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Context 
 
I am Assistant Principal and English Lead at Greengate Lane Academy.  I have worked here for 13 
years with experience teaching across KS2 and extensive experience in Year 6.  I have been English 
Lead for 10 years, developing English across school as well as carrying out a trust-wide position where 
I support other schools with their development of English. 
 
Greengate Lane Academy is above average in terms of Free School Meals. The background of the 
pupils gives the school a deprivation score in the top 20% of schools with nearly half of the pupils 
classed as disadvantaged. The proportion of pupils registered as SEND is significantly higher than the 
national average.  Attainment on entry shows that pupils are typically well below age-related 
expectations, in particular in communication and language and it is our priority to address this in the 
early years of education, readying the children for their transition to later phases of their school 
career. 
 
Our vision is that every child leaves our school a fluent reader with a love and passion for books. 

Explore 
 
After attending the first Reading for Pleasure (RfP) workshop, led by the Open University team, it was 
evident that we needed a clear, strategic approach to developing Reading for Pleasure in our school.  
Whilst the teaching of reading and reading attainment in school is good, many of our pupils don’t 
demonstrate a genuine love of reading and the results from the initial pupil surveys confirmed this. 
 
All staff and children in school completed the Open University’s Reading for Pleasure surveys to 
explore their thoughts, feelings and knowledge about reading and gather baseline data to support us 
in prioritising our work. We also carried out observations of a small number of case study pupils in 
each year group.  
 
Key Findings: Staff Surveys 
It was clear that staff knowledge of children’s literature would be a focus area.  Our data was very 
similar to that of the UKLA Phase 1 survey (Cremin et al., 2008) with the most common authors 
known to our staff were: J.K. Rowling, Roald Dahl, David Walliams and Anthony Browne.  Our staff 
were relying on a narrow range of authors and personal childhood favourites and demonstrated a 
limited knowledge of poets.  This showed us that whilst we felt many teachers do read a range of 
children’s books, they had not retained enough knowledge of children’s literature to engage pupils in 

https://ourfp.org/schools-teachers/whole-school-development/


book talk and didn’t feel confident to make recommendations.  The Teachers as Readers (TaRs) 
research demonstrated that when teachers extended their repertoires of children’s texts and became 
‘teachers who read and readers who teach’, they were able to recommend appropriate books to 
children therefore increasing children’s love of reading (Cremin et al., 2014).  This was what we 
needed to work on. 
 
Key Findings: Children’s Surveys 
When analysing the children’s survey data, we found that the children’s attitudes to reading were 
more positive lower down in school; less children in KS2 has positive responses to the survey. 

 
 
Whilst reading Building Communities of Engaged Readers, Cremin et al. 2014, Chapter 7, several 
things really stood out to me.  I felt that I could have been reading about my own school. It states, 
‘the culture in many schools of time pressures, tick boxing and testing, which has increased in recent 
years, has resulted in teachers who are deskilled in reading aloud and teaching reading for pleasure.  
There was also the idea that children associate reading aloud with written work.’  This matched the 
results of a majority of our children’s surveys. Both teachers and children at Greengate Lane heavily 
associate reading with written outcomes or testing.  This was a culture we needed to change. 
 
Analysis of Findings 
After exploring the Teachers as Readers findings (Cremin et al., 2014), it was clear that our teachers 
needed to ‘develop their knowledge of children’s literature and other texts’ and as a school we had 
to further develop ‘a reading for pleasure pedagogy’ that was consistent through school so that the 
positive attitudes to reading lower down in school, continued up to Y6 and throughout the staff team.  
By improving their own knowledge of children’s literature, ‘teachers also shape the reader identity 
positions available to young people and impact upon their attitudes, interests and engagement in 
reading’ (Hall, 2012). 
 
As part of further developing a reading for pleasure pedagogy, we would also focus on reading aloud. 
The TaRs research identifies reading aloud as a crucial element of a reading for pleasure pedagogy, 
supporting the development of a community of readers with a repertoire of texts ‘in common’.  It is 
important that teachers regularly make time and space for reading aloud that is not linked to the 
formal English curriculum. Reading for pleasure is nurtured when reading aloud is planned with 
affective engagement at its heart.  The success of reading aloud is dependent upon the teacher’s 



knowledge of children’s literature and of the children’s reading practices and preferences (Cremin et 
al., 2014). 
 
Results from our initial surveys were eye opening; only 10% of pupils said they were read aloud to 
ever day.  However, a huge 85% of pupils from across school said they loved it when their teacher did 
read aloud to them.  When asked whether anyone reads aloud to them at home, 60 % of KS1 pupils 
and 70% of KS2 said no.  Just 55% of pupils in KS2 thought their teacher enjoyed reading.  
 
So, our two aims were: 

1. Teacher knowledge: develop knowledge of children’s literature to enable staff to engage in 
meaningful book talk, make tailored recommendations and foster reading for pleasure 

2. Pedagogy: reading aloud. 
  

Prepare 
The aims of our project at Greengate Lane Academy were to improve teachers’ knowledge of 
children’s authors and use of literature to help them improve children’s motivation and enthusiasm 
for reading.  We had chosen to focus on reading aloud as a key pedagogy to support this.  Reading for 
Pleasure needed to be part of the fabric of school life, not just celebrated through events. 
 
A Change Team and Focus Children 
At the start of the project, I invited staff members to join my change team.  I was overwhelmed with 
support and created a team of staff members from EYFS to Y6 with both teachers and support staff.  
This team would act as RfP ambassadors, so it was important to have staff from across school, 
working in each year group or phase.  It was also important for me to establish what provision was 
being made in every class and how children’s attitudes changed through school.  The initial children’s 
survey showed more positive attitudes to reading lower down in school; we wanted to know where 
this changed and why.  Change team members selected a few children in each class / phase to do a 
case study on.  They observed them throughout the year, taking notes and discussing findings.  They 
got to know these individuals as readers and adapted provision to suit their preferences.  The change 
team members also used these young readers to trial new initiatives and engage in regular book talk. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Deliver 
We planned to implement several strategies to support our aims.   
 

 
 
Teacher Libraries  
Every member of staff in school created their own mini 
library.  Staff were encouraged to think about their favourite 
books and explore new authors, award winners and 
different genres.  We shared recommendations on our 
staffroom noticeboard and during professional development 
meetings.  Every staff member built up their own mini library 
/ bookshelf in their room which was accessible to the 
children.  Staff read their own books during independent 
reading time, so that children saw their teacher as someone 
who enjoyed reading.  This led naturally to children asking 
questions, informal discussions and recommendations 
between readers.  These practices and discussions have led 
to staff have become more enthusiastic about books and 
learning about themselves and each other as readers.  At the 
end of the year, we will be taking part in a secret book 
exchange where every staff member selects a colleague to 
buy a new book for to enjoy over the summer break. 
                                                                                                                                                 One teacher’s special book box 



 
 
Voting Systems 
Every class had a voting system in place to choose the 
next read aloud text to enjoy.  Before voting, children 
got to look at the covers and blurbs of these books 
and discuss them with their teachers.  They then 
voted by using sticky notes, counters, marbles in a jar, 
tally charts etc.  The winning book was read aloud to 
the class and enjoyed during our daily timetabled RfP 
time.  This simple strategy, interpreted in different 
ways by different teachers helped to demonstrate to 
children that their views and choices were valid and 
that they had a say in the class story time.   

           
 
 



 
Different ways of voting for the class read aloud 

 

Timetabled Reading Aloud / Reading for Pleasure Time 
It was crucial that we had daily dedicated time to enjoy reading and so every class has 20 minutes a 
day timetabled as Reading for Pleasure time.  Initial survey results and conversations with pupils at 
the start of the project made it clear that the majority of children associated reading with a written 
outcome.  One pupil said, “We read books then we have to do work on it.”  It was clear that they 
didn’t associate reading with pleasure.  The timetabled 20 minutes a day can be used for reading 
aloud from the book vote, for independent reading (staff read also) and book talk.  Classes also 
trialled then embedded activities to support book talk and recommendations, such as book blankets, 
poetry shares, and encouraging short, 3 word reviews of books read.  These activity ideas are shared 
with staff during regular ‘masterclasses’ delivered by members of the change team and have helped 
to ensure that RfP times are lively and interactive.  Teresa Cremin (2019) recommends that the most 
effective classrooms are LIST: learner-led, Interactive, social and with texts that tempt.  Through the 
change team’s leadership and teachers’ innovations, we continue to develop this time in such a way. 

  

   
 

https://cdn.ourfp.org/wp-content/uploads/20210205160600/Book_Blankets_Benjamin_Harris_002-2.pdf?_ga=2.141137846.505530073.1627287042-1940948722.1620374547
https://cdn.ourfp.org/wp-content/uploads/20210205163136/Poem_of_the_Day_Jon_Biddle_TC-2.pdf?_ga=2.173711143.505530073.1627287042-1940948722.1620374547


Review 
At the end of this initial year, we carried out the same surveys with children and staff again.  The 
change team and I also gathered other information we had to review progress (through monitoring, 
conversations with staff and pupils, the change team’s studies of focus children) to analyse impact. 
 
End of Year Teachers’ Survey Data 
 

 
 
End of Year Children’s Survey Data 
 

 
 



 
End of Year Focus Children Data 
In Y6 we have learnt that we were providing the children with the wrong reading materials.  When 
presented with a book blanket, the focus children (our reluctant readers) all chose picture books and 
pop-up books.  They LOVE Anthony Browne!  Reading provision has been adapted within this class 
and the reluctant readers identified at the start of the project are now choosing to read their new 
selection of books and are interested in reading new texts. This is because we know what they enjoy.  
We are able to provide them with ‘texts that tempt’ and have used this knowledge to make more 
suitable recommendations to these readers. 
 
In Y3, our change team member observed the higher ability girls who did not choose to read during 
free time.  After engaging them in conversations and noting down reading behaviours, we learnt that 
these pupils preferred non-fiction.  We have since expanded the non-fiction selection of books within 
this classroom and throughout school.  Again, our knowledge of the readers and what they want to 
read has been used to provide them with stimulating reading material. 

 
In Y3, one boy identified as a reluctant reader wasn’t engaging in reading at home.  Our TA and 
change team member spent 1:1 time with him, getting to know him as a reader, listening to him and 
adapting provision to suit him.  They encouraged him and celebrated his achievements.  This has built 
his confidence.  He sees reading as something he can enjoy and take part in and has started reading 
at home regularly.   
 
Other Interesting Outcomes 
More children are engaging with reading at home. 
From conversations with children and parents and observations of responses on our online learning 
platforms, more children are reading regularly at home.  Change team members have observed and 
worked closely with a small group of children within their classes to document and support their 
reading journey.  In Y3, 1 child identified as a reluctant reader was not reading at home or engaging 
with reading activities.  He now reads daily in school and is reading 2-3 times a week at home. EYFS 
parents have approached staff to ask for reading recommendations to support their children at 
home, and staff now have more knowledge of text to do this.   During every half term break there is 
an optional Reading for Pleasure activity / competition to complete on the school blog because the 
children demand this.  We currently have over 50% of pupils participating. 



            
 
 

Home reading 
challenges 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
We have learnt about each other’s reading habits and preferences. 
This increased knowledge has enabled us to make recommendations more tailored to individual 
children, enabled us to offer a more satisfying range of texts and fostered reader-to-reader 
relationships.  It is during the daily, timetabled RfP slot that staff are able to find out about their 
young readers and as a staff team, staff meeting time dedicated to RfP is also allowing us to learn 
about each other as readers and enjoy sharing recommendations and new books with each other and 
our community.  Reading rivers, trialled in a few classes have had overwhelmingly positive feedback 
and we intend to use them as a whole class working tool for documenting whole class reading and 
feedback throughout the year. 

 
Positive Responses from Children: Celebrating the Children’s Voice 
Below are just a few of the responses made by children to the final survey.  They have shown the 
change team and staff just how important these changes have been.  These examples show that the 
children see reading as far more than an activity to promote academic success.  They read for many 
different reasons and gain pleasure from this.  Our job now is to harness these reflections and build 
on they through our provision. 

 

  

https://cdn.ourfp.org/wp-content/uploads/20210205163110/JBreadingrivers-2.pdf?_ga=2.249230083.505530073.1627287042-1940948722.1620374547


 

 
 

  

 
 

Sustain 
We have adjusted our reading curriculum for the next academic year so that Reading for Pleasure is 
at the heart of what we do.  RfP is at the core of our Reading Progression Map for 2021/2022.  In 
September, our staff will have a good understanding of their new class as readers and be able to 
ensure that the reading provision in class supports the children’s preferences.  This information is 
powerful.  Our aim for next year is to embed the strategies implemented this year and continue with 
our masterclasses and provide RfP time at the start of every professional development meeting.  We 
are also keen to introduce and embed new strategies designed to promote reading communities that 
we were unable to deliver this year due to school closures and bubble restrictions such as reading 
buddies, whole school book assemblies and shared outdoor reading areas.  The members of the 
change team will each take responsibility for one of these areas and research, deliver and monitor 
the impact and progress. 



 
What we have learnt 
‘If teachers are to take responsibility for engendering lifelong reading habits amongst children, they 
must also develop their own dispositions for reading and a commitment to reading engagement and 
reading for pleasure’ (Cremin et. al., 2014).  As a leader and as a change team, we will seek to do this 
through careful development planning, professional development, implementation and monitoring 
and evaluation. 
 
Next Steps 

• We have adjusted our reading curriculum for the next academic year so that Reading for 
Pleasure is at the heart of what we do.  

• RfP is at the core of our Reading Progression Map for 21/22.  
• In September, our staff will have a good understanding of their new class as readers and be 

able to ensure that the reading provision in class supports their preferences.  During transition 
meetings, information about focus children will be passed on to new teachers. 

• Our aim for next year is to embed the strategies implemented this year and continue with our 
masterclasses and 10 minutes RfP time at the start of every professional development 
meeting.   

• Embed new strategies designed to engage readers and create social, active reading 
communities: reading buddies, whole school book assemblies and shared outdoor reading 
areas.   

• The members of the change team will each take responsibility for one of these areas and 
research, deliver and monitor the impact and progress. 

• We are taking part in Bookmark next year – 1:1 reading for 15 children in Y2 & Y3. 
• We are continuing our RfP journey by working with Kelly Ashley (UKLA Regional 

Representative) and sharing our ongoing journey with other schools within our trust. 
 

 

https://www.bookmarkreading.org/

