
 

 
 

 

RfP: Talk, talk, talk! 

                                      Katie Elcoate                

          “A book is a dream you can hold in your hand!” 

 

Context 

I am a KS2 teacher at Jarrow Cross C of E Primary School in South Tyneside. I have 
always been passionate about instilling a love for reading and I work closely with the English 
lead in relation to reading for pleasure. Over the past few years, we have become 
increasingly pro-active in becoming a reading for pleasure school and further developing a 
consistent and positive reading culture. Our main priority is providing all readers with equal 
opportunities by making our reading culture accessible to all due to being in a catchment 
area with a high percentage of pupil premium. Ultimately, we want every child to leave our 
school being a ‘reader’, a child who can and WANTS to read.   

 

OU Research inspiration and rationale 

The stand of TaR’s I chose to focus on was strand 3: A reading for pleasure pedagogy 
which includes: social reading environments, reading aloud, independent reading and 
informal book talk with an increased focus on book talk.  

The ‘Reading Communities: why, what and how? Teresa Cremin 2019’, really strips reading 
for pleasure back to its simplest and purest form and focuses on the heart and essence of 
reading purely for enjoyment.  

The most beneficial impact of developing reading for pleasure is developing new reader to 
reader relationships and communities of readers (Cremin et al.,2014). The biggest 
influence on children is children themselves, so developing a culture where they are 
exposed to informal conversations about literature with one another can only widen their 
reader’s knowledge.  
Linking with other comment made by Teresa, where she discusses teacher’s knowledge 
and their own awareness of texts, shows that teacher’s knowledge will develop further 
based on the active discussions/book talk being a driver to ensure that they are aware of a 
vast range of authors and literature available.  In turn, ‘the will influences the skill and vice 
versa (OECD, 2004)’ will not only impact the children but also the skill and knowledge of 
adults too.   

Aims  

I am an advocate for Reading for Pleasure but admittedly since COVID, my reading area has 
been neglected for a short period of time. I believe this was because when all of my soft 
furnishings were removed (I have a settee in and my reading area looked like a sitting room) 
and distancing guidelines, I felt like the reading area looked uninviting but I was at a loss as 



 

 
 

to how I could maintain a reading area. However, there is much more to reading for pleasure 
than simply a reading area such as: reading communities and book talk. This was when I 
reflected and realised that I already had in place a range of things to advertise reading for 
pleasure, however, I simply needed to increase the presence of those things e.g., book talk, 
reading community etc.  

My biggest aim was linking with: 

“Reading for pleasure is more closely associated with intrinsic motivation; it is reading that 
children do for themselves at their own pace, with whom they choose and in their own 
way.”(Cremin, 2019 ) 

Thereby following the RfP pedagogy of: Learner-led, informal, social and with, texts that 
tempt.  

● To develop children’s knowledge of literature and to have texts that tempt; 
 

● To develop a reading community between staff, parents/carers and children; 
 

● To ensure that all readers have the opportunity to explore engaging texts suited to 
their ability; 
 

● To ensure that texts are available to tempt children;  
 

● To make children aware of the texts that are available to them and that bookshelves 
are inviting and accessible;  
 

● To develop reader to reader relationships by ensuring there are many opportunities 
(daily) to discuss books. 

Outline 

● Relaunched our book corridor library 
again, as well as, ordered a new set of 
books for the children to choose from, 
purposely choosing texts written by 
unfamiliar authors. In the past we had the 
book corridor library but I took it down 
two academic years ago due to COVID 
with the intentions of putting it back up 
once restrictions eased but I never did; 

● Launched a library (Trip/Book Advisor 
style) in our office/reception area; 



 

 
 

● Bought newer audiobooks and put 
them in my reading area as a trial 
before we launch this in other year 
groups; 

● Increased book talk in our classroom 
to ensure that it was daily: listen to 
poetry each day, book/character 
reviews (Harry Potter style- sorting 
hats), book shout outs and 
recommendations to friends/peers 
and I have discussed the books I 
read at home; 

● Virtual author visits and then 
purchased the books available to read as a home reader; 

● Read to the children every day, before home time. 

 

 

 

 

 

 

 

Impact 

The impact this has had on my classroom’s reading culture has been engaging and 
inspiring. Children have been inspired by other children to read books that they would not 
usually and try out genres that they initially had stereotypes about e.g. “Diary of A Wimpy 
Kid is for boys.” This project has also helped those very reluctant readers become less 
reluctant. It has also given children a platform to develop their voice and their confidence 
has grown when discussing books.  

Examples of impact through quotes from the children:  

Pre-project views:  

“I don’t really read for fun, just when I have been told to by the teacher.”   (aged 10) 

“Reading is boring. It takes so much effort. At home I prefer to play video games in my free 
time and I would not really choose to read at home unless I am getting nagged at.” (aged 9) 

“Reading is tricky and big thick books put me off because of how much there is to read.” 
(aged 9) 

 



 

 
 

“Poetry is boring and it isn’t reading. I would never choose a poem book.” (aged 8) 

Post-project views when being asked:  

When you hear the word reading, what comes into your mind/head? 

 

 

 

 

 

 

 

 

 

 
 
 
 

 

Have you always enjoyed reading? If not, what has changed? 

 

 

 

 

 

 

 

 

 

 



 

 
 

 
 

 

 

 

 

 

Has the classroom and people inside of the class helped develop your enjoyment of 
reading? 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 



 

 
 

 

 

 

 

 

WOW MOMENT/ POIGNANT MOMENT QUOTE:  

One of the three children I looked closely at was such a reluctant reader. This child is pupil 
premium and is working considerably below age-related expectations for reading. It is 
important to note that this child has made little progress with reading in terms of data and 
fluency over the academic year, however, this child now openly said that they enjoy reading 
because they are better at it. 

 Over the year, this child’s reading for pleasure has developed remarkably and reads at 
home every night before bed. When this child says ‘better’, I feel a sense of pride that they 
know they have ‘got better’ and not from a data point of view or necessarily academically, 
but because their confidence about reading and with their book talk due to the presence of 
reading for pleasure and the culture in my classroom having a greater presence.  

This is the essence of this project and reading for pleasure in general. This child’s attitude 
reminds me of a photograph of a cat looking into a mirror and sees a lion with a key 
message of ‘what matters is how you see yourself.’ This child now loves reading which is 
the most rewarding outcome.   

 

Reflections on impact the TaRs research had on practice 

As a school, we strive upon ensuring that every child will leave school as a reader, a child 
who enjoys reading. This is embedded from EYFS to ensure our reading culture is apparent 
from a young age. Despite our efforts, we do still have a proportion of children who are 
reluctant readers so our aim is to continue to embed and further our reading for pleasure 
culture and ethos.  

On reflection, our next step is to continue with what we are doing and make sure that it is 
consistent amongst every year group. We also want to further develop our reading 
community with parents to engage parents and get them involved not only in our school 



 

 
 

community but to inspire them to read with their children and develop their own book talk at 
home.  

We also aim to roll out the use of audiobooks in more classrooms to assess impact of 
reluctant readers.  

As well as further developing our reading environments in school, we aim to create a 
reading chest or hut for the children to access books on the playground. We did have a 
book trolley previously, however, it become unappealing and uninviting for the children due 
to the books being old and outdated.  

Finally, my reflections as an individual and of my pedagogy are: 

-Always be proactive; 

-Regularly reflect on my environment and practice, particularly through the use of pupil 
voice; 

-Never assume children’s level of reading for pleasure – talk, talk and talk!  

-Make reading accessible always and reflect in every aspect by questioning, is this 
accessible for all readers; 

-Always make time for book talk in many different forms; 

-Regularly visit websites such as books for topics and read the newsletters to ensure I am 
kept up to date with the latest books and to widen my knowledge of authors.   

 
 

 

  

 


