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Sacred Heart Catholic Primary Academy 

 

Context 
Sacred Heart is a one form entry Catholic 
Primary Academy in the heart of 
Hillsborough with 207 children on roll. At 
Sacred Heart School we are passionate 
about providing the best possible 
education for our children. Through 
working together with parents and the 
wider community, we ensure our children 
grow into the unique individuals they are, 
have the confidence to achieve their full 
potential and develop the necessary skills 
to equip them for life in a diverse society.  
 
We believe that learning to read is the most important thing that the children will learn at our school. 
Everything else depends on it, so we put as much energy as we possibly can into making sure that every 
single child learns to read as quickly as possible. We want our pupils to love reading – and to want to 
read for themselves. Reading for pleasure is the single most important indicator of a child’s success 
(OECD 2002).  
 
We have increasing numbers of EAL – currently at 29%. We have 14.5% free school meals.  We have 
historically performed well at KS1 and KS2 SATs in reading but have been very aware of a lack of 
reading for pleasure across school and that children’s attitudes to reading are often negative. The 
Progress in International Reading Literacy Study (PIRLS) data, published in 2017, showed that this 
reflects a national picture as, out of the 50 countries that took part in the study, England have risen in 
the skill of reading (ranking 8th) but was the lowest ranking English speaking country (34th) for 
enjoyment of reading.  We have recognised the need for and often reflected upon how to build intrinsic 
motivation to read and joining the Reading for Pleasure project has helped us to begin that journey. 
 
I have been a teacher at this school and English lead for 12 years.  Reading for Pleasure is a school 
priority and is a performance management target for all teachers this year. As we are a small school, all 
teachers are part of the ‘change team’. They have all been fully engaged with the project and have 
enjoyed trying different strategies with their classes. 
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Explore 
In order to establish a baseline, all staff in school (including teaching assistants) and all pupils 
completed a survey in September 2020. This gave us valuable insight into current practice and attitudes 
to reading. From these, we were able to clearly see the areas we wanted to focus on first in developing 
a culture of reading for pleasure across school.   
 
Staff knowledge and attitudes 
Key strengths: 

• In all year groups, staff were reading aloud to the children every day. We have timetabled 30 
minutes a day for the children to be read to for enjoyment.  

• All staff felt that their classroom environment and how they spoke about books gave the children 
the impression that reading was highly valued. 

• All staff stated that they enjoy reading children’s books for pleasure. 

• FS2 practice is a good model for informal book talk, the children choosing the books being read 
to them and the books being carefully selected for the topic and areas of interest and need.  

 
Key development points and challenges  

• The staff surveys showed that despite having knowledge of a range of authors, the staff felt that 
they relied on a core set of books for their age group and needed to widen their repertoire. We 
particularly needed to improve knowledge of poetry and picture books/graphic novels for the 
older children. The change team decided that they wanted to focus on their own practice and 
pedagogy in order to impact the children’s pleasure of reading – in doing so, they would improve 
their own knowledge of children’s literature.  

• Staff were confident that they could discuss each child’s reading ability in their class but had 
limited knowledge of the children’s individual reading preferences and habits.  They recognised 
that more informal book talk with the children was needed alongside activities that would help 
us to better understand what they like to read and why. The survey showed that only in FS2 staff 
felt that they made time to talk about books and reading preferences.  
 

Children’s habits and attitudes 
Key development points and challenges 
 

• In KS1, 19% of children that said they did not like reading compared to 15% at KS2 stating that 
they are either not bothered about reading or do not like it. This was not a surprise to staff but 
clearly a percentage we would like to improve. We also wanted to focus on the 42% at KS2 who 
just thought that reading was ‘okay’. We hoped that the project would have a significant impact 
on these children. 

         KS1      KS2 
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• At KS1, the number of children who said they didn’t like reading correlated with the % of 

children who considered themselves to be good readers: 

                                                 
 
 At KS2 only 5% of children considered themselves to not be very good readers which was 
 encouraging. We discussed the children’s understanding of the term ‘reading’ and concluded 
 that perhaps the KS2 children had a more general and broad view of what reading was whereas 
 the younger children considered reading to be the cognitive skills of word recognition and 
 decoding. We wanted to broaden the children’s perception of what being a reader is.  
 

                                                
            

• It was encouraging that at KS1 82% of children said that they read at home. Through the work 
with the focus children and developing our understanding of the children’s reading habits and 
preferences, we hoped to identify those that did not read at home (or only read a little) and try 
and remove any barriers (eg: not having enough books at home, parent confidence etc). 

                                                           
  
 It was not a surprise to us that in KS2, the percentage of children who read with others at home 
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 was considerably less: 

                                                          
  
 This motivated us to ensure that every child was read to daily at school and we provided 
 stimulating, high quality texts. 
 

• When asked about their teacher’s reading preferences, the majority of the KS2 children 
answered positively. We considered that as RfP pedagogy hasn’t been embedded in school, the 
children wouldn’t necessarily know how to answer this question and many children asked their 
teacher in order to give an answer. We decided to focus on the impression we were giving as 
reading teachers and teachers of reading through the pedagogy we chose to implement. ‘You 
can’t teach pleasure: you have to share it.’ Frank Cottrell Boyce, 2013  

 

                                                   
 

• The reason for choosing the read aloud pedagogy was primarily the response from the KS2 
children: 

                                             
 We had implemented timetabled, protected time for reading aloud a year ago and wanted to 
 ensure that this had maximum impact on the children’s enjoyment of reading.  
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Prepare 
As all of the teachers were part of the change team, we ensured that reading for pleasure was a whole 
school approach. We wanted each member of staff to have autonomy to choose the strategies that 
they felt they could implement that would have the most impact for their cohort of children. We also 
wanted staff to have creative freedom to research for themselves and develop their own resources and 
strategies to use that could then be shared with the change team. All members of the change team 
were passionate and committed from the beginning of the project and worked hard to contribute to 
our shared vision of improving the reading for pleasure culture at our school.  
To better understand reading for pleasure we used this key diagram throughout our discussion to focus 
our thinking about each child and their reading attitudes, skill and habits: 
     

     
             

Aim 1: 
Teachers’ knowledge of children’s literature – to broaden staff knowledge of children’s literature and 
other texts so that staff can use growing expertise to promote a love of reading across school. 
 
Rationale 
The staff surveys showed that even though staff are not over-reliant on well-known authors from their 
own childhood, there was a gap in knowledge of certain genres (eg. poetry/graphic novels).  Staff 
agreed (especially in KS2) that they had not read enough of the literature for their age group and could 
therefore not recommend a wide range of books and authors to the children. In order to effectively 
choose books for reading aloud and engage with the children in informal book talk, it was agreed that 
developing teacher knowledge of children’s literature was essential. 
 
Knowledge of children’s literature and of individual children and their interests is essential in order to 
develop young readers who can and do choose to read for pleasure. Those teachers who have a 
secure knowledge of a range of children’s literature are not only more able to recommend the right 
text for the right child, but are also better positioned to create a community of readers in the 
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classroom (Younger and Warrington, 2005; Kwek et al., 2007, Cremin et al 2014).  
 
Ideas for implementation 

• Show staff the RfP website and the research available. 

• Signpost staff to The Reader Teacher website which gives recommended book lists for each age 
group and reviews etc. 

• Signpost staff to various book awards and their winners for their age category. 

• Staff to use the Sheffield school’s library to order recommended books for their year group. 

• Encourage staff to discuss their reading habits and share their interest for reading with other 
staff/children. 

• All staff to take part in whole school INSET. 

• Staff to set themselves a personal challenge for reading children’s books. Eg: read 3 award 
winners each school holiday, read a poetry book, read a book with disability as a theme etc. 

 

Aim 2: 
Reading for Pleasure pedagogy: reading aloud – to enable children access to exciting and engaging 
texts, providing a model for interest and engagement for independent reading and allowing 
opportunity to engage in and discuss a common text. 
 
Rationale 
One of our main aims as a school is to increase the number of children who love reading (currently only 
51% across school). Daily reading aloud is something we have introduced and would like to further 
develop this part of our practice. Only 48% of children in KS2 love it when their teacher reads to them – 
we would like to investigate why the other children are not as keen on it. 73% of children think that 
their teacher loves reading. On reflection, many children would may not know what their teacher feels 
about reading and we need to promote reading across school and ensure it is given high priority by the 
teachers through the reading aloud pedagogy. We needed to ensure that the read aloud time was for 
pleasure and not for instrumental purposes. High quality texts must not simply be viewed as a 
pedagogical tool to teach literacy skills, but as a way to create a sense of community, build relationships 
and generate deep thinking and discussion.  Rothbauer, 2004 states that reading aloud ‘supports 
identity explorations.’ Whilst Kidd & Costano, 2013 state that reading for pleasure ‘encourages 
imagination, empathy and mindfulness of others.’ 
We also recognised the difference between ‘pleasure in reading’ and ‘reading for pleasure.’ With the 
majority of the children stating that they are good at reading, we realised that many of them could 
obtain some pleasure in reading but we wanted to try and build intrinsic motivation to read for 
pleasure.  
 
Ideas for implementation 

• Complete children’s survey and analyse. 

• Ensure all staff are reading high quality texts aloud daily. 

• Change team to complete the ‘review your practice’ survey from RfP website. 

• Read aloud workshop to be completed as a staff meeting. 

• Implement new strategies for read aloud (adapted for remote learning if necessary). 

• Evaluate strategies and adjust if necessary. Share good practice and successes. 

• Complete child surveys again. Analyse and consider next steps for school. 

Aim 3: 
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Reading for Pleasure pedagogy: informal book talk - to develop our understanding of children as 
readers by giving time to discuss books (characters, plots, lessons learnt) and the links between them. 
 
 
Rationale 
Pupils should be taught to: participate in discussions about books that are read to them and those 
they can read for themselves, building on their own and others’ ideas and challenging views 
courteously. National Curriculum 
The staff surveys showed that almost all staff had little knowledge of the children’s reading preferences 
and attitudes. They were unable to suggests books that the children might enjoy which is ‘essential in 
order to develop young readers who can and do choose to read for pleasure. Those teachers who 
have a secure knowledge of a range of children’s literature are not only more able to recommend the 
right text for the right child, but are also better positioned to create a community of readers in the 
classroom’ (Younger and Warrington, 2005; Kwek et al., 2007, Cremin et al 2014).  
In addition, all teachers felt that there was no time made to discuss books outside of a reading lesson. 
We wanted to develop the LIST approach to reading (Learner led, Informal, Social and supported by 
Texts that tempt) and ensure that all of these principals were evident across school and were at the 
heart of building our reading for pleasure culture.  
 
 
Ideas for implementation 

• Familiarise all staff with the LIST approach. 

• All staff to take part in the INSET day. 

• Ensure time is given for informal book talk in class. 

• Carry out reading rivers or ‘Me as a reader’ type activities in class to gain knowledge and 
understanding of our children as readers. 

• Allow children to have more choices over the read aloud book. 

• Sign post staff to recommended reading lists, book award winners and useful websites for 
contemporary texts.  

 
In addition to the whole class strategies being implemented, teachers identified 4-6 children in their 

class who were working below ARE. They chose children that they knew to be reluctant readers.  
They completed a data collection sheet/ more in-depth survey with these children throughout the 

project and their journeys were more closely observed to determine the impact of different actions. 
 
 

 
Deliver 
 
A detailed action plan was created and the change team met regularly (half termly) to evaluate 
progress, share good practices and ensure all members were prioritising RfP in their classrooms. The 
tables below show the main strategies implemented for aims 2 and 3 in each year group. Highlighted in 
yellow are the strategies that were considered to have the most impact. Beneath each highlighted 
strategy is a summary of the strategy and its impact written by the teacher. I wanted to ensure this case 
study included teacher and pupil voice. Pupil voice will be evident in the review section. 
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Aim 1 (Teachers’ knowledge of children’s literature – to broaden staff knowledge of children’s 
literature and other texts so that staff can use growing expertise to promote a love of reading across 
school) was an overarching aim which was implemented through whole school CPD, change team 
meetings and through teachers’ own volition. For the purpose of this case study, I have focused on the 
strategies used with the children and the impact these had.  
 
 
 

Aim 2: 
Reading for Pleasure pedagogy: reading aloud – to enable children access to exciting and engaging 
texts, providing a model for interest and engagement for independent reading and allowing 
opportunity to engage in and discuss a common text. 
 
 

Year group Strategies used 

FS2 
Year 1 

• Voting for stories (daily story time) 
• Daily read aloud time 

 

Voting 
Summary: Each day we have two books on display as a choice for story time. In the morning 
children make their vote by taking a heart from the central pot and putting it into the pot next to 
their book preference.  
 

  
 

Year 2 • Picture books are discussed and read a little at a time and discussed.  
• Books are read repeatedly so that stories become familiar. 
• Daily read aloud time  

 

Reading a little at a time 
Summary: When a new picture 
book is read, linked to a topic we 
begin by spending time looking at 
the front cover of the book and 
trying to predict what the story 
might be about. Each day we read 
a few more pages, all the 
time discussing vocabulary choice, 

Impact: Children love having a say on which book we read. 
It also creates discussion on why one book was chosen over 
another. We talk about the front covers and how we can 
find out more by looking at the blurb to better inform our 
choice. It is really interesting to listen to the children’s 
reasoning as to why a book was or was not voted for. 

Impact: Stopping the book part way through has built 
anticipation and an excitement to continue reading the 
next day. When finished the children are desperate to 
take it home to read. 
Last week, I overheard a child reading 'Umbrella' with 
the most beautiful expressive reading and an obvious 
love of the story. 
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character's feelings and actions, illustrations and predictions.  

 
 
 
 
 
 

Year 3 • What year 3 have read – A display on everything we have read.  
• Voting on the book at the end of the day- Before starting a new book at the 

end of the day children vote on their favourite out of three choices. 
• Daily read aloud time 

 
 

Voting 
Summary: The children were given three to four books to vote on to read at the end of the school 
day. We read the blurb of each book and show them the cover to give an overview to the children. 
They will then cast their vote on which book they would like to read and we will read the one with 
the majority votes.  
 
 

 

Year 4 • Sharing a book – we listen to books read by authors (books are uploaded to 
Purple Mash) or most recently have started listening to The Wind in the 
Willows – each child has a copy of the book from the library 

• Daily read aloud time 
 

Daily read aloud time 
Summary:  

• Children read to themselves 
• Children are read to by me 

Impact: The children seem to be more engaged in the daily 
reading because they have had a chance of picking a book they 
would prefer. They can tell you want has been happening in the 
book previously and they get excited when we come to the end 
of day reading. We wanted them to feel like they have a choice 
in the books read to them and we will check half way through 
to see if they are still enjoying the book. They will vote on 
whether we should continue or stop. If they choose to stop the 
book will be placed on the bookshelf so any child that enjoyed 
it can choose to read it independently. 
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• We listen to stories as a class 
Impact: everyone, with some exceptions, is keen to read and talk about the books they have read. 
The interest and enjoyment is very visible, as soon as they finish work they reach for a book, no 
reminders necessary in most cases.  
When I read to the class, I make sure I use appropriate intonation, vary the pace, put on character 
voices, etc. Some children in Y4 find intonation very tricky but love hearing it from me. Hopefully, 
they will eventually start applying it to their own reading. 
I discovered that most children in Y4 love listening to the story having the book in front of them. 
Having it read by another person, makes it even more interesting. They are focused, listen very 
attentively and are not keen on me pausing to ask them questions or clarify things. 
 
 
 

Year 5 • Daily reading with more enthusiasm – choosing cliffhanger places to end the 
days reading  

• Giving the children a choice for the classroom daily reading book, taking 
votes.  

• Daily read aloud time 
 

Daily read aloud time 
Summary: The children are having more of an input into the stories that we are reading as part of 
the daily class reading by voting.  When reading to the class, I am reading ahead so that I can use 
the correct intonation and choose places to stop that leave a cliff-hanger. 
Impact: I wanted the children to feel ownership of the story we are reading and want to look 
forward to this special time of the day.  I did this by giving the children a choice of stories.  I then 
read ahead so that I could be familiar with the characters and plot.  I ensured I was reading it aloud 
in a style with which it was written and presented the characters ways.  I then chose times to stop 
reading that would leave the children looking forward to listening again the following day.  The 
children seem to be listening more attentively now and the majority enjoy being read to.  When I 
stop reading, the children gasp and shout no.  They comment on wanting me to read for a bit 
longer. 
 

Year 6 • Book buzz – starting a book, having a waiting list, buying extra copies, talking a 
lot about the book when children finish it 

• Choosing/voting on books to be read at the end of the day 
• What Y6 have read – display in the classroom of everything we have read so 

far this year 
• Daily read aloud time 

 

Book Buzz 
Summary: I have read the first few chapters of many books and then put them on the bookcase. I 
have tried to generate a buzz by putting a sign-up sheet. The only book this has worked for is the 
Nowhere Emporium by Ross Mackenzie. 
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Aim 3: 
Reading for Pleasure pedagogy: informal book talk - to develop our understanding of children as 
readers by giving time to discuss books (characters, plots, lessons learnt) and the links between them. 
 

Year group Strategies used 

FS2 • Book swap (including staff recommendations) 
• ‘Book talk’ time (group work) 
• Story den (with teacher’s recommended reads) 
• Sharing favourite books from home (over lockdown) 

 

Book talk time 
Summary: each member of staff has a group of children – weekly, they are read a story and then we 
have a discussion around enjoyment of the story. 
 

 
 
 
Book swap 
Summary: Children are given quiet time as a group to explore the books available for them to take 
home on a weekly basis.  They can discuss what they think the story will be about with others in the 
group and/ or the adult leading their group. 
Impact: Children no longer rushing to make a book choice, but will take time to explore the books 
available to them before making a final choice.  Adults feel more able to make recommendations. 
 
 
Story den 

Impact: The importance finding the right book for the 
class was the biggest lesson learnt. The sign-up sheet 
has meant it is fair and has encouraged others to sign-
up. Additional copies have been bought, one has been 
brought in by a child and the other books in the trilogy 
have been bought. As soon as a child finishes the book, 
they tell the class how much they enjoyed it and their 
favourite part. This has encouraged others to want to 
read the book.  
 

Impact: Children are talking about how stories make them feel, 
what their favourite parts of the story were, what types of stories 
they tend to enjoy.  Children were given limited time for this 
before. This has allowed staff to really get to know the kinds of 
books that the children in the group particularly enjoy so that staff 
can make recommendations for the book swap and the reading 
area of the classroom. 
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Summary: A new area was created in the classroom which includes: a small-world area which links 
directly with a book and three recommended books by the three members of staff in FS2.  Children 
access this area during free-flow time. 
 

 
 

Year 1 • Book reviewers – two weekly book reviewers as part of our regular 
classroom jobs. 

• Friday morning book swap and chat.  
• Photos of book covers, character potatoes and activities on display 

from world book day. 

Book reviewers 
Summary: Each week two children are chosen to be book reviewers. They each choose a book/s that 
they have read and enjoyed to go on display (they can choose to change these daily or not). They use 
talk tins to record comments about why they like the book, which other children can listen to.  
Impact: The talk tins make it easy for children to record their opinions. It has also created discussion 
between pupils even if the comment is not very clear as other children will actively seek out the book 
reviewers to ask them what their comment said.  

   
 
Book swap and chat 
Summary: Every Friday the children can choose a storybook to take home in addition to their own 
RWI reading book. These are to be read to the children by a grown up at home. During the 
registration period children have time to flick through the book and chat with other children about 
their choice. 
Impact: We previously did not have dedicated time for informal book chat and the children really do 
seem to value it. They enjoy picking their own book and talking about which ones they have had and 
enjoyed before. Many of the children choose books we have already read during story time in school.  
 
 
 
 
 

Impact: Children are accessing stories that link with their interests 
(as staff have selected stories purposefully based on the 
children’s comments during ‘book talk’ time).  Children are telling 
the stories from the pictures and starting to read some of the 
words/ sentences because they are interested in the story. 
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Year 2 • Reading for pleasure bookcase. Books for the children to choose are 
changed regularly so that the children have a new selection of books to 
choose from. These are discussed with the children.  

• Picture books are chosen to enhance/inspire topics across the 
curriculum e.g., DT, history, art and discussion encouraged. 
 

RfP bookcase 
Summary: As we are now using RWI reading books, we have removed all the book banded books 
from the book box and replaced them with picture books. We call these our 'reading for pleasure 
books' and the children can change them as often as they like (no more than once a day). Books that 
are read in class are added to the box so that the children can borrow them. The books are changed 
regularly. We have also added magazines and atlases. Last week I removed all the old books and 
replaced them with fiction and non-fiction from the Sheffield library to compliment the geography 
topic. 

 
 
 
 
Books linking to topics 
Summary: Throughout the science topic, we used various books to help communicate ideas e.g., in 
the book 'Mrs. Armitage On Wheels' Mrs. Armitage improves her bike by adding various things. The 
children found the book highly amusing and found it easier to think of things to add to their umbrella 
designs. 

 
 
 
 
 
 
 
 
 

Impact:  Children are excited about choosing books. 
They gather around the box chatting about the books 
they have read and want to read. There is a 'buzz' 
when new books are added. Children often come and 
show me the book that they have chosen, especially if 
it's one we have already read in class.  
 

Impact: Making links with stories engages young children 
and gives them concrete ideas to begin their learning. The 
children spot links between these books and others that 
might be similar and make predictions. For example, when 
reading 'Umbrella' a child, with low level reading skills, 
predicted that the wolf character might cut holes in his 
newspaper when he was spying on someone, as he had 
seen it in another book. 
 
 
 



14 
 

 

Year 3 • Mrs Hinchiffe’s favourite books- There are a range of books the children 
can choose from to read independently from Helen’s home. They are 
ones that have been read and can be recommended to children.  

• Miss Tomlinson’s favourite three books – These are childhood books of 
Chloe’s that she has read or books that have been brought recently and 
read so they can be recommended to the children. On this display 
board there is an area for the children to stick a post-it note on it to 
recommend any books they are reading or have read at home. 

• Book chat- About twice a week we make time for children to talk about 
the book they are reading or have read at home to the whole class.  

• Book reviews- They each have a review folder in their draw to review 
books they have read.  

 

Teachers’ favourite books display 
Summary: We have both created a display showcasing our favourite books or top 3 favourite; these 
books are then available below the display along with other books from our homes that we have 
read. It allows children to see what we have found entertaining to read and we are able to 
recommend and talk to the children about these books. On one of the displays we have included an 
area where the children can grab a post-it note from us to write a book they would recommend that 
they have just read or have been reading at school to stick on the display for others to see.  

                 
 
 
 
Book chat 
Summary: Either at the start of the day or after independently reading after lunch we ask the whole 
class if they would like to tell us about a book they are currently reading in school or at home. We try 
to pick three children making sure to pick different ones each time to tell us about their book. The 
children tell us what the books called, an overview of what the book is about or where they have got 
up to, if they are enjoying the book and would they recommend this book to other people.  
Impact: The children have been excited when we ask them to tell us about their book to the whole 
class nearly all of the children want to be heard. This has created great opportunities for informal 
book-talk in the class. They are able to share positive or negative thoughts on their book and 
sometimes other children will then add their experience of that specific book and what they thought 
of it. This encourages other children to read the books recommended when they hear an overview of 
what it is about.    
 

Year 4 • Mrs Barden’s library – books I have read, books I would like to read – 

Impact: The children have been using the 
bookcases available underneath the displays and 
asking us about certain books from our selection. 
They have also been using the post-it note option 
to recommend books I have noticed children 
showing their friends which book they are reading 
and they all seem engrossed in their books. This has 
enabled a chance for informal book-talk between 
the children and us as teachers, but also between 
themselves when they pick up one their friend has 
recommended from our displays. 
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children have to ask before they borrow a book from my bookcase and 
write a 3-word review 

• Reading Tree– display in the classroom of everything I have read, 
including a 3-word review 

• Book reviews – children write a review and post it next to their picture 
on our reading tree 

• Children created reading rivers in Lockdown 
• Reading bookshelf has been carefully chosen with graphic novels, 

poetry, stories ordered from the library 
• Friday is Whizz Pop Bang day in Y4 – everyone is given a copy of the 

magazine and at the end of the day they report back on their favourite 
fact/story 

 

Mrs Barden’s library 
Summary: I have built a personal library of books that I could discuss and recommend.  The children 
have to come and ask me to choose a book from my basket. We have discussed how to look after 
books appropriately.  
Impact:  This idea allows for very informal book talk and develops relationship between me and the 
child. I am aware when a child is reading a book that I have read and can discuss it with them. In case 
when I have not read the book, I ask the child for their experience of it so far. The children love 
sharing their experiences,(positive and negative); most favourite books have been William 
Shakespeare’s stories. The book I am currently reading is always on display, I often tell them little bits 
about the plot – usually am hurried on to finish it ASAP. 

      
 
 
 
 
 
 
 
Reading Tree 



16 
 

Summary: we have a Reading Tree where the children post their 3-word reviews and a star rating for 
the book they have read from Mrs Barden’s Library. Before they choose a new book from Mrs 
Barden’s Library, they are encouraged to read the reviews and if they wish to, talk to someone who 
has already read it. 
 

 
 

Year 5 • Books for the bookcase have been reviewed with Mrs. Gore choosing 
from the library based on conversations with the children about the 
types of stories the children like.  Books are changed regularly.  

• Special book area which is separate from the bookcase that children 
can ask to choose from. Within this are different types of books like 
graphic novels, poems, stories etc.  

• If children read a book they especially like, they can add it to the book 
review wall.  This is an area with neon bubbles above the special book 
area.  Name of book and three words to describe.  

• All adults in class have added to the 3-word neon wall about their 
favourite book.  

• Children made reading rivers in lockdown  
• Book buzz – children are encouraged to speak to the class about a book 

they have read and especially liked.  They are encouraged to chat within 
friends about the books.  From this there are often children waiting for 
others to finish books so they can read them.  

 

Book buzz 
Summary: The Year 5 book buzz is more about the buzz in class about reading.  I started this by 
talking to different children about the book they were reading, especially the ones in the new reading 
area and encouraging open class discussions. 
Impact: Children initially would talk to me about their books.  I decided to speak out over the class 
with the child so others could hear.  I would then see other children listening and ask if the child 
would like to discuss with the class.  This led to other children asking if they could have the book 
next.  I then noticed that children were having their own conversations about books and had 
developed their own waiting lists so they could share the books being discussed.  The children are 
eagerly asking to have book chats with the class now, and I have to plan this into the day so they all 
get a turn.  When a child discusses a book, more than often, another child who has read it joins in 
and discuss characters and plot between them, comparing ideas with the class. 

Impact: some children find it quite tricky just to use 3 
adjectives to describe the book they have read. They have 
to try and be creative with the language, hopefully some of 
it will eventually appear in their writing. Some of the 
children are starting to feel more comfortable talking about 
book, even those they have not enjoyed and decided to 
leave after just a few pages.  
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Special library 
Summary: A table has been set up beside the class bookcase where especially chosen books are 
placed.  There are graphic novels, picture books, classic stories, more modern stories and poem 
books. 
Impact: An area was prepared with new books especially chosen for their topic, genre and the way in 
which they are presented.  The idea was to give the children new reading opportunities and for 
children to be able to find a possible style that they enjoyed.  In the book area are graphic novels 
tackling issues such as refugees, age appropriate picture books for children who might not enjoy 
reading at length, classic novels and more modern stories.  Along with these are poem books.  The 
Children were very excited by this new reading area.  I talked to them about the books and explained 
how I had bought some new types of stories for us to read.  I explained that these were special books 
and how to look after them.  I explained they had to ask before taking these books.  Instantly, the 
children were intrigued and wanting to take these books. 
 

    
 
 
 
 

Year 6 • Me as a reader – giving them questions to examples to express 
themselves as readers 

• Ms Clarke’s bookcase – books I have read, books I want to read – 
children have to ask before they borrow a book from my bookcase 

• Book reviews – children write a review and we have a folder for them 
to look in the folder if they don’t know what to read next 

 

Me as a reader 
Summary: The children were given some questions and suggestions of what to include and asked to 
create a poster that represented them as a reader. 
Impact: They were all keen to tell me about their reading preferences which was surprising as in 
discussions they are more reluctant. Having the freedom to present it how they wanted resulted in 
some fantastic work. I learnt so much about their reading habits and preferences and have been 
able to buy some new books which was received really well. I will be able to order books from the 
library that the children have mentioned. I have also been able to use the information as 
conversation starters for informal book talk. 
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Ms Clarke’s bookcase 

 

  
 

Impact: The idea is that it gives more opportunity for informal book talk and develop relationships 
(with me and reading). I am aware of if a child is reading a book that I have read and can discuss it 
with them. It also generates interest in the next books to be read to the class as there is a shelf that 
they are not allowed to read yet. This has led to intrigue and children asking when we are going to 
read the books/wanting to know what they are about). 
 
 
 

 

Review 
End of year surveys’ key findings: 
At the end of May all staff and children were asked to repeat the surveys they completed for the 
baseline data.  
 
May Data headlines: 
In Key Stage 1, 6% of children said that they did not like reading. This is an improvement of 13% from 
the baseline data. Unfortunately, the percentage of children who said that they love reading reduced 
from 60% to 57%.  The KS1 staff have commented that the children have differing views of what 

Summary: I bought a small bookcase to build a personal 
library of books that I could discuss and recommend. I 
have a shelf for books that I have read and enjoyed and a 
shelf for books that I want to read (or read to the class). 
The children have to come and ask me to look at the 
bookcase or borrow a book.  
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reading is and that the children may be answering based on their Read Write Inc sessions rather that 
reading for pleasure. This data shows that RfP must remain a priority in school next year.  
 
In Key Stage 2, 2% of children said they did not like reading compared to 4% in September. The 
percentage of children who weren’t bothered about reading also improved – from 12% to 3%. The 
percentage of children who love reading in KS2 has improved by 7%.  To improve the percentage of 
children who love reading was one of our key overarching aims. We feel that we have partly met this 
aim this year. 

 
   KS1       KS2 

                             
 

• One of the biggest improvements in the data was the children’s perception of being a good 
reader in KS1. It has improved this year by 23%. The percentage of children who think they are 
not good at reading yet has reduced by 15%, with only 2% (which is only 2 children). We are 
hopeful that this will have a positive impact on the number of children who love reading in the 
future. 
 

                                                        
 

In KS2, there wasn’t a significant change in the data. The percentage of children who said they 
were a very good reader dropped by 1%. The percentage of children who said they were a good 
reader increased by 9%. This led to a reduction overall in the percentage of children who either 
said they were okay at reading or not a very good reader.   
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• Another significant improvement at KS1 was the percentage of children who read at home. In 
September, 82% of children said they read at home compared to 98% in May.  This shows that 
the work completed in school on reading for pleasure has had a significant impact on the 
percentage of children choosing to read at home. Only 2 children said that they didn’t read at 
home.    
 

                                                      
                     
 In KS2, the number also improved. The number of children who read at home increased from 
 19% to 45%, an increase of 26%.  This is a positive outcome of the project and will have impact 
 on both reading and writing at Sacred Heart. 
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• 84% of children said their teacher loves reading when asked in May. This is an increase of 12% 
from September. Only 1 child said that their teacher did not like reading. This could be 
attributed to teachers being more explicit in talking about their reading choices and attitudes to 
reading.  

                                       
• Looking at the data for the question: Do you like it when your teachers reads aloud? The 

percentages appear to have hardly changed. When probed further about this, there were two 
main reasons given: reading time is at the end of the day and some of the children said they just 
wanted to go home rather than be read to. The main reason was that they were so engaged in 
their own reading book that they wanted to continue reading to themselves.  Whilst this isn’t 
negative and the children didn’t say anything particularly negative about the teacher reading to 
them, we would like to focus on this next year. The next pedagogy we are going to explore 
further and have a workshop on is ‘Reading aloud’.   
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Aim 1: Teachers’ knowledge of children’s literature – to broaden staff knowledge of children’s 
literature and other texts so that staff can use growing expertise to promote a love of reading across 
school. 
 
Staff survey analysis: 
The staff surveys showed a marked improvement in the confidence to discuss a range of contemporary 
and classic authors. This wasn’t a concern from the baseline data but it highlights staff’s commitment to 
the project and their willingness to improve their own knowledge for the benefit of the children. 
Staff still identify poetry as an area of weakness so this will be a key priority for next year. 
 
Pupil voice: 
 
 
 
 
 
 
 
 
 
 
Key impact reflection: 
The key impact of focusing on teachers’ knowledge of children’s literature is increased confidence in 
knowing a wide range of contemporary titles and choosing them for their class. All staff have 
committed to reading more and using suggested book lists and award titles to widen their repertoire. 
They have developed personal book cases in their classrooms which have grown through the year and 
shown children how important reading is to them personally.  
Teachers’ subject knowledge is key to fostering readers. It is needed to make tailored text 
recommendations, role model being a motivated reader and develop effective RfP pedagogy. 
Practitioner passion and knowledge enables the effective sharing of the pleasure to be found in 
reading. (Cremin, 2019). 
 
 
 
 

I like it when the teachers tell us what 
they have read and give us ideas of 

what we’d like to read. I like to have 
recommendations. 

It’s good when the teacher told me 
things that I would enjoy based on 

books that I love. That really helped. 
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Aim 2: Reading for Pleasure pedagogy: reading aloud – to enable children access to exciting and 
engaging texts, providing a model for interest and engagement for independent reading and allowing 
opportunity to engage in and discuss a common text. 
 
Staff survey analysis: 
Staff are still reading to the class every day which has been maintained throughout lockdown learning. 
They mentioned that they now have better idea of what their class will engage with the most when 
reading aloud due to informal book talk and voting for the class text. One teacher mentioned how it 
had really helped with her relationship with some children as it allowed for connection. 
 
Pupil voice: 
 
 
Analysis of key impact: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Key impact reflection: 
Reading aloud was a really positive way to connect with the children remotely during lockdown. The 
teachers were able to continue reading aloud daily and find out about what the children were 
reading at home. The main impact was the recognition by teachers that reading aloud built 
relationships and connections between themselves and children sharing and discussing  texts that 
have been read and characters and settings that have been discovered.  A shared experience is had 
every day with every child in class during read aloud time. This mirrors what Cremin et state: ‘Reading 
Teachers became more conscious of the complex social processes of reading, and built new reader–
reader relationships with children. These impacted positively upon the young readers’ attitudes and 
desire to read and nurtured reader engagement and reading for pleasure.’ (Cremin et al., 2014 , 
Building Communities of Engaged Readers, chapter 10). 
 
Pupil surveys and pupil voice show that many children think that reading aloud is okay. This is 
something we would like to explore further. We are aware that some of the children (particularly the 
high ability or keen readers), would much rather read their own book because they are so engrossed in 
the content. This is not necessarily a negative thing but we want to ensure all children enjoy being read 
to and appreciate the community element of it. 

I like when the teachers read to us 
because they do funny voices for 
different people and it makes me 

laugh. 

Oh, I love it. I love it when we get to 
choose the book.  

I do like it when the teacher reads 
because it’s relaxing but sometimes 
I’m just so into my own book that I’d 

rather read that. 

I’d rather have the book in-front of 
me to read along with because I find 
it hard to listen sometimes when the 
teacher is reading and I miss bits of 

the story. 
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Aim 3: Reading for Pleasure pedagogy: informal book talk - to develop our understanding of children 
as readers by giving time to discuss books (characters, plots, lessons learnt) and the links between 
them. 
Staff survey analysis: 
This is the area that staff felt has had the most significant impact. The teacher comments indicated that 
they now know the focus children very well and that relationships have been built due to developing 
informal book talk time.  
Confidence in knowing the reading habits of the children has improved significantly. Answers were 
between 4 and 5 (on a scale of 1-6) with one person saying they were a 6. This shows that staff value 
informal book talk and we can work to develop this pedagogy further next year.  
 
Pupil voice: 
 
 
Analysis of key impact:  
 
 
 
 
 
 
 
 
 
 
 
 
 
Key impact reflection: 
This is one of the areas we want to continue to develop next year as we feel it has had the biggest 
impact on reading for pleasure. The community element of reading and talking about reading isn’t 
something we have considered in this way before. The children’s responses clearly show that they 
enjoy talking about books and that this has encouraged them to read more and find alternative 
authors.  
‘Reading for pleasure is strongly influenced by relationships between teachers, teachers and children, 
children and families, and children, teachers, families and communities; and that a reading for 
pleasure agenda can be developed effectively through the creation of classroom reading 
communities of reciprocity and interaction.’ (Cremin et al., 2014 , Building Communities of Engaged 
Readers, chapter 1). 
 
Analysis of focus children observations 
Key stage one key impact reflection: 

• More positive attitude to learning observed with all children. This is shown in a variety of ways: 
choosing to read when given the choice; choosing to read at home; asking parents to but more 
books for them; they have commented that they see themselves as a reader now; they are 
enthusiastic about talking about books. 

• Interest in reading has been sparked by teachers finding books about children’s particular 

I like it when we read a book and then 
we get to say what I like about it. It’s 

quiet and I like quiet.  

I like book talk because sometimes 
there are funny bits in the story and 
we get to tell the teacher about the 
funny bits. We get a bit of peace and 

quiet to listen to a story. 

When I know my friends are reading 
the same book, it makes me want to 

read more so we can talk about it and 
laugh about anything we have found 

funny. 

Book reviews are fine but it’s so much 
better when someone recommends a 

book to you in person. You can ask 
questions and see if you’d like the 

book yourself.  
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interests. The teachers have used the library service and school library to find books about 
topics the children are interested in (eg. sharks, cars). This has had a very positive impact on the 
children wanting to read and being keen to discuss their knowledge with others. 

• Talking about books has developed children’s confidence when speaking to the class. This is a 
positive impact that we hadn’t anticipated and it has given the teachers even more motivation 
to engage with the strategies. 

• Children are enjoying a wider range of books and authors. This is significant as a life-long love of 
reading and being a frequent reader ‘is more of an advantage than having well educated 
parents and finding ways to engage students in reading may be one of the most effective 
ways to leverage social change.’ (OECD, 2002: 3) 

• There is a recognition from the children that reading helps you learn more and makes you 
happy.  This reflects what Clark and Rumbold, 2006, found: ‘Evidence suggests that reading for 
pleasure is an activity that has emotional and social consequences.’ (Education Standards 
Research Team 2012) 

 
Key stage two key impact reflection: 

• More children are choosing to read now when given the choice of task. This is of great 
significance for us as we were very aware that many of our children considered themselves to 
be good readers but did not choose to read for pleasure. 

• Having a wider choice of reading materials has engaged more reluctant readers. The 
introduction of graphic novels and allowing children to read magazines and picture books has 
led to more children wanted to talk about what they are reading and more choosing to read. 

• Enthusiasm for the class text has improved with the children being able to vote on their text. 
• Children are keen to read more so that they can take part in class discussions. 
• Engagement at home has improved. Parents have reported that the children are choosing to 

read at home and asking to be read to more frequently.  
• The children are swapping their books less often. They are keener to read the whole book now 

and are choosing longer texts. 
• The stamina for reading has greatly improved. The children are therefore gaining valuable 

knowledge and experiences of character, settings and plots. We are hopeful that this will 
positively impact on their writing as an additional benefit.  

 

Sustain 
‘It is not that particular reading practices work and others do not, but that reading practices work in 

complex combinations. All have consequences for how reading is perceived and how children are 

positioned as readers. Much depends upon how opportunities are presented to young people and 

the context and setting in which they take place.’ (Cremin et al., 2014 , Building Communities of 

Engaged Readers, chapter 10). 

This quote reflects some of the key reflections that staff have had after taking part in this project. Staff 

were given the freedom to choose the strategies that they felt most comfortable with and that they 

though would have the biggest impact on their classes. This was important in giving people ownership 

and autonomy. We were then able to share strategies that had worked well and give ideas for further 

development.  

We also found that in developing one area of practice and pedagogy, we changed many others and 
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the Reading for Pleasure pedagogies were not mutually exclusive. No one strategy or pedagogy could 

be identified as having the most impact – they all intertwined and impacted on one another. 

By giving children more opportunities for informal book chat, a wider range of texts and more choice, 

teachers observed a positive difference in confidence, attitude to reading and stamina when reading. 

The way that these opportunites have been presented this year has differed to previous years and all 

teachers speak enthusiastically about the changes and the impacts they have made.  

‘For teachers working in accountability cultures, the development of children’s engagement as 

readers and their pleasure in reading is too often seen as an optional extra in education; a desirable 

goal, not a core professional responsibility.’ (Cremin et al., 2014 , Building Communities of Engaged 

Readers, chapter 1).  This definitely was the case in our school prior to the project. All teachers knew 

the importance of reading for pleasure but found it difficult to instill in the children and allow sufficient 

time for.  

This year, despite a demanding timetable and the challenges of Covid-19, all teachers recognise the 

positive impact of creating more space for RfP pedagogy on relationships, other curriculum areas and 

engagement. We are confident that as RfP culture develops, so will an improvement in attitudes 

towards writing, both for pleasure and for directed tasks. 

 
What is next for our school as a reading community? 

• Continue to use schools’ library to provide a range of texts that tempt and are linked to 
children’s interests. Teachers can use these books to create class libraries with a carefully 
chosen selection that will encourage children to try new authors.   

• Staff to continue to challenge themselves to read more children’s literature and use 
recommended book lists to find new and exciting authors and texts. This will ensure that 
recommendations can be made to children and conversations can continue about books to 
create a buzz of enthusiasm in the classroom and around school. 

• Staff to go into different classes and read to the children. When the risk assessment allows, 
teachers will go into different year groups and read. This will help to create a reading culture in 
school and ensure every child knows that we prioritise reading and that all teachers are reading 
teachers. 

• Independent reading pedagogy workshop for all staff. 
• Develop the school library. We need to catalogue all books and ensure the library system is 

functional. This will provide a space for reading and can be used in a variety of ways. 
• Further Develop reading areas in classrooms to provide a relaxing space for reading and give 

children more opportunities to share books. 
• Teachers will receive a list of books that the class have read together, this will avoid repetition 

and give a starting point for discussions with new classes about reading.  
• Focus on poetry as a school. Share a variety of poetry in different ways. 
• Ensure diversity in the texts that are shared with the children.  
• Use more graphic novels. Art bridges the gap between vocabulary and understanding and can 

be useful for the low ability readers who lack motivation and for those for whom books are 
intimidating.  We need to dispel the myth that comics/graphic novels are not proper reading.  

 
What is next for the wider community? 
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• With the development of the library, we plan on inviting members of our community to read to 
the children and/or come and share their love of reading.  

• Hold Parent workshops on developing a positive reading culture at home. 
• Use of the school website to promote reading and engage parents.  

 
What is next for the reading lead? 

• Use school website to promote reading and give useful resources to parents 
• New reading policy which will include elements of the reading for pleasure pedagogy 
• Plan meaningful staff meetings using the other workshops on the RfP website.  

 

 


