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Context 
St Josephs is a one form entry primary school located in the old mining town of Dinnington 
in South Yorkshire. The proportion of disadvantaged pupils is well above national average, 
with many children coming from low socio-economic backgrounds (34% PP). Over the past 
year the school has been on a successful journey of improvement. Reading remains to be 
a key driving force in improving the quality of education and the lives of families in our 
community. A recent Ofsted inspection saw the school progress from ‘inadequate’ to 
‘good’ at a rapid rate, in the midst of a global pandemic. Reading played a fundamental 
role in achieving this.   
 
At St Joseph’s we are determined that every child will not only learn how to read but will 
be provided with the resources and opportunities to develop an intrinsic love of reading. 
Research informs us that ‘being a frequent reader is more of an advantage than having 
well-educated parents’ (OECD, 2002). Providing children with the ability and ambition to 
read is a key driving force in achieving social justice and closing the gap between 
disadvantaged pupils in our school.  At St Josephs, children learn how to read quickly and 
effectively through the RWI phonics programme, this provides children with the capacity 
to choose to read for pleasure - ‘The will influences the skill’.  
 

Explore  
Historically, much of our reading-based school improvement strategies have been heavily 
focused on the instrumental teaching of literacy and early reading. We had a significant 
drive in improving cognitive reading abilities and outcomes for all, this was of high 
importance. Reading fluency provides children with the skills that enable them to choose 
to read for pleasure. The next step was to develop the RfP pedagogy across school and 
foster a true love of reading. Research indicates that ‘Cognitive skills and reading 
motivation are mutually reinforcing…rather than been alternatives, schools need to 
address both simultaneously’ (OECD 2002). It was apparent that we must tackle the 
intrinsic values alongside the cognitive skills of reading simultaneously. In order to achieve 
this, we first needed to see a shift in attitudes and ensure that RfP was valued on an equal 
level to reading skills.  
 
 
 



To establish a clear baseline and define the problems, RfP surveys provided by the OU were 
conducted across school. Teachers, teaching assistants and SLT completed the ‘Review 
Your Practice’ survey and every child in school completed the ‘Children’s Reading Survey’. 
These documents helped to establish a clear baseline of reading practices and perceptions 
across school. Interviews with small groups and individual members of staff and children 
also assisted in defining the strengths and weaknesses of practice to establish a clear 
starting point. 
 
The data revealed a series of strengths and weaknesses amongst staff knowledge and 
practice, these included: 

• Reading aloud was happening frequently across school. Although despite been 
timetabled in daily for every class, it wasn’t a particularly enjoyable part of the day 
for some staff and children. It often became rushed and was not prioritised.  

• Children had access to reading environments, however this was not consistent 
across school and not every child knew how to use reading areas effectively.  

• Children accessed reading environments frequently although, the quality of texts 
available did not always tempt every reader making it difficult for some children to 
select a text to enjoy. 

 
Further areas for development based around staff knowledge and practice included:  
 

• Teachers lacked the ability to provide specific and tailored reading materials for 
individual children based on reading preferences. As adults, we would not read a 
book that we were not interested in or personally selected so why did we expect 
children to? 

• Children were not provided with opportunities to engage in informal text talk. 
Reading was not a sociable experience, independent reading was often done in 
silence and children did not talk to others about what they were reading. Part of 
the joy of reading comes from sharing your personal and emotional response to a 
text. In order for children to become true readers they must be provided with 
opportunities to share this.  

• Teachers did not know every child as a reader, teachers could identify the children 
who already enjoyed reading and were able to select texts and talk about books for 
these children with ease. Moving forward, teachers needed to come to know every 
child as a reader. 

• Teachers did not have a great knowledge of a range of diverse children’s literature, 
current authors and text types. Teachers had minimal knowledge of poetry, graphic 
novels, comics and non-fiction texts. Books named by staff were not current and 
contemporary and staff gravitated towards celebrity authors. This limited the 
literature that teachers were able to share and talk about with children.  

 
In regard to children’s RfP attitudes and assurances as readers, the data revealed that: 

• Children were read aloud to frequently in school, however they did not all perceive 
their teachers as readers and didn’t have reading role models at home.  

• Pupils could name class texts, nevertheless many could not name texts outside of 
those that were used within English lessons.  



 
Other areas to develop included:   

• Not all children enjoyed reading. They simply did not see themselves as readers. 

• Not all children enjoyed read aloud time in school. Children were not read to at 
home and were not provided with opportunities to engage in book talk.  

• Children had little awareness of authors and genres of texts.  
 

Fundamentally there appeared to be a significant gap between the children who were 
provided with reading opportunities at home, and those who were not. Something needed 
to be done. It was more than solely about reading but ensuring equality in opportunities 
for all children. Change was vital in achieving social justice and closing the gap for our most 
disadvantaged learners.  
 

‘Books are full of possibility and change. In most fiction and non-fiction, characters 
and things change. We see that there is the possibility for the material world (the 
environment) to change and for us to change.’  
(Michael Rosen, 2021)’ - Books can quite simply change lives.  

  
 

Prepare 
 
After establishing a baseline, a clear action plan was 
devised and shared amongst staff. The main school aims 
that were established included:  
 

1. To develop teacher knowledge of a range of 
children’s literature, current authors and text 
types including poetry.  
 

Staff knowledge of children’s literature was not 
consistent across school; it was minimal in some areas. 
This meant that the quality and variety of texts provided 
for children was limited. It would be impossible to 
provide texts that tempt for every reader without 
developing teacher knowledge. Research highlights that 
'being a reader of literature gives a teacher the confidence to 
teach powerfully' (Martin, 2003:116). Staff needed a wide and current range of children’s 
literature and other texts types in order to be able to provide every reader with texts that 
tempt.. Research indicated that ’Children’s books eight times as likely to feature animal 
main characters as BAME people’ (Centre for Literacy in Primary Education, 2021).  In order 
to fix this problem, we needed to make a conscious effort to select books with ethnic 
minority representation in literature. Being a predominantly white British school, it is 
increasingly important that children are exposed to diversity through texts and that every 
child in our school could relate to characters in books.  
 
 



2. To develop teacher knowledge of all children’s reading preferences and knowing 
every child as a reader.  
 

In order to achieve change it was paramount that teachers were able to tune into the 
needs of our most reluctant readers. Through coming to know every child as a reader, 
teachers would have greater capacity to provide texts that tempt and enticing reading 
opportunities.  When the project began, staff did not know every child’s reading 
preferences, this limited their ability to act as reading role models and support children 
in their reading journeys. We needed to get to know reluctant readers whilst also 
ensuring that any 'lukewarm readers’' had the support that they required. This included 

academically able readers who chose not to read.  Research indicates that ‘Reading is 

linked to one’s history and identity. Sharing your reading choices requires confidence 
and a belief that all view and voices are worth listening to. Different contexts bring 
different challenges’ (Cremin, 2014), indicating that rreading experiences must be built 
on positive relationships which are formed through getting to know a child’s true 
identity. The social and emotional benefits of reading are aligned with the academic 
success that reading can help to 
achieve.  ‘Just 15 minutes a day of 
independent recreational reading 
significantly improves children’s 
reading abilities (Block and 
Mangieri, 2002)’. It is understood 
that the quality of this independent 
experience is key to encouraging 
children to become true 
independent readers.  

 
 
 
 
 
 
 
 
 
 
 
 
 



 

3. Encourage informal book talk, inside text talk and recommendations.         
In order to be truly enjoyable reading must be a choice led experience, “Reading for 
pleasure is more closely associated with intrinsic motivation; it is reading that children do 
for themselves at their own pace, with whom they choose and in their own way.” (Cremin, 
2014).  In order to achieve this, we needed to provide children with Informal and sociable 

opportunities to share their emotional response to texts. Spontaneous and 

informal text talk was not something that was going to happen overnight. It needed to be 
modeled and nurtured by adults. ‘It can take several months of scaffolding and modelling. 
In its early stages, it will need to be led by the teacher.’ (Jon Biddle, 2011) . We did 

not expect children to automatically engage in book talk. It was something that needed to 
be modeled by staff, staff needed to be trained on how to do so effectivley. 

 



 
 

 

Deliver 
A driving factor for embedding RfP across school was to develop a shift in understanding 
and attitudes amongst teachers and staff. This was achieved by providing staff with a 
rigorous understanding of the underlying pedagogy and research underpinning the project. 
We wanted them to form a clear 
understanding of the impact that this 
journey would have on not only the 
academic abilities of our children but 
just how life changing it could be.  
 
Our whole school reading for 
pleasure development day alongside 
PDM meetings based around the 
pedagogies underpinning RfP, 
provided a successful starting point to 
pilot the change.  A wide range of 
strategies were used, the whole staff 
team worked collectively during the 
development day to devise a list of 
strategies to be implemented. For the 
purpose of this case study, I have 
selected some of the most effective 
strategies relating to each aim.   
 
 
 
 



1. To develop teacher knowledge of a range of children’s literature, current authors 
and text types including poetry.  

• Recommended reads in the staffroom/shared virtually – all staff signed up to OU 
RfP mailing list, useful RfP articles were shared throughout the year. 

• During our whole school development day, many of our teaching assistants showed 
a great deal of knowledge and enthusiasm surrounding children’s literature. This 
was nurtured and TAs were targeted to run book clubs for our most reluctant 
readers and help drive the change. The enthusiasm of these members of staff 
filtered through to children and other members of staff.  

• We had whole school diversity training and devised a school diversity reading 
lists including books with BAME and LGBT characters.  It was ensured that every 
class has diversity texts on book shelves. All staff were given the book 'Black and 
British' by David Osuloga. Staff realised the importance of promoting diversity 
through texts and ensuring that children are exposed to diversity.  

• Staff explored a range of text types such as graphic novels, newspapers, non-fiction 
and poetry within CPD sessions. This helped teachers to find texts that appealed to 
all readers and come to value all types of reading. All members of staff given a 
current, modern children’s book for Christmas to kick start this campaign. The 
books were wrapped up as a gift and given to staff in front of the children. This 
helped children to see 
teachers as readers 
providing them with 
reading role models.   

• ‘What teachers are 
reading’ signs were 
placed on the door of 
each classroom, 
including the name of 
authors and illustrators. 
This has supported 
teachers and children in 
becoming more aware 
of authors/illustrators 
whilst acting as a 
stimulus for book talk 
around school.  

• We celebrated poetry 
week as a school. Each 
class selected a class 
poem that they learnt to 
recite, the recordings 
were shared amongst 
class’. Children were 
involved in choosing the 
poem and researching 
information about the poet.   

 



2. To develop teacher knowledge of all children’s reading preferences and knowing 
every child as a reader.  
 

• The bottom 20% of RfP pupils (not solely children with low academic reading 
abilities) were highlighted on raising attainment plans. These children became 
focus children in each class, teachers tuned in to the needs of these most reluctant 
readers. All teachers got to know every child as a reader. Including those who could 
read but chose not to and 'lukewarm readers'.  

• Story voting stations were implemented across school. As children enter 
classrooms in a morning, book talk is stimulated by this. Children vote for the book 
they would like to enjoy during read aloud time. It was highlighted that these should 
only be in classrooms if they were used effectively and children enjoyed using them.  

• Independent reading time became a more sociable experience, book blether 
opportunities were provided in each class so that children could share their 
opinions and emotional responses to books. This was modeled by teachers to begin 
with until children became more confident to engage in book chat independently. 

• The bottom 20% of 
reluctant readers were 
targeted in lunch time 
and breakfast club 
reading clubs. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
3.Encourage informal book talk, inside text talk and recommendations.        

• Stay and read sessions were held for parents. Book talk was modeled in these 
sessions and encouraged at home. These were conducted virtually initially until 
lockdown restrictions eased. Families were provided with quality texts and 
information regarding book talk and its benefits. This helped ensure that children 
had role models at school and home. 

• Staff CPD on book talk included  signposting where staff can find children literature 
support.   

• Independent reading time became more enjoyable. Children were provided with 
opportunities for outdoor sociable reading experiences.  

• Children are provided with social and child led reading opportunities frequently. 
Children are given opportunities to visit the school library to select and talk about 
books. Reading opportunities have also been created at lunch time and break time, 
children sit on blankets on the field and enjoy talking about books together.   

• Independent reading time is now a more sociable experience with book blether 
opportunities. This didn’t happen overnight and took a lot of scaffolding to begin 
with. 

 



 

 
Lunch time reading club for bottom 20% pupils.  
A sociable and choice led experience.  
 

 
 



 

 

 
Review  
It was imperative that the impact of the project was measurable. We were able to monitor 
the impact of the project via surveys, learning walks and interviews with individual staff, 
children and parents. We also completed a RfP audit suggested by The English Hub. The 
data revealed a positive shift in reading for pleasure attitudes and assurances amongst 
staff, parents and children.  
 
The Reading for pleasure project has an immense impact on our school improvement 
journey at St Joseph’s. Ultimately, it has helped us to narrow the gap and improve the lives 
of families within our community through the power of reading. A recent Ofsted inspection 
saw our school progress from ‘inadequate’ to ‘good’ at a rapid rate, in the midst of a global 
pandemic. The Reading for Pleasure project paid a fundamental role in achieving this.   
 
 In April 2021 a HMI inspector reported that: ‘Teachers choose texts to encourage any 
reluctant readers…Teachers aim to foster a love of reading in pupils through online books 
and class novels. Pupils told us that that they value reading for pleasure.’ This can act as a 
clear indication that by Spring 2021, despite of national lockdowns and a pandemic, the 
project was well underway and having a direct impact upon learning experiences.  
 
A full inspection then took place in the Summer term, this saw the school progress from a 
‘Special Measures’ rating to ‘Good’. RfP was a prominent feature in the report. The 
inspector reported that:  ‘Leaders have made reading a priority. Pupils enjoy reading. They 
like listening to adults read to them in the daily ‘reading for pleasure’ sessions. Younger 
pupils vote each day for the book they would like to read. Parents recognise the 
improvements in the school, particularly in the teaching of reading.’ 



These findings again can act as clear evidence that the RfP strategies implemented were 
embedded in practice and having a direct impact on children and parents.  
 
 The data collected as part of the project mirrors such findings, the shift in children 
attitudes can be seen in the table below.  
 

 
Alongside data collected directly from children, staff interviews also revealed a clear shift 
in attitudes. Staff had a clear understanding or RfP and the underpinning pedagogy. The 
impact that the project was having on children was clearly visible to staff.  
 
One member of staff who began the journey as a more reluctant reading teacher stated 
that: 
 
"The most enjoyable thing for myself as a teacher this year is being able to read books with 
my pupils, as a class together. During reading for pleasure time I can read my own RfP book 
while the children read theirs. We are able to have wonderful discussions on what we are 
all reading and it’s a really enjoyable time of the day." 
 
"The reluctant readers in my class now can’t wait for story time or RFP time. They are able 
to confidently discuss their book in detail and the most important thing for me is that they 
are now taking their love for reading home. They are reading regular at home and having 
that precious 1:1 interaction time with parents which will hopefully continue in years to 
come." 



 

Not only had reluctant children grown to love reading, but staff too. Teachers were able to 
talk about reading with confidence and knew every child as a reader. This was in great 
contrast to the first RfP staff professional development meeting in the Autumn term, 
where some staff members were reluctant to talk about reading due to a lack of confidence 
and subject knowledge in the area.   
 
Through working with families, staff and children in unison, the work that was happening 
within school began to be mirrored at home. The impact of this was immense. Throughout 
the lockdown of 2021, ‘Stay and Read’ sessions were held virtually. Children were given 
masses of books to read at home along with eBooks and magazine subscriptions. Our 
bottom 20% families were learning in school and the RfP strategies adopted were in no 
way limited by the pandemic.  
 

 



As soon as lock down restrictions allowed it, we invited families to join outdoor reading 
events. We were able to target the families of our most reluctant readers who might not 
have attended such events without been directly encouraged to attend. This event had a 
colossal impact on the reading attitudes of children and parents. Many of our bottom 20% 
families have siblings in school. Family members wrote invites to their parents to attend 
the event, before going to the school library together to help choose books for one 
another. An enticing reading environment was created outdoors with books to stimulate 
every reader. Families enjoyed hot dogs and hot chocolates with marshmallows whilst 
sharing and talking about stories together. Effective use of book talk and read aloud 
strategies were modelled to parents by staff. Families were given a collection of books to 
take home and enjoy together. 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



The event was organised and led by a teaching assistant and a member of the RfP change 
team. It was a huge success. Parents and children were extremely appreciative of the 
event, it ignited real ‘reading buzz’ among some of our most reluctant readers.    
 
A parent who attended the event quoted:  
 

 "I just wanted to say thank you for this afternoon, it was lovely to sit with 
the children at school and talk about what they're reading all together, we 
really enjoyed it and will definitely be part of it again". 
 
Another parent of a previously reluctant reader said:  
 

"If you inspire children to read, they will read." 

 
Such events will become part of our ongoing practice for years to come.  
 
 
 

 
 
 
  
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Stay and read event Spring 2021 - Providing families with texts that tempt and sociable 
reading experiences. RfP strategies were modelled to parents by staff.  
 
 
 
 
 
 
 



Focus children were targeted throughout the journey; each class teacher was able to 
directly target the bottom 20% of reading for pleasure pupils across school. Teaching 
assistants also worked closely with reluctant readers to drive change.  Through targeting 
the most reluctant readers and tuning into their needs, we were able to drive change. What 
worked for the most reluctant readers, worked for all. in order to monitor the progress, 
we carried out regular observation, interviews and surveys with the focus children. Below 
are some examples of the impact that the project had on some of our focus children.  

 

 



 
 
 

Sustain 

 

A child 
A book 
A read 
A chat. 
This is the way  
The mind 
grows. 
Not with a test 
but a tale. 
(Michael Rosen, 2021)  
 
 
 



As a reading leader the RfP journey has had a huge impact upon my own professional 
development. The project has provided me with the sufficient knowledge of RfP 
pedagogies and research to drive change and embed RfP practice across school.  
 
On reflection, before the journey began I perhaps took it for granted in assuming that 
reading was simply part of childhood due to my own personal reading experiences. This 
project opened my eyes to the injustice that was happening for many children. 
I realised that it was about more than reading alone, it was about achieving social justice 
and improving the lives of families in our community through the power of reading. 
‘Finding ways to engage students in reading may be one of the most effective ways to 
leverage social change.' (OECD, 2003) 
 
 I also took it somewhat for granted that all teachers were knowledgeable readers, as the 
project progressed, I gained the confidence to nurture others to develop their own 
assurance and knowledge in regard to RfP pedagogy and practice. As an EYFS teacher, I 
was quite aware of the impact that not coming from a ‘read a lot talk a lot family’ had upon 
our youngest learners. This RfP project provided a fantastic opportunity to explore these 
impacts on a school wide level. 
The journey is certainly not over, it is ongoing. Reading remains to be at the heart of our 
curriculum and our main priority at St. Josephs. We must sustain the movement and 
enthusiasm that has developed as the year has progresses. The school year will begin with 
RfP CPD for all staff in September 2021 and begin by reminding staff of the impact that RfP 
has already had upon our learners. We will celebrate the success before implementing next 
steps.  
In order to sustain RfP across the Summer break, teachers, parents and children have been 
invited to participate in our Summer Reading Challenge. This involved encouraging 
participants to log Summer reading, it was emphasised that all reading counts not just 
novels. RfP will play a vital role in ensuring smooth transitions into new classes for our 
learners, teachers will begin the year by getting to know every child as a reader.  
It is also important that we sustain the momentum of the project into the new school year. 
In helping to achieve this all staff meeting will begin/end with a book blether. This will 
continue to improve staff confidence of book talk and provide a frequent opportunity to 
share knowledge of current authors and texts. Teacher knowledge of children’s literature 
is an ongoing area for development.  
Moving forward, next year we will focus on wider curriculum RfP strategies. This will 
involve dripping topic related texts into learning environments before new topics begin. 
Books can then act as a valuable pre-teaching opportunity. Vocabulary that children 
learn through reading will become much more embedded than that taught through 
explicit vocabulary teaching. In order to launch this, I will ask subject leaders to create 
recommended reading lists relating to their subject specialism in September, these will 
them be shared amongst staff.  
 
To conclude, we are motivated to make further developments with RfP at St Joseph’s and 
continue the fantastic work that has already begun. 

 
 
   


