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Developing the reading community within our school by valuing and 
promoting vocabulary, increasing parental engagement and encouraging 

reading for pleasure within our classroom reading areas. 
 

 
 

 

Context 

My name is Emily Naylor and I am the Reading Lead at Wild Bank Community School. 
Although I am writing up this report, it is important to note that we have taken on this 
project with a whole school approach, and therefore every teacher in our school has 
contributed and carried out a particular focus for this project.  

Our school is a smaller than average-sized primary school. The proportion of disabled pupils 
and those who have special educational needs supported through School Action is high. The 
proportion of pupils supported at School Action plus or with a statement of special 
educational needs is also high. The proportion of disadvantaged pupils who are eligible for 
support from the pupil premium, is above average. The proportion of pupils from minority 



 

 
 

ethnic groups and who speak English as an additional language is smaller than that found 
nationally.  

The focus for our project was to develop our reading community throughout our school. 
To do this, we created three groups. Each group focused on one particular aspect and 
created one clear aim for their group.  

OU Research inspiration and rationale 

We have carried out a great deal of research during our 
project. We focused on vocabulary, parental engagement and 
promoting our classroom reading environments with a focus 
on reading for pleasure (RfP).  

Vocabulary Research:   

For our vocabulary research, our teaching staff all attended a 
‘Closing the Word Gap’ staff training session with Shareen 
Wilkinson. Shareen stated that ‘the vocabulary gap is a 
reading gap’ and that schools need to prioritise Tier 2 vocabulary. 

The Oxford Language Report also provided us with valuable information on why closing the 
word gap matters, including that the most rapid way to gain vocabulary is through reading.  

In Bringing Words to Life (2002), Isabelle Beck breaks vocabulary down into 3 tiers: 

Tier 1 – high frequency in spoken language  

Tier 2 – high frequency in written texts  

Tier 3 – subject specific, academic language  

Biemiller, (2005), made a thought-provoking statement, in which they stated that: ‘Teaching 
vocabulary will not guarantee success in reading, just as learning to read words will not 
guarantee success in reading. Lacking either adequate word identification skills or adequate 
vocabulary will ensure failure.’  

Nation, (2015) also stated that “Vocabulary is not an end in itself. A rich vocabulary makes 
the skills of listening, speaking, reading, and writing easier to perform.” 

 

Parental Engagement Research: 

Goodall and Vorhaus, 2010 ‘Review of best practice in parental engagement’ reported that 
there is ‘extensive evidence on the positive impact of parental engagement programmes on 
children’s literacy. Effort focused on some aspects of literacy – for example, training parents 
to teach specific reading skills to their children – is more likely to be effective than effort 
focused on other aspects.’ 



 

 
 

‘Parent involvement in early literacy is directly connected to academic achievement. 
Children need parents to be their reading role models with daily practice in order to 
navigate successfully through beginning literacy skills.’ (Evans, Shaw, Bell, 2000). 

‘Involvement with reading activities at home has significant positive influences’, this was 
reported by Gest, Freeman, Domitrovich & Welsh, (2004), they further reported that 
parental involvement with reading at home has a positive impact on pupils reading 
achievement, language comprehension and expressive language skills. Rowe, (1991) states 
that parental involvement with reading also has a positive influence on ‘pupils’ interest in 
reading, attitudes towards reading and attentiveness in the classroom.’ 

Research carried out by Mullis, Mullis, Cornille et al., (2004) also shows that the earlier 
parents become involved in their children’s literacy practices, the more profound the results 
and the longer lasting the effects are. 

 

Reading for Pleasure (RfP) Research:  

“Reading, and discussing what you have read, are cornerstones of education, and the 
national curriculum aims to encourage all pupils into the habit of reading widely and often. 
The government expects teachers to do everything they can to foster a love of reading. All 
children should be encouraged to choose and read books independently as they move 
through primary school and beyond, so they discover writing that interests them, makes 
them think or makes them laugh – and are inspired to read more.” Department for 
Education (2015). 

The Reading Agency published the ‘Literature Review: The impact of reading for pleasure 
and empowerment’ in 2015, the review reported that there was strong evidence linking 
reading for pleasure and educational outcomes. The Reading Agency state that ‘academic 
attainment is of vital importance, but the benefits of reading for pleasure go beyond this 
to impact on health and wellbeing and even our ability to connect with others.’  

The National Literacy Trust’s most recent report from their Literacy Survey ‘Children and 
young people’s reading in 2019’ reported that “Children and young people’s levels of 
reading enjoyment continue to decline and are at their lowest since 2013” and their report 
also stated that “Children and young people’s daily reading levels are the lowest we’ve ever 
recorded, with just 25.8% of children saying they read daily in their free time in 2019” 

In Teresa Cremin’s article ‘Reading Communities’ in 2019, she states that “Reading for 
pleasure has myriad other benefits such as a wider vocabulary and general knowledge, an 
enriched imagination and more developed narrative writing.” 

 

Once we had researched the importance of RfP, we then focused on investigating the 
importance of creating positive reading areas within our classrooms: 

 



 

 
 

Fellowes and Oakley, (2014) reported that when planning a literacy-rich environment, 
‘educators should consider the following key questions: 

Do the materials and tools provided contain print? 

Do they provide opportunities to interact with and produce print? 

Does the environment facilitate social interactions, as well as emergent writing and 
reading?’ 

Neumann and Bredekamp (2000) suggested that a separate reading area can ‘complement 
and extend children’s learning from books’ 

‘It is important that these areas are inviting so that children are drawn to the area, this 
may be achieved through the inclusion of cosy surroundings, regularly adding new books 
and providing a wide range of choice of literature (Hill, 2009; Neumann and Bredekamp, 
2000). 

Aims 

• To develop reciprocal and interactive reading communities through 

o Promoting a love for reading through the development of our school social 

reading environment and class reading areas (Cremin et al., 2014) 

o Developing parents’ understanding of the importance of reading and 

encourage parents to interact with books and celebrate reading with their 

children. 

o Using curriculum to develop vocabulary in support of teaching, learning and 

pupil outcomes. 



 

 
 

Outline 

Our whole school project aim is to 
develop the reading community within 
our school by valuing and promoting 
vocabulary, increasing parental 
engagement and encouraging RfP within 
our class reading areas. 

To achieve these aims, we first 
established our three key groups and 
created our development plans. We set 
clear objectives, intentions and 
discussed what our outcomes and 
impact would be.  

Due to being in staff bubbles, we also 
needed to ensure that we could meet 
and discuss next steps regularly. 
Therefore, to enable us to work 
collaboratively throughout the process 
we arranged regular virtual meetings 
and we also created a padlet for each 
group.  

The padlets were very beneficial in gathering thoughts and ideas from everyone and 
identifying aims for each area we wanted to focus on. It also allowed groups to access and 
see what other groups were planning, this enabled further collaborative work and we could 
identify where groups could work together. Such as, creating Reading Rocks assemblies, 
which linked in with parental engagement, vocabulary and RfP.   

 

Each group also created questionnaires 
which specifically focused on their 
chosen area. 

We used Microsoft Forms to create each 
questionnaire, this provided us with 
clear graphs and percentages. Each 
group then gathered the results and 
used the feedback to establish next steps 
for their project. 

 

 



 

 
 

 

Outline of project for each group: 

 

Vocabulary 

 

‘To make our curriculum offer for vocabulary support 
teaching, learning and pupil outcomes.’ 

 

From the research we carried out and the pupil questionnaire completed by students in KS2 
we prioritised modelling, sharing and making vocabulary easily 
accessible to our pupils.  

We decided to create ‘Reading Rocks’ assemblies, which would be 
delivered twice a week by different teachers. These would focus on 
a particular area every half term, such as: classics, diversity and 
empathy. The research we carried out evidenced the importance of 

embedding high quality texts as often as we could, and we therefore 
wanted our pupils to be exposed to high quality texts and vocabulary 
through our whole school assemblies too. We thought twice weekly 
assemblies which promoted reading would be a great place to start.   

We wanted to embed tier 2 and tier 3 vocabulary at the start of 
every lesson, therefore we first discussed how teachers could incorporate key 

vocabulary for each specific lesson within their usual 
day-to-day teaching. We decided that teachers could 
share lesson specific vocabulary as part of their input 
before each lesson and we decided 

to call these ‘star words’. 

To further develop our pupil’s 
vocabulary, resources were 
created which teachers could 

use within their guided reading lessons. This includes 
activities such as word pyramid, synonym swap, shades 
of meaning and vocab checker. The aim was for the resources to be easily accessible for 
both pupils and teachers.  

We also focused on words of the week, this involved pupils exploring the word meaning, 
synonyms, and understanding how the words can be used in context. Pupils could then 
choose a word from the list and act it out, clap it out or rap about it.  We focused on making 
our delivery of vocabulary consistent and engaging, pupils shared that they enjoyed using 



 

 
 

the resources we had created, and teachers found them 
useful in developing pupils vocabulary awareness. 

All classrooms also had a vocabulary display created, along 
with a ‘word of the week’ focus. This display included a 
specific word of the week, an example of the word used in a 
sentence and also synonyms and antonyms of the word. 
Pupils were encouraged to use the word of the week within 
their writing too!  

 As we knew that vocabulary and the focus of tier 2 and tier 
3 vocabulary was a huge focus for our school, we also 
purchased a new comprehension scheme. The start of each 
comprehension lesson now also focuses on identifying new vocabulary within a specific 

text. The vocabulary is focused on tier 2 and tier 3 
vocabulary and this is discussed with pupils before we 
begin reading the text. Teachers also discuss the word 
meaning and model using the vocabulary within 
sentences.  

Our staff also created knowledge organisers for each topic. The knowledge organisers 
included key vocabulary for each specific topic. The knowledge organisers are shared at the 
start of each session and we revisit this tier 3 vocabulary every lesson.            

 ‘The vocabulary gap is a reading gap’ was a statement we focused on during our project. 
We understood the importance of vocabulary and the impact is has on our pupils 
attainment in Reading. We have 
definitely found that by promoting and 
encouraging a wide range of vocabulary; 
which has been displayed, modelled, 
discussed and shared daily, that it has 
had a great impact on our pupils’ 
confidence in reading and accessing high 
quality texts. Our pupils are also starting 
to use a wider range of vocabulary within 
their own writing. 

 

Parental Engagement 

 ‘To develop parents’ understanding of the importance of reading and encourage parents to 
interact with books and celebrate reading with their children.’ 

 

From the research we knew that parental involvement with reading had a positive 
influence on our pupils interests, engagement and attitude towards reading, we also knew 
it was important for us to promote and provide parents with a range of ways they could 



 

 
 

access a range of reading materials at home. We had a lot 
of exciting plans, including creating reading suitcases to 
send home, parent workshops in school, and our 
foundation stage staff were also planning on visiting 
families and modelling how to interact with the stories at 
home. However, unfortunately, due to the pandemic and 
restrictions in place, we were not able to make these 
happen during our project. Nevertheless we still wanted 
our parents to see the wonderful and engaging reading 

which was taking place in our school and to encourage parental 
engagement in other ways. We therefore set up a school reading 
twitter account https://twitter.com/ReadingatWB.  

Our aim through Twitter was to promote reading, celebrate 
achievements, and share reading events taking place in our local 
area, as well as sharing book recommendations and showing 

parents what reading looks like within our school. Our twitter page has been a fantastic 
way for parents to share photos of their children reading at home with us too, our parents 
are also able to see which books are being discussed in our assemblies and we also share 
individual and whole class reading achievements, we have received positive feedback about 
our twitter account since starting it at the beginning of our project.  

We understood the importance of reading at home but knew some of families would be 
unable to access books, especially with the library being closed 
during the pandemic. Our school was initially unable to send 
reading books home, and we worried about the impact this would 
have on our pupils, and also on the enjoyment of sharing stories 
with their parents at home, therefore we promoted a range of 
reading websites which our parents could access easily at home. We wanted all of our 
families to be able to access books at home, and to have the opportunity to share stories 
with their children.  

We first promoted Oxford Owls and we set up all classes 
with log in details so that they could access books at 
home suitable for their specific book band and age 
group. Although we were currently unable to send 
home book banded reading books, we were pleased 
that parents would still be able to access these at home.  

‘Get Epic’ was also set up for every pupil to access. Parents could 
also engage with this app and see what their children were reading. 
Pupils also earned badges and this was celebrated on our whole 
school ‘Readapillar.’ Our pupils have now read an impressive 5,000 
books on Get Epic since September 2020.   

Staff also discussed other ways our pupils could access stories with 
their families at home. Our staff twitter accounts were a great way for us to continue to 
have communication with our families and share and promote stories which could be 



 

 
 

accessed at home. Staff shared their class reads, links to online books were also shared and 
QR codes were also created for pupils to access copies of their favourite books online at 
home. We also shared our ‘Reading Rocks’ books on our school’s reading twitter page so 
that parents could discuss these with their children at home.  

Further to this, we also promoted festivals and virtual events which our parents could also 
engage with at home, this included the Winter and Summer Reading Festivals and the 
Reading is Magic Festival. We wanted our parents to have as many opportunities as 
possible to foster a love of reading at home too, and we received great feedback from 
parents about their child’s engagement with reading since we started our project.  

We also established links with our local library, and our school reading twitter account 
promotes and shares what is happening in our local area, for example, events such as 
‘Family Book Fun’ and a ‘Rumplestiltskin Storyhunt’ are promoted and shared within school, 
and we encourage our families to take part in these free interactive events.  

During our second lockdown, we wanted to ensure our pupils were still able to access 
daily story time. Therefore, all teaching staff read a chapter of their class read every day. 
All of our pupils could access story time at home, and this was a wonderful way for parents 
to also see staff modelling how to read stories and also understand the type of questions 
we ask our students. Our foundation stage team also created interactive stories every day 
and invited parents to watch the videos by providing YouTube links to their story time 
sessions. We also worked alongside our vocabulary group and ensured that guided reading 
lessons were still being delivered and vocabulary activities were made available for pupils 
and families to access at home.  

Although the pandemic has had an impact on our initial aim of providing workshops, 
reading packs, and home visits, we feel that we have still been able to develop our parents’ 
understanding of the importance of reading through different means, and the feedback 
we have received from parents has definitely had a positive impact on parental 
interaction with books and reading opportunities with their children at home. 

 

Promoting our Classroom Reading Environments 

 

‘To promote a love for reading through the development of our school environment and 
classroom reading areas.’ 

 

From the research we carried out, we knew that there was 
strong evidence linking reading for pleasure and educational 
outcomes, and we really wanted to get our reading culture 
growing across school. We initially looked at our reading 
environments and how we could promote a love of reading 
throughout school. Firstly we wanted our pupils to see us as readers too. Therefore, we 



 

 
 

created ‘What We Are Reading’ displays on our classroom doors. 
This included our key texts for each half term, our whole class read, 

and also what our teachers and support staff 
were reading!  

We want all our pupils to foster a love of 
reading, and due to authors and illustrators 
currently being unable to come into our 
school and share their work, we started 

to look for alternative ways 
for our pupils to engage with 
authors. We encouraged 
our pupils’ to ask questions 
to their favourite authors, 
and celebrated when we 
received tweets back.   

We also accessed as many virtual 
author events as we could. Our 
pupils have attended events with 

lots of different authors, this includes Phil 
Earle, Tom Palmer, Cressida Cowell, Tom 
Fletcher and Joshua Seigal.  

We celebrated Time to Read Week, National 
Storytelling Week, National Poetry Day, Libraries Week and World Book 
Day. We also hosted our very own ‘The Masked Reader’ event, which our 
pupils loved. It was great to see our pupils discussing different books and 
authors.  

We felt that our reading community was growing well throughout 
school, however due to the pandemic, our pupils were unable to access 
our school library, and due to our tables having to go into rows, this 
meant we were limited on spaces for reading corners. So, although we 
were promoting a love for reading across school, we felt that our class 
reading corners were key in ensuring our pupils were able to 
consistently access stories and truly foster a love of reading.  

Once restrictions began to ease, our group then focused on ways we 
could promote reading through our class reading areas. Our research showed that it was 
important that the reading areas were inviting so that pupils would be drawn to the area, 
and that including items such as cosy surroundings, regular new books and providing a wide 
range of choice of literature would be beneficial.  

We then conducted a questionnaire, which went out to all pupils within our school. Our 
questionnaire feedback was extremely valuable in determining our next steps with our 
project. Our pupils shared that 55% very rarely spent time in the reading corner and 17% 
never spent time in the reading corner. We then asked if they would like to spend more 



 

 
 

time in there and a massive 82% said yes. From this, we 
then discussed how we could improve our class reading 
areas. We then gathered further information from our 
pupils about this.  

Our next questions were focused on how pupils like to sit 
when they read, what they would like in their reading area 
and what they would like to see on the walls. From the 
survey carried out by our pupils, 76% would like to sit on 
beanbags and 24% would like to sit on sofas, rugs or 
cushions. When also asked our pupils what would they like 
in their reading area, this included options such as reading 

buddies, iPads to access eBooks, 
headphones and blankets. 76% said that they would like to have 
access to headphones so that they can listen and read quietly, 46% 
would like reading buddies (such as teddies and soft toys), 61% 
wanted access to iPads to read eBooks, and 71% wanted blankets 
and cushions to feel cosy when reading. We also had the option of 
‘other’ and within this, pupils fed back that they would like the 

smart board to show a fireplace, or a cosy setting to help 
them feel relaxed and calm whilst in the reading area.  

From this feedback, we began to plan how our class 
reading areas would look and what resources we needed 
to include. We used our pupil feedback to guide us in 
creating engaging reading areas. We have had great 
feedback from pupils about their reading corners since setting them up in each classroom.  

Our pupils are enjoying accessing the reading corners regularly, as a result of the changes 
we have made. Pupils have also started creating their own stories to display in the reading 
areas too, making these a truly social reading space. Pupils shared that the reading corners 
feel cosy, the beanbags and soft furnishing have been a huge success and our pupils now 
enjoy being able to take time to enjoy and relax in their reading corners. Headphones are  
used by pupils who prefer to read in a quieter environment and pupils’ engagement with 
different genres, authors and texts has been fantastic. This impact on children’s enthusiasm 
for RfP reflects the findings from Cremin et al., 2014, that enhancing the social reading 
environment is a key strategy for developing a culture of reading for pleasure.  

 

Impact 

The main aim of this project was to develop the reading community within our school by 
valuing and promoting vocabulary, increasing our parental engagement with reading, and 
encouraging reading for pleasure within our class reading areas. We feel that we have 
successfully achieved this.  



 

 
 

Through the promotion and focus on vocabulary within our lessons teachers reported that 
pupil’s engagement in lessons has improved. Feedback from staff was that they were 
enjoying the varied activities and resources created, and pupils were also more confident in 
discussing new vocabulary in lessons and group discussions Feedback from pupils has also 
been extremely positive, our questionnaire feedback showed us that 89% of pupils find the 
vocabulary shared at the start of the lesson beneficial and this helps them understand what 
they are learning. 86% of pupils also said the knowledge organisers were useful and helped 
them learn specific vocabulary for new topics. 89% said that they find the vocabulary 
resources and displays easy to use. In discussions with pupils they also shared that they feel 
more confident when discussing and using new vocabulary, and that they enjoy learning 
new words!  

We sent out another parental engagement questionnaire at the end of our project and this 
provided us with valuable feedback. Our questions included ‘Do you enjoy reading with 
your child at home?’ 100% said that they strongly agreed or agreed. We also asked if they 
now regularly read with their child at home, 89% strongly agreed or agreed. 87% said that 
they strongly agreed or agreed that they felt confident to read with their child at home. 
Following on from these questions, we also asked if parents felt that they had a wide range 
of access to books at home, including online resources, 92% strongly agreed or agreed. This 
was fantastic feedback, and our next steps now are to continue to promote and encourage 
parental engagement in reading by offering in-person workshops, home visits and story 
packs to send home, which we aim to start in the summer term once restrictions have been 
lifted across the country.  

Our reading corners have received fantastic feedback too. Our staff have noticed pupils 
choosing to access their reading corners and also selecting a range of genres. Discussions 
around books and authors has improved, as the environment supports social interaction 
about books. We are extremely pleased with our pupil’s ownership and involvement in 
creating their class reading areas. Pupils have shared that they enjoy accessing their reading 
areas and that they like the wide range of resources available. 

Through these three strands our reading community has strengthened. Understanding of 
the importance of reading has grown amongst children, staff and parents.  

Reflections on impact the TaRs research had on practice 

As a school we are going to continue to promote and value our school reading community, 
we are hoping to arrange in-person author visits next year, class trips to our local library, 
and parent workshops. We will continue to share high quality texts and model and discuss 
tier 2 and tier 3 vocabulary. Our pupils will continue to be exposed to a wide range of 
literature and be encouraged to share their love of reading throughout school. Our teachers 
will continue to highlight the importance of reading and our ‘Reading Rocks’ assemblies 
have been so successful that we will also continue to deliver these, next year. Our pupil’s 
engagement in reading has improved immensely during our project and the feedback from 
both pupils and parents has been invaluable. 



 

 
 

At Wild Bank Community School we can confidently say that our pupils are ‘wild about 
reading’ and we are very proud of the brilliant reading community we have created! 

 


