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Context 

Godwin Junior School is a 4 form entry in Newham 
East London with 55% EAL, 29% Pupil Premium and 
20% SEND. I am currently in Year 6 and have spent 
much of the year reading middle grade fiction so 
that I can recommend books to the children in my 
class, widen the range of books they read and 
embed a ‘reading for pleasure’ ethos. I strongly 
believe that reading independently, and as widely 
as possible, underpins all areas of learning, and my 
mission was to broaden out their choices by having 
the knowledge of both authors and content of the books available. 

OU Research inspiration and rationale 

Teachers’ knowledge of children’s literature and other texts 
During a recent staff meeting adults were asked to list authors and books they knew. It became 
apparent that the spread of knowledge amongst adults was small, with some only being able to 
name ‘celebrity’ or well known authors from long ago. The school has a large, well-stocked library, 
which each class visits weekly, yet despite this both adults and children had very limited recall of the 
names of authors and titles of books beyond the ‘popular’ ones. For example, many teachers listed: 
Roald Dahl, Jacqueline Wilson, JK Rowling, and many children listed: David Walliams, Jeff Kinney and 
again, JK Rowling. Cremin et al 2008 noticed this disparity, stating that in a survey of 1,200 

 

 

respondents, 72% of teachers had ``limited and limiting repertoires of children’s authors, poets and 
picture fiction creators and rely upon childhood favourites and ‘celebrity authors’. 



 

This was certainly the case with our staff, many of whom could not name a single picture book 
author. 

 
To add to this issue many children spend their library time wandering around not being able to 
choose a book- whilst others steadily worked through familiar ones - never attempting anything 
different or new. Teachers felt unable to offer help, they too were unfamiliar with many of the 
authors and books available. This was something recognised by Cremin et al 2014, ‘teachers need a 
wide and up to date knowledge of children’s literature’, despite there being plenty in the library 
teachers were not able to recommend and thus encourage children to read. 

Aims 

● to improve teacher’s knowledge of children’s literature 
● teacher to be able to recommend books to children and match books to children 
● teachers to be able to talk to colleagues about current reads 
● children to have a ‘go to’ place in the library to find out more about a book 
● children to see that teachers are readers too 
● children to staff book talk to increase 
● book talk across the school community to increase 
● enthusiasm for reading to be improved 

Outline 

I had spent a good part of the year reading middle grade fiction with the sole purpose of enthusing 
my own class beyond their ‘normal’ choices, and creating my Book, Book - a scrapbook of what I had 
read. Within this are my own ‘blurb’ style piece of writing, accompanied with author information 
and some images, to spark the children’s interest. This has proved extremely popular within my 
class and has increased book talk, informal chat and peer to peer recommendations. 

 

  
 

I decided this was something that could be extended across the school - encouraging teachers to 
read Middle Grade books, submitting a blurb to be added to a whole school Book, Book, along with 
a postcard recommendation to be displayed in the library. 

 
Fortunately, the headteacher is passionate about the school library and agreed that a selection of 
recently published books could be purchased to resource the project. 
Using my PLN on Twitter, I am a member of group discussions and follow like 
minded teachers, authors and professionals, I was able to compile a list of 
recommended reads. 

 



The initial step was to launch the idea during a staff meeting, outlining the purpose of the project 
and the expectation of input from staff - i.e. that they read a book over the course of 6 weeks, 
produce a piece of writing (blurb style) and a postcard recommendation. The response was good, 14 
staff volunteered and chose their first book. 

 

My own Book, Book had images of the front cover of the book, 
information about the author, and often a map. This would need to 
be simplified in order to manage the content for each page. I kept 
the front cover and the author information - leaving a standard sized 
area for the blurb. I formatted all the pages ready for the addition of 
the reviews, and created the front covers. 

 

 

 
After 6 weeks the content was already arriving on my desk. A colleague helped by creating a display 
in the library, featuring the enlarged front covers of all the books. Once this was done the 
headteacher showcased the Book, Books during a whole school assembly - generating interest from 
children across the school. 

 
 

 

 
Round 2 began after half term, most of the existing staff chose to continue. Going forward, our plan 
is that any new books bought for the library will go through this process. 

Impact 

The project is now in round 2 and the full impact will not be known for a while. However, more than 
twenty books have been read, and results are beginning to be seen: 

 

● Teachers’ knowledge of current MG literature and authors has improved. 
 



● Teachers feel more able to recommend books 
● There is now book talk amongst adults - some book sharing / recommending 
● Children enthusiastically use the Book, Book (we have 3 identical copies) 
● Enthusiasm for reading has improved - children are eager to take out and read the books 

Through discussions with children, I have been told that they ‘can’t wait’ to read certain books, and 
are waiting for them to be returned. Others have commented that by using the book they can ‘find 
something to read’. In terms of staff, the feedback of those involved has been overwhelmingly 
positive 

 

Staff Comments: 
 

“How wonderful to be able to share my experience with the children” 

“It’s opened my mind to the wonderful world of current children’s authors” 

“Books provide the escapism our children need” 
 

“Anything that inspires children and adults to read, can only be a good thing” 

“My class couldn’t wait to get into the library and get their hands on these books” 

 

  
 

 
The talk amongst the children means they are recommending books to each other. The children 
have enjoyed knowing that teachers have read the book they are about to read, and like to compare 
what they think about it to what the teacher thought. When chatting with peers they often add in 
extra snippets of information not included by staff. 

 

This project is still in its infancy and although positive results have, so far, flooded in, effort will need 
to be put into maintaining engagement; both amongst staff and children. Hopefully, by regularly 
providing current books to read and talking about the outcomes in staff meetings we will be able to 
keep the momentum going. 



Reflections on impact the TaRs research had on practice 

Although I had already started a similar project in my own class, the information and data the TaRs 
research provided encouraged me to think about the role of the staff within the school - all staff, not 
just teaching staff, and the value of children seeing them as readers. The fact that a recent CPD 
session led by the Literacy Lead had highlighted the deficit in teachers’ knowledge further 
underpinned the need to encourage staff to see their role as integral to promoting book talk within 
the school. Through discussions with colleagues as part of the RfP OU course, it became apparent 
that this is not our problem alone, other schools also experience this- which is borne out by the 
research of Cremin et al. 

 

This project aims to tackle reading from a different angle. For adults, it is not another CPD session 
where they must sit in a room and make notes, it is a project they can do in their own leisure time - 
should they want to. The small amount of follow up work will take a minimal amount of time and is 
a chance for them to present this in the style they wish. From the children’s point of view it is not 
based in the classroom as part of formal learning, it is not another session where children have to 
read a certain text or record information about it - it is an opportunity to talk in an informal 
environment (the library) about books and what they like / dislike about them, and build bonds with 
like minded individuals. 

 

Moving forward we aim to continue, using books that we purchase initially, but as our library is so 
well stocked it makes sense to draw on this resource and ask teachers to choose books during their 
class library sessions that they read and include in the Book, Books and share through discussion 
with others. 

 
 

 

Godwin people are reading people. 

 


