
 

 
 

Bookmarks for book talk 

Katherine Doidge and Rachel Andreou 

Context 

We are key stage two teachers (year 4 and 5) at Downshall Primary School, which is a 
three-form entry school (including Nursery) based in the Seven Kings area of Redbridge. 

Our children come from mainly South Asian heritage and low-income families.  Although they are in line with 
national average, our reading SATs results are lower than maths and grammar, and reading/writing has been an 
area of development for some time now. 

Our last OFSTED rated us as ‘good’. 

OU Research inspiration and rationale 

Teachers as Readers: Building Communities of Readers (Teresa Cremlin et. al, 
2014) highlights the importance of informal book talk, inside-text talk and 
recommendations as a key element of a successful Reading for Pleasure (RfP) 
environment.   We observed that children in key stage 2 were not confident in 
presenting their comments and ideas about a book they were reading; they 
would often give away the whole plot and use ‘and then’ ‘and then’ ‘and then’ 
instead of being concise (lack of summarising skills).  They also found it hard 
to present their opinions in a thoughtful way. We hope this project will boost 
children’s informal book discussion and foster confidence in those who 
wouldn’t have previously chosen to share about their book.  As a by-product, 
we hope that their public speaking skills will improve.  

Aims  

• Children to confidently share about a book they are reading. 

• Children to understand how to summarise a text without giving away the entire plot. 

• Develop aural sentence structure that will engage an audience and will get their point across with 
concise explanations. 

Outline 

1. Identified key discussion points 
we wanted the children to be 
able to talk about in their 
informal book talk discussions. 

2. Created bookmarks for every 
child in KS2 with 5 sentence 
stems related to these key 
discussion points. 

 



 

 
 

 

 

3. Designed a table for each KS2 teacher to informally assess the children’s ability to speak about their book 
as a baseline – this was based on the key discussion points from the bookmarks. 

 

 

 

 

 

 

 

 

 

4. From this initial data, teachers could identify general strengths and weaknesses in book talk in their class. 
For example, here the majority of children could explain a key event in the story but hardly any children 
could make links to other texts or make recommendations. Teachers then knew which points they 
needed to focus on. 

5. Book marks were handed to all children in Years 4, 5 and 6. Over the course of a term teachers will 
regularly initiate ‘informal book talk’ sessions, encouraging children to use the sentence stems. 

6. Staff are recording themselves using the sentence stems from the bookmarks to speak about their own 
books and reading experiences. These are on a shared drive, and will be shown to all the children taking 
part in the study. 

 

 

 

 

 

 

7. At the end of the term, teachers encourage each child to share again about the book they are reading 
whilst the teacher completes the tick sheet again and observes areas that have improved during informal 
book talk sessions. 

 

 



 

 
 

Impact 

Teachers have reported a positive impact of the bookmarks on their students’ ability to talk about a book.  The 
teachers themselves have embraced the project which has had a large impact on the children’s attitudes towards 
it.  Tick sheets were completed a second time and progress was seen across all classes in regards to their ability 
to discuss plot, characters and recommendations concisely.  Children are a lot more enthusiastic about talking 
about books. Furthermore, the inclusivity of the bookmarks meant that lower attaining children or reluctant 
readers have shown themselves to be far more confident discussing their books with the bookmark scaffold to 
hand. 

Teachers are making more informed decisions when organising their reading area by incorporating the key 
sentence stems from the bookmarks to display recommendations from the children which provokes further 
enthusiasm about the books in the reading corners. 

 

 

 

 

 

 

 

 

 

 

 

Reflections on impact the TaRs research had on practice 

In the document ‘Reading for pleasure pedagogy: Informal book talk, inside-text talk and recommendations’, the 
importance of making time for informal reading chats was what inspired us in our project.   The importance of 
this really resonated with us as classroom practitioners and is something that is now a core part of the school day 
in Key Stage 2.   

 
 

 

   

  


