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St Mary’s Primary School, a Catholic Voluntary Academy 
 
 

 
 
 
 
 
 
 
Context 
St Mary’s Primary School is a Catholic Voluntary Academy situated in a semi-rural location 
on the northern outskirts of Sheffield and takes pupils from a wide catchment area. It is a 
one form entry Roman Catholic School with currently 191 pupils on the roll from the ages of 
4 – 11 (YR to Y6).  The number of pupils that Speak English as an Additional Language is 11% 
and Pupil Premium 9%.  The proportion of pupils with SEND is below average at ….   
 
Our school mission statement is 'Journeying in the light of Christ, together we live and 
learn' 
 
This mission statement influences all of the work of our school. Our school is a proud 
Catholic school and as such we try to offer something that is radically different and that is 
distinctly Catholic.  Education of the children takes place within a Christ centred 
environment.  This is most evident in the relationships that are present throughout school.  
We acknowledge that all our children are on a special and unique journey of faith and we 
can provide opportunities for them to develop spiritually, morally, socially and culturally on 
this journey.   
 
Everything we do at St Mary's is built upon the foundation of our 4 main values.  These 
are faith, pride, challenge and success.  This means we aim to develop as people who are 
tolerant, respectful, spiritual, reflective, independent, inclusive, resilient, collaborative and 
aspirational.  We persevere, show initiative and solve problems.  We have enquiring minds, 
high expectations, high self-esteem and high self-worth.  
 
Reading Curriculum at St Mary’s Primary School 
In 2017 all staff undertook whole school training in the systematic synthetic phonics 
programme Read Write Inc. to deliver phonics teaching to Reception and Year 1 children.  
This was quickly established and results from the phonics screening checks have consistently 
been above National Average and increased year on year since – 2017 87%, 2018 90%, 2019 
93%.  The percentage of children achieving expected standard at the end of KS1 and KS2 in 
reading has again been above National Average for the last 3 consecutive years.        
 
In 2018, Amy Gee took over as the Early Reading Lead and Early Years Teacher and 
continued to rigorously embed the school’s fidelity to the Read Write Inc. phonics 
programme which was evident from successful Audits from the English Hub and School 
Improvement Partners from Learn Sheffield.  We were aware, as a school, of the importance 
of developing a Reading Curriculum that incorporated the teaching of early reading through 
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systematic synthetic phonics, closing the word gap through the teaching of early language 
and encouraging a love of reading among pupils.  In addition, training from Learn Sheffield 
highlighted one of the areas of focus from the Education Inspection Framework on Early 
Reading and Phonics was developing a love of reading.  
 
However, after attending Reading for Pleasure: Building Communities of Engaged Readers 
Webinar Series with Teresa Cremin in June 2020, both the Early Reading Lead and Deputy 
Head Teacher reflected further on our Reading Curriculum.  It became apparent for us as a 
school that although we taught the skills of reading well which is evident in attainment we 
needed a coherent Reading Curriculum that also incorporated an enjoyment and love of 
reading.  Therefore, we decided to embark on our journey with our Cluster of Catholic 
Schools and the Open University on the Reading for Pleasure Project in September 2020.     
 

 
 
‘Children develop the habit of reading widely and often for both pleasure and information 

… join in discussions about books that are read to them and those that they read … 
recommend books to others … make comparisons and choices.’  (The National Curriculum, 

2014). 
Explore 
Intention: we defined the problem and established a baseline 
As a school we had already tentatively begun our own reading for pleasure journey by 
beginning Mystery Reader in the academic year 2019-2020 pre COVID.  Parents, 
Grandparents and family members were invited into school to share a story with their 
child’s class and it was a mystery whose adult it would be until they turned up at the 
classroom door.  This quickly took off in the Reception Class where the Early Reading Lead 
was the class teacher.  We also began voting for our favourite story in Reception class giving 
the children ownership of the stories read to them, which spread to some other classes also 
joining in.  St Mary’s had a well-established reading morning each week with parents again 
being invited into school to share a story with their child.  The School Council also arranged 
book swaps at these reading mornings.  Children that stayed in the classroom shared a story 
with an older child from another class.   
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Historically, we made World Book Day a special event as a school with staff getting dressed 
up as the theme of a popular book such as Mary Poppins, Alice in Wonderland, Harry Potter 
and Peter Pan.  The library would be decorated to match theme and the children would be 
encouraged to dress as a favourite book character and bring in work based on their chosen 
book.  We also previously had competitions on World Book Day to send in pictures of 
reading in unusual places.  Finally, just before the National Lockdown in March 2020 we 
hosted our first bedtime stories where children and parents came back to school in the 
evening wearing their pyjamas to drink hot chocolate and listen to a teacher read a 
favourite story.   

 
 
 
As part of developing the Read Write Inc. programme in the academic year of 2019-2020 
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the Early Reading Lead shared the Best Book Corners document with staff in a professional 
development meeting with one of the focuses being on sharing our excitement for 
children’s books and ensuring children have access to the best books available, written by 
authors for children to enjoy.   
 
We officially began our Reading for Pleasure project by sharing information with staff about 
the Teachers Reading Challenge and asking them to sign up to the Reading for Pleasure 
Newsletter.  At the end of the challenge all staff that took part created a powerpoint of the 
books they had read which were displayed in the library and certificates were handed out 
alongside children’s ones for the Summer Reading Challenge.  This was a great way to kick 
start our journey! 
 
 

  
The Early Reading Lead and Deputy Head Teacher identified staff to begin the change team 
to include themselves, the English Lead (KS2) and a Newly Qualified Teacher (KS1).  Initially 
we intended to have a mixture of Teachers and Teaching Assistants although due to some 
staff absence this was not able to happen.  The change team members were chosen based 
on wanting a representative from each key stage, their enthusiasm for taking on new 
concepts and what we knew about their own reading habits.  We thought with what we 
knew about the lack of emphasis on reading for pleasure in initial teacher training it was a 
great opportunity to support our newly qualified teacher in developing this area. 
 
The Baseline surveys  
Although we had already started work to develop RfP, we did not have clarity about our 
strengths and weaknesses.  The surveys and information provided on the Open University 
RfP website, along with the guidance from the OU RfP team, helped us to gather baseline 
information to inform our planning. In October 2020 12 teaching staff including 2 trainee 
teachers were asked to complete the Primary Survey to review their practice in relation to 
Reading for Pleasure.  This was placed outside each teacher’s classroom door at the start 
of a professional development meeting and they were then asked to complete it during 
the meeting and return to the change team at the end.  This enabled us to obtain a true 
reflection of each teachers practice without them having time to look up the answers.  All 
pupils in school filled in either the KS1 or KS2 Reading for Pleasure Children’s Survey with 
the younger children in school (YR and Y1) being supported by an adult to record their 
responses.  Both the adult and children’s surveys gave the change team detailed 
information about their reading knowledge, preferences and habits.       
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The Teacher Surveys 
Upon initial analysis of the teacher surveys they revealed that teacher’s knowledge of 
authors was limited to Enid Blyton, Michael Morpurgo, Roald Dahl and celebrity authors 
including David Walliams and JK Rowling.  In relation to picture books most teachers valued 
the work of Julia Donaldson, Oliver Jeffers and other childhood favourites such as AA Milne.  
Most teachers could not name more than two poets and all cited Michael Rosen as a poet 
they valued the work of.  Interestingly, further analysis of the Trainee Teachers surveys 
revealed their knowledge to be limited to either one poet or they were unable to name any.  
Learning walks in the Autumn term focusing on book areas also supported these findings as 
they identified that staff’s recommendations and author focuses in KS2 were limited to the 
same authors from the surveys.  Both the surveys and the learning walks revealed that staff 
seemed to lack diversity in their knowledge of authors and characters represented in the 
books they were recommending making this a clear next step for all staff.  
 
The change team reflected on these findings and discussed how knowledge of children’s 
literature doesn’t seem to be given the significance needed in teacher training.  This in turn 
means that teachers have ‘limited and limiting repertoires of children’s authors, poets and 
picture fiction creators’ (Cremin et al., 2008, b).   
 
In the next part of the change team’s analysis they moved to focus on the reading for 
pleasure pedagogy of informal book talk with over half the staff only sometimes making 
time for this outside literacy sessions.  Most teachers said that they only sometimes made 
time for children to talk about their preferences as readers and the same for adults making 
tailored recommendations to particular children.  For the change team this was a clear area 
of development and it seemed to go hand in hand with developing teachers’ knowledge of 
children’s literature.   
 
The teacher surveys further revealed that reading aloud and independent reading time was 
inconsistent between classes.  KS1 and EYFS offered more opportunities for reading aloud in 
class with many teachers referencing the voting for stories which happened daily in these 
classes, although the choice of books selected was teacher led.  In KS2 there appeared to be 
more inconsistencies with some classes prioritising reading aloud and independent reading 
and others saying this happened less frequently as little as once a week in some cases.   
 
The Children’s Surveys 
We then moved onto analysis on the children’s surveys which allowed us to compare the 
data from EYFS/KS1 to KS2.  The Senior Leadership Team had already identified from 
learning walks that book areas, displays and voting systems were fully embedded in 
EYFS/KS1 and we could clearly see from the data that this was having an impact on 
children’s love of reading with 75% of children saying they loved it.  In KS2 the percentage 
was significantly lower at 39%.     
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EYFS/KS1                                                                KS2 

          
   
 
EYFS/KS1                                                                KS2 

  
 
It was no surprise, given the selections of texts and authors named in the teacher surveys 
and earlier evidence from learning walks, that the children’s knowledge was limited to 
dated and celebrity authors.  In KS2 many children were unable to give a specific book and 
simply said ‘Harry Potter’ books.  In classes where the teacher had a focus on Roald Dahl 
and was reading this in the reading aloud session the children could only name Roald Dahl 
titles.  In KS1 and EYFS, many children in Y1 and YR were unable to name any authors or 
titles of books and would either say ‘I can’t remember’ or ‘that book about the dinosaur’.  
This emphasised for the change team the need to make this explicit to the children when 
reading aloud in class.  This linked to the importance of working with parents on developing 
their knowledge of new and current texts to support reading at home.   
 
A significant and surprising area to note from the children’s surveys was the children’s level 
of enjoyment when listening to their teachers read.  This was mainly in KS2 where often 
time was not given to reading aloud or the texts and authors selected was limited to Enid 
Blyton or David Walliams.  The change team expected the children’s level of enjoyment to 
be lower however, many children cited the teacher use of ‘funny voices for different 
characters’ as what made this enjoyable.  This was a positive outcome from the surveys and 
a good baseline for which to build.  Although it is also important to consider that some of 
the children could also have responded in this way as they knew their teacher would read 
the survey and wanted to please them.      
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KS2 
 
The final point to consider from the children’s surveys was that book chat was again limited 
in all year groups with the small proportion of children that did make time for this being 
between family members at home.  21% of KS2 children said that they talk about what they 
are reading at school.  This again linked to the teacher surveys and further heighted the 
need for the change team to prioritise this.   
 

 
 
Additional points to note from the teacher surveys included: teaching staff were not 
showing themselves as readers to the children and talking about what they were currently 
reading inside and outside of school.  The change team felt that this was mainly because 
staff were reading adult books outside of school and not children’s books which meant 
that they could not have these conversations with the children.  This links significantly to 
book chat: if staff are not reading books outside of school or during independent reading 
time they are not equipped to have conversations with children about what they are 
reading or make recommendations based on what they have read. 
 
Finally, it was evident from some teacher survey about their lack of understanding of what 
reading for pleasure is with some staff noting points about assessment and English 
Mastery.  Leading the change team discussion on this was important as we needed to 
agree how we would work strategically to develop staff understanding of reading for 
pleasure pedagogy. The INSET day was a good way to start this work with all stakeholders.   
 
 
 
Prepare 
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Intention: we created a clear, manageable plan action plan for achieving our RfP aims 
As a change team we knew that ‘reading for pleasure is the single most important 
indicator of a child’s future success’ (OECD, 2002).  A wealth of international research 
supports this with the benefits of reading for pleasure including: 
• increased attainment in literacy and numeracy (e.g. Anderson et al., 1988; OECD, 2010; 
Sullivan & Brown, 2013)  
• improved general knowledge (e.g. Clark and Rumbold, 2006)  
• richer vocabulary (e.g. Sullivan & Brown, 2013)  
• supports identity explorations (e.g. Rothbauer, 2004)  
• encourages imagination, empathy and mindfulness of others (e.g.Kidd & Costano, 2013)    
 
We wanted to create clear aims that would have the most impact on reading for pleasure in 
our school.  We had a number of areas we wanted to focus on and these also included 
creating a reading community and supporting parents.  After careful reflection of the 
current climate (we are in the middle of a global pandemic and we needed to be realistic) 
the change team refined their aims and made them focused and achievable:  

• To build teachers knowledge of children’s literature 
• To develop informal book talk in all classrooms 

Working on these two Aims, inevitably the staff would gain more insight into children’s 
own reading choices, preferences and habits.  
   
Aim 1 To build teacher knowledge of children’s literature. 
Research tells us that in order to develop children’s reading for pleasure teachers need to 
have a considerable knowledge of children’s literature and other texts.  Teacher’s 
knowledge of children’s literature is dominated by Dahl and celebrity authors and is 
insufficient to support reader development (Cremin et al., 2009; Clark and Teravainen, 
2015).  From the baseline teacher surveys this was a key area that needed to be developed 
at St Mary’s as they teaching staff were reliant on childhood and celebrity authors and were 
not well equipped to make recommendations to children.  Therefore, the change team 
decided to focus on how we could support all staff in developing their knowledge of 
authors, picture fiction and poetry.   
 
Aim 2 To develop informal book talk in all classrooms. 
Building in time to share supports children in fostering reading for pleasure which is evident 
in research from Cremin et al., 2014 which stated ‘talking about texts also gave teachers 
useful insights into children’s lives, knowing children better enabled teachers to be more 
effective in choosing and recommending texts’.  The change team wanted staff to make 
time for quality book chat which was based on recommendations to each other and we felt 
that this would also support teachers in developing themselves as reading teachers which 
we know has an impact on children’s desire and motivation to read.   
 
Through our focused aims we wanted to create an atmosphere and ethos where reading for 
pleasure is a priority for all stakeholders.  We want children to choose to read for pleasure 
and engage and respond to the texts they read, to support children in becoming readers for 
life with an embedded reading community and culture. 
 
The change team carefully selected 2 or 3 children from each class in school based on their 
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responses from the children’s surveys and what we already know about them, their 
backgrounds and reading preferences.   
Deliver 
Intention: we implemented our development plan and documented its ongoing impact  

 
The change team began with a teacher professional development meeting to talk about 
Reading for pleasure and making recommendations to children in book areas by carefully 
selecting (considering diversity) and reading texts from the school library for the Teachers 
Reading Challenge.  The Early Reading Lead offered a model of what a reading corner 
might look like.  This also linked to previous professional development meeting on 
developing the best book corners.  Learning walks in the Autumn term 2020 identified Early 
Years and KS1 as having a consistent approach with still some work to be undertaken in KS2.  
Next steps and actions were identified and shared with all staff.   
These included:  

• a basket of 4/5 teacher recommended texts including diverse authors and character 
representation and books to promote personal, social and emotional development 

• display of reading trees to offer different options of well-known authors, e.g. if you 
like X try X 

• An author/theme focus display 
• a selection of topic related books  
• class voting system for a choice of 2 books at reading aloud time  
• photograph of 2 selected librarians – table top display of their favourite books with 

their recommendations. 
 

   
 
Key documentation was shared with teachers to support in their selection of texts for their 
classroom which included recommended reads posters for each year group.  
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All teachers were asked to create a list of at least 5 ‘end of year must reads’ for their class 
based on books from the recommended reads posters, recommended books that promote 
diversity and wellbeing from Read write Inc. book lists, recommended books that promote 
Philosophy 4 children from SAPERE and book awards including UKLA, Carnegie and 
Greenaway Awards. 
 

  
 
Branching out posters were shared with staff and displayed in reading areas to support 
teachers in making suggestions about which authors children could choose to read based on 
their preferences.  Feedback from teachers indicated that the branching out posters were 
incredibly supportive.  One teacher said ‘I noticed that when my class were doing book 
waves on Teams they kept bringing Julia Donaldson books so I decided to share a branching 
our from Julia Donaldson poster in the chat and I got some great responses.   Parents began 
sharing the books their children were reading on our observation system and these included 
books like Ruby’s Worry and Look up.  I’m sure the reading newsletter also impacted on this 
shift’.     
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The end of year recommended must reads for each class were used by the Deputy Head 
Teacher to create a comprehensive list of books we wanted for our library and classrooms.  
We had a donation of money to spend on books and these recommended reads were 
quickly purchased and displayed in the staffroom in a book blanket.  The timing of this being 
perfect as it was before we had our whole school INSET day.  The books were left for staff to 
look at, talk about, share with their class.  In preparation for the INSET day staff were asked 
to select from the book blanket  

• a book that tempts you 
• a book that you’d probably not choose to read 
• a text by an author that you know or have heard of 
• a book in another genre – poetry, graphic novel, non-fiction. 

 
One teaching assistant before the INSET day said ‘I really don’t know what to bring.  I like 
the book we are reading at the moment in class (for English Mastery)’.  This led to a 
discussion with the Early Reading Leader and the TA about the new books in the 
staffroom in the book blanket. 
 
After the whole school INSET training the feedback from staff to the change team was 
positive.  There appeared to be a deeper understanding of what reading for pleasure is and 
staff were reflecting on their current practise.  One teaching assistant said ‘I didn’t realise 
actually how much book chat I already do’.  Whilst another said ‘I realised I need to know 
more about what children like to read’.  The purchase of new and current texts and the way 
these were introduced to the staff in the staff room offering them time to look at, share and 
talk about them and the way they were integrated into the INSET day helped to develop 
natural conversations about reading.  It was observed that staff began to engage in informal 
conversations about what they were reading including both children’s and adult literature.  
The timely introduction of bite size reviews in professional development meetings and 
children’s padlet also helped to facilitate this and staff took this on board and enjoyed the 
opportunity to share what they had been reading and why they were draw to the book.   
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Initially the change team started with post-it book recommendations and book gifting for 
case study children to begin to offer a role model to their colleagues about where to begin 
with book chat.  Information about how to foster book chat was shared with staff and 
parents.   

  
 
Then in January – March 2021 we went into National Lockdown due to COVID-19.  This 
meant that we needed to be creative in how we developed book chat virtually as for the 
main part of our reading for pleasure project many children would be at home remote 
learning including several of our case study children.  The change team decided that we 
could develop book chat through encouraging the children to share with each other on the 
daily teams check-in what they were reading and why they liked it.  It was their own virtual 
mini book review.   
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‘I couldn’t do a teams meeting without a child waving a book at me and we always made 
time to share what everyone was reading at home and give suggestions.  It really gave me 
a great insight into the reading preferences of my class’ said the YR teacher. 
 
The change team asked all staff to use The Open University share the love of reading 
posters to set weekly RfP assignments for their class on teams.  Teachers were also asked 
to share a poem each day on their daily check with their class.  The change team  thought 
that poetry was a great way to start this as it was an area that staff had the least 
knowledge of authors.  The change team made suggestions about where staff could find 
poems to support this and made recommendations.   

 
 
Feedback from staff in professional development meetings suggested this was successful 
and many staff asked if they could extend this to reading a story or picture books which 
was supported by the book blanket in the staffroom.  Staff also began a voting system on 
team where the children could vote for which book they would like recording or to listen to 
live on teams. 
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This year World Book Day took place remotely and the English Leader who was part of the 
change team offered different suggestions about activities that would promote reading 
for pleasure including reading rivers and creating artwork based on chosen books. 
 

  
 

Y1 student teacher reading a 
story on Teams with Mary Beary 
the Sheffield Children’s Hospital 
Charity Bear (before it was 
painted). 
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Children were encouraged to create their own book blankets with one Y2 child creating one 
in the colours of the rainbow and posting on social media. 

   
Y2 child’s book blanket                   Y1 collective book blanket (Keyworker children) 
 
A Y3 child said when she was asked to create a book blanket at home ‘I think I’ll choose this 
book for my friend because I know he likes Minecraft and in Y2 there was a Minecraft book 
but he didn’t get a chance to read it because everyone else had it.’   
 
In YR one of their reading assignments was to create a reading den at home to share their 
favourite book with their teddies.  During a subsequent reading governor virtual visit a YR 
child talked about her reading den with her face lighting up saying ‘I loved making the 
reading den during lockdown’. 
 

        
 
When the children returned after National Lockdown the change team quickly realised 
that we needed to sustain the great start made to the project which was initially via 
remote home learning.  Weekly library sessions for classes were timetabled for children to 
have time to explore the new texts purchased.  In Reception class, a highlight of the week 
was getting to explore the library and choose a new book with the Teaching Assistant.  The 
Teaching Assistant was aware of the focus children and began to make detailed 
observations in her library sessions.  Of one of the case study children who said they did not 
like reading she noted that they quickly developed positive self esteem in reading and 
encouraged his peer when they said ‘I can’t read’ by saying ‘yes you can look you do it like 
this just turn the pages and talk about the pictures’.   
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The Deputy Head Teacher worked hard to secure multiple copies of several different books 

Spontaneous book chat in the 
Reception class reading area with 
a case study child which was 
encouraged by a carefully chosen 
librarian. 

YR TA sharing a story from home 
called Simon Sock by Sue 
Hendra. 
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through Chatterbooks to set up book clubs for our case study children.   
 

 
 
Review  
Intention: reviewing to ascertain impact at the end of the academic year  
Aim 1 To build Teacher knowledge of children’s literature  
The teacher surveys were conducted again in July 2021 to include 10 teaching members of 
staff.  Unfortunately, our trainee teachers were on placement at another school and unable 
to take part in the final survey.  Again, the teachers were asked to complete the survey in a 
professional development meeting under the same conditions.  The findings of the surveys 
revealed a positive outcome towards the aim of building teacher’s knowledge of children’s 
literature.  Staff were able to name a wide variety of authors and picture book authors 
which are summarised in the image below. 
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This was also reflected in reflected in book areas where focus books and recommended 
teachers reads represented a diversity of authors, genres and characters.  However, an area 
that we felt needed ongoing support was teachers knowledge of poetry.  Teachers could 
name some authors of poetry but they were still limited and less varied. 
 
Interviews with children and teachers revealed ‘Mrs T reads children’s books because they 
are more adventurous and they make her want to read more.  I got recommended Cogheart 
and that is one of the books I’ve loved the most’ Y5 Child.  ‘We have 5 must read books in 
class recommended by our teacher.  I haven’t read invisible dog yet because other people 
have had it but I really want to read it.’ Y4 child.  ‘My desk is always covered in books that 
the children have recommended to me. I know so many more authors now’ Y2 Teacher. 
 
The same teaching assistant who mentioned before the INSET day that she did not know 
which book to choose and liked the English Mastery book was asked for her feedback at the 
end of the project and she stated ‘I found the INSET day really informative.  I liked having 
the opportunity to look at and discuss at the new books everyone chose and why.  I found 
that everyone had their own different reason for choosing a book.’ 
During a reading governor visit a YR child choose to share the book A poem for every day of 
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the year: Tiger, Tiger Burning Bright chosen by Fiona Waters because their teacher 
recommended it and they loved the pictures.  The YR teacher said ‘the boys are always 
choosing to look at the Tiger, tiger book.  It’s so popular.  We performed a poem from it for 
our class assembly and the children love looking for it in the book and reciting it.’ Many 
children in reception class named this book as a favourite in interviews and children’s 
surveys as well as The Suitcase by Chris Naylor-Ballesteros and There’s a Bear on my Chair 
by Ross Collins.  It was apparent from the EYFS/KS1 children’s surveys that they were able to 
name a wider variety of book titles including my book with no pictures, I am the seed who 
grew the tree, Moon zoo, aliens love underpants, Barry the fish with fingers, snail and the 
whale compared with baseline data.  In KS2 again children were able to name a wider 
variety of authors including Tom Gates, Jeff Kinney, Andy Griffiths, Jon Klassen, Derek Landy, 
Matt and Tom Oldfield, Little People Big Dreams.    
 

  
KS1 November 2020                                                   KS1 June 2021 
 
The findings from the final children’s surveys revealed a slight increase from 69% to 75% in 
children’s love of reading in EYFS/KS1 which was already high in the baseline survey.  
 
 

  
KS2 November 2020                                                    KS2 June 2021 
 
In KS2 again there was a light increase in children’s love of reading from 39% to 46%.  For 
some children there was a huge contrast in their surveys with one Y3 child saying in the 
baseline ‘I don’t like reading because it’s boring and tiring’ to ‘I love reading because it is a 
fun activity’ in the final survey. 
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KS2 November 2020                                         KS2 June 2021 
 
We saw an increase of children’s perceptions of themselves as readers in KS2 go from 18% 
to 30%.  
 
Aim 2 To develop informal book talk in all classrooms. 
 

  
KS2 November 2020                                           KS2 June 2021 
 
The above KS2 findings reveal a significant increase in the book chat in KS2 classrooms from 
21% to 57%. 
 
This was also reflected in interviews with children when asked about book chat –  
‘I like reading in school because I can talk to my friends about my books’.  ‘When I get a new 
book, I want to spread the word to my friends to read it.’ Y4 child.  ‘Reading the same books 
as my friends is the best because we can talk about them’ Y2 child.  ‘I asked my teacher to 
read it…I wanted to discuss it with my teacher’ Y2 child.  ‘We talked about the book we 
were reading together at break times and we even acted it out.  Remember you were the 
rider and I was the pony.’ Y3 children. 
 
When reflecting on the case study children the results varied from child to child with the 
children in EYFS/KS1 having the most impact in changing their perceptions of themselves as 
readers and their enjoyment of reading with only 2 out of 9 children saying they didn’t like 
reading.  ‘I love reading it’s so relaxing and it helps me learn’ YR child.      
 
Pupil interviews with case study children helped to understand further why there didn’t 
seem to be a change in the baseline and final data particularly in KS2.  For some children 
that were observed being enthused about reading during book clubs and wanting to create 
their own mini book club with friends this was not reflected in their final survey results.  ‘I 
really enjoyed the book club’ Y4 child.  ‘I really liked the book club because we shared pages 
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that I hadn’t yet looked at and it made me want to look at them.’  Y2 child.  Other children 
interviewed said ‘I do like reading but I’d just rather be doing something else’ Y3 child.  
‘Reading is ok but I would rather be doing something and moving around’ YR child.   
 
The Change Team reflected on the case study children and agreed that the older the 
children, and where reading habits and perceptions were embedded, the harder it would 
be to change this.  Therefore, these case study children would need continued support in 
their RfP journey. 
Sustain 
Intention: our review and plan for embedding implementation and impact in future years 

 
 

In the Change Teams final meeting we gathered to discuss the overall shift in all 
stakeholders’ opinions on what reading for pleasure is and identified the above table from 
the Building Communities of Engaged Readers: Reading for Pleasure (Cremin et al., 2014) 
text as a comprehensive summary of how this is different to reading instruction.  We felt 
that we had seen a dramatic change and shift in both staff, child and governors’ perceptions 
of reading at St Mary’s and were keen to continue and sustain the RfP journey with an 
emphasis on working with parents.  In a June 2021 report from St Mary’s Primary School 
Governors after a RfP review meeting they said ‘the creative efforts of school and the lead 
teachers are having an enormous impact on the availability of quality texts for all age 
groups’. 

Nevertheless, our analysis also showed that there is still quite a lot of work still to do to 
motivate and engage the weakest readers (lowest 20%) in reading for pleasure.   When 

talking to these children  in interviews, they said that they preferred to be doing 
something active.  For the majority there didn’t seem to be a significant difference in the 

baseline and final survey apart from certain children in EYFS/KS1.  We need to continue to 
keep a close eye on these 20% as its going to take longer to change their perceptions of 

themselves as readers and their enjoyment.  We know that a lot depends on the 
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knowledge, skill and  consistency of the teachers in each class.    
 
Our plans for next year include: 

• embed understanding of social reading environments – post COVID restrictions 
• build on the start made with support staff 
• ensure that consistencies with reading aloud and reading together time are 

maintained  
• work with parents on the importance of reading at home (listening to and reading 

to) right up to Y6 
• work with parents on giving children a varied diet of reading material 
• Encourage staff to participate in Teachers Summer Reading Challenge 
• continue fund-raising for new books 
• continue to identify 3 target children to closely monitor RfP behaviours 

(disadvantaged/skill but not will) – see slide 18 of accompanying presentation 
• sustain author visits and bids for books  
• sustain and extend the book clubs with targeted children. 

 
During the professional development meeting all staff were asked to add to a jam board 
their key learning from the RfP project and their own personal RfP next steps with a view 
of revisiting these in Autumn Term 2022.  Teachers were asked to again join the Teachers 
Reading Challenge and share the books they read over the summer holiday in our library in 
September onwards. 
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We used the data from the final children’s surveys to pass on information to next teachers 
as part of our transition process.  This included information about which children we 
needed to continue to focus on in the next academic year to include the lowest 20% and 
also the children who had the skill but not the will to read.  Our hope is to continue to 
focus on enjoyment, attitude to reading and perceptions of themselves as reader for these 
key children.  The below chart summarises our ultimate aim of our reading curriculum for all 
children at St Mary’s Primary School.         

 
 
Finally, in our EYFS/KS1 end of year celebration day in July 2021 we included a book nic – 
hopefully the first of many! 
 


