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Teachers As Readers…
OU - Considerable knowledge of children’s literature and other texts

I have been teaching for almost 11 years and Reading for Pleasure and Purpose is part of my Teacher 
DNA. Since joining Twitter in 2016, my development as a Reading Teacher has strengthened because of 
th networking through #OURfP, @WomenEd and…

OU – TaRs Birmgham Group (2018) Led by Sonia Thompson 

Just Imagine Reviewer 

I Am Who I Am Reading Journey
https://researchrichpedagogies.org/research/example/refugee-kindness-diversity

Contributor to Take One Book 

Tiny Owl Publishers Reviewer 

https://tinyowl.co.uk/teacher-kiran-reads-fair-shares/

Diversity and Education DeMontfort University – Radical Pedagogies 

https://radicaldmu.wordpress.com/conference-resources/radical-pedagogies-macpherson-20-years-on/

I became an English Leader in 2018 and am now seconded as an Assistant 
Principal – however, my identity as a Reading Teacher is what makes me the 

leader I am – A Reading Leading Learner. It is a privilege to lead and implement 
classroom practices I have nurtured in my classroom into whole school 

classroom practice and to some degree, whole trust.

https://researchrichpedagogies.org/research/example/refugee-kindness-diversity
https://tinyowl.co.uk/teacher-kiran-reads-fair-shares/
https://radicaldmu.wordpress.com/conference-resources/radical-pedagogies-macpherson-20-years-on/


• Whole school English Leader; KS1 
Phase Leader and Teacher

Holyhead Primary Academy, part of the 
Shireland Collegiate Academy Trust 

• KS1 Phase Leader and Teacher, Reading 
Lead; Secondment Assistant Principal 

Tameside Primary Academy, 
Wednesbury; part of the Shireland
Collegiate Academy Trust 

• As English Leader, RfP was woven 
through my English Delivery, Action 
Plan and as a leader and practitioner. 
It is part of our values driven vision for 
Reading and English Development 
across the Trust:

• Engagement in reading 

• Develop Early Reading pedagogy 
and practice 

• Raise attainment and progress of 
specific groups (across school) 

• Focus on fluency 



OU Research Inspiration 

TaRs (Cremin et al, 2008, 2014) found that in order to 
foster RfP effectively, teachers need to develop 5 key 
aspects of pedagogy which are highlighted here 
https://researchrichpedagogies.org

The two aspects that drove this project were: 

• Considerable knowledge of children’s literature and other texts

• A reading for pleasure pedagogy which includes:

Social reading environments

Reading aloud

Independent reading

Informal book talk, inside-text talk and recommendations

https://researchrichpedagogies.org/


Aims

• Nurture a genuine love of 
words, literature and reading

• Teacher’s knowledge of 
literature develops in 
tandem with children’s 
knowledge – translating my 
knowledge into whole school 
classroom reading 
development 

• Create social reading spaces 

• Enable reading confidence 
and stamina to develop 
through fluency practise 



Story Escapes – which is now a Trust wide practice

To nurture a genuine love of words, literature and reading can only truly be 
facilitated by enabling children to have an exposure to a wide range of 
literature. My classroom practice has always centered on books, books and 
more books…

Through the implementation of Story Escapes, teacher’s knowledge of 
literature developed in tandem with children’s growing knowledge.

It was essential that RfP and Reading Aloud was 
woven throughout whole school practice and is 
an expectation to ensure the value and 
importance of RfP was understood and so 
implemented effectively.

Each year group have a re-imagined canon of 
classics that are revised constantly so that we 
are ensuring we have a diverse, inclusive canon 
of texts – contemporary and classic. 

Story escapes are timetabled in – every class at 
the end of each is read to by the teacher for 20 
minutes…escapism through story!



Reading Spaces  @Holyhead
Nurture a genuine love of words, 

literature and reading
Create social reading spaces

• KS1 and KS2 Library spaces 
created to ensure children had 
areas where they could take 
ownership of their book choices 
and so develop 

• Each classroom have a re-
imagined canon of classics (Story 
Escapes) where in some 
instances helped create a web of 
literary links children could use 
as part of their writing as well as 
developing a rich literary 
heritage (which encompassed 
diversity)  



Reading Spaces  @Tameside
Nurture a genuine love of words, 

literature and reading
Create social reading spaces

• Whole School Library space 
created to ensure children had 
areas where they could take 
ownership of their book choices 
and so develop. 

• Renewed and re-energised diet 
of books available to the 
children. 

• Whole school initiatives which 
supported local community –we 
donated surplus books which 
was greatly appreciated by 
families and injected a further 
pulse of passion to sustain the 
momentum developing reading 
for pleasure.



Pedagogical and practical balance
Enable reading confidence and stamina through the development of fluency 
practise 

• Facets of Fluency – teacher knowledge was developed 
in order for them to enable children to Read Aloud and 
RfP – through CPD, training, coaching, mentoring and 
modelling.

• Authentic Texts were integrated as part of phonics 
sessions so there was a greater focus on fluency 
development through Early Reading practise – children 
have the opportunity to apply their growing phonic 
knowledge as well as reading aloud to read for 
pleasure as well as understanding

• Including authentic texts/ real stories as part of the 
phonics sessions ensures children are exposed to a 
greater variety of vocabulary and immersing them in to 
literacy heritages’ early

• Fluency focus integrated into reading lessons – a range 
of fluency strategies were developed, shared and 
implemented to develop reading for pleasure and 
practice the skill of  reading using an inclusive, fun and 
engaging pedagogical approach



Nurturing RfP through a range 
of fluency strategies 

encouraged the children (and 
adults) to read aloud

Nurture a genuine love of words, 
literature and reading

Enable reading confidence and stamina to 
develop through fluency practise 



• Children were immersed in words, vocabulary and literature (Behaviours/ Affective 
processes) and you could see this impacted on writing outcomes 

• Teacher’s knowledge developed reading practice and implementation strengthened 
(Cognitive processes/ Behaviours) 

• Genuine love of reading fostered – instances of book blether in classrooms and library 
spaces (Affective processes/ behaviours)

• Fluency development enabled children to read for meaning and pleasure
• Lowest 20% of readers made good progress – closed the attainment gap (Affective processes/Cognitive 

processes)

• Improvement in boys’ attainment in reading (Affective processes/Cognitive processes)

ROGO model evidence base, 
National Literacy Trust 2017, page 2

Reflections on impact the TaRs research had on practice



Reflections on impact the TaRs research had on practice
Example of Whole School Progress in terms of data  


