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St Thomas More Catholic Primary School  
  

Reading for Pleasure School Improvement Journey 
2020-2021 

Reading lead: Claire Round 

Context 
I am Claire Round, Deputy Headteacher, SENCo and English Lead at St Thomas More Primary 
School in North Sheffield.  
We are a fully subscribed, single-form-entry school with 210 pupils ranging from F2-Y6. The 
proportion of pupils who are supported by the pupil premium is below national average 
(17%), and the proportion of SEND pupils also falls below the national average range (9% 
and 0.5% of children with an EHCP). 27% of our pupils are from black/ethnic minorities (in 
line with national average) and 17% speak English as an additional language (below national 
average). 
 
 Below shows the latest statutory assessment data for reading: 
 

 
The table demonstrates we generally attain close to or above National and Sheffield 
averages in reading. However, in 2019 we saw less children achieving greater depth in both 
KS1 and KS2. 
Our English curriculum is based on a mastery approach; part of this approach means that all 
children, regardless of ability from Y2-Y6, learn all their English through three high-quality 
novels throughout the year. This has meant that in recent years, all children have 
experienced reading and listening to teachers reading aloud novels, which they would not 
necessarily be able to access independently. Additionally, through this mastery approach, 
children are immersed in the novel they are studying through engaging reading areas, 
promotion of novels of the same author, and wider curriculum links. 

 
Although a consistent approach across school to reading enriching texts was at the forefront 
of our English curriculum, the main aim of these texts were not to read primarily for 
pleasure, but to build children’s vocabulary, act as a stimulus for writing and build 
comprehension skills as well as being a driver for wider curriculum areas.  
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Explore 
Our whole school reading data has been strong in recent years. However, we were aware 
that something was missing from our reading curriculum. Children had a sound knowledge 
of phonics and reading fluency skills through our RWI programme. They had the 
understanding of language and had effective comprehension skills but as a whole school 
community, there was a lacking of passion and enthusiasm for reading by pupils and staff 
alike. This is most likely due to our culture nationally and the emphasis which is placed on 
progress measures and attainment in reading: ‘ faced with an accountability regime that 
prizes attainment, teachers may be hard pressed to justify an emphasis on reading for 
pleasure in their classrooms, despite international evidence that links attitudes and 
motivation to achievement.’ (Mullis et al, 2007,2012.)  
 
Establishing a base-line 
At the outset of the project, I conducted a quantitative analysis whereby all pupils and staff 
completed baseline surveys and reflected on the school’s current RfP practices. For this, we 
used the OU’s RfP ‘Review Your Practice’ self-review document and their Children’s Reading 
Surveys for KS1 and KS2. 
 
These surveys were given to all pupils in F2, KS1 and KS2 and all Teachers. This made the 
collation of these quantitative results straightforward and supported the analysis. As well as 
collating quantitative data, I also gathered qualitative data to ensure I was able to analysis 
a wide-ranging data set.  I observed reading habits in each class, informally interviewed 
focus children and teachers. 
 
Key findings from pupils 
 
The baseline data from the pupils across school (KS1 & KS2) revealed the following: 
 

Strengths Developments 

children name their class novels in English 
mastery and being able to discuss it with 
good understanding 

children being read aloud to by teachers 
too infrequently  

children say they enjoy being read to 
aloud in school  

Children’s exposure of a wide variety of 
authors and poets.  

children could name the title of an 
independent book they were reading 

Pupil perceptions of their own reading 
ability (they feel they are ‘ok’ readers.) 

KS1 children say they are read to 
frequently at home 

Children in KS2 say a parent at home does 
not generally read to them aloud. 

KS2 children say they like to read  on their 
own at home 

KS2 children reading only fiction as an 
independent reading book for pleasure  

 
Key stage 2 children, when asked: ‘what you are reading in school?’  Every single child in KS2 
identified a fiction book. These fiction books were by ‘famous’ authors and very much the 
same throughout all classes. Similarly, with the question: ‘who is your favourite author’ the 
top 3 mentioned were, David Walliams, Roald Dahl and J K Rowling. This was echoed 
through observations in class where I observed few children reading non-fiction and poetry 
and most reading ‘well-known’ authors of fiction or picture books. Furthermore what was 
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also noticeable was that there was not a great deal of variation in author choice across year 
groups; KS1 tended to go for the same fictional picture books and KS2 tended to go for the 
same well-known fiction books.  
 
The data collected from both surveys, observations and pupil voice demonstrated that the 
books chosen to read aloud by the teacher were often ones which were linked to their 
English lessons and not a particular ‘book for pleasure.’ 
 
 One third of children from the survey identified that teachers read aloud to them once per 
week or less, even though when asked if they like teachers reading aloud 71% stated ‘I love 
it’. When gaining pupil voice through interviewing, two of the focus children stated ‘ they 
aren’t read to aloud at home because they have no books’. A lack of parental engagement 
at home was identified particularly in KS2 where the survey suggested that 62% were not 
read to at home and 42% did not like reading at home.  
 
Key findings from teachers: 
The baseline data from the teachers across school (teachers and TAs) revealed the 
following: 

Strengths Developments 

Given opportunities from daily 
independent reading  

staffs’ knowledge of a wide range of 
books, authors and poets.  

Reading areas in each classroom with a 
variety of texts available for children to 
choose 

staffs’ passion for books and reading 
habits themselves 

Utilisation of school library when available  Informal book talk between child-child 
and staff-child 

Children being able to select their own 
independent reading book for pleasure 

home/school reading community 
particularly in KS2. 

Staff reading aloud to children in KS1  Staff reading aloud to children informally 
and regularly particularly in KS2  

 Teachers choose read aloud books and 
not the children. 
 

 
From the teacher surveys and informal staff voice, it was evident that the range of both text 
types and genres was limited in terms of staff knowledge. 50% of our teachers were unable 
to name a children’s poet. Out of all teachers (7), only 5 different children’s authors were 
named which were all fiction. The authors who were named were either highly popular, 
streamlined authors e.g. Julia Donaldson, or authors which they read when they were 
younger. E.g. Roald Dahl, Judith Kerr. 

Intent 
Evidence suggests that there is a positive relationship between reading frequency, reading 
enjoyment and attainment (Clark 2011; Clark and Douglas 2011). It was vital for us therefore 
that understanding the pedagogy behind reading for pleasure and the links with all-round 
cognitive ability was understood and embedded into the culture of our school, therefore, 
the whole school staff CPD was paramount in ensuring the knowledge  of the pedagogy 
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behind the project was understood by all staff. Staff provided informal feedback so it was 
evident they ‘bought into’ to the project from the off-set: 
 

 
 

 
 
From the baseline data, we chose two overriding RFP aims, which we felt, were measurable 
and achievable:  
 

1. Staff to develop a diverse range of knowledge of a range of children’s authors from 
a range of different text types.  

As a school, we need the adults to gain a wider range of knowledge of children’s authors 
and in turn, exposing children to a wider range of both text types and authors. The OU 
Teachers as Readers project found that when teachers widen their knowledge and pleasure 
in reading children’s literature and other texts, and become more aware of their own and 
the children’s reading practices, they ‘reconceptualise reading from the inside out, and more 
effectively build a reading for pleasure pedagogy and strong communities of readers within 
and beyond school’ (Cremin et al., 2014)  
 
Data identified through the surveys, interviews and observations that they needed to be 
more passionate and knowledgeable about a range of diverse, modern-day authors and 
therefore being able to recommend and share books with children more effectively. We 
therefore identified the intended outcomes:  

• Staff are more passionate and knowledgeable about a range of diverse, modern-day 
authors therefore recommending and sharing books with children effectively  

• Children choose to read a wider range of fiction, non-fiction and poetry books for 
pleasure 

From these intended outcomes, we developed proposed actions: 

• Focus group of teachers/TAs in school to: research a wide range of children’s 
authors; research a range of modern books, which tackle a range of themes; 
research a wide range of genres to support all children’s interests.  

• Purchase teachers one specific picture book with a modern day theme suitable for 
their year group and their interests. Give teachers a task over Christmas to read and 
then after Christmas discuss the books together in a ‘book blether!’ Continue this 
staff engagement through weekly book blethers.  

• Book displays/recommendations by teachers and in turn children 

• Time for teachers to research/read a wider range of authors 

• Teachers to be given a budget per class to buy a range of books in line with 
children’s interests.  

• Author of the month using a range of media to promote this such as twitter 
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2. Children to enjoy and experience more ‘reading aloud.’ 
 
Whilst there were plenty of opportunities for children to read through the curriculum and 
independently,  our data revealed that staff had not developed pedagogic practices that are 
RIST: 

•  Reader-led 

•  Informal 

•  Social and with 

•  Texts that tempt 
Cremin notes, ‘reading for pleasure is more closely associated with intrinsic  
motivation; it is reading that children do for themselves at their own pace, with whom  
they choose and in their own way’ (2019).  
Our children were achieving on average in line, or above national and local averages in their 
statutory reading assessments. However, data revealed that children were not reading for 
pleasure and although they enjoyed their teacher reading to them, it was not often reader-
led, informal, social or with texts that tempt, particularly in KS2.  
 
We therefore identified the intended outcomes: 
 
•Staff read aloud more frequently and consistency with the children  
•Children get more ‘free choice’ about what is read to them 
•Staff are passionate and engaging when reading aloud 
•Staff develop a reading environment which is relaxed and enjoyable when reading aloud 
with no pressure on children answering questions whilst the text is being read to them  
•Children develop a love for reading because of how much they enjoy listening to reading 
• Children informally talk with enthusiasm about what is being read to them  
 
From these intended outcomes, we developed proposed actions: 

• CPD for staff on reading aloud and the benefits for children’s reading pleasure and 
habits.  

• Introduce a book club where facilitator reads aloud with children choosing what is 
read. Children can then read aloud to each other for pleasure and talk about what 
they have read  

• Book vote. Children to vote on which books are read aloud by the teacher/TA. 

• Reading aloud to be in a less informal environment than sat at desks e.g. in the book 
area, outside, on the carpet etc. 

• Use social media to promote ‘reading aloud’ e.g. tweet the teachers reading aloud to 
children  

• Parent workshop- importance of reading aloud.  

• Zoom read aloud- Y6 and Y5 reading aloud to F2 and Y1 on a regular basis  

• Introduce consistency across school re daily time slots on TT for reading aloud 
sessions and informal talk about what is being read to them.  

• When bubbles close due to COVID, teachers continue to read aloud daily on zoom to 
children. 

• Staff to have develop a sound understanding of children’s interests by observing and 
pupil voice to promote certain authors or themes when reading aloud.  
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Deliver 
 
Intention: implementing your development plan and ongoing documentation of impact  
 
From the whole school CPD, the professional development meetings to share intended 
outcomes and actions and from informal conversations with staff it was clear there was a 
drive of enthusiasm to make positive changes for our children through the reading for 
pleasure project. With the intended aims, actions and outcomes clear to all, the reading for 
pleasure delivering began to filter through the school community. Even though the aims 
were the same across school, it was clear from the offset that year groups needed and 
responded differently to the implemented strategies therefore the impact was varied. 
There was also a huge impact on the way the project was delivered, particularly in the 
spring term when we had around 60% of children learning from home. To combat this, we 
offered a book exchange with donations of books from families where many children 
came into school to choose books when they felt they did not have the choice of books at 
home.  We also needed to communicate virtually for many so each class had teacher 
reading aloud sessions and book talk sessions weekly.  
 

 
 
 
Aim 1: Staff to develop a diverse range of knowledge of a range of children’s authors from 
a range of different text types so that children develop their interests in a wider range of 
authors and texts.  
 
Whole school strategies delivered included: 
 

• Teachers and TAs began reducing the number of books in their reading areas 
focussing on quality, not quantity. They carried out an audit of the books available 
and used this to inform their research.  

• All staff then spent time exploring children’s interests through discussions and 
observations. They were then given time to extensively research a wide-variety of 
books which suited the interests of their children.  

• All staff were given a budget of £250 to purchase new books for their classes. 
Children were involved in the process, particularly the older children who even 
wrote wish lists for their teachers!  
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• Informal sharing of book recommendations by teachers and TAs including 
communication from WhatsApp groups: 

 
 

Impact 
 
Staff felt they had gained more knowledge of children’s literature as well as feeling more 
excited and engaged to read more. They felt this was due to being given time to organise 
their reading areas; time to extensively research texts needed for their children’s interests 
and money given to spend on new texts.  
 
Impact in different year groups 
 
F2 
 
Strategies: 
The environment played a big part here to entice children into accessing a wider range of 
texts. The teacher reported that it was difficult to tempt our F2 children into trying new 
authors and texts. She said: ‘as a whole they will always go for familiar favourites; ones they 
have read repeatedly. They all were choosing hairy mclarey books and I couldn’t seem to 
sway them! ’ The teacher, therefore used the provision areas and displays to try to tempt 
children into new texts. She shared books 1-1 with those who lacked interest and talked 
with excitement about the ‘special’ new books she had ordered! She experimented and 
discovered that, if the books were on the bookshelf, they would not independently choose 
to read as much. However, if she displayed only a select few where they stood out more, 
they would be more inclined to choose them.  
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Impact and evidence : 
 

  
Due to the teacher displaying a smaller range of texts which interested children, it was 
evident from teacher observations that they were more inclined to pick up a books and 
choose to read them with their friends or independently in provision areas. It was observed 
that many children were reading a wider variety of texts rather than ones, which were 
familiar to them. It was also noted that the books, which were shared whole class, were 
then more tempting for children to choose to read socially with their peers or 
independently.  
 
Y1 
 
Strategies:  
The staff in year 1 talked extensively to individual children about specific themes that 
interested them as they felt they did not know much about their reading habits. The 
teacher spoke about how children had such differing interests that she was not aware of 
so she felt extensive research was needed to find texts to suit. The teacher used RfP 
website and other commended websites to help find the texts she needed. She also 
informally spoke with colleagues from our own school and others to help her with finding 
texts to tempt the Y1 children. 
 
Impact and evidence: 
The Y1 reading area is now buzzing with activity! The children are seeing a varied amount of 
new books from new authors they may not have seen previously which are suited to their 
interests. From observations, it is clear that children are choosing to read a wider variety 
of texts and the teacher reports that children who were more reluctant are now sharing 
books with their friends. One focus child said informally to the teacher when sharing a 
book with her: ‘I found this book! (in the reading area) It’s all about my favourite things- 
spiders! It’s a new one; did you buy it special for me?’  
 
Y2 
 
Strategies: 
The Y2 children a whole cohort generally loved to read for pleasure before the project 
began. However, the teacher felt she needed to read a wider range of children’s literature 
so she could expose children to a wider range of text types such as non-fiction and poetry. 
She also felt that times were limited during the week to independent ‘silent’ reading and 
she felt to engage children further, she needed to ensure it was more social where children 
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could share texts.  
 
Impact and evidence: 
 

 
The staff found that because they had researched a wider range of texts and extensively 
observed children’s reading habits, they were able to recommend books to children more 
effectively. In these photos alone, it is evident children have access to a wider range of 
texts they enjoy from poetry, picture books, non-fiction gaming books and comic books. The 
children were able to sit where they wanted and with whom they wanted, meaning reading 
has become more of a social activity and children can share texts with other children of the 
same interests.   
 
Year 3 
 
Strategies:  
  
Like year 2, from the initial data, year 3 as a whole cohort said they ‘enjoyed reading’ (81%). 
However, the staff noticed children reading the same authors. She noted that 65% of 
children at one time were reading a David Walliams book, hence why she felt she need to 
support them in widening their knowledge of literature. She knew that in general, the 
children really enjoyed humorous books and diary–style books so she focused on authors of 
books with this genre. These included books by Terry Pratchett, David Solomon’s, Maz 
Evans, Swapna Haddow and Sheena Dempsey 
 
Impact and evidence: 
 
The teacher promoted these new authors by having ‘author of the week’, enticing children 
by reading the first few pages of texts she wanted to tempt children with and reading these 
new authors herself during social reading times. She reported these strategies really had an 
impact on children choosing these new authors independently in the book area rather than 
re-reading old ones all of the time or sticking with the same author.  She also noted that she 
had to buy several more copies of the same text as there was a long waiting list to read it ! 
 
Year 4 
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Strategies: 
 
Children in year 4 as a whole cohort were very reluctant readers (only 21% of children said 
they loved children.) The children who did like to read, read the same authors and did so 
independently. It was evident therefore that for this particular cohort, extensive research 
was needed to entice children into reading for pleasure. The Y4 staff decided to create an 
audit to help with purchasing books that were specific to children’s interests.  
 
Impact and evidence:  
 
The audit showed children much prefer to read picture books, particularly comics, and 
graphic novels. The reading area was then prepared so that books were organised into 
specific themes and genres with lots of choice with regards to graphic novels. It was noted 
how much more engaged children were with texts. Children particular enjoy reading the 
author of graphic novels, Raina Telgemeier and were asking the teacher for more of her 
books! 

 
 
Year 5 and Year 6 
 
Strategies: 
Year 5 and Year 6 staff wanted to widen their knowledge and therefore children’s 
knowledge of literature by sharing recommendations by both teacher to child and child to 
child. They created an informal ‘recommended reads’ wall and created opportunities for 
children to talk about what they recommend/don’t recommend and why. They encouraged 
effective social partnership where a more avid reader paired up with a more reluctant 
reader. Children read socially around the classroom; they chose where to read and who 
with.  
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Impact and evidence:  
 
I observed both Y5 and Y6 really engrossed in a reading session. The teachers were highly 
informal during this time, talking to children about their books, reading books themselves 
and recommending books to children effectively as they had a good understanding of their 
interests. Children were reading a range of authors and text types. In year 5 particularly, 
many children were reading aloud to each other; poetry by Benjamin Zephaniah seemed to 
be a firm favourite!  

   
 
Aim 2: Children to enjoy and experience more ‘reading aloud.’ 
 
Whole school strategies included: 
 
•CPD session for staff led by the reading lead specifically on the benefits for children when 
read aloud to.  
•children having more autonomy about what is being read. Children to vote on which books 
are read aloud by the teacher/TA. 
•Reading aloud less informal environment than sat at desks e.g. in the book area, outside, 
on the carpet etc. 
•Use of social media to promote ‘reading aloud;’ tweets on ‘catching reading’  
Introduce consistency across school re daily time slots on TT for x 3 reading aloud sessions 
per week 
•Staff to have develop a sound understanding of children’s interests by observing and pupil 
voice to promote certain authors or themes when reading aloud 
 
 
 
Impact and evidence: 
Because the above strategies were implemented consistently across school, it was evident 
from my own observations that children were gaining pleasure from being read to aloud as 
a whole. The main reason for this is due to the children having more autonomy over what is 
being read to them and the consistency and frequency in which they are being read to. 
Teachers also noted that, because they felt more confident and enthusiastic about the 
books they were reading it seemed to have an impact on children’s engagement and 
excitement when they were sharing a book with the teacher.  
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F2 and KS1 
 
Strategies: 
All F2 and KS1 children were read aloud to daily before the project began. From the baseline 
data however, it was clear that this was not informal and not led by children. The key stage 
lead arranged a meeting with her staff to promote reading aloud needing to be more 
focused on pupils’ choice. Each class created a visual book voting system where children 
could vote for their favourite read aloud book. Staff also gained pupil voice and observed 
children’s reading habits when they were in provision areas in order to support the choices 
of texts for children to read aloud.  
 

 
 
Impact and evidence: 
From the feedback from the teachers, it is clear that the theme of the book and the images 
are important for our younger children when reading aloud. For example, when observed in 
a Y1 reading aloud session, the teacher offered books relating to the weather as we had just 
had some terrible storms. Children voted for a non-fiction text about thunderstorms! It is 
clear that our younger children were more engaged because it linked to a current theme. 
One focus child in year 2 shared informally with a member of staff ‘I like it when you read 
now miss and you let us choose and you do funny voices!’  
Teachers in KS1 explained how now knowing children’s reading habits has supported in 
promoting high quality texts which engage children when reading aloud.  
Moving forward, teachers have identified that they would like to include more books to vote 
for in the voting stations to promote further pupil choice.  
 
 
 
KS2 
 
Strategies: 
Reading aloud for pleasure was highly inconsistent across KS2. Pupils reported that they 
liked their teacher reading to them, but that they didn’t do it often enough.  Therefore, this 
aim was mainly concentrated on KS2. As a starting point, SLT ensured there was at least x3 
reading aloud sessions per week on each class’s timetable. These sessions were more 
informal, ensuring children chose where they wanted to sit in the classroom, what they 
wanted the teacher to read and teachers ensured they read outside wherever possible. 
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From the baseline data it was clear that when asked about teacher reading aloud, the 
majority of children stated it was their English mastery text which they use a stimulus for 
reading and writing. Therefore, it was vital that teachers ensured books were chosen for 
purely the enjoyment and that children could distinguish between the two. Another issue 
we had prior to the project was teachers reading aloud and questioning the children on 
vocabulary etc. What was made clear to staff during the CPD was that the main aim was 
enjoyment so when reading aloud teachers did not interrupt the flow of the reading by 
asking children to answer comprehension questions etc. Staff did however, talk with the 
children informally about the whole class book with regards to likes and dislikes etc.  
  Year 6 formed a book club, concentrating on those most reluctant to read. This included 
a staff member who loved reading aloud, and two more enthusiastic readers to support 
and encourage them. The staff member read aloud to the children and children asked if 
they could read aloud too.  
 
Impact and evidence:  
From observations and pupil voice, it was clear that the consistency and frequency of 
reading aloud in KS2 was having an impact on children’s enjoyment and engagement. As the 
frequency of reading had increased, children were talking about the books being read to 
them more often and more informally. When observing in Y4, children were sat around the 
classroom, on beanbags, with their friends listening to the story intently. Children were 
being read to outside, and many described this as ‘very peaceful’. The flow of the story was 
not being interrupted by questioning and therefore it was clear to children that the main 
aim was enjoyment. In year 5, children asked the teacher if they could read aloud to each 
other in pairs or as a group. The teacher reported that this had a huge impact on engaging 
the more reluctant readers to want to read. Other children said they enjoyed being ‘like a 
teacher’ by reading aloud to a group.  
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Year 6 book club was successful due to children being in a smaller group and some of the 
reluctant readers engaged more than they usually would in class. Some of the children 
started their own book club at lunchtimes in the playground where they brought books 

outside to read to each other and talk about what they had read. 
 

Review 
The separate review of each class above provided different strengths to meet the needs of 
different groups of pupils. One common feature was the positive impact this work has had 
on the focus children/reluctant readers. All teachers have noticed a shift in their 
responses. We have to consider whether this is because we are now observing these 
children more and thinking more about how to engage them in RfP.  It is also clear that 
when we engage the children in book choices and listen to their views and preferences – 
they respond more positively to reading.   
 

Sustain 
Intention: review and plan for embedding implementation and impact in future years 

• Inevitably, some of our work has been hindered by the restrictions imposed by COVID. 
We will continue to embed the strengths we have identified and build on this work 
next year.  

 


