cause for concern 
regarding staff knowledge.  Teachers and children have 
explored different poets in different phases across the 
school at the same time. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 



Reading Environments 
On the return to the school building, reading areas had been stripped down and so we had to re-build 
them.  In some ways this was a good thing as we now had a blank canvas to work with and people 
were keen to get their classrooms back to some kind of normality.  Teachers used their reading areas 
as more of a showcase for books due to us not being able to access all books at one time.  They 
displayed books by the same author, books on a similar theme, topic based books, class reads, 
recommendations and favourites. 
 
 
 
 

 
 

 
 

 
 

 
 

 
 
 
 

 
Reading Environments outside of the Classroom 
The initial plan was to re-structure the KS2 Library but with restrictions in place, it meant that we 
couldn’t use the library at all.  I decided that it would be more beneficial if we distributed this around 
the school to make a library in every year group.  These libraries have AR sections but they also include 
a reading for pleasure section. They are stocked with books relevant and accessible for each year 
group and means that adults can be with the children to support, discuss and recommend choices. 
 
Book orders are flying in!  I am constantly being asked for recommendations or asked if I can order a 
selection of books.  So many staff have built a personal library by going out and buying the books 
themselves and as I walk around school (when I can) I see boxes and even piles of books on desks.  I’ll 
walk in to a teacher pulling out a book and saying have you read this?  They are now making 
recommendations to me and the children have noticed this interaction between the adults and have 
either joined in with those conversations or had their own or have come up to adults on the 
playground to have a discussion about a book. 
 
 
 

Sustain 
 
What has changed, how and how do you know? 
From the initial data collection at the beginning of this project, we identified as a school that because 
of the urgency of getting children to attain from such a low starting point, we had been focussed 
predominantly on teaching the skills of reading rather than promoting the will to read. This was 
something that we wanted to change.  One of the main realisations that we had as a school was that 
in the drive to raise attainment we had become almost entirely focussed on teaching the skills of 
reading that we had lost sight of the importance of the will to read and the impact that this could be 
having on attainment.   
 



“Being a frequent reader is more of an advantage than having well educated parents and finding ways 
to engage students in reading may be one of the most effective ways to leverage social change.” 
(OECD, 2002:3) 
 
We all wanted the children to enjoy reading and knew that this was important but we realised that 
we were placing more value on the formal teaching of reading skills sessions and not placing enough 
value on giving children the time, or encouraging them to explore literature for themselves and for 
their own enjoyment.  Therefore, one of the most beneficial outcomes of the project was giving the 
teachers time to devote to this and ways in which to do so.   
 
 Instilling the fact that the informal reading sessions are just as important for the children’s learning 
as the formal ones.  There has been a change in attitude across the school that formal reading sessions 
form only one part of getting the children to become competent and independent readers.   If the 
children were not engaged with reading, then they were struggling to actively and successfully take 
part in these formal reading sessions anyway.  This change in attitude and practice has been something 
that has been extremely visible across the school in terms of classroom environments, book displays 
and orders, but also in hearing the conversations and book talk between adults and children alike 
which are happening, not just within the classroom with their own classes and peers, but all around 
school!   
 
As well as continuing to undertake observations (where possible in the circumstances) and monitor 
provision, I have continued discussions with staff and children. I also wanted to make a direct 
comparison with the baseline data that I collected at the beginning of the project, so I asked staff and 
children in both Key Stages to complete the initial survey again.   
 
Children’s Attitudes Towards Reading 
In terms of the children’s attitudes towards reading, there was a clear improvement from the baseline 
survey.  In the initial survey, when asked whether they liked reading, 34% of children said they didn’t 
like reading and a further 38% stated that they were not bothered, whereas the final survey 15 months 
later, shows that only 19% said they didn’t like reading and only 18% stated that they were not 
bothered.  The amount of children who stated that they loved reading rose by 7% and the amount of 
children that considered themselves a good or very good reader rose by 17%. 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
Staff have said that the children are requesting more reading time in class and are engaged in 
discussions with them about the books that they are reading.  They now ask if they can borrow books 
from the boxes set up in classrooms and ask for books to be ordered for them.  Not only that, but the 
children have been observed independently and spontaneously discussing their preferences with one 
another and making recommendations to one another.  What has been great to hear is that quite a 
few of these children were previously reluctant readers, which would fit with what the data is showing 
us. 



 
Comparison of baseline survey to now – Staff knowledge of children’s literature 
Roald Dahl did still feature when the survey was conducted again however, I did discuss this with some 
members of staff and they said that because the question asked for an author that they valued, they 
would still include Roald Dahl as they valued his work.  The difference being even when they had 
included Dahl, their other two choices of author definitely showed more variety and wider range of 
knowledge than in the baseline data.  The teachers who had mentioned Dahl, stated that they know 
that the children also needed exposure to other authors and that equal value should be placed on all 
and could confidently and more importantly, enthusiastically talk about other authors that they 
valued. 
 
Q1. Name three authors whose work you value 
    
 
 
 
 
 
 
 
 
 
 
 

Reading Environments 
The knowledge of literature was also evident when I looked at the contents of the teacher book boxes 
and libraries in and outside of classrooms, as there was a wide range of quality literature that the 
teachers were clearly sharing with the children and were being well used.  Classroom book areas and 
year group libraries reflected the range of quality texts being used and shared and the children could 
talk about what was on them and how they would choose from them.  All reading areas had displays 
of books which represented a particular author or theme and all were well looked after and well 
stocked with books that the children were engaged with. 
 
Sharing Through Reading Aloud 
The amount of reading aloud happening has been considerably higher and through discussion and 
from general observation I know that this is not just happening at the end of the day but throughout 
the day at different times.  The baseline data revealed that although this was timetabled daily for 15 
minutes, it was often missed.   
 
The final survey showed that reading aloud now happens daily throughout the school and teachers 
have said that the children value this time so much that they would not let them drop it from the 
timetable no matter what! 
 
 
 
 
 
 
 
 
 
 

 
 



Perception of Teachers as Readers 
Teachers are now aware that children view them as enthusiastic and keen readers and all teachers felt 
that the children viewed them as a reader and not just because they are a teacher, but because they 
are sharing their preferences, modelling good practice for the children, have consistent routines and 
inviting environments, all of which guide the children and provide a good role model. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Next Steps 
 

• Involving parents – home reading community 
• Knowledge of children’s reading habits outside of school 
• Discussing and sharing reading habits with other members of staff (staff book club) 
• Including more Poetry and Poets in the range of texts provided and shared 
• Continue developing year group library areas 
• Celebrate what we have achieved and keep what we have already done alive! 

 
From the beginning of the project, it has been great to see that as teachers have made gradual changes 
in their classrooms they have really started to identify the core features of fostering a love of reading 
and the importance of this.  This has been such a positive experience and it has been fantastic to see 
that we have a buzz around school and an enthusiasm for reading that has become part of our ethos 
and culture.  We are looking forward to the next steps in our reading journey and in building on what 
we have embedded during this time. 
 

“You can’t teach pleasure, you have to share it.” 
(Frank Cottrell Boyce, quoted in Weber, 2013) 

 

 


