
 

 
 

 

Linguistic exploration - A.K.A a book club for teenagers! 
 

K Atkinson 

 

Context 

➢ I work at Windsor High School and Sixth form in Halesowen, West Midlands.  
➢ HPA students was a school focus and encouraging reading for pleasure was part of our 

literacy focus this year.  
➢ HPA learners and encouraging reading for pleasure- over many years I have, as a form tutor, 

heard that this group of students do not participate in extracurricular activities and also 
hear so many parents each year use the phrase ‘they used to be readers.’ I wanted to link to 
our school priorities and examine how this could be challenged. 

 

OU Research inspiration and rationale 

Questions that were very thought provoking in the Reading 
Communities Audit:  

 

• How often do you talk informally with children in your 
class about reading outside of planned literacy and guided 
reading sessions?  
 

• When have you noticed that children take opportunities to 
talk informally about their reading between themselves? 
 

• Why, in your view, do teachers need to develop reading relationships within and beyond 
the classroom?  

The newly constructed reading communities that developed in classrooms fostered a sense of 
belonging and mutual commitment as well as increased interaction. The project revealed that 
reading for pleasure is a highly social process and that young readers are nurtured through their 
involvement in richly reciprocal communities of readers.’ 

 
‘As the teachers developed their own reading communities in local groups, they came to value the 
time as adult readers to read, share and discuss their reading; they also valued the space for 
reflection on these reading experiences. Through this process, they widened their repertories of 
children’s literature and other texts and learnt about themselves as readers, about reading in the 
21st century and the socially constructed nature of reading. As a consequence, they began to share 
their increased knowledge and enthusiasm for children’s texts with their classes. Conversations 
about texts developed and reading aloud became for many a kind of bonding time.’ 
‘In school, these were typically characterised by reciprocity and interaction, and in summary were 
seen to encompass:  
• a shared concept of what it means to be a reader in the 21st century  



 

 
 

• considerable teacher and child knowledge of children’s literature and other texts 
 • pedagogic practices which acknowledge and develop diverse reader identities 
 • new social spaces that encourage choice and child ownership of their own reading for pleasure 
 • spontaneous ‘inside-text talk’ on the part of all participants 
 • a shift in the locus of control that fosters reader agency and independence’ 

 
Taken from 109- and 154-5 in Cremin, T., Mottram, M., Collins, F., Powell, S. and Safford, K. (2014) 
Building Communities of Engaged Readers: Reading for pleasure, London/New York: Routledge. 

 

Aims  

I would like students who can recommend books to each other and for reading to become a social 
process with increased interaction - this would ultimately give them more confidence in their 
academic journey as well as they were able to provide perceptive comments about reader 
positioning and hopefully make them readers for life at a time when we hear many parents say ‘they 
used to read...I don’t know what happened! 

Outline 

The name was important for this 
project as I didn't want to call it a 
book club or a reading club as there 
are sometimes negative connotations 
linked to these (wrongly of course but 
sometimes it’s all in a name!’ I called 
it the Linguistic Exploration 
group. The group met each week and 
a google classroom was created so I 
could communicate with them too.   

 
The first project we started was to 
shadow the Carnegie Award and so students read and discussed a huge variety of books and 
wrote/shared reviews on them. We also participated in language sessions linked to the texts we 
were reading by exploring language change and use of Elizabethan language (link to Literature texts 
studied in English.) 

 
 
The students started to discuss other books they were reading 
and I shared my recommendations too. We watched the Carnegie 
award streaming and although they disagreed with the winner 
they were talking with confidence about why and which book 
should have won. 
 

 We shared books we had enjoyed and made recommendations to each other.  

Impact 

• Improved confidence in talking about and recommending books 



 

 
 

• Positive parental engagement - parents told me they were pleased their son/daughter was 
part of the group. 

• 100% of the group said it had made them aware of other genres and supported their 
reading in lessons.  

• 100% of the group said they enjoyed discussing the book and listening to the opinion of 
others. 

• 80% of the group said they had shared the book with someone else outside the group.  
• 100% said they plan to continue in the group with 80% wanting to suggest books to read 

compared to just 10% when I started the group. 
• 100% said they liked the link between language and reading which I have intertwined with 

this group making it a linguistic exploration group.  
 

Reflections on impact the TaRs research had on practice 

I now look forward to continuing with this group in Year 11 and hopefully using it to support reading 
for pleasure and wellbeing as some told me they have struggled with reading due to time as they 
are busy with school work etc.  
I also want reading for pleasure to be something the school focuses on, so this group will feature 
more in newsletters and staff briefing sessions and also work with younger students. I am trialling us 
all reading the same book, but they liked the Carnegie style and so will perhaps look at working with 
the school librarian to choose a collection of texts to read. 

 
The fact that parents talked to me and other staff about this group at parent evenings was really 
promising. They were really positive and pleased this opportunity had been given to their children.  
I would really like to have more boys participate in the group in the future. I would also like for these 
students to become part of the literacy leaders programme in school, and do as they wanted to do 
and recommend books which shows the confidence this group has given them.  

 

  


