
 

 
 

 

                    How do you know what you like?                                             

                               Marcela Vasques   

                               @marcelavb3      

Context 

I am an experienced teacher in an east London primary school. I have a passion for writing, literature 

and a great interest in linguistics. I have embraced class-based action research to help me reflect and 

develop my practice with particular interest in Reading and Writing for Pleasure.  

 

OU Research inspiration and rationale 

Reading for Pleasure (RfP) pedagogy emphasises the importance 
of giving the children a choice of books to read and engage with, 
ensuring that they have independence regarding what they read 
(Cremin et al., 2014). I considered how I could help the children in 
making informed choices about what they choose to read and 
share during their independent reading time. How could children 
in a Year 1 class, recognise and express what they like and 
dislike to read? Additionally, how could this affect their passion 

for reading?  

With this in mind, I realised that 
informal book talk, inside-text 
talk and recommendations was a key strand of pedagogy to 
develop. I felt that this would be essential to build up children’s 
understanding, share what they enjoy and also develop awareness 
of what they don’t really like.  

The children also established a great connection between RfP and 
features of our Writing for Pleasure sessions and writing workshops. 
In particular, regarding feedback and the ‘author chair,’ where 
sharing their own writing is an essential part of our day (Young, R. 
Fergusson. 2021). 

 

 

 

 

 

      



 

 
 

Aims  

I wanted children in my class to become more conscious of their reading 
preferences. I decided to develop informal book talk, inside text talk and 
recommendations (Cremin, et al., 2014) in my Year 1 class to help the 
children to:  

• make informed book choices 

• talk about books  

• build confidence in expressing their views in relation to the books 
they read and have had read to them.  

 

Outline 

Reading Log In order to allow the children 
to track the books we have shared and to 
provide a place where we could record their 
opinions, as a class we started using a reading 
log so we could log all the books that I read 
aloud in class along with the children’s 
comments about them. We also had a chance to 
rate each book as a class. Children gave their 
own personal rating and in addition, we looked 
at the overall rating for each book. We 
established a very easy way to vote: “Use your 
fingers to vote; how many stars you give this 
book? 3,2,1 show me your rating!”  

 Reading & Writing  

I also linked the reading sessions with our ‘author 
chair’ (see Writing for Pleasure Centre), and 
feedback we give to our own writers about the 
books the children themselves have written. So, the 
children could talk about the class books as 
something that has been written by an author, a 
writer, a person, therefore bringing the reading 
very close to them. Additionally, this would support 
their ability to provide feedback, and their right to 
use their opinions and choices to relate to other 
people’s experiences. However, as this was a Year 1 
class, I wanted the children to focus on the 
discussions and opinions rather than writing a 
book review or recommendation.  

 

https://writing4pleasure.com/


 

 
 

 Sharing the Love  

We came up with a straightforward way to let others know which books the class had enjoyed. 
Children drew a heart and wrote their names on a post it note. They placed the note on the book 
they liked and thought was worth reading; this meant that all children could participate and feel 
engaged.  

Impact 

I noticed that this use of informal book talk and recommendations had a positive impact on 
children’s cognitive processes. The children in my class were more able to comprehend the texts 
they read themselves or had listened to, therefore making them more able to engage with the 
books in meaningful ways. This reminded me of the observations made by Teresa Cremin during the 
Teachers as Readers (TaRs) research.  

“Teachers observed that talk and dialogue about reading encouraged children to think in different 
ways and to make more exploratory contributions.” (Cremin et al., 2014).  

Additionally, I felt that this was particularly important to this age group where there is a strong 
focus on decoding skills within the curriculum, due to the pressures of the national Phonics 
Screening Checks.  

I felt that children became more motivated to 
read because they were able to make an 
informed choice about the books they chose to 
read. When the children knew that their 
opinions and feedback were being heard and 
‘logged’ they were very excited about 
participating in our reading sessions and eager to 
share their perspectives.  As I logged their 
responses, we started to build on their 
knowledge and abilities to express their views, 
likes and dislikes. In addition, the children were 
moved to share what they had read with their 
friends.  

Link with reading and writing 

This project helped to establish a link between 
reading and writing, especially in regard to 
giving feedback and perceiving the writers’ style 
of writing. Children started to borrow ideas from 
the books we shared to write their own books, 
texts and stories. They used their informal book 
talk experience to give feedback about the books 
other children had written. Children started to 
leave post-it notes on the books written by their 
peers to let everyone know that they had enjoyed reading them too.  



 

 
 

When the class reflected upon our work developing informal book talk and recommendations, the 
children had noticed that this approach had helped them to appreciate books in new ways. Informal 
book talk had helped them to recognise and talk about their reading preferences.   

Ruth:  

“I like to talk about the books because it helps me to understand the story” 

                                                                            

 

 

 

 

 

 

 

Ben  

“I love to find out what my friends think of the books, if they have a different opinion.” 

Lily 
“I chose this book because it looked interesting, it was about space and I like space.” 

George 
“This is my favourite book; I love when you read to our class and I wanted to read it again.”  
                                              

Reflections on impact the TaRs research had on practice 

Through this project I realised that in order to develop children’s awareness of themselves as 
readers, and to support them to become conscious of their own reading preferences, it was really 
important to give the children opportunities to talk about, and reflect on, the books they were 
reading and listening to, without having an agenda or set of specific questions to answer. Through 
this informal talk the children built upon each other’s vocabulary and carried on doing so 
throughout their independent reading time and further reading for pleasure. It was essential that 
we gave the children an opportunity to choose what books to read and explore in our Year 1 class, 
and did not limit their reading and choices to a phonics scheme selection because they have not 
been taught a certain set of sounds.  
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