
Sacred Heart Catholic Primary 
Academy

• Sacred Heart is a one form entry Catholic Primary Academy in the heart of 
Hillsborough with 207 children on roll. 

• We have increasing numbers of EAL – currently at 29%. We have 14.5% free 
school meals.  We have historically performed well at KS1 and KS2 SATs in 
reading but have been very aware of a lack of reading for pleasure across 
school and that children’s attitudes to reading are often negative. 

• Reading for Pleasure is a school priority and is a performance management 
target for all teachers this year. As we are a small school, all teachers are part 
of the ‘change team’. They have all been fully engaged with the project and 
have enjoyed trying different strategies with their classes.



Explore
Intention: define the problem and establish a baseline

Staff knowledge and attitudes

Key strengths:

• In all year groups, staff were reading aloud to the children every day. We have timetabled 30 minutes a day for the children to be 
read to for enjoyment. 

• All staff felt that their classroom environment and how they spoke about books gave the children the impression that reading was
highly valued.

• All staff stated that they enjoy reading children’s books for pleasure.

• FS2 practice is a good model for informal book talk, the children choosing the books being read to them and the books being 
carefully selected for the topic and areas of interest and need. 

Key development points and challenges 

• The staff surveys showed that despite having knowledge of a range of authors, the staff felt that they relied on a core set of books 
for their age group and needed to widen their repertoire. We particularly needed to improve knowledge of poetry and picture 
books/graphic novels for the older children. The change team decided that they wanted to focus on their own practice and 
pedagogy in order to impact the children’s pleasure of reading – in doing so, they would improve their own knowledge of 
children’s literature. 

• Staff were confident that they could discuss each child’s reading ability in their class but had limited knowledge of the children’s 
individual reading preferences and habits.  They recognised that more informal book talk with the children was needed alongside 
activities that would help us to better understand what they like to read and why. The survey showed that only in FS2 staff felt
that they made time to talk about books and reading preferences. 



Explore
Intention: define the problem and establish a 

baseline



Key stage 1 Key stage 2





Prepare
Aim 1:

• Teachers’ knowledge of children’s literature – to broaden staff knowledge of children’s 
literature and other texts so that staff can use growing expertise to promote a love of reading 
across school.

Ideas for implementation

• Show staff the RfP website and the research available.

• Signpost staff to The Reader Teacher website which gives recommended book lists for each 
age group and reviews etc.

• Signpost staff to various book awards and their winners for their age category.

• Staff to use the Sheffield school’s library to order recommended books for their year group.

• Encourage staff to discuss their reading habits and share their interest for reading with other 
staff/children.

• All staff to take part in whole school INSET.

• Staff to set themselves a personal challenge for reading children’s books. Eg: read 3 award 
winners each school holiday, read a poetry book, read a book with disability as a theme etc.



Prepare
Aim 2:

• Reading for Pleasure pedagogy: reading aloud – to enable children access to 
exciting and engaging texts, providing a model for interest and engagement for 
independent reading and allowing opportunity to engage in and discuss a 
common text.

Ideas for implementation

• Complete children’s survey and analyse.

• Ensure all staff are reading high quality texts aloud daily.

• Change team to complete the ‘review your practice’ survey from RfP website.

• Read aloud workshop to be completed as a staff meeting.

• Implement new strategies for read aloud (adapted for remote learning if 
necessary).

• Evaluate strategies and adjust if necessary. Share good practice and successes.

• Complete child surveys again. Analyse and consider next steps for school.



Prepare
Aim 3:
• Reading for Pleasure pedagogy: informal book talk - to develop our 

understanding of children as readers by giving time to discuss books 
(characters, plots, lessons learnt) and the links between them.

Ideas for implementation
• Familiarise all staff with the LIST approach.
• All staff to take part in the INSET day.
• Ensure time is given for informal book talk in class.
• Carry out reading rivers or ‘Me as a reader’ type activities in class to gain 

knowledge and understanding of our children as readers.
• Allow children to have more choices over the read aloud book.
• Sign post staff to recommended reading lists, book award winners and useful 

websites for contemporary texts. 



• In addition to the whole class strategies 
being implemented, teachers identified 4-
6 children in their class who were working 
below ARE. They chose children that they 
knew to be reluctant readers.  They 
completed a data collection sheet/ more 
in-depth survey with these children 
throughout the project and their journeys 
were more closely analysed to determine 
the impact of the strategies used.

• This was the suggested proforma for pupil 
conferences and observations:

Name:

Baseline assessment data:

Reading preferences What sorts of things do you like to read?
What kind of stories do you like?
What is it that you like about them?
Which is your favourite book? Why?
Do you like to be read to?
Where is your favourite place to read?

Reading attitudes Do you think reading is important? Why?
How does reading make you feel?
How do stories make you feel?

Reading communities Who do you know who likes to read?
Who is your favourite person to read out loud to you? Why?

Reading habits/stamina How often does the child change their book?
What is their stamina like? How long can they read for?
Do they read when they are told to at school?
Given the choice, would they read or do something different?
Do they read a range of genres?

Any other observations



Deliver
Reading for Pleasure pedagogy: reading aloud – to enable children access to 
exciting and engaging texts, providing a model for interest and engagement 
for independent reading and allowing opportunity to engage in and discuss a 
common text.
• Voting for stories/books to be read at daily story time
• Picture books are discussed and read a little at a time and discussed. 
• Books are read repeatedly so that stories become familiar.
• Daily read aloud time
• What we have read – A display on everything we have read. 
• Daily reading with more enthusiasm – choosing cliffhanger places to end 

the days reading
• Book buzz – starting a book, having a waiting list, buying extra copies, 

talking a lot about the book when children finish it



Voting for stories/books to be read at daily story time 

Children love having a say on 
which book we read. It also 
creates discussion on why one 
book was chosen over another. 
We talk about the front covers 
and how we can find out more by 
looking at the blurb to better 
inform our choice. It is really 
interesting to listen to the 
children’s reasoning as to why a 
book was or was not voted for.

The children seem to be more engaged in the 
daily reading because they have had a chance 
of picking a book they would prefer. They can 
tell you want has been happening in the book 
previously and they get excited when we 
come to the end of day reading. We wanted 
them to feel like they have a choice in the 
books read to them and we will check half 
way through to see if they are still enjoying 
the book. They will vote on whether we 
should continue or stop. If they choose to 
stop the book will be placed on the bookshelf 
so any child that enjoyed it can choose to read 
it independently.



Book buzz – starting a book, having a waiting list, 
buying extra copies, talking a lot about the book 
when children finish it

The importance finding the right book for the class was the 
biggest lesson learnt. The sign-up sheet has meant it is fair and 
has encouraged others to sign-up. Additional copies have been 
bought, one has been brought in by a child and the other books 
in the trilogy have been bought. As soon as a child finishes the 
book, they tell the class how much they enjoyed it and their 
favourite part. This has encouraged others to want to read the 
book. 



Deliver
Reading for Pleasure pedagogy: informal book talk - to develop our understanding of children as readers by 
giving time to discuss books (characters, plots, lessons learnt) and the links between them.

• Book swap (including staff recommendations) and book chat

• Story den (with teacher’s recommended reads)

• Sharing favourite books from home (over lockdown)

• Book reviewers – two weekly book reviewers as part of our regular classroom jobs.

• Reading for pleasure bookcase. Books for the children to choose are changed regularly so that the children 
have a new selection of books to choose from. These are discussed with the children.

• Picture books are chosen to enhance/inspire topics across the curriculum e.g., DT, history, art and discussion 
encouraged.

• Teachers’ favourite books on display and reviewed

• Book reviews- They each have a review folder in their draw to review books they have read. 

• Reading Tree– display in the classroom of everything I have read, including a 3-word review

• Children created reading rivers in Lockdown

• Book buzz – children are encouraged to speak to the class about a book they have read and especially 
liked. They are encouraged to chat within friends about the books. From this there are often 
children waiting for others to finish books so they can read them.

• Me as a reader – giving them questions to examples to express themselves as readers



Reading for pleasure displays and bookcases

An area was prepared with new books especially 
chosen for their topic, genre and the way in which 
they are presented.  The idea was to give the 
children new reading opportunities and for 
children to be able to find a possible style that 
they enjoyed.  In the book area are graphic novels 
tackling issues such as refugees, age appropriate 
picture books for children who might not enjoy 
reading at length, classic novels and more modern 
stories.  Along with these are poem books.  The 
Children were very excited by this new reading 
area.  I talked to them about the books and 
explained how I had bought some new types of 
stories for us to read.  I explained that these were 
special books and how to look after them.  I 
explained they had to ask before taking these 
books.  Instantly, the children were intrigued and 
wanting to take these books.

The idea is that it gives more opportunity for 
informal book talk and develop relationships 
(with me and reading). I am aware of if a child is 
reading a book that I have read and can discuss it 
with them. It also generates interest in the next 
books to be read to the class as there is a shelf 
that they are not allowed to read yet. This has led 
to intrigue and children asking when we are going 
to read the books/wanting to know what they are 
about).



Review and Sustain
• In Key Stage 1, 6% of children said that they did not like reading. This is an improvement of 13% 

from the baseline data. Unfortunately, the percentage of children who said that they love reading 
reduced from 60% to 57%. 

• In Key Stage 2, 2% of children said they did not like reading compared to 4% in September. The 
percentage of children who weren’t bothered about reading also improved – from 12% to 3%. The 
percentage of children who love reading in KS2 has improved by 7%. 



• One of the biggest improvements in the data was the children’s perception of 
being a good reader in KS1. It has improved this year by 23%. The percentage of 
children who think they are not good at reading yet has reduced by 15%, with 
only 2% (which is only 2 children). 

• In KS2, there wasn’t a significant change in the data. The percentage of children 
who said they were a very good reader dropped by 1%. The percentage of 
children who said they were a good reader increased by 9%. This led to a 
reduction overall in the percentage of children who either said they were okay at 
reading or not a very good reader.  

KS1 KS2



• Another significant improvement at KS1 was the percentage of children who read 
at home. In September, 82% of children said they read at home compared to 98% 
in May.  This shows that the work completed in school on reading for pleasure 
has had a significant impact on the percentage of children choosing to read at 
home. Only 2 children said that they didn’t read at home.   

• In KS2, the number also improved. The number of children who read at home 
increased from 19% to 45%, an increase of 26%.  

KS1 KS2



Aim 1: Teachers’ knowledge of children’s literature 

Staff survey analysis:

The staff surveys showed a marked improvement in the confidence to discuss a range of contemporary and 
classic authors. This wasn’t a concern from the baseline data but it highlights staff’s commitment to the project 
and their willingness to improve their own knowledge for the benefit of the children.

Staff still identify poetry as an area of weakness so this will be a key priority for next year.

Aim 2: Reading for Pleasure pedagogy: reading aloud 

Staff survey analysis:

Staff are still reading to the class every day which has been maintained throughout lockdown learning.

They mentioned that they now have better idea of what their class will engage with the most when reading 
aloud due to informal book talk and voting for the class text. One teacher mentioned how it had really helped 
with her relationship with some children as it allowed for connection.

Aim 3: Reading for Pleasure pedagogy: informal book talk

Staff survey analysis:

This is the area that staff felt has had the most significant impact. The teacher comments indicated that they 
now know the focus children very well and that relationships have been built due to developing informal book 
talk time. 

Confidence in knowing the reading habits of the children has improved significantly. Answers were between 4 
and 5 (on a scale of 1-6) with one person saying they were a 6. This shows that staff value informal book talk 
and we can work to develop this pedagogy further next year. 



Analysis of focus children observations

Key stage one key impact reflection:

More positive attitude to learning observed with all children. This is shown in a variety of ways: 
choosing to read when given the choice; choosing to read at home; asking parents to but more 
books for them; they have commented that they see themselves as a reader now; they are 
enthusiastic about talking about books.

Interest in reading has been sparked by teachers finding books about children’s particular 
interests. The teachers have used the library service and school library to find books about 
topics the children are interested in (eg. sharks, cars). This has had a very positive impact on 
the children wanting to read and being keen to discuss their knowledge with others.

Talking about books has developed children’s confidence when speaking to the class. This is a 
positive impact that we hadn’t anticipated and it has given the teachers even more motivation 
to engage with the strategies.

Children are enjoying a wider range of books and authors. This is significant as a life-long love 
of reading and being a frequent reader ‘is more of an advantage than having well educated 
parents and finding ways to engage students in reading may be one of the most effective 
ways to leverage social change.’ (OECD, 2002: 3)

There is a recognition from the children that reading helps you learn more and makes you 
happy.  This reflects what Clark and Rumbold, 2006, found: ‘Evidence suggests that reading for 
pleasure is an activity that has emotional and social consequences.’ (Education Standards 
Research Team 2012)



Key stage two key impact reflection:

More children are choosing to read now when given the choice of task. This is of great 
significance for us as we were very aware that many of our children considered 
themselves to be good readers but did not choose to read for pleasure.

Having a wider choice of reading materials has engaged more reluctant readers. The 
introduction of graphic novels and allowing children to read magazines and picture 
books has led to more children wanted to talk about what they are reading and more 
choosing to read.

Enthusiasm for the class text has improved with the children being able to vote on their 
text.

Children are keen to read more so that they can take part in class discussions.

Engagement at home has improved. Parents have reported that the children are 
choosing to read at home and asking to be read to more frequently. 

The children are swapping their books less often. They are keener to read the whole 
book now and are choosing longer texts.

The stamina for reading has greatly improved. The children are therefore gaining 
valuable knowledge and experiences of character, settings and plots. We are hopeful 
that this will positively impact on their writing as an additional benefit. 





Sustain (Conclusion)
• ‘It is not that particular reading practices work and others do not, but 

that reading practices work in complex combinations. All have 
consequences for how reading is perceived and how children are 
positioned as readers. Much depends upon how opportunities are 
presented to young people and the context and setting in which they 
take place.’ (Cremin et al., 2014 , Building Communities of Engaged 
Readers, chapter 10).

• ‘For teachers working in accountability cultures, the development of 
children’s engagement as readers and their pleasure in reading is too 
often seen as an optional extra in education; a desirable goal, not a core 
professional responsibility.’ (Cremin et al., 2014 , Building Communities of 
Engaged Readers, chapter 1). 



What next?
What is next for our school as a reading community?

• Continue to use schools’ library to provide a range of texts that tempt and are linked to children’s interests. Teachers can use these books to create class libraries 
with a carefully chosen selection that will encourage children to try new authors.  

• Staff to continue to challenge themselves to read more children’s literature and use recommended book lists to find new and exciting authors and texts. This will 
ensure that recommendations can be made to children and conversations can continue about books to create a buzz of enthusiasm in the classroom and around 
school.

• Staff to go into different classes and read to the children. When the risk assessment allows, teachers will go into different year groups and read. This will help to 
create a reading culture in school and ensure every child knows that we prioritise reading and that all teachers are reading teachers.

• Independent reading pedagogy workshop for all staff.

• Develop the school library. We need to catalogue all books and ensure the library system is functional. This will provide a space for reading and can be used in a 
variety of ways.

• Further Develop reading areas in classrooms to provide a relaxing space for reading and give children more opportunities to share books.

• Teachers will receive a list of books that the class have read together, this will avoid repetition and give a starting point for discussions with new classes about 
reading. 

• Focus on poetry as a school. Share a variety of poetry in different ways.

• Ensure diversity in the texts that are shared with the children. 

• Use more graphic novels. Art bridges the gap between vocabulary and understanding and can be useful for the low ability readers who lack motivation and for 
those for whom books are intimidating.  We need to dispel the myth that comics/graphic novels are not proper reading. 

What is next for the wider community?

• With the development of the library, we plan on inviting members of our community to read to the children and/or come and share their love of reading. 

• Hold Parent workshops on developing a positive reading culture at home.

• Use of the school website to promote reading and engage parents.

What is next for the reading lead?

• Use school website to promote reading and give useful resources to parents

• New reading policy which will include elements of the reading for pleasure pedagogy

• Plan meaningful staff meetings using the other workshops on the RfP website. 


